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PEDAGOGICAL PSYCHOLOGICAL SERVICES’ ACTIVITY
IN RESPECT OF TEACHERS

PEDAGOGISKI PSTHOLOGISKO PAKALPOJUMU DARBIBA
SKOLOTAJU SKATIJUMA

Algirdas Alisauskas
Siauliai University, Lithuania

Abstract

The aim of the research was to analyse how teachers evaluate pedagogical psychological services
(PPS) activity and its efficiency in various fields (assessment, consultation, giving recommendations,
methodical activity, work organization, community education etc). Semi- structured interview has been
applied, in which 40 teachers had taken part. Data of the interviews has been processed by content
analysis method. It has been stated that in the teachers’ evaluations, the positive attitude towards PPS
activity prevails. According to teachers, such aspects as methodical activity and evaluation are most
positively evaluated, whereas community education and PPS activity organization are assessed as the
lowest. Teachers consider and perceive PPS mostly as assessment (not as consultation, partnership
and empowerment) institution, oriented towards support for school and teachers, but not a child and
a family. In the research, teachers’ consumerism-like position is revealed, which reflects a wish to
delegate to teachers as many responsibilities as possible. This position can be partially explained by the
fact, that teachers are not sufficiently included as team members in the process of psycho-educational
assessment in PPS. Content of PPS activity assessment and recommendation, made by the teachers,
and methodological focus indirectly show that PPS insufficiently perform empowerment function of
teachers, working with children having special educational needs (analysis of teachers’ needs and
competences; their inclusion in assessing and meeting special needs as equal partners; sharing of
mutual responsibilities etc).

Keywords: special educational needs, psycho-educational assessment, meeting special educational
needs.

Introduction

Integrated and inclusive education of children with special educational needs (SEN) is
becoming a common practice of mainstream education institutions. Psychological, educational,
managerial, methodological and other aspects of inclusive education have been analyzed (Ahl,
2007; Brodin, Lindstrand, 2007; Farrell, Dyson, Polat, Hutcheson, Gallannaugh, 2007; Flem,
Moen, Gudmundsdottir, 2004; Galkiené, 2005; Nilholm, 2006; Skarbrevik, 2005 etc.).

Lately in Lithuania, though not easily, two different attitudes confronting the processes of
education integration and inclusion have been progressively developing in the sphere of
special education of children with SEN. According to 2006 data provided by the Ministry of
Education and Science of the Republic of Lithuania, the proportion of the children with SEN
in mainstream schools and those in special schools is 88% and 12%. In the context of inclusive
education, psycho-educational evaluation becomes the field of activity not only of specialists
(special teachers, speech therapists, psychologists, social pedagogues and other) — more and
more participants of the process of education (teachers, staff of school, parents, children) get
involved into the activity of evaluation of special educational needs and their meeting.

In the process of these organizational and methodological changes all the participants (children,
parents, teachers, specialists) of education point out one question — what role and responsibility
each participant in the process of evaluation and meeting of special educational needs has,
what has to be done in order to change the processes of evaluation and meeting of special
educational needs from stigmatizing approach into empowerment (Alisauskas, 2002; 2005;
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2007; AliSauskiené, Milteniené, 2004; Ruskus, 2002; Ruskus, Mazeikis, 2007; gapelyté,
Ruskus, AliSauskas, 2006 etc). The role of cooperation, teamwork, sharing responsibilities
among the participants of the process of education especially increases in the context of
inclusive education.

Lately the principles of child’s evaluation, such as continuity, unaffectedness, connection
between special educational needs and their meeting, evaluators’ cooperation and coordination
of evaluation process (Ali auskas, 2007), have been successfully implemented. Present
SEN evaluation order is advantageous and its most important stages are as follows: child’s
evaluation performed by the main teacher of the child (about 15%-20% of school population);
child’s evaluation performed by a team of professionals responsible for special education in
the school (about 5% of school population); child’s evaluation performed by PPS (about 2%
of school population).

More and more teachers of educational institutions, students themselves and their parents as
equal members are being involved into the processes of identification and meeting of SEN.

Pedagogical psychological services, 53 of which functioned in Lithuania in 2007, play a
significant role in the system of special needs education. The purpose of PPS in this system
is to provide special, pedagogical and psychological support to children, parents (or child’s
carers) and for educational/children care institutions. The main PPS function is to assess the
person’s strengths and difficulties, developmental peculiarities and disorders, pedagogical,
psychological, personality and educational problems, special educational needs, child’s
maturity for school; state if it is necessary to suggest special education; recommend forms,
ways and methods of education; decide if it is necessary to recommend the use of special
pedagogical, psychological, social pedagogical and special support; to recommend appropriate
school for the child; provide consultations for individuals with special educational needs, their
parents (carers, guardians), teachers, specialists on the issues of special pedagogical support,
education organization, psychological, personality and educational problems prevention/
intervention, students on the issues of their liking and capabilities; provide methodical support
to teachers, specialists and parents (carers, guardians) regarding special educational needs
of the child; disseminate and apply novelties of special education and psychology science;
form positive approach of school community and society towards individuals with special
educational needs, having psychological, personality and development problems and towards
their education together with their peers.

According to the previous studies, participants and respondents of which were PPS specialists,
the main obstacles of qualitative PPS functioning are related to external or internal factors
(Ali auskas, 2007). The main obstacles of PPS quality functioning, determined by external
factors, are considered to be PPS specialists’ workloads, which are several times (3-4 times)
above the standards of their activity stated in regulating documents. This has negative
influence on the quality of work performed, interfere with proper meeting of the students’
psychological and educational needs and do not allow carrying out the functions entitled to
PPS. The majority of PPS point out insufficient funding, material and methodical provision of
the services and consider them to be the most important impediments so that they can carry
out the entitled functions. Lack of evaluation instruments and methodical material interfere
with qualitative fulfilment of PPS functions. Because of shortage of psychologists in PPS and
schools, it is problematic to meet the needs of students and other participants of the process
of education.

Impediments of qualitative PPS functioning, determined by internal factors, primarily are
related to unspecified and controversial methodological base of PPS activity. PPS specialists are
more likely to refer to clinical model attitudes. During evaluation, the focus is on theoretical
standard, symptoms of disorder are emphasized, negative, devaluating characteristics of the
individual dominate, inclination to relate a child’s SEN directly with the character of the
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disorder. Difficulties experienced by a child are mainly linked to the individual himself/
herself (his/her disorders, limitations), but not the environmental factors and conditions of
education (strategies of education, methods of teaching, individualised teaching, interaction
of the teacher and the student etc). Orientation to a child’s situation and its analysis, the
context of disability, systemic recognition of disability, evaluation of competences and needs
of all the participants of the educational process is insufficient. PPS specialists focus more
on consulting as directive assistance — guidance, provision of information. Methodological
support is considered as seminars, trainings, and assistance to the teachers implementing
education programmes (modifying, adapting them). Assistance is more focused on teachers,
other specialists of educational institutions. Parents and children practically are not enrolled
into the lists of support recipients.

A topical problem is to find out how different aspects of PPS activity are appreciated not
only by the service providers themselves but by the major users of the PPS: children, parents
and teachers. This article analyses how the teachers rate PPS activity and its efficiency.
Problematic issues:

*  Which aspects of PPS activity meet teachers’ needs?
*  Which aspects of PPS activity do not meet teachers’ needs?
*  What ought to be changed in PPS activity to make it more efficient?

Research methodology

The method of the research. Semi-structured interview method was applied. The aim of the
interview was to get information from secondary school teachers about how they rate PPS
function realisation and find out teachers’ need for changes in the sphere of psycho-educational
evaluation. Four diagnostic blocks comprised the structure of the interview: characteristics
of efficiently functioning PPS (efficient PPS); characteristics of not efficiently functioning
PPS (non efficient PPS); characteristics of changes in PPS activity (what should be changed
in PPS activity); proposals on how to make PPS activity more efficient in different spheres
(evaluation, consulting, recommendation provision, methodical activity, work organization,
society education and other).

The respondents were requested to indicate 3 features of efficient and 3 features of nonefficient
PPS and 3 proposals each, what ought to be changed to make PPS activity more efficient. The
respondents were asked to provide recommendations regarding the question how PPS activity
could be reached more efficiently. Qualitative methodology was applied by using interview
instrument. This means that having rejected anticipatory theoretical hypothesis, it focused on
extracting, description, categorization of practical experience of the participants of educational
process. Procedures of qualitative content analysis were chosen for data processing.

Sample of the research. 40 school representatives (teachers and specialists) who visited PPS
and whose students were evaluated and consulted were questioned using semi-structured
interview. 78% of the teachers consulted and visited PPS not for the first time. Majority of
them were teaching general subjects and were primary school teachers (63%). Specialists
(special teachers, speech therapists, social workers) comprised 30%. The least participation
was from pre-school institutions and schools representatives, i.e. vice-directors coordinating
special education at schools.

The age of respondents ranged from 25 to 59 years. The average age was 43. Half of the
respondents were 40—50 year old educators.

Most of the consultations were due to a child’s difficulties experienced at school (56%)
and requests for support (33%). A small part of the teachers pointed out other reasons for
addressing PPS (consulting on children, parent and teacher relationships among themselves;
communication difficulties and other).
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Results of the survey and their analysis

Characteristics of efficient Pedagogical Psychological Service functioning

Statements on efficient PPS activity constituted 67% of all the information presented by
teachers. Positive PPS activity characteristics pointed out by teachers (n = 51) are related to
methodical PPS activity (n = 19; comments of the teachers who support this statement: PPS
provides support to everybody who asks it; helps to find solutions, has made recommendations
for a child, parents, teachers, specialists), evaluation (n = 18; comments: good at team work;
qualified specialists; good at diagnostic work; gives exact evaluations; knows the laws well;
good relationship with children and parents; listens to schools’ requests; wants to provide
support to the child; very useful observation of the child’s progress, explains the results of
evaluation clearly); consulting (n = 14; comments: thorough consulting; praiseworthy work
with parents, their generous consulting; teachers are being consulted, they are in constant
cooperation; consultations provided for families, they are good-natured; the environment is
safe).

Two PPS functions the most favourably valued by the teachers are psycho-educational
evaluation and making recommendations (realised while consulting by providing methodical
assistance). General discussion of evaluation results, performed by PPS specialists, competence
of good specialists, their ability to reveal child’s strengths, notice problems, consult all the
participants of educational process (child, parents, teachers, specialists) received the best
evaluation from the respondents.

Characteristics of non-efficient Pedagogical Psychological Service functioning

Statements on poor efficiency of PPS activity constituted 33% of all the information provided
by teachers. Negative PPS activity characteristics pointed out by teachers (n = 25) is related
with evaluation process in PPS (n = 6; it takes time to write records, to state child’s capabilities
in a very short time; intelligence tests are performed in a very “complex” way, you have
to wait for the results for a long time and other), methodical activity (n = 5; do not provide
specific recommendations; difficult to use the recommendations in the lessons practically; lack
of methodical support, when the programmes are being modified or adapted etc.), education
of society (n = 6; lack of information; no newsletters, few publications in press; difficult to
find the service), organizational function (n = 6; shortage of specialists, long queues;, PPS
specialists rarely go to make evaluations to schools and other), and consulting (n = 2; parents
fail to understand professional language; parents are not paid enough attention etc.) .

Commentaries provided by the educators pointed out methodical and evaluation functions,
which were commented most comprehensively and positively. This testifies that the respondents
are well familiar with these PPS activity spheres and are able to provide both positive and
negative evaluations.

The estimation highlighted the dominant favourable PPS activity characteristics (evaluation
of child’s strengths, sharing experiences, listening to the opinions of education participants,
involvement into partnership relations, providing assistance etc.), which reflect positive
purposefulness of PPS activity.

Analysis of a need for changes

The interviewer tried to find out, what changes teachers would request in PPS activity, i.e.
what things according to them ought to be changed in PPS activity. The directions of changes
of PPS activity (n = 34) pointed out by teachers are related with organizational function (n =
12; increase the number of PPS specialists, make the time spent queuing for consultations
shorter; make the amount of documentation less; take control over the meeting of special
educational needs at schools; solve the questions of child’s accompanying to PPS etc.),
evaluation (n = 10;_child’s examination ought to take more work input, not enough time is



1. Development of teachers’ psychological competence

spent on this; change the evaluation time if it is not convenient to parents and teachers; the
evaluation itself takes too much time and it is performed without breaks; takes a long time
to get the written reference; pay more attention to the teacher’s opinion about the child’s
strengths during evaluation), methodical assistance (n = 6; more communication in school
environment is requested, consultations regarding support to children with special educational
needs are necessary, there’s a lack of consulting events; verbal not only written practical
recommendations are requested; recommend how to assess achievements, how to tell the
problems in early age), consulting (n = 5; provide consultations in media, spend more time on
parents’ consultations; more consultations for children with behaviour disorders; consultations
for family, individual, resourceful consultations for teachers on programme implementation;
anonymous consultations) and education of society (n = 1; pay attention to development of
competences of school’s executives regarding questions of special needs education).

Teachers’ proposals how to make PPS activity more efficient

Teachers’ proposals how to make PPS functions more efficient are related to activity focused on
evaluation, consulting, making recommendations etc. In proposals regarding child’s evaluation
and assessment the respondents emphasized things related to high quality of evaluation (this
constitutes 68% of all the proposals in this sphere): evaluation ought to be comprehensive, have
continuity, individualised, oriented towards revealing of child’s strengths (stress what child
is capable of, link it with learning activity) and appropriate timing of evaluation (if weariness
is noticed, the evaluation ought to be continued the next day, spend more time on if) etc.

Priorities of PPS consulting perfection (over 60% of all the proposals) are related with
particularity of consultations, clarity, their continuity, individuality and importance to teachers.
Importance of child consulting is underestimated. Only 6% point out that consulting is of
great importance to the child him/herself and it ought to be child oriented.

Quality of recommendations to teachers is emphasized. Recommendations to teachers have
to be detailed, clear, provided constantly, made taking into account the child’s individual
characteristics, contributing to his/her learning and other. However, in the list of recommendatory
support receivers, teachers do not “see” the child. Importance of recommendations to child is
emphasized only in 8% of the proposals.

Proposals, related to family situation evaluation performed by PPS, emphasize importance of
the closest environment of the child (25% of the proposals). It is suggested (27%) to evaluate
family situation very discreetly, respecting privacy of the family members, their dignity,
regarding confidentiality. Respect to the opinion and feelings of family members, parents’
experience and willingness to change are being emphasized. Family consulting has to be
voluntary, due to family needs, helping to make them understand current situation: ook
for situations meeting children’s needs, acknowledge child’s disability, try to find the ways
of support (18%), support the child in the process of learning, trying not to exacerbate the
problems (16%) etc. It is suggested to pay attention to internal family resources (relationship
within themselves, family individuality) and external assistance (evaluate family and school,
other institution relationships etc.).

Recommendations to family are mainly associated with the support provided at home while
learning (18% of proposals). Recommendations to family have to be specific, clear, thorough,
encouraging (22%), recommendations made both orally and in written form. It is suggested to
give more recommendations of psychological character. In the sphere of teacher’s consulting,
practical consulting, mainly related to designing programmes (23%; how to compensate child’s
weaknesses; help to implement general programmes etc), as well as choosing alternative
ways and methods of teaching are emphasized. Consultations ought to be individual and
comprehensive (20%) by analyzing, discussing what should be changed in teachers’ work
and how to support the child.
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Written, realistic, specific, useful in practice recommendations are required (38%).
Recommendations ought to be oriented towards a child’s strengths, indicating the ways of
problem solution (23%). Comprehensive, versatile recommendations were least requested
(8%).

Conclusions

L.

Favorable attitude towards PPS activity dominates in teachers’ estimations. Teachers
point out twice as more the positive PPS activity characteristics than the negative ones.
The most favorably and thoroughly estimated aspects of PPS activity are as follows:
methodical activity and evaluation, the worst — community education and PPS activity
organization.

Teachers mostly request changes in the spheres of more optimal PPS work organization,
evaluation and methodical work of PPS activity.

Currently and in perspective teachers see and understand PPS mostly as an evaluating
(not consulting, partnership or empowering) institution, oriented to assistance for school
and teachers, but not to a child and a family.

The research reveals consumer position of mainstream schoolteachers, reflecting a wish to
delegate more responsibilities to PPS specialists. Such attitude might partly be explained
by their insufficient involvement into the process of psycho-educational evaluation as
members of the team.

The content and methodological focus of PPS activity estimation and proposals provided
by teachers, give indirect insinuation that PPS performs insufficient empowering function
(analysis of teacher’s needs and competences; equal involvement of all the members into
the process of evaluation and meeting the needs; sharing responsibilities within themselves
etc.) of educational process participants (in this case mainstream school teachers working
with children having special educational needs).
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GLOBALIZATION: CHANGE MANAGEMENT
AND THE NEW ROLES OF EDUCATORS

GLOBALIZACIJA: PARMAINU VADISANA
UN IZGLITOTAJU JAUNAS LOMAS

Anita Auzina
University of Latvia, Faculty of Education and Psychology

Abstract

Globalization and its studies are a major new area of academic endeavour due to the supercomplexity —
uncertainty, ambiguity, contestability — it brings. The aim of the paper is to study the influence
of globalization on education, in particular focusing on changes and change management from
the perspective of today’s educators. Teachers are considered to be change agents with a practical
task of constructing pedagogy adequate to preparing students for adapting to the conditions of
supercomplexity. However, the question is whether the teacher and teacher education in general is
ready to face this demand nowadays when already living in the 21 century teachers more than ever
are challenged to change their way of teaching and become integrators of a great variety of media
and organize learners, curriculum and technologies, which in particular asks for developing fairly
sophisticated management skills in order to be able to provide a healthy balance between the different
elements which make up the new learning environment. How will educators respond to changes? What
makes educators change in the face of change? And how do educators change at this moment? Within
the study the author refers to her interviews of in-service teachers and interprets the gained data.

The results show that globalization in education encourages more exploration and experimentation,
where educator is more facilitator and guide of the study process; designer of diverse learning scenarios;
organizer of learner, curriculum and even ICT; evaluator and life-long learner him/herself.

Keywords: globalization, change, change management, management skills, role of educators.

Introduction

The purpose of the article is to explore the process of globalization and the influence it has
on education. Undoubtedly, globalization as an on-going process is a widely used term that is
associated with a change phenomenon, and is one of the strongest forces driving change both
positive and negative in any sphere of the modern life thus offering boundless possibilities
and also threats to the world. Education is not an exception therefore we, educators, have to be
analytical and cautious regarding the threats of this global driving force to be able to manage
it and minimize the pressure it brings as a result of change.

As a phenomenon globalization has to be described from several aspects:

* Culture and ideology globalization, which includes changes of traditions, culture,
ideology and religion.

» Territorial globalization including both the formation of state unions and the resource
concentration in cities.

»  Economical globalization — globalization of trade and economic structures.

» Information globalization — exploration of the universe to transmit information, and
creation of the world’s informative network and computerization.

All of these aspects have influence on education to a great extent as they all bring changes
and challenges which should be met and managed accordingly and effectively.

Barnett and Hallam (1999) define the age of modern world we live in as a supercomplexity
explaining that the world is no more simple but supercomplex in character: it can be understood
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as a milieu for the proliferation of frameworks by which we might understand the world,
frameworks that are often competing with each other. In such an age of supercomplexity
Barnett and Hallam (1999) highlight that the university has to deal with new knowledge
functions:

* to add to supercomplexity by offering completely new frames of understanding (so
compounding supercomplexity);

* to help us comprehend and make sense of the resulting knowledge mayhem;
* and to enable us to live purposefully amid supercomplexity.

Barnett and Hallam (1999) continue that “higher education is faced with not just preparing
students for a complex world; it is faced with preparing students for a supercomplex world. It
is a world in which we are conceptually challenged and continually so.... This supercomplexity
shows itself discursively in the world of work through terms such as flexibility, adaptability and
self-reliance. In such terminology, we find a sense of individuals having to take responsibility
for continually reconstituting themselves through their life span”. In teacher education the
pressure might even double because the prospective teachers should acquire both these
nowadays highly essential competences themselves as well as study the methodology in order
to be able to help their future learners to gain knowledge and acquire skills and competences
which are a must when living in this supercomplex world which even might become more and
more complex in its nature in perspective.

Cogburn (2000) indicates that globalization meets the knowledge, education and learning
challenges and opportunities of the information age. Thus the interconnected changes occur
both in globalization and education as education has an important place in shaping the society,
and it is connected with globalization, whereas the global activities have a deep impact on
education. Thus with the concept of globalization new tendencies, attitudes, values and
demands are entering today’s school and teacher profession in particular.

Understanding Change and Its Management

Today change is not an exception but a steady ongoing process which calls to reconsider
values and benefits of modern life. Change conception is studied by many authors (Zeichner,
1993; Hargreaves, 1994; Fulans, 1999; Recklies, 2001; Bluma, 2007) and its definition and
categories differ from author to author, but the main underlying idea focuses on the purpose
of change and the conditions under which change occurs. Change can be explained as an act,
process, or result of altering or modifying; or as a transformation or transition from one state,
condition, or phase to another. Change can be stipulated by two circumstances: EXTERNAL
(globalization, development of information technologies) and INTERNAL (wish to develop,
seek knowledge, and advance qualifications).

Zeichner (1993) sees the potential to effect change in:
+ individual teacher development and the quality of teaching,
* the control of teaching knowledge,
« the institutional context,
* and the broader social context.

To compare, also Rearick and Feldman (1999) indicated the purposes of change: personal,
professional, and political. Where personal change is similar to what Zeichner (1993) referred
to as teacher development or teaching quality; professional development corresponds closely
to the control over teaching knowledge; and the political dimension or purpose corresponds
to changes in the social context that aim at greater justice and democracy. Moreover, these
dimensions are not separate and distinct from one another thus nicely complementing each
other.
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Normally most of people find that changes bring negative attitudes and perceptions. These
effects include fears, stress, frustration and denial of change. Some people even tend to react
with resistance to change rather than seeing change as a chance to initiate improvements. They
are afraid of losing something, because they have incomplete information on how the change
processes will affect their personal situation in terms of tasks, workload, responsibilities, etc.

According to Recklies (2001) change management means “to plan, initiate, realize, control,
and finally stabilize change processes on both, corporate and personal level”. He states that
in order to successfully manage change processes, it is necessary to analyze each stage of
the process which the scholar has categorized and described in seven sequential phases. (See
Table 1.)

Table 1

Phases in Change Process. Adapted from Recklies, O. (2001)
Managing Change — Definition and Phases in Change Processes.
Management Project GmbH.

Phase Description

Shock and Confrontation with unexpected situations. This can happen ‘by accident’ or planned

Surprise events. These situations make people realize that their own patterns of doing things
are not suitable for new conditions any more. Thus, their perceived own competence
decreases.

Denial and People activate values as a support for their conviction that change is not necessary.

Refusal Hence, they believe there is no need for change; their perceived competency increases
again.

Rational People realize the need for change. According to this insight, their perceived

Understanding competence decreases again. People focus on finding short term solutions, thus they
only cure symptoms. There is no willingness to change their patterns of behaviour.

Emotional This phase, which is also called ‘crisis’ is the most important one. Only if management

Acceptance succeeds to create willingness for changing values, beliefs, and behaviours, the

organization will be able to exploit their real potentials. In the worst case, however,
change processes will be stopped or slowed down here.

Exercising and
Learning

The new acceptance of change creates new willingness for learning. People start to try
new behaviours and processes. They will experience success and failure during this
phase and develop new competences.

Realization

People gather more information by learning and exercising. This knowledge has a
feedback-effect. People understand which behavior is effective in which situation.
This, in its turn, opens up their minds for new experiences. These extended patterns
of behaviour increase organizational flexibility. Perceived competency has reached a
higher level than prior to change.

Integration

People totally integrate their newly acquired patterns of thinking and acting. The new
behaviours become a routine.

The phases described above are universal and can be applied in any sphere of life. For example,
it is essential for educators to know in which phase they have to expect what types of situations
and problems in their educational institutions. Most successful organizations are those that are
able to adjust themselves to new conditions quickly. This requires planned learning processes
that lead to improved organizational effectiveness. Ideally, educators are able to reflect their
own behaviour in relation to the organizational context.

The change process and its management is not at all only a theoretical issue but very much
a matter of understanding of the new roles of learners and educators, and evaluation of their
own experiences in order to be able to lead the change in the whole system, that is, starting
with aims, then focusing on process, and activities, and roles, and finishing with outcomes
or results.
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Discussion of the Research and Results

“We know that the best way for people to learn about new policies and innovations is through
interaction with other people”, Fullan once said, thus to investigate the changes which are taking
place in the sphere of education in all its aspects due to the global processes in particular, in
addition to theoretical literature studies, a case study was carried out. A sample of 55 respondents
was chosen. Respondents were both in-service teachers (aged 29-52) and part-time students
at the same time — qualified graduates who were involved in the further education to get their
second qualification, thus indicating that they already have experienced some changes in their
life and are eager (or forced) to meet the challenge of new changes. Their teaching experience
was very varied thus they stated a diverse expertise for the change management they meet in
their everyday work at school. Respondents were questioned and the discussion and additional
interviews followed to study their opinions and understanding in depth.

What makes teachers change in the face of change?

Being asked of changes coming along the process of globalization occurring in their schools,
respondents firstly stated that they indicate and face changes in the following areas:

» Educational process and its organization;
¢ Curriculum and subject content;
* Environment.

The fact of the matter is that in the information society teachers admit that they are no more
the main source of information as there is a wide range of other resources serving for learning,
edutainment or just entertainment purposes. “World enters the classroom from different angles,
doors and windows,” one teacher said. Therefore teachers have to solve and deal with a range
of new objectives — to create the learning environment more challenging and enjoyable for
learners at the same time implicitly applying instructions how to use the information resources.
What is more, all respondents admitted the important role technologies play nowadays — not
so much new as more modern tool within the learning environment which serves or may serve
as a bridge to meet the needs of today’s learners, consequently giving a floor to enrichment of
subject content and curriculum. As a consequence all the three above-mentioned areas make
teachers gradually change along with the time and change processes acquiring necessary
skills and competences needed for the professional development and supercomplexity as well,
however, taking individual pace.

Secondly, when thinking about educational institutions and changes within them, respondents
described the changes which were usually brought top-down rather than bottom-up coming
more from politicians and administrators at the same time ignoring or misunderstanding
teachers’ willingness for change. Also Hargreaves (1994, pp. 11) emphasizes that “such devices
commonly rely on principles of compulsion, constraint and contrivance to get teachers to
change”. He continues explaining that “the reason why teachers are like this is that they are
either unskilled, unknowledgeable, unprincipled or a combination of all three”. But it can be
argued whether drastic influence on teachers with a help of intervention and control would
make teacher more skillful, more knowledgeable and more responsible. It should be a more
internal driving force.

There exists a cliché that teachers are living in a sea of educational change: “Schools and their
purposes are changing at a faster pace now than at any other period in the history of schooling.
But, it is not just the pace of change that is important, but the direction and the substance of
these changes that is also crucial” (Smyth, et.al, 2000, p.6). The process of changes within
education and management of it is long and complex as it involves many participants and the
change of people and a system as a whole, and where the change of the system depends on
the changes in people.
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How do teachers respond to changes?

When describing the teaching staff in their working places, respondents indicated that in
practice there is a great variety of teachers who are:

— open to new changes and realize the need to change,

— aware of changes, but cautious, unwilling to take the risk,
— feel stressed and frustrated just hearing a word ‘change’,
— reluctant to change at all.

The findings indicate the potential scenarios. A teacher might meet the challenge and face
it boldly, for example, developing oneself and one’s skills and competences which should be
acquired anew of just ‘up-dated’, attending further education courses, seminars, conferences,
local and international projects, etc. OR a person is still in the waiting and thinking stage — to
change and challenge oneself or not yet, letting the time flow its own pace because of fear to
step further. OR a person allows others, i.e., head administrators to dictate what should be
done being reluctant to independent decisions and challenges.

How do teachers change at this moment?

In-service teachers involved in the study stated that globalization within education encourages
more exploration and experimentation, where educator is more facilitator and guide of the
study process giving learners a more space to explore and construct their knowledge; designer
of diverse learning scenarios; organizer of learner, curriculum and even ICT; evaluator and
life-long learner him/herself. Besides 45% of the respondents began to think about themselves
and act as agents of change in their local educational institutions. It might correlate with their
decision made to enter further education in order to get another qualification.

Respondents also indicated that it is essential to remember and observe a shift in the teaching/
learning process itself which has undergone certain changes since the Soviet times. (Mainly
those teachers who basically have acquired their education and experience both during the
Soviet and Independent Republic of Latvia share this cognition and findings.) Today it is more
orientated from:

teaching - learning
knowledge-based — competence-based
subject-centred — learning-centred

And the concept of teaching has shifted from an industrial model when teachers replicated a
specific set of instructional tasks to a rather complex, dynamic, interactive, and intellectual
activity due to changes not only in the concept itself, but also in the much more diverse
learner body and its demand, and changes in the global world in its wide scope. Therefore
teachers try to approach their work with a change orientation: an orientation that suggests
that constant reflection, evaluation, and experimentation as integral elements of the teaching
role. Respondents are aware that they are expected to alter curricula on the basis of new
knowledge and ways of knowing, to change styles of teacher-learner interaction depending
on learners’ needs, and to change the methods.

Conclusions

Globalization process with its supercomplex character undoubtedly has an influence on
education. Educators have to cope with it and manage the changes, challenges and new
roles it offers or just brings within the educational process itself and its organization, within
curriculum and subject content as well as within learning environment and its all three basic
elements — objects, conditions for mental work, and members of the learning process. Besides,
whatever changes - simple, complex or supercomplex — might occur, the first step to face them
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is to have a positive but critical attitude and openness to challenge oneself. As the findings
of the study show not all educators in our schools are ready to deal with it and announce
themselves as change agents. Bluma (2007, p. 58) emphasizes that to facilitate effectiveness
and sustainability of the change process and to strengthen educators’ role as change agents
in Latvian higher education, greater attention should be paid, firstly, to understanding of the
essence of change in the whole system aims, process, activities, roles, outcomes; secondly,
to the readiness of the educators themselves for changes, i.e., accept the change, learn new
ideas and develop new competences, new attitudes towards their own change and learning,
towards students’ learning, different roles and behaviour; thirdly, educators should change
their professional values. “Purely academic values must widen to professional values including
the academic ones,” adds Bluma (2007, p. 59). Educators should delegate responsibility to
learners, accept students’ rights to come with suggestions, initiatives, creativity partnership,
ability to work in team, admit their errors, and be tolerant.
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Kopsavilkums

Globalizacija un tas izp@te ir nozimiga jauna zinatnes joma, kas prasa daudz pilinu tas
nenoteiktibas, neskaidribas un apSaubamibas, citiem vardiem, superkompleksitates dél. Raksta
mérkis ir izpétit globalizacijas ietekmi izglitiba, pasu uzmanibu pieverSot parmainam un to
vadiSanai musdienu skolotaju skatfjuma. Skolotajus uzskata par parmainu nes€jiem, kuru
uzdevums ir palidzet izglitojamajiem apgiit tas prasmes un kompetences, kas ir nepiecieSamas,
lai spetu adapteties superkompleksitates mainigajiem apstakliem. Tomér rodas jautajums, vai
skolotajs un skolotaju izglitiba kopuma ir tam gatavi, jo, dzivojot 21. gadsimta, vairak neka
jebkad agrak skolotajiem ir jamaina savs maciSanas stils un japrot sava darbiba vienlaikus gan
iesaistit izglitojamos, gan prasmigi izmantot modernas tehnologijas un macibu programmu.
Tas prasa atbilstoSas vaditprasmes, lai sabalansétu tik dazados maciSanas un maciSanas
vides elementus. Ka skolotaji reag€s uz parmainam? Kas liek skolotajiem mainities parmainu
procesa? Ko skolotaji Sodien maina sava darbiba? Raksta autore balstas uz empirisku petijumu,
kura ietvaros tika veiktas skolotaju intervijas, ka arT interpreté giitos datus.

Rezultati liecina, ka globalizacijas izpausmes izglitiba rosina skolotaju vairak pétit un
eksperimentét — bt par veicinataju un gidu macibu procesa, par dazadu maciSanas scenariju
veidotaju, izglitojamo, macibu programmas un pat moderno tehnologiju iesaistitaju macibu
procesa, par izvertetaju un par tadu skolotaju, kas pats arvien macas un ir atverts jaunajam.

Atslegvardi: globalizacija, parmainas, parmaigu vadiSana, vadiSanas prasmes, izglitotaju
loma.
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VALUE ORIENTATIONS AS THE BASIS OF THE MORAL
QUALITIES OF SENIOR SECONDARY SCHOOL STUDENTS

VERTIBORIENTACIJAS KA VECAKO KLASU SKOLENU
TIKUMISKO TPASIBU PAMATS

Mihail Chehlov
University of Latvia

Abstract

The article discusses a value orientation in regard to the moral development of senior school students.
We assume values as the basic criterion of a person’s self-determination. In this context, this study
deals with an important problem — the system of values, understanding and feeling the sense of life by
senior form students. We carried out the experiment in secondary schools of three different profiles;
it revealed a poorly developed moral component in the value systems of the learners. Pragmatic
orientations predominate in these systems. The research leads to a conclusion that the learners’ moral
empowering is a topical objective and component of the educational content.

Keywords: value orientation, the sense of one’s life, moral qualities, human relationships, self-
determination.

Introduction

During adolescence, the re-evaluation of one’s values becomes a topical object of consideration;
therefore, taking into account the exposure to various influences and the instability of a
developing personality, the formation of value orientations is of particular importance. Value
orientations constitute one of the key structural elements of a mature personality where various
psychological characteristics merge.

Despite the diversity of approaches to the understanding of the nature of value orientations, all
researchers agree that the content and the specific structural features of the value orientations
of a person affect his/her disposition and determine an individual’s attitude to the world.
Adolescence is the period when preconditions for the formation of value orientations arise: a
sufficiently high level of reflection, self-regulation, awareness of life experience, and freedom
in one’s behaviour (Vygotsky, 1991).

The purpose of the article is to identify the value orientations of today’s senior secondary school
students, to analyse the content and the characteristics of the structure of value orientations.

Value Orientations of Senior Secondary School Students in Latvia

We have set forth the following objectives for the analysis of the value orientations of senior
students:

» To study the system of values (to determine the value disposition and identify personally
significant values);

* To analyse the senior students’ understanding of the sense of life — to identify the
dominant values.

When a researcher characterises value orientations, it is necessary to take into account that
the acquisition of social values and their comprehension is an active process, and the person’s
activity determines it to a considerable extent.

Successful self-determination is characterised by a sufficiently wide range of highly significant
values, while insufficient one implies their narrow range or even its absence. Subjectively,
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the experience of the meaningfulness of one’s life characterizes the person’s successful self-
determination, while experience of its meaninglessness characterizes an unsuccessful self-
determination (Kegan, 1994).

Based on the analysis of the key value-based human relationships presented in the philosophic
and psychological literature (Vygotsky, 1991; Matsumoto, 1991), I have singled out the values
of a self-realising personality that includes the following attitudes to:

* the self as a value;

» others as a value;

* work as a value;

e freedom as a value;

» future prospects as a value;
* knowledge as a value;

* duty as a value;

* culture as a value.

It is important to point out that attitude to a human being as the highest value is a system-
forming factor of people’s spiritual constitution. It is a universal relationship, the core of a
modern personality. All other relationships (both positive and negative) result from this key
attitude to a human being.

The researchers used the test entitled “The Values of Senior Form Students” for the diagnostics
of the system of value orientations (also value concentration). The characteristic features of
the levels of value concentration were determined.

A high level of value concentration manifests itself in a wide range of highly significant positive
values. Senior form students know these values, understand their content, and use them in
guiding themselves in their behaviour, communication, and other activities.

A medium level of value concentration manifests itself as a reasonable range of highly significant
positive values. Senior form students know these values, understand them, and identify their
content. However, they act upon these values depending on a particular situation.

A low level of value concentration manifests itself in a limited range of highly significant
positive values. While senior form students know these values, they do not understand the
content of all the values. They do not use these values as a background for guiding their
behaviour without an appropriate assistance.

In order to carry out students’ testing, we used a method of ‘expert judges’.

The teachers of mathematics, literature, and foreign languages were involved as observers,
while students from three different schools took part in the test. The target groups consisted
of students from a profile secondary school specializing in English, students from a general
secondary school, and students from a lyceum.

The researchers observed, on the one hand, a high level of value concentration among the
lyceum students (34%) and those ones studying in a profile school specializing in English
(25%), while among the students of a general secondary school it was lower (20%). On the
other hand, the corresponding figures for the low level of value concentration were as follows:
the lyceum students (23%), the students from a specialized English school (35%), and the
general secondary school students (60%).

A rather wide range of highly significant values among the lyceum students and those
studying in the specialized English school should also be noted. The students know these
values and understand their content; however, they do not always demonstrate them in their
actual behaviour. The students of the general secondary school displayed a limited range of
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highly significant values, a superficial understanding of their content and lacking activity in
their implementation.

The Sense of Life in the Views of Senior Secondary School Students

It was very important for us to find out what values were significant for senior form students
regarding the formation of their sense of life.

We consider the sense of life as one of the indicators of value orientations. As an indicator of
value orientations, it comprises the following elements:

* Comprehension of one’s own life;
* Personally significant values;
* Perception of themselves and other people.

What kind of values do senior form students actually choose? What values are important to
them personally?

We offered the students a list of diverse values: spiritual, practical, directed towards self and
towards other people, and the society.

The analysis of the test data showed that the most significant values for the lyceum students
were interesting work, well-provided life, and career.

Such values as good and trusted friends, belief in oneself, and love take the second dominant
position in the structure of value orientations. Besides, values like freedom, health, happy
family life, knowledge, active working life, and self-education are of much less importance.
Values like wisdom, social recognition, and happiness of other people, as well as entertainment,
creativity, and beauty of nature are not among the basic values of human life according to
the lyceum students.

Regarding the students of the specialized English school, they do not consider social
recognition, happiness of others, entertainment, the beauty of nature, and arts as the basic
values of human life either. The students of the general secondary school also regarded human
development, active working life, social recognition, the happiness of others, creativity, the
beauty of nature, and arts as insignificant values.

The most significant values for the students of the specialized English school were love, well-
provided life, and career.

A leading position in the structure of value orientations is also occupied by having good and
trustful friends, an interesting job, and a happy family life.

Less important values for this group of respondents turned out to be belief in oneself, health,
self-development, freedom, active working life, and knowledge.

Regarding the students of the general secondary school, the most significant values are well-
provided life, health, and happy family life.

The second leading position in the structure of value orientations comprises such values as
having good and trustful friends, love, and entertainment.

The values of less importance are an interesting job, belief in oneself, an active working life,
freedom, self-development, career, and the happiness of others.

The analysis of the research data showed that among all the groups of senior form students
who participated in the research, a well-provided life is considered the highest priority. This
is the manifestation of the spirit of our time — the pragmatic orientation of the society. At the
same time, it demonstrates the low status of the moral component in the structure of personal
values.
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Unfortunately, neither belief in oneself nor the happiness of others took the leading position in
any of the surveyed groups. This research confirmed the presuppositions concerning the low
level of moral orientation of the personality of senior secondary school students. However, we
should point out that values like creativity, freedom, and active life occupy a medium position
in students’ ratings, i.e., they are personally significant to a certain degree. It is necessary to
actualize them by means of the humanistic and humanitarian process of education.

Conclusions

The research leads to a conclusion that the issue of the sense of life is rather important for the
senior form students. Subjectively experienced comprehension of their life is high. However,
the real planning of their life and the future visions, as well as the individuals’ personal
activity, is at a low level. Besides, they do not consider the moral component of values as
personally significant. Material well-being is the dominant factor in the system of values for
senior secondary school students. Certainly, it is an important value in contemporary society,
but the ways and methods of achieving this goal for senior secondary school students are not
connected with their personal activity (found some hidden treasure, inherited some property,
have a very high salary, etc.). Consequently, it is necessary to develop the moral component
in the structure of values, and the organized process of education should highlight the value
education by expanding the content of attitude education.
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Kopsavilkums

Raksts aplitko vecako klaSu skolénu veértiborientacijas problému no autora pozicijas, ka vertibas
ir personibas pasnoteikSanas pamatkriterijs.

Raksts piedava vertibu sist€émas (vertibu piesatinatiba) un dzives jégu ka vertibu sist€émas
raditajus.

Eksperiments ir veikts Puskina liceja Riga. Rezultatu analize paradija, ka vertibu sisteéma

vaji izpauzas personibas tikumiskais komponents. Parsvara skoléniem dominé materialas
intereses.

Petfjums pamato secindgjumu par to, ka audzinaSana ir nepiecieSams padzilinat izglitibas
procesa tikumisko pamatu un tikumisko komponentu.

Atslegvardi: vertiborientacija, dzives jéga, humanas attiecibas, paSnoteikSanas.
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PENSIONETO PEDAGOGU DZIVESDARBIBAS PRIORITATES,
PIENEMTIE IZAICINAJUMI UN DOMINEJOSIE
EMOCIONALIE STAVOKLI

RETIRED EDUCATORS’ PRIORITIES, CHALLENGES AND
PREDOMINANT EMOTIONAL STATES IN LIFEACTIVITY

Arija Karpova
Latvija

Kopsavilkums

Sobrid katrs 10. planétas iedzivotajs pieder pie vecuma grupas 60 un vairak gadu. Kop$ pagajusa
gadsimta 90. gadiem gerontopsihologija aktualiz&jusies ideja par vélina dzives perioda potenciala
pEtniecibas nepiecieSamibu, lai veicinatu aktivu un produktivu dzivi visa tas garuma. Petiti 175
stradajosu un pensiongtu pedagogu socialie prieksstati par prioritateém un pienemtajiem izaicinajumiem
dzivesdarbiba, ka arT domingjosiem emocionalajiem stavokliem 60-95 gadu vecuma.

Atslegvardi: novecosanas, velinais vecumposms, dzivesdarbibas prioritates.

Ievads

ANO specialisti demografijas jautajumos apgalvo, ka apméram péc 50 gadiem pirmo reizi
cilvéces vesturé uz planétas dzivos vairak veco cilvéku neka bérnu lidz 15 gadu vecumam.
Sodien katrs desmitais planétas iedzivotajs pieder pie vecuma grupas 60 un vairak gadu.
Ap 2050. gadu jau katrs piektais piedergs pie tas. Sagaidams, ka taja laika to veco cilveku
skaits, kuriem ir 80 gadi un vairak, palielinasies 5 reizes. P€d&jos gados Latvija ir aptuveni
300350 sirmgalvju, kuri parsniegusi 100 gadu robezu. NepiecieSams, lai katras valsts
sabiedriba apzinatos, ka planétas iedzivotaju novecosanas ir nevis probléma, bet zinatnes un
sociokulturalu, psihologisku faktoru un medicinas iesp&ju sasniegums.

Vecums un noveco$anas ir daudzaspektu un daudznozimigi jédzieni — to saturs tiek intensivi
pétits biologiski mediciniskaja, socialekonomiskaja, psihologiskaja un citos aspektos (Karpova
A.,2006). Gerontopsihologiskie kvalitativie un kvantitativie petfjumi pasi intensivi tiek veikti
pedgjos 30 gadus. Pagajusa gadsimta 90. gadu beigas aktualizgjas ideja par vélina dzives
perioda nepietiekami izpétito potencialu. Svarigi pétit, kas patiesi iesp&jams novecojot. Bez
velinas dzives potenciala pietiekamas izpratnes paliks neizmantota, pat apspiesta individuala
motivacija planot nakotni, kreativas sabiedribas prognozésana visas dzives garuma, ka ariuz
nakotni verstas un humanas socialas politikas realizacija (Cohen G., 2001).

Pétijjuma meérkis. [zmantojot priekSstatu par prioritatém un izaicinajumiem kvalitativo
analizi, noskaidrot personibas resursu izmantoSanas iespé&jas stradajoSiem un pensionétiem
pedagogiem 60—95 gadu vecuma.

Pétijuma jautajumi. Prioritasu un izaicinajumu dinamika stradajosu un pensionétu pedagogu
prieksstatos 60—95 gadu vecuma. Stradajosu un pensionétu pedagogu prioritasu un izaicinajumu
atSkiribas atkariba no dzimuma. PrioritaSu un izaicinajumu atSkiribas stradajoSiem un
pensionétiem pedagogiem.

Metode un izlase. [zmantojot nestandartiz&tu interviju, veikta gadijumu kvalitativa analize.
Izlas€ ieklauti visu I[imenu pedagogi (N = 175) — pirmsskolas iestazu, skolu, specialo macibu
iestazu, augstskolu pedagogi vecuma no 60 lidz 95 gadiem, kuri dzivo gimengs. Stradajoso
un pensionéto pedagogu skaits pirmajas divas vecumu grupas virieSiem un sievietém ir
vienads.
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Sievietes Viriesi
S: 60—69 g. = 40(20+20) V: 60-69 g. = 34(17+17)
S: 70-79 g. = 30(15+15) V: 70-79 g. = 20(10+10)
S: 80—89 g. =23 V: 80—89 g. = 16(10+6)
S:90-95g.=9 V:90-95¢g.=3
73 102

80—89 gadus veco virieSu grupa ieklauti 10 stradajosie (+ pensiju sanemosie) un 6 pensionétie
respondenti. Stradajosu pedagogu — sieviesu 80-95 gadus veco respondentu grupa nav.
90-95 gadus veco respondentu grupa 1 virietis strada un sanem pensiju. levérojot vecuma
patnibas, intervijas laiks netika ierobezots. Empiriska p&tijuma mérkis: noskaidrot sievietém un
virieSiem katra vecuma grupa galvenas kategorijas, ar kuram varétu aprakstit pedagogu vélina
brieduma prioritates dzivesdarbibas strukturésana un pienemtos, apzinatos izaicinajumus.
Interviju protokolos fiks€jamie emocionalo stavoklu apraksti deva iesp&ju nodalit doming&joSos
emocionalos stavoklus (3. un 4. tabula), kas, p&tijjumu uzsakot, nebija paredz&ts.

Teorétiskas nostadnes

Velina vecumposma robeZzas tiek intensivi pétitas, par tam tiek diskutéts, dazadi autori piedava
atSkirigus variantus. Bernsaids ar kolégiem (Burnside 1., Ebersole P& Monea H., 1979) piedava
Sadu velinaka dzives perioda sadalijumu:

60—69 — pirmsvecuma periods

70-79 — vecuma periods

80-90 — velinais vecuma periods

90 un vairak — vargais (trauslais) periods.

P&c A. Reana domam (2002) jalieto termins v€linais briedums, kurs sakas: sievieteém 55 gadu
vecuma, virieSiem — 60 gadu vecuma. I. Malkina-Pih (2005) par vélino periodu nosauc to,
kas sakas no 60 gadiem abiem dzimumiem un ka galveno ta ipatnibu saredz novecosanos
ka genétiski ieprogrammétu procesu, kur$ izpauzas noteiktas fiziologiskas un psihologiskas
izmainas. Ir izplatiti priekSstati par dzives beigu posmu ka atpiitas laiku, sensoro un kognitivo
pieturas pie kada no Siem stereotipiem, tad griiti pienemt ideju par “attistibu vecuma” vai
vélinaja brieduma.
Vélinais briedums ir aktivo dzivesdarbibu noslédzoSais posms, tomér ar nepietickami
1zpetitam, bet pacietigas petnieciskas uzmanibas cienigam potencém. Saja laika pastiprinas
ontogenétisko likumu darbiba: heterohroniskums, nevienmérigums, stadialitate, kas izraisa
ievérojamu pretrunu pieaugumu dazadu cilvéka psihes struktiiru attistiba. Lidzas involiicijas
procesiem visos cilveka fiziskas un psihiskas organizacijas [imenos notiek izmainas, rodas
progresivas dabas jaunveidojumi, kuri lauj apsteigt un parvarét destruktivas izpausmes. Veca
cilveéka attistibas aspekta vispirms jamin psihologiskie faktori:

* sociala aktivitate(-tes),

« atraSanas tadu izaicinajumu bagata vide, kuri “liek” uznemt un parstradat informaciju,

veidot zinaSanas, uznemties risku, pienemot lémumus utt.,
» radosa darbiba gan ikdienas nodarbges, gan aktivitat€s ar plasaku socialo skangjumu,

* nepiecieSamiba parskatit dzives sasniegumus un neveiksmes — méginat paveikt sen
ieceréto vai pabeigt ilgi darito utt.,

 spilgta individualitate ar unikalu polimotivaciju un brivdomigu atbildibu par nakamam
paaudzeém paliekoso utt.
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Katrs no nosauktajiem faktoriem ietekmé vélina vecumposma norisi. Saja sakara produktiva ir
dzives cikla stadiju pieeja (Cohen G., 2000, 2001), kuru autors veidojis, pamatojoties uz 30 gadu
pétijumiem un ievérojami papildinot gan popularo Eriksona E. (1998), gan Peka R. (1968)
sniegtos stadiju aprakstus. Cohen G. aprakstijis Cetras stadijas vai fazes, kuru robezas nav
strikti nosakamas, vérojama to dalgja parklasanas, kaut hronologiski tas seko viena otrai.

1. Parvertesanas faze. Ta raksturiga 40—50 gadus sasniegusajiem abu dzimumu individiem,
kuri sakusi pardomat, cik daudz laika ir palicis salidzinajuma ar laiku, kas pagajis. Tas saistas
ar dzilam psihologiskam izmainam, veértgjot, ko esmu sasniedzis, pie ka esmu nonacis, kas es
esmu un ko vel velos sasniegt. Negativu atbilzu dominéSana var izraisit dzives vidus krizi,
kaut vairakumu tas mudina uz konstruktivu dzives vidus sasniegumu parveért€sanu un realu
meérku izvirziSanu.

2. Atbrivosanas faze. ST faze iezimgjas 60 gadus sasniegusajiem, kuri vairuma gadijumu
labi apzinas, ko sasniegusi, kas vini ir. Vini apzinas ari to, ka $aja vecuma pielauta klida vai
neparasti “izl€cieni” vairs neietekmes un neparsvitros citu ar vigiem saistito cilvéku viedokli
par viniem. Un vél svarigak, ka tas neparsvitros vinu pasu viedokli par sevi, pasvert€jumu. Tas
ir brivdomasanas laiks, kad seniori sak izjust brivibu darfit to, ko nekad agrak nav darijusi. Tas
ir “jane tagad, tad kad” fenomens. 2008. gada 13. janvari LT V-1 demonstrgja lielisku ilustraciju
$im fenomenam. M. Freiberga no Ivandes diezgan pek3ni sev un tuviniekiem par parsteigumu
saka gleznot ar ellas krasam, kaut nekad agrak nebija to darijusi, nedz arT macijusies zZimet.
Iesp&jamais impulss bijis pamesta kaiminmaja atrasta V. Purvisa glezna, ar kuras kop&Sanu §1
vinai neparasta nodarbe ar1 sakusies. Divu gadu laika jau sakrajies ieveérojams gleznu skaits
naivisma maniere pasas, tuvinieku un izglitotako (p&c autores novertéjuma) skatitaju prickam.
Un dara to ar patiesu aizrautibu un interesi, izméginot dazadus tematus — doming ainavas, ir
ziedi, izm&ginata arT portretu gleznoSana. Beidzot tam ir laiks. Daudzi cilveéki 60—70 gadu
vecuma ir sociali kreativi, sev pieejamos veidos un formas kliist par kultiiras uzturétajiem,
vestures glabatajiem.

3. Rezumeésanas (summesanas) faze. Kad cilveki sasniedz 70 un agrinos 80 gadus vai ar1
vairak, atbrivo§anas fazi nomaina “galu savilk$ana” vai rezumésanas faze. Saja laika vérojama
velesanas apkopot izdzivoto un pardzivoto, stastit un dalities taja, rakstit memuarus, aktivi
parskatit pasa un citu paveikto taja vai citd dzivesdarbibas sféra. IeskatiSanas pagatné un
rezuméSana daudziem cilvékiem liek domat par to, ko vini ir sasniegusi un ka ar So sasniegto
padalities Sauraka gimenes loka vai plasaka sabiedriba, atkariba no dzives laika aiznemtas
socialas niSas. Aktivitates tad ir daudzpusigas — daliSanas pieredzg, labdariba, brivpratigo
kustiba vai sava nepabeigta biznesa nodoSana jaunakas un stiprakas rokas. Dazi, kam labaka
veseliba un saglabata profesionala meistariba, paveic dzives laika grib&to, tacu nepaspéto.
Dazi mégina izlabot piedzivoto neveiksmi. Sai zina izcils ir G. Cohena piemérs: Dz. Verdi,
kurs jauniba — 20 gadu vecuma bija piedzivojis neveiksmi, pat izgasanos ar komisko operu,
80 gadu vecuma, biidams slavas virsotng, sacer komisko operu “Falstafs”. Soreiz sekmigi.

4. “Bis”, aicinajuma atkartot (encore) faze. So fazi var saistit ar vélinajiem 80, 90 un
turpmakajiem gadiem. Dazkart to médz aprakstit ka “gulbja dziesmu”, kam G. Cohen noteikti
nepiekrit, jo ta saistoties ar beédigumu un vienigo notikumu. Tapéc vins izvélas nosaukumu
“bis”, kurs ir pacilajosaks un pielauj vairak neka vienu notikumu. Ka piemérs tick minéts
lugu rakstnieks (George Abbot), kur§ 68 gadu vecuma uzrakstijis lugu “Noladétie jenki”,
bet krietni parstradajis un uzlabojis to 107 gadu vecuma. Ja saglabajusas kognitivas un
izleémiguma iespgjas, cilvéks spgj atkartoti parskatit paveikto, pat savu dzives vertibu sisteému.
Lai atceramies Levu Tolstoju dzives pédeja gada un speram nozimigus solus iecerétaja
virziena.

Dzives novérojumi un pieredze liecina, ka vecakas paaudzes vairakums “nolem;j dzivot ilgi
un laimigi” un viniem piemit personiga motivacija aktivai dzivei jebkura no Siem periodiem.
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Turklat personibas stabilitate saglabajas (Johnson W., McGue M., Kruger R., 2005). Aizvien
vairak pétnieku un praktiku apzinas vajadzibu un nepiecieSamibu pretstavét destruktivam
noveco$anas procesam, cinities par aktivu dzives veidu (Helson R., Soto Ch., 2005).

Vélina brieduma periodam ir ipasa funkcija cilvéka dzives cikla sisttma — méginat izprast
nodzivoto dzivi ka veselumu, izsecinat dzives tec€uma jégu, ari tas vertibu savai un
nakamajam paaudzeém. Sai zina ta ir personibas attistibu veicino$a funkcija. Secinajumi var
biit dazadi, nereti arT parspiléti optimistiski, saskatot tikai labo, arT izdomajot notikumus un
izcilus darbus. Nav retums arT atziSanas kada gimenes noslépuma, ar1 pasa amorala riciba
(nedarbi), par ko tiek ltigta piedoSana. Ja veseliba laba, iesp&jama loti aktiva dzive, socialas
aktivitates un dazkart pieradiSana, ka “pulvera pietiek”, pat braviira ar to, kas dazkart var
beigties ar mediciniskas palidzibas nepiecieSamibu.

Rezultati

Veikta pétijuma rezultati uzskatami att€loti tabulas: prioritates dzivesdarbibas strukturéSana
(I. un 2. tabula), domingjosie emocionalie stavokli (3. un 4. tabula), izaicinajumi (5. un
6. tabula). Katras tabulas kreisa mala atspogulo no 175 nestandartizetas intervijas protokoliem
secinatos kriterijus. Katra vecuma grupa virieSiem un sievieteém ir atskirigs dalibnieku skaits,
l1dz ar to salidzinajums veikts procentos (%).
Kritérija novérojuma biezums intervijas:

60-100% interviju — biezi novérojams  (bn)

30-59% interviju — novérojams (n)

1-29% interviju — reti novérojams  (rn)

0 intervijas — nav novérojams  (nn)
Ka liecina kriteriji 1. un 2. tabula, gan virieSiem, gan sievieteém prioritates ir $adas: profesionalas
darbibas turpinasana, parorientacija dzivesdarbibas strukturéSana, orientacija uz sevi un
palauSanas uz tuviem cilvékiem. Gan sievietes, gan viriesi pilna mera stradajusi tikai 60—
69 gadu vecuma. Samazinatas slodzes apstaklos vairak stradajusi viriesi.

1. tabula
Prioritates dzivesdarbibas strukturésana
Kriteériji S 60-69 S 70-79 S 80-89 | S90-95
strada + | pensija | strada+ | pensija pensija pensija
pensija pensija
Profesionalas darbibas
turpinasana:
pilna méra bn nn m nn nn nn
samazinot slodzi n nn n nn mn nn
Parorientacija:
vides maina nn mn nn mn nn nn
nodarbosanas maina nn bn bn n n n
socialas aktivitates n n n bn n nn
hobiji n n n n n nn
palidziba citiem n n n n n nn
palidziba gimenei n n bn bn bn m
Orientacija uz sevi:
individualitates stiprinasana n bn n bn n mn
kompetences paaugstinasana n n n n n nn
riipes par veselibu un bn bn n bn bn bn
kermenisko labsajttu
Palausanas uz tuviem cilvékiem nn n n bn bn bn
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2. tabula
Prioritates dzivesdarbibas strukturésana
V 60-69 V 70-79 V 80-89 V 90-95
Kriteriji strada |strada +|strada +| pensija |strada +| pensija | pensija
pensija | pensija pensija
Profesionalas darbibas
turpinaSana
pilna méra bn n n nn m nn nn
samazinot slodzi n n n nn n nn m
Parorientacija:
vides maina nn nn m m nn m nn
nodarbosanas maina m m n n n m nn
socialas aktivitates n n n n m nn nn
hobiji n n n m m m n
palidziba citiem n n n m m m nn
palidziba gimenei n bn n n n m nn
Orientacija uz sevi:
individualitates stiprinasana bn bn n m n m n
kompetences paaugstinasana bn n n m n mn nn
riipes par veselibu un n n bn bn bn bn bn
kermenisko labsajitu
Palausanas uz tuviem cilvékiem mn n n n bn bn bn
3. tabula
Doming&joSie emocionalie stavokli
V 60-69 V 70-79 V 80-89 V 90-95
Kriteriji strada | strada + | strada + | pensija | strada+ | pensija | pensija
pensija | pensija pensija
Optimisms, kas saistits ar
darbu bn bn bn n bn n mn
gimeni bn n n n n n n
dabu n n mn bn bn n bn
laimi dzivot bn n n n n m n
dzives dazadibu bn bn n n n mn nn
dzives piepilditibu n bn n n m m n
bérniem un skoléniem ka dzives bn n n bn n n bn
turpinatajiem
mizizglitoSanos n bn bn n n m m
valsts uzplaukumu n n n m n nn nn
Nozéla (skumjas, depresija), kas
saistTta ar
domu, ka laiks iztéréts “pa tukso” bn n m m m nn m
speku izstkSanu n n n n n bn bn
“ir iek$€ja briviba, bet nav argjas n n n n m nn nn
brivibas”
socialo aktivitasu sasaurinasanos n m m n n n nn
saskarsmes loka sasaurinasanos n m m n bn bn nn
“esmu bijis nepraktisks, n m m n m nn nn
“netehnisks™”
veselibas pasliktinasanos n m m bn n bn bn
“manas zinasanas nav vajadzigas” n m bn bn n bn nn
Sapina tas, ka Iidzekli ir ierobezoti
kulttiras pasakumiem n n n m m nn nn
gramatam bn n m m m nn bn
tirismam bn n n m m nn nn
Sapina valsts politika bn n n n m bn bn
Humora izjuta n n n n n m m

|
|
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4. tabula
DomingjoSie emocionilie stavokli
S 60-69 S 70-79 S 80-89 | S90-95
Kriteriji strada + | pensija |strada + | pensija | pensija | pensija
pensija pensija
Optimisms, kas saistits ar
darbu bn n n n m m
gimeni (mazb&érniem) n bn n bn bn n
dabu n bn n bn n nn
dzives dazadibu bn bn bn n m nn
dzives piepilditibu bn n bn n n rn
bérniem un skoléniem ka dzives n bn n bn n n
turpinatajiem
muzizglitoSanos bn n bn n m nn
valsts uzplaukumu n n n mn m n
Noz¢ela (skumjas, depresija), kas saistita ar
speku izstkSanu n n m bn bn bn
“ir ick$€ja briviba, bet nav argjas I n n n bn n
brivibas”
socialo aktivitasu saSaurinasanos n bn n bn bn bn
saskarsmes loka saSaurinasanos n bn n bn bn bn
“maz laika esmu veltTjusi gimenei” bn bn bn bn bn bn
veselibas pasliktinasanos n bn bn bn bn bn
sabiedribas moralo Iimeni n bn n bn bn rn
Sapina tas, ka Iidzekli ir ierobezoti
medikamentiem n bn bn bn bn bn
gramatam bn bn bn bn m nn
kulttiras pasakumiem bn bn bn bn m nn
tlrismam n bn bn m nn nn
veseligam uzturam n bn n n n m
labam apgérbam m m n nn nn nn
Sapina valsts ekonomiskas problémas bn n bn n n m
Sapina tas, ka algas un pensijas neatbilst bn bn bn bn bn bn
darbam
Humora izjiita bn bn bn n n m

Sieviettm 60—69 un 70—79 gadu vecuma biezi raksturiga nodarboSanas maina, bet daudz
biezak — palidzéSana gimenei. Sievietém ir izteiktaka individualitates stiprinasana (iesp&ja
padzivot tikai sev) gan 60—69, gan 70—79 gadu vecuma grupas. VirieSiem rupes par kompetences
paaugstinasanu un brivdomigas individualitates stiprinaSanu izteiktakas jaunakaja grupa.
Abiem dzimumiem lidzigi (virieSiem no 70 gadu vecuma) prioritaras ir riipes par veselibu
un kermenisko labsajiitu.

Uz tuviem cilvékiem norieta gados vienadi biezi palaujas abi dzimumi. Japieveér§ uzmaniba
pensionéto sievie$u socidlajam aktivitatém 70-79 gadu vecuma. Sai zina virie$i nedaudz,
bet atpaliek. Ar vides mainu galvenokart domata parcel$anas pie bé&rniem vai apdzivojamas
platibas samazinasana, parceloties uz mazaku dzivokli sakara ar nesp&ju samaksat komunalos
maksajumus. Izlasé ieklauti tikai gimenés dzivojoSie, tomér dazkart pensionari izteikusi
veélesanos parcelties uz pansionatu (pie sev lidzigiem — 2 gadijumi), vairaki izteikusi savas
bailes par So iesp&jamibu (4 gadijumi). SievieSu vidi vairak ir tadu, kuras apgalvo, ka
pensijas gados turpina interes€ties par savu profesiju, pieverSas valaspriekiem, piedalas
sabiedriskaja dzivé un pat apgalvo, ka “sakusies cita pilnvertiga dzive”, pasi vecuma no 60
lidz 79 gadiem.

Domingjosos emocionalos stavoklus (pasizjtitu) atspogulo 3. un 4. tabula. Abiem dzimumiem
raksturigi praktiski vienadi kriteriji: optimisms, noz€la par to, kas sapina, un humora izjiita. Ari
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kategorijas liela lidziba, tomér virieSiem izdalams “optimisms, kas saistits ar laimi dzivot™. Ir
atSkiribas ar1 ar noZ€lu saistitajas kategorijas: tikai virieSiem bija raksturiga nozela (skumjas,
depresija, kas saistita ar domu, ka “laiks izteréts pa tuk$o”, ka “esmu bijis nepraktisks,
netehnisks” un “manas zinasanas nav vajadzigas”. Savukart sievietém specifiskas kategorijas
ir noz€la par to, ka “maz laika esmu veltijusi gimenei” un rpes par sabiedribas moralo limeni.
Sievietes biezak ir majas dzives planotajas, tap&c tiesi vinam sapes par lidzeklu ierobezotibu ir
daudzveidigakas: nepietick naudas medikamentiem, veseligam uzturam un labam apgerbam.
Ja virieSus izteikti nodarbina valsts politika gan 60, gan 80—-95 gadu vecuma, tad sievietes
So politiku izjit, risinot ekonomiskas problémas un ipasi pardzivojot, ka algas un pensijas
neatbilst pedagoga atbildigajam un griitajam darbam (vieniga aile ar bieZi nov€rojamu pazimi
visos vecumos gan stradajosam, gan pensionétajam skolotajam). Atzim&jama sievieSu daudz
izteiktaka humora izjuta, daudzkart ar1 tiek lietots “melnais” humors, lai parvarétu dzives
nedienas.

Abu dzimumu pienemtie izaicinajumi atspoguloti 5. un 6. tabula. Ne kritériji (aktiva
iesaistiSanas, jaunu celu (risinajumu) mekl€jumi, dzives pieredzes apkoposana, analitiska
iesaistiSanas), ne kategorijas neatSkiras. Atskiras aktivitasu un izpausmju biezums un
saturs. Viriesi biezak pienémusi izaicinajumu 60—69 gadu vecuma, galvenokart stradajosie:
profesionalu interesu sfera, socialajas aktivitates, miizizglitiba, hobiju aktivitates, ar1 socialo
lomu parskatisana. Apliikotaja vecuma posma tikai viriesi ir otro un treso reizi precgjusies.
Analttiskas iesaistiSanas pac€lums verojams rezumesanas faze uz 70 un 80 gadu robezas, kas
pasi intensivs veic tiem, kuri vél strada.

ArT sievieSu pienemtie izaicinajumi visizteiktakie ir 60—69 gadu vecuma, kaut stradajosas ar1
70-79 gadu vecuma aktivi iesaistas profesionalo intereSu sféra, bet gimené pasus pienakumus
uznemas pat 80—89 gadu vecuma. Analitisku iesaistiSanos sievietes 60—69 gadu vecuma veic
intensivak, gan stradajo$as gan pensionétas. Ipass pacélums veértibu parvertésana pastav pat
8095 gadu vecuma.

5. tabula
Izaicinajumi
Kriteériji S 60-69 S 70-79 S 80-89 | S90-95
strada + | pensija | strada+ | pensija | pensija | pensija
pensija pensija
Aktiva iesaistiSanas
profesionalo interesu sféra bn n bn m m nn
socialajas aktivitates bn bn n n m nn
valaspriekos n bn n n nn nn
gimenes sadzive bn bn n n bn mn
Jaunu celu (risinajumu) meklgjumi
personigaja dziveé m m nn m nn nn
muzizglitiba bn n m m n nn
valaspriekos m bn m m nn nn
Dzives pieredzes apkopoSana,
veidojot macibu gramatas m m nn m nn nn
veidojot metodiskos lidzeklus m m nn m m nn
rakstot memuarus u.tml. n m m m rn m
Analitiska iesaisti$anas
socialo lomu parskatiSana n bn n mn bn nn
vertibu parveértésana bn bn n n bn bn
atveértiba informacijai bn bn mn m n n
atveértiba socialiem kontaktiem, to bn bn n n n n
uzturésana
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6. tabula
Izaicinajumi
Kriteriji V 60-69 VvV 70-79 V 80-89 V 90-95
strada | strada | strada | pensija | strada | pensija | pensija
+ + +
pensija | pensija pensija
Aktiva iesaistiSanas
profesionalo interesu sféra bn bn n m n nn m
socialajas aktivitates bn m m nn m nn nn
hobiju aktivitates n mn mn m mn m bn
gimenes sadzive
Jaunu celu (risinajumu) meklgjumi
personigaja dzive n m nn nn nn nn bn
muzizglitiba bn n n m mn m m
hobiju aktivitates bn n nn m nn bn nn
Dzives pieredzes apkopoSana
veidojot macibu gramatas m nn m nn m nn nn
veidojot metodiskos lidzeklus m m n nn nn m nn
rakstot memuarus u.tml. m m m m m m m
Analitiska iesaistiSanas
socialo lomu parskatisana m bn m m m n nn
vertibu parvertésana m n mn m bn n m
atveértiba informacijai m m nn bn bn n m
atvértiba socialiem kontaktiem, to m m nn bn bn n m
uzturésana

Pensionéto pedagogu potencials, ja analiz€ individualos gadijumus, ir milzigs un nenovertets.
Literatiiras skolotaja un zurnaliste A. S. (72) kopa ar mazb&rniem uztur lielu vasaras maju un
darzu ap to, kur visu silto ménesu laika regulari riko literaras p&cpusdienas, kuras ir gaiditas,
popularas un pulcina vienkopus vietgjo inteligenci.

Pedagogs V. Z. (96; 2007. gada miris) apkopoja dzives pieredzi literaras esejas, veidoja
metodiskos Iidzeklus un regulari piedalijas pedagogijas vestures pétnieku saietos lidz ped&jiem
dzives ménesiem, vienlaikus apriip€dams un kopdams savu paralizéto sievu, ar kuru kopa
bija nodzivoti vairak neka 60 gadu.

Pedagoge Dz. M. 77 gadu vecuma uzsakusi darbu ar studentiem un kolégiem Latvijas
psihologijas véstures veidoSana.

Pedagoge B. R. (79) dzied pensionaru ansambli, ir Eiropas senioru deju dalibniece, pilda
katolu baznicas draudzes vecakas amatu.

Skolotajs A. O. (90) ir praktizgjoss gids un keries pie tiirisma vestures rakstiSanas.

R. R. péc darba tehnikuma atgriezusies dzimtajas majas un kopa ar viru izveidojusi savu
dzimtas muzeju.

A. G. (76) 2007. gada septembr1 uzsaka 56.darba gadu skola, ir elegantaka matematikas
skolotaja, kurai daudz valasprieku: celoSana, gramatu lasiSana u. c.

J. G. (82) veic arheologiskos izrakumus visa Latvija un ir izpétijis dazadus gadsimtus no miisu
tautas senvéstures, uzstajies Eiropas Arheologu asociacijas kongresa ar zinojumu.

D. Z. (87) uzrakstijusi 500 lpp. gramatu par savas dzimtas likteni un aizrautigi turpina iepazit
Rietumu literatiiru.

“Skolas vajadz€tu macit, ka nodzivot lidz 100 gadu vecumam. Pedagogs, kas varétu to darft,
mums ir — ta ir musu skolotaja Irbite!” A. I. joprojam ir moZa un nipra, un interes€jas par pasaulé
un Latvija notiekoSo (Steinfelde I. “Miizs gadsimta garuma”. Neatkariga, 21.01.2008).
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Pensionétu pedagogu iesp&jas aktivi bagatinat musu sabiedribu vél ir nepietickami apzinatas
un novertetas.

Secinajumi

1.

P&tot prioritates un izaicinajumus dzivesdarbibas strukturéSana, iegiti vienoti kriteriji,
kas atspogulo dinamiku 60-95 gadu vecuma.
Krasakas izmainas prioritates ir:
» profesionalas darbibas iespg€jas,
* parorientacija:
- nodarboSanas maina,
- socialo aktivitasu maina,
- palidziba gimenei pastiprinasana.
Notiek izteiktaka individualitates stiprinasana:
* sievieteém 60-79 g.,
* virieSiem 60-69 g.
Riipes par veselibu un kermenisko labsajiitu ir izteiktas abiem dzimumiem (virieSiem —
sakot ar 70 g.)
Izaicinajumus p&c visiem krit€rijiem biezak pienémusas sievietes (aktiva un analitiska
iesaistiSanas); jaunus celus gan vairak meklgjusas 60—69 gadus vecas sievietes.
» Dzives pieredzes apkopoSana ir vienlidz kiitri abi dzimumi.
* VirieSiem analitiska iesaistiSanas izteiktaka 70—89 g., bet sievieteém — gan 60—69 g.,
gan 80-95 g.

Konstatétas ievérojamas kriteériju atSkiribas domingjoSo emocionalo stavoklu
vertéjumos.

VirieSiem optimisms saistas ar “laimi dzivot”, bet noz€la ar “tuksi izt€rétu laiku”; “esmu
9999, ¢¢

bijis nepraktisks, “netehnisks™’; “manas zinasanas nav vajadzigas”. Pedg&jais kriterijs 1pasi
saasinas 70—79 g. gan stradajosajiem, gan pensionétajiem.

Sieviesu 1pasie kritériji ir noz€la par to, ka “maz laika esmu veltijusi gimenei” (virieSiem
Sadas atzinas nav!), un par “sabiedribas moralo ITmeni”.

VirieSus nesapina tas, ka ir ierobezoti lidzekli medikamentiem, veseligam uzturam un
labam apgérbam. (Varbit ta ir sievas un citu tuvinieku probléma!)

Kopuma abiem dzimumiem humors saglabajas.

Petijuma apstiprinas dzives cikla stadiju pieeja (Cohen G., 2000, 2001), ar 1pasam
aktivitatém atbrivoSanas un rezumésanas fazes. Respekt&jot vecakas paaudzes dzives
1pasi dramatiskos notikumus (kars, peckara dzives atjaunosana, padomju laiks, vertibu
parveérté€Sana neatkarigas Latvijas atjaunoSanas perioda u. c.), varam tikai apbrinot
tas vitalitati, vajadzibu un nepiecieSamibu pretstavét destruktivam novecoSanas
procesam.
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Summary

Today, each tenth inhabitant of the planet belongs to the age group of 60 and over. Every
state and society must be interested in maintaining and keeping up the capacity for work and
creative potential at each age, according to the age group’s capabilities. This idea is topical
in gerontopsychology since the 90s. The social representations of 175 retired teachers, aged
60-95, of their priorities, accepted challenges and predominant emotional states are explored
in this paper.

Keywords: ageing, old age, priorities of lifeactivity.
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PECULIARITIES OF PROSPECTIVE TEACHERS’ REFLECTION
TOPOSO SKOLOTAJU REFLEKSIJAS IPATNIBAS

Albina Kepalaité
Vytautas Magnus University, Kaunas, Lithuania

Abstract

The purpose of this research is to disclose prospective teachers’ features of reflection in the framework
of Mezirow’s transformational learning theory. Respondents were students of mathematics-informatics
and philology. They answered a questionnaire for measuring the level of reflective thinking.

The results have shown that habitual actions are more characteristic of students of mathematics-
informatics than of philology students. Reflection and critical reflection are more characteristic of
the prospective teachers of philological specialization. Both specialization groups do not differ on
the feature of understanding. Habitual activity is less characteristic of female students than of male
students. These findings emphasize the necessity to develop reflective skills of prospective teachers,
especially of those studying formal and natural sciences.

Keywords: reflection, prospective teacher, transformational theory.

Introduction

Socio-economic, scientific, technical and spiritual development of the society determines
the relevance of the need to educate a professional that is able to act adequately in changing
conditions and learn continuously. Therefore, professional specialist training in higher
education schools should comprise not only mastering the system of knowledge but also
development of knowledge of learning from one’s own experience. Every professional situation
presents a potentially new experience that has not been recorded in books or described by
rules. Encountering a task, a specialist harmonizes theoretical knowledge with the reality
and evaluates their compatibility, the effectiveness of the decision made, discusses the
consequences and projects the ways of changing actions. This becomes possible if reflection
skills are present.

In recent years, the problem of reflection becomes more and more topical in the aspect of
professional activity and professional training. The psychology of professional activity treats
reflection as one of the most important conditions of professional becoming. It manifests itself
by the ability of the subject to improve in the domains of personality, professionalism and
creativeness continuously. Reflexivity is particularly relevant for people of the professions
based on people’s interrelations. In this case, it is ineffective to apply knowledge directly
due to the ambiguous and unpredictable professional situation. Teacher’s profession should
be particularly noted because teacher’s interaction with pupils is permanently changing,
multiple, irregular and difficult to define (Parkay, Hardcaste, 1990). This hinders regulation of
teaching-learning activities, which are often spontaneous. Under such conditions, a teacher’s
professionalism manifests itself by the reflective ability to integrate practical experience and
theoretical knowledge, searching for an optimal solution of pedagogical problems (Barlow,
1985). Besides, a teacher, understanding pupils’ interests and expectations, needs to regulate
his/her teaching activities and assist the formation of self-regulatory mechanisms. Thus,
reflection in the teacher’s activity manifests itself as an ability to project and adequately
evaluate his/her teaching, educational and diagnostic activity. Therefore, reflection is one of
the most important personality features, determining professional aptitude and adaptability to
the profession. Besides, the education reform, implementation of new teaching programmes
becomes effective due to integration of the teachers’ existing practical and theoretical
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readiness. Such integration is possible due to the mechanism of reflection. Therefore,
development of reflective features should become the most important objective of teachers’
professional training. Meanwhile, development of reflection in teacher training at higher
education institutions receives insufficient attention. The contradiction between unsatisfactory
development of reflection and the requirements raised for the teacher to implement this
component in practice determined the issue of this research.

Concept of reflection

The concept of reflection is understood from philosophical and psychological standpoints:
from the philosophical standpoint the phenomenon of reflection is related to the analysis
of the very thinking and treated as the ability of thinking to observe one’s own cognitive
processes, proceeding from the activity to the mental plan. First the concept of reflection
was attempted to explain in philosophers’ works. In order to understand the phenomenon of
reflection better, it has to be analysed historically. Among the first who introduced the concept
of reflection was D. Lokk, who derived the man’s psychological experience from two different
sources: senses and reflection. In his opinion, reflection is perception and evaluation of our
thinking and thinking processes. G. Leibniz’s views did not differ from D. Lokk’s attitudes
significantly. He just emphasised that reflection assists to recognise the man’s ability to
distinguish between what is perceivable and what follows perception. 1. Kant distinguished
between what is reflection and what is not, stating that reflection is not related with extrinsic
objects and does not receive information directly from them. Reflection enables to insert the
relation to the cognitive ability into knowledge interaction. 1. Fichte stated that reflection takes
place in consciousness and is opposite to extrinsic perception. F. Hegel stated that reflection
helps to overcome the limitations of immediate cognisance and enables to see controlling and
creating basis of knowledge.

Thus, from philosophical standpoints, the phenomenon of reflection is related to the analysis
of thinking. When psychology turned into an independent science, due to its natural science
methodology, the problem of reflection was not investigated. At the end of the 19 century,
behaviourism theory did not acknowledge consciousness and herewith rejected the category
of reflection. Such behaviouristic attitude has been criticized by other psychology theories that
appeared at the same time (psychoanalysis, gestalt psychology, humanistic psychology). This
was one of the preconditions that assisted in incorporation of the phenomenon of reflection
in psychological research (Kapmos, 2004).

In psychology, reflection is understood as a process through which a man cognises his/
her own mental actions and states. Reflection is most often treated as one of organisational
principles of mental development and mental processes (Pyounmreitn, 1998; Piaget, 2002
et al.). The interdisciplinary nature of this phenomenon explains the shortage of experimental
research, the object of which would be the phenomenon of reflection. Thus, both the existing
theoretical research and experimental material are manifold, difficult to structure; it is difficult
to define the psychological content of reflection (Kapmos, 2004). Another way was chosen — to
describe various forms, kinds and aspects of reflection. J. Dewy (1998) described reflective
thinking as an active and cautious consideration of beliefs or as the form of such cognition
that promotes investigation of facts, confirmation or denial of further conclusions. Common
reaction to the situation, which has turned into a skill, is not reflective like the situation that
is taken for granted. Reflection appears when difficulties or doubts arise or a problematic
situation is created.

D. Shon (1983, 1987) in his works distinguishes several forms of reflection. Reflection in action
takes place when a professional solves a problem here and at the current moment, when he/
she is involved in action and certain relations. Reflection of action, of acts, appears before
the action or after it. An unexpectedly arisen problem promotes reflection because it enables

84
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getting ready for an activity and evaluating it afterwards. Such analysis comprises not only
the contents of reflection but also teaches to reflect.

Similarly to the above mentioned authors, J. Mezirow (2000) states that a man starts to reflect
having encountered a disorientating dilemma. He points out three possibilities or levels of
reacting to that dilemma. J. Mezirow uses the term of critical reflection. It is the reflection
of assumptions, opinions which supports a person’s basic beliefs. Thanks to such analysis of
assumptions, a man realises why one perceives, thinks and behaves in a certain way. Critical
reflection discloses existing assumptions which have not been expressed verbally. Other
forms of reflection are content reflection and process reflection. Content reflection is directed
at the investigation of perception, thinking, feelings and actions. By process reflection it is
sought to investigate how perception, thinking, feelings and actions take place and to evaluate
the efficiency of these mental processes. Content and process reflection enables to change
a person’s specific beliefs, which J. Mezirow refers to as meaning schemes. Reflection on
assumptions or critical reflection creates conditions to change the fundamental system of
beliefs, value orientations; therefore, it is an important factor for personality’s development.
J. Mezirow also indicates that there exists a possibility to react to the situation in a usual way,
unconsciously. Such type of reaction is not ascribed to the acts of reflection. The understanding
when a person accepts and rearranges information not relating it to the new situation is also
not ascribed to reflection.

In Lithuania, reflection is analysed in the educational aspect in theoretical works (Jovai a,
1998) and experimental research that forms reflection (Teresevicien¢, Gedviliene, 2001;
Baranauskiené, 2002). Reflection development and its fostering is very topical; however, so
far no research has been conducted to disclose this phenomenon in the context of professional
specialists’ training, identifying the type of involvement in reflection in an academic situation.
Thus, the aim of this research is to identify the peculiarities of different profile prospective
teachers’ involvement in reflection in an academic situation regarding gender.

Methods

A questionnaire has been employed, based on J. Mezirow’s levels of reflectiveness: habitual
actions, understanding, reflection and critical reflection (Kember, Leung, Jones, Loke, McKay,
2000). Respondents had to evaluate every statement, using Likert type scale in five assessment
ways. The value of the internal consistency of the whole questionnaire — Cronbach’s alfa —
is 0.64. The internal consistency of the questionnaire is satisfactory but suitable for group
studies.

Respondents were 145 students of the Faculty of Mathematics and Informatics and 153
third- and fourth-year students of the Faculty of Philology, prospective teachers. Data were
analysed by non-parametric Mann Whitney criteria (Mann Whitney U) and K-means cluster
analysis.

Results

The data of the questionnaires were compared according to the profile of studies and with
regard to gender. As it may be seen in Table 1, the students’ philologists have higher scores
of understanding, reflection and critical reflection. Therefore, it may be maintained that in an
academic situation during lectures and practice classes, understanding, reflection and critical
reflection are characteristic to them. Meanwhile, lower scores reflect typical (formal) material
mastering strategies (see Table 1).

The students of mathematics-informatics are characterised by less expressed habitual actions
and critical reflection and on the average expressed understanding and reflection in the
academic situation. The scores of habitual actions of students of mathematics-informatics
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statistically significantly exceed the scores of philologists (p < 0.01). However, other scores
show that philologists statistically significantly overscore students of mathematics-informatics
in reflection (p < 0.001) and critical reflection (p < 0.001) (see Table 1). The philologists’ level
of understanding is significantly higher than that of the students of mathematics-informatics,
but a statistically significant difference has not been found (p > 0.05).

Table 1
Differences in reflectivity levels among students of philology and mathematics-informatics
Name of scale Students of Students of philology Mann P
mathematics-informatics Whitney
Mean Standard Mean Standard U
deviation deviation

Of habitual actions 12.19 2.81 10.60 3.02 3582.5 0.01*
Of understanding 17.55 2.17 18.56 2.12 23593.0 0.07
Of reflection 15.06 4.54 16.58 2.22 3889.5 0.02*
Of critical reflection 14.62 3.13 16.57 2.54 3277.5 0.001%***

*p<0.05; ** p<0.01; p<0.001 ***

Data distribution was compared with regard to gender only for students of mathematics-
informatics because the ratio of male and female students was too low in the philologists’ group.
Statistically significant difference (p < 0.001) regarding habitual actions has been identified:
the mean of female students’ answers (10.85) is lower than that of male students (13.27).

Table 2
Combinations of reflection levels of the students-philologists
Name of scale Centre of 1st Centre of 2nd Centre of 3rd Centre of 4th
cluster cluster cluster cluster

Of habitual actions 7 8 13 16
Of understanding 16 18 17 20
Of reflection 13 17 17 19
Of critical reflection 11 17 18 12
Students (%) 12 23 57 8

Seeking to identify characteristic combinations of reflection means for students of each study
profile, cluster analysis has been carried out. It enabled distinguishing four clusters in each
student group (see Table 2, 3).

First philologists’ cluster is comprised of students (12%) with low scores of habitual actions,
moderate scores of reflection, critical reflection and higher scores of understanding. Second
cluster is comprised of students (23%) with low scores of habitual actions and high scores of
understanding, reflection and critical reflection. Third cluster is comprised of students (57%)
with moderate scores of habitual actions and high scores of understanding, reflection and
critical reflection. Fourth cluster consists of students (8%) with moderate scores of habitual
actions, critical reflection and with high scores of understanding and reflection.

The majority of students of mathematics-informatics (43%) belong to the first cluster, which has
of low scores of habitual actions and critical reflection and moderate scores of understanding
and reflection. 34% of students of mathematics-informatics belong to the fourth cluster, which
has high scores of habitual actions and understanding, moderate scores of reflection and low
scores of critical reflection. The smallest part of students in this group (8%) belongs to the
second cluster, which has low scores of habitual actions and high scores of understanding,
reflection and critical reflection. The remaining share of students (15%) makes up the third
cluster, to which moderate scores of all scales are ascribed.
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Table 3
Combinations of reflection levels of the students of mathematics-informatics
Name of scale Centre of 1st Centre of 2nd Centre of 3rd Centre of 4th
cluster cluster cluster cluster

Of habitual actions 7 4 16 18
Of understanding 14 20 16 19
Of reflection 10 19 16 16
Of critical reflection 7 18 17 10
Students (%) 43 8 15 34

Thus, the combinations of reflection levels demonstrate that the students of philology are
characterised by moderate scores of habitual actions and high scores of understanding,
reflection and critical reflection, whilst the majority of students of mathematics-informatics
have low scores of habitual actions, critical reflection and moderate scores of understanding
and reflection.

Discussion of the results

Results show that students of both groups are mostly characterised by understanding and
reflection during lectures and practice classes. It must be noted that the same configuration
of cognitive strategies is characteristic to all age groups. This corresponds to the regularities
of medical students (Kember, Leung, Jones, Loke, Mckay, 2000) and teachers (Kepalaite,
2006) that have been investigated using a variation of the same questionnaire. Besides, the
less expressed critical reflection could be explained by the fact that it requires more profound
changes and deepening one’s values and beliefs. Such analysis requires sufficient time; it causes
difficulties and is painful (Champagne, Gunstone, Klopfer, 1985; Strike, Posner, 1985).

The students of mathematics-informatics employ the strategies of understanding, reflection and
critical reflection during learning and action less than the students philologists. Meanwhile,
strategies of habitual actions are more employed by the students of mathematics-informatics
than the philologists. One of the reasons explaining these differences could be peculiarities
of cognitive development, disparate subject concerning prospective teachers. It may be
assumed that different study profiles — mathematics-informatics and humanities — are chosen
by students with an already different cognitive structure, which is yet more consolidated by
the chosen study profile.

Besides, students lack professional experience that they could relate to the delivered subjects,
seeking to transfer the acquired knowledge to professional situations that are meaningful
to them. Therefore, they are characterised by habitual actions during learning: they accept
information without thinking, do not give meaning to it and rely on memory. Due to the variety
of subjects students have fewer opportunities to relate the received knowledge to practical
situations. Due to a high load of academic work, specificity of exact sciences and lack of
meaningful learning skills, students of mathematics-informatics are less bound to contemplate,
test the substantiation of statements, theories (reflect) and analyse the deeper fundamentals of
one or another perception or understanding (critical reflection). It can be assumed that due to
the specificity of their subject, students of philology, accepting information, not only personally
give meaning to it, consider their beliefs and values, but also develop them.

Thus, the study demonstrated differences in the levels of reflection regarding the profile
of studies in an academic situation. The recorded differences could have been initiated by
personality features, thinking, learning styles, peculiarities of cognitive activities, as well as
the peculiarities of the academic situation — the subject of studies.

Bearing in mind that reflection manifests itself and is formed in problematic situations, special
reflection-developing procedures in learning situations can be planned for the students of
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mathematics-informatics. Their effectiveness and connection of reflection with personality
features, thinking and learning styles could be an object of further investigation.

Conclusions

Research results demonstrate that habitual actions are more characteristic of students
of mathematics-informatics than of students of philology. The students of mathematics-
informatics lag behind the students philologists in expression of understanding, reflection and
critical reflection. Lower expression of habitual actions of female students of mathematics-
informatics has been identified in comparison to male students of the same profile. The
recorded differences could have been initiated by personality features, thinking, learning
styles, peculiarities of cognitive activities, as well as the peculiarities of the academic
situation — the specificity of studies.
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LIDZATKARIBAS FENOMENA TEORETISKIE ASPEKTI

THE THEORETICAL ASPECTS OF THE PHENOMENON
OF CO-DEPENDENCE

Ilona Laizane, Liucija Rutka
Latvijas Universitate

Anotacija

Jedziens “lidzatkariba” Latvija ir maz pazistams. Sis jedziens radas, izpétot kimisko atkaribu
dabu, to ietekmi uz cilvékiem un uz vinu tuviniekiem. Alkoholikis ir atkarigs no alkohola, bet vina
tuvinieks —no pasa alkoholika. Lidzatkaribai ir savas specifiskas iezimes — ta ir atkarTba, kura netiek
apmierinatas I1dzatkariga emocionalas vajadzibas. Sada lidzatkariba izpauzas cilvekiem, kuri nak
no disfunkcionalam gimeném, kur ir trauc@tas savstarpgjas emocionalas attiecibas, ka arT cilvékiem,
kuri berniba pardzivojusi psihiskas traumas.

Arzemju literatiiras avotos lidzatkaribu apraksta dazadi: ka uzvedibas traucéjumus, slimibu,
personibas attistibas trauc€jumus, simptomus, emocionalo stavokli. Tac¢u visi autori ir
vienisprat par to, ka tie ir noteikta tipa jaukti personibas trauc€jumi, kas butiski atSkiras no
citiem personibas traucgjumiem.

Atslegvardi: Iidzatkariba, alkohola lietoSana, uzvedibas trauc€jumi.

To cilveku skaits, kuri sirgst ar dazada veida atkaribam, palielinas. Likumsakarigi pieaug
ar1 lidzatkarigo skaits. Latvija pirmas atkaribas sak izpausties jaunakaja skolas vecuma:
atkariba no datorsp€lém, azartsp€lém, nikotina, alkohola u. c. Biezi vien tuvinieki ta vieta,
lai atbalstitu atkaribas partraukSanu, to netiesi veicina. Parasti tas notiek tados gadijumos, ja
tuvinieks ir kluvis lidzatkarigs, paSam to neapzinoties. Tapéc svarigi ir izprast lidzatkaribas
butibu un atpazit tas izpausmes.

Petijuma meérkis: atklat [idzatkaribas teorétisko biitibu un izpausmes veidus.

Peétijuma metode: zinatniskas literatiiras analize. Lidzatkaribas jédziens pasaul€ ir pazistams
kops pagajusa gadsimta septindesmito gadu beigam, bet Latvija lidzatkariba vel nav pétita.
Sakuma aplikosim Iidzatkaribas jédziena raSanas vesturi un pec tam jeédziena biitibu un
1zpausmes veidus.

Lidzatkaribas jedziens un ta raSanas vésture

Lidzatkariba — ievainoto dveselu deja. (R. Burney)

Gimene ir katra cilvéka primara vide, kas ir dala no apkart€jas sabiedribas, un visi procesi, kas
notiek gimeng, skar visas sabiedribas attistibu. Lidz ar alkoholisma ka visplasakas atkaribas
straujo izplatibu un citu kimisko vielu atkaribu izplatiSanos pasaul€, uzsakta ar1 atkarigo
gimenes loceklu apsekoSana un pétisana.

Amerika pagajusa gadsimta piecdesmitajos gados attist1jas Anonimo alkoholiku kustiba. Tiesi
Saja laika alkoholisms tika nosaukts par slimibu. Piecdesmito gadu beigas sakas arstéSanas
centru dibinasanas kustiba. Sajos centros uzmaniba galvenokart bija pievérsta pasam
alkoholikim, atstajot novarta alkoholika gimeni (Schaef, 1986) .

Arst&Sanas centros tika konstatéts, ka lielam vairumam alkoholiku gimenu locek]u piemit
lidzigas ipaSibas un uzvediba. Sakas So gimenu pétijumi, un tika ieviests jédziens “co-
alcoholic” (angl.) — “Iidzalkoholikis”, kurs$ raksturoja alkoholikim svarigas un ar vinu ciesi
saistitas personas. P&c ta laika parliecibas alkoholikis ir piesaistits alkoholam — atkarigs no
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ta, un Iidzalkoholikis ir Tpasa veida piesaistits alkoholikim — atkarigs no ta. Tika uzskatits,
ka alkoholiku gimenes saslima tikai tapéc, ka alkoholikis lictoja alkoholu.

Lidz ar narkotiku ekspansiju pagajusa gadsimta 60. gados alkoholisma arstéSanas centri kluva
par kimiskas atkaribas arste€Sanas centriem, un lidzalkoholiki — par Iidzatkarigajiem. Tikai 70.
gadu beigas gimenes sistémas pétnieki saka pétit So lidzatkarigo gimenu uzvedibas modelus.
Sakas $o gimenu un to pécnacgju — alkoholiku un narkomanu bérnu uzvedibas pétijumi (Subby,
198; Wegsheider-Cruse, 1985).

Jedziena “lidzatkariba” (codependence) rasanas saistita ar akoholisma slimibas modeli
(Johnson, 1980) un gimenes sist€émas jédzienu (Wegscheider-Cruse, 1989). “Lidzatkariba” ir
atvasinata no laulato draugu un bérnu “lidzalkoholiskas” uzvedibas gimenu sistémas, kuras
valda atkariba no kimiskajam vielam (Friel J., Friel L., 1988). J. Fraieli un L. Fraieli novéroja,
ka gimenes locekli biezi uzvedas ta, lai psihologiski aizsargatu alkoholiki un palidz&tu tam
izdzivot, tadgjadi slimibu izplatot no viena individa uz visu gimenes sistému (Ackerman,
1983; Black, 1979; Woititz, 1983).

Profesionalu vidu lidzatkaribas jédzienu saka lietot pagajusa gadsimta septindesmito gadu
beigas. Tas paradijas vairakas Minesotas klinikas vienlaikus. Roberts Sabijs (Subby, 1988) un
Dzons Fraiels (Friel, 1988) uzsvéra, ka sakuma So jédzienu lietoja, lai aprakstitu to personu
vai personas, kuru dzive tika ietekméta no ta, ka vins bija piesaistits kadam, kuram bija
kimiska atkariba. Lidzatkarigais bija virs vai sieva, bérns vai kimiski atkariga partneris.
Par lidzatkarigo tika uzskatits tas, kuram bija attistijusies lidzatkariba — “neveseliga” dzives
uztvere, kas bija reakcija uz kada cita cilvéka atkaribu no alkohola lietoSanas.

P&tnieki saprata, ka b&rnibas emocionalas traumas atstaj loti dzilu iespaidu uz pieaugusas
personas uzvedibu. Tika arT konstatéts, ka nearstétas traumas un to raditas, zemapzinas
diktetas uzvedibas normas var noteikt personas uzvedibu, tai attistoties. Tiek atkartotas tas
pasas uzvedibas formas, kuras tika iepazitas bérniba (Burney, 2001).

Terapeits R. Burnejs (Burney, 2001) apraksta situaciju ar karaviriem. Karavirs kara ir spiests
apspiest savas emocijas, lai izdzivotu. Ta rezultata rodas emocionala trauma. Tacu vélak §is
apslapétas emocijas var radit butiskas sekas, jo emocijas noliedzoSa persona noliedz dalu no
sevis. Tapat ka kara, arT disfunkcionalas gimené&s bérni censas apspiest savas emocijas, kuras
izraisa redz€tais — vecaku alkoholisms, psihiskas un fiziskas slimibas un to sekas, nezéliba,
vardarbiba, depresija, deprivacija (no deprivatio — atstumtiba), incests utt. Vini dzivo vidg,
kura sniedz nevis dro$ibu un attistibu, bet tiesi pretgjo — briesmas un apspiestibu. Un tas nav
saistits ar to, ka vinu vecaki ir slikti vai dara nepareizi — ari vini ir dzimusi kara lauka vidd,
jo karo pasi ar sevi. R. Burnejs uzsver, ka lidzatkariba ir posttraumatiska stresa sindroma
visspécigaka forma.

Lidzatkaribas biitiba

Lidzatkariba rodas un attistas lidztekus atkaribai. P&c Starptautiska slimibu klasifikatora ICD-
10 un ASV izstradatas “Diagnostikas un statistikas rokasgramatas DSM-IV” atkariba definéta
ka simptomu grupa, ko veido uzvedibas, kognitivi un somatiski simptomi, kas radusies péc
vielu atkartotas lietoSanas un tipiskos gadijumos izraisa stipru tieksmi péc vielas, griitibas
pasam kontrol&t tas lietoSanu par spiti tas kaitigdm sekam; pacients dod prieksroku vielas
lietoSanai salidzinajuma ar citam nodarbibam un pienakumiem, pieaug tolerance, un dazreiz
rodas somatisks abstinences stavoklis.

Peéc Pasaules Veselibas organizacijas definicijas par atkaribu uzskatams slimigs stavoklis,
ko raksturo vairakas pazimes: uzmaciga tieksme pastavigi vai periodiski atkartot atkaribu
izraiso$as vielas lietoSanu; tolerance; nav iesp&jams atteikties no narkotiskas vielas talakas
lietoSanas; lietotaja periodiska vai sistematiska intoksikacija, ka art fiziskas un psihiskas
veselibas pasliktinasanas.
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Ilgstosi atrodoties atkariga tuvuma un veidojot savstarp€jas attiecibas ar to, var attistities
lidzatkariba. Lidzatkaribas probléma ir pieversusi sev ievérojamu uzmanibu, vispirms jau
ka intereses pieaugums par alkoholiku disfunkcionalajam gimeném un alkoholiku bérniem.
Daudzi aprakstosi pétijumi ir identific§jusi specifiskas problémas, kuras rodas alkoholiku
gimenés (Ackerman, 1983; Black, 1979; Woititz, 1983).

Daudzi pétnieki p&c tam Siem atklajumiem ir sniegusi empirisku atbalstu (Chassin, Mann,
Sher, 1988; Pilat, Jones, 1985; West, Prinz, 1987).

Ieklaujot lidzatkaribas jédzienu starppersonu ietvara, uzsvars tiek likts uz to, ka cilveki, kuri
nekad nav iemacijusies apmierinat savas vajadzibas péc milestibas un drosibas, var apgiit
jaunas starppersonu attiecibu prasmes.

Pirma Amerikas Nacionala lidzatkaribas jautajumiem veltita konference defingja lidzatkaribu
ka “sapigas atkaribas modeli no piespiestas uzvedibas un citu noveért€juma, censoties
atrast dro§ibu, pasvértibu un identitati” (Laign, 1989). Sada veida definicijas plaums un
neviennozimigums samazina tas nozimi un devalve So terminu.

Populara lidzatkaribas kustibas aktiviste M. Bitija (Beattie, 1987) ir aprakstijusi lidzatkaribu
ka “emocionalu, psihologisku stavokli, kas radies tapéc, ka uz individu ilgstosi iedarbojusies
vairaki nomacosi noteikumi, kuri ir attur&jusi individu no atklatas savu jiitu izradiSanas, tapat
arT no tieSas personisko attiecibu problému apspriesanas.”

Garigas veselibas un ar1 Iidzatkaribas petnieks S. Smelijs (Smalley, 1982) secina, ka lidzatkariba
ir modelis, kurs ietver dzives uzskatus, apgiito uzvedibu un ierastas izjiitas, kas padara dzivi
sapigu. Vins uzsver lidzatkarigo personu ar&jo kontroli, kas liek Siem individiem palauties
uz lietam, kas atrodas arpus viniem — liktenim, laimei, izdevibai, paSvertibai. ArT R. Sabbijs
(Subby, 1987) pierada, ka Iidzatkarigie organiz€ savu dzivi, balstoties uz citu cilvéku vertibam
un standartiem, un ka vigiem ir skaidri izteiktas problémas ar intimitati, bezsp&cibas jitam,
atzinibas mekl&umiem un nerealas ceribas uz pascienu.

S. Vegseldere-Kruza (Wegsheider-Cruse, 1985) atzimé, ka lidzatkarigie ir parpemti ar kadu
personu vai objektu lidz tadai pakapei, ka pargjas attiecibas tiek negativi ietekmétas. Pec
autora definicijas, lidzatkarigie ir visas personas

1) kuras mil alkoholiki vai ir lauliba ar vinu,
2) kuram ir viens vai vairaki alkoholiki vecaki vai vecvecaki,
3) kuri ir uzaugusi “emocionali represiva gimeng”.
S. Vegseldere-Kriiza uzskata, ka §1definicija varétu aptvert Iidz 96% no visiem iedzivotajiem.

Lidzatkariba ir slimigs stavoklis, tas ir izdzivoSanas lidzeklis cilvékam nelabvéligas gimenes
attiecibas. Péc S. VegSaideras-Kriizas domam, lidzatkaribai ir raksturigi

« maldi, nolieg§ana, pasapmans;
» kompulsivas darbibas (neapzinata iracionala uzvediba, par kuru cilvéks var nozglot,
bet turpinat darboties, it ka virzitos ar ieks€ju speku);

* iesaldétas jutas;

* zems pasvertgjums;

* ar stresu saistiti veselibas trauc€jumi.
Attistoties gimenes sist€émas uzvedibas p&tijumiem, jédziena “lidzatkarigais” butiba paplasinajas.
Ar to apzime 1pasu uzvedibas veidu. Astondesmito gadu beigas par lidzatkarigajiem uzskatija
cilvekus — labdarus, kas ienéma upura vai glab&ja lomu. Tika konstatéts, ka lidzatkarigais
nav slims tapec, ka vins ir saistits ar atkarigo, bet gan tiesi §is atkarigais ar savu slimibu vinu
piesaista, jo visiem Iidzatkarigajam bija raksturiga noteikta bérnibas pieredze, kuru atkarigais
centas izmantot.



ATEE. SPRING UNIVERSITY, RIGA, 2008 Teacher of the 21st Century: Quality Education for Quality Teaching

Sobrid jedziens “lidzatkariba” aizvien vairak tiek lietots, aprakstot dazadas disfunkcionalas
attiecibas, 1pasi starppersonu konteksta.

Rezumgjot ieprieks teikto, varam secinat, ka lidzatkariba attistas gimené, kur kads no
vecakiem vai vecvecakiem ir bijis atkarigais un kur cilvéks spiests pardzivot virkni nomacosu
faktoru, kas nelauj vinam izradit savas emocijas. Lidzatkariba ir savdabigs dzives modelis,
kura izpauzas lidzatkariga uzskati, attiecksme, uzvediba un emocijas.

Lidzatkariba ka uzvedibas traucéjums

T. Sermaks (Cermak, 1986, p. 15-20) lidzatkaribu defing ka uzvedibas trauc€jumus un iesaka
to diagnosticet ka

* adaptacijas trauc€jumus,
* posttraumatiska stresa izraisitus trauc€jumus,
* personibas trauc€jumus vai atkaribu no kaitigiem ieradumiem.

Uzvedibas traucg€jumus apvieno problematiskas uzvedibas simptomu grupa, kuru raksturo
Cetri uzvedibas veidi: agresija pret cilvékiem vai dzivniekiem, ipaSuma bojasana, meloSana,
zagSana, likumu un normu parkapumi. Uzvedibas traucjumu raSanos var ietekmét sociali,
psihologiski un biologiski faktori (American Psychiatric Association, 1994).

V. Medenhola (Medenhall, 1996, p. 75—86) sniegtaja definicija Iidzatkariba apliikota ka
disfunkcionalas uzvedibas modelis, kas piemit $adam personam:

» alkoholikim vai tadam, kur§ alkoholu nelieto, bet kuram viens no vecakiem bijis
alkoholikis vai narkomans;

» alkoholikim vai tadam, kur§ alkoholu nelieto, bet kuram viens no vecakiem ir
lidzatkarigs;

 alkoholikim vai tadam, kurs alkoholu nelieto, bet kura laulatais ir atkarigs;
 alkoholikim vai tadam, kurs nelieto alkoholu, bet kuram ir atkarigs bérns;

» alkoholikim vai tadam, kurs alkoholu nelieto, bet kuram ir lidzatkarigs vai atkarigs
kads no vecvecakiem.

V. Medenhols alkoholiku laulatos raksturo ka Iidzatkarigos, kuri ir paStaisni, atturigi, kon-
trol€josi, klusi, nervozi, sevi neieredzosi, kritiski, negodigi, iecietigi, vientuli, iebiedéti, pasivi,
launi, netiesi, liekuligi, bledigi, depresivi, neparliecinati par sevi, ar tieksmi uz salidzinasanu,
atzinibu alkstosi, parlieku nodarbinati, noliedzos$i, meli, apjukusi, griitsirdigi, nesp&jigi
komunicet, bailigi, vainigi, ar nabadzigu pastélu, ceribas zaudg€jusi, glabinu mekl&josi darba,
ar vaju veselibu, centréti uz sevi, bet fokuséti uz citiem.

Lidzatkariba ka slimibas process

Citi autori lidzatkaribu saskata vairak ka slimibas procesu, kas attiecinams uz jebkadu
atkaribu un kas nearstéts ar laiku pasliktinas. Arste A. Sifa (Schaef, 1986), uzskata, ka
daudzas psihologiskas un uzvedibas problémas ir “atkaribas procesa” izpausmes, kas ir
pamata alkoholismam un lidzatkaribai. Vina art apraksta to, ka lidzatkariba esoSais obligatuma
aspekts var novest pie darbaholisma, attiecibu atkaribas, azartsp&lu atkaribas, bulimijas un
anoreksijas.

Arsts K. Vitfilds (Whitfield, 1989) lieto Sauraku terminu ‘“ko-alkoholisms”, lai aprakstitu
lidzatkaribu un defing to ka “veselibas problému, neadaptetu vai problematisku uzvedibu,
kas ir saistita ar dzivoSanu, kopa stradasanu vai citadi ciesu saistibu ar alkoholiki”.

T. Sermaks (Cermak, 1986, p. 15-20) arT piekrit lidzatkaribai ka slimibas modelim, un ir
izstradajis kritériju kopumu, kas lautu ieklaut lidzatkaribu slimibu klasifikatora.
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1. PaSuzupuréSanas — personisko vajadzibu upur&Sana, lai apmierinatu citu vajadzibas.
Pasvertejuma paaugstinasana, iespaidojot, kontrolgjot savas un citu emocijas un uzvedibu,
neskatoties uz to, ka $adas ricibas acimredzamas, nelabveligas sekas ir disfunkcionalu
attiecibu veidoSanas un parmerigi liels energijas patérins.

2. Identitates sajukums — savas identitates zaud€Sana inttmas attiecibas. Trauksme, intimitates
un Skir§anas robezu izkroplosSana.

3. UzmaksSanas — citu uzvedibas kontroléSana, uzraugot, vainojot un manipulgjot. Atbildibas
uznemsanas par citu vajadzibu apmierinasanu.

4. Uzlabosana — nereali augstas gaidas (expectations) pret sevi un citiem, kuru rezultats ir
perfekcionisms vai neatbilstiba prasibam.

5. Kaitigus ieradumus veicinosa uzvediba — piespiedu uzvediba, lai varétu kontrolét savas
emocijas.

Lidzatkarigas personas raksturojums

Sobrid jédziens “lidzatkariba” ietver sevi uzvedibu, kura partneri ir atkarigi viens no otra. To
nosaka arT gimenes sistémas dinamikas p&tijumi, kuros atklajas, ka noteiktas gimenes sistémas
bérni pienem noteiktas lomas atbilstosi gimenes dinamikai. Sis lomas var biit gan agresivas,
gan vairak pasivas atbilstosi konkurences Iimenim gimen€ un tam faktam, ka attistibas laika
bérnam jaapgist dazadi uzvedibas modeli, lai justos ka individs.

ASV peétnieki (Black, 1981; Beattie, 1989; Fischer, 1992) ir nonakusi pie secingjuma, ka
lidzatkarigie ir cilvéki no nelabvéligam gimeném, kuras nav viena no vecakiem vai vecaki
ir alkoholiki, bérni, kas bijusi paklauti vardarbibai, cilveki ar bérnibas traumam, t. i., cilvéki
no disfunkcionalam gimeném.

Kaut art atkaribas ir dazadas, [idzatkarigie cilvéki uzvedas loti lidzigi. Vini nepartraukti un
loti aktivi kontrole savu tuvinieku dzivi. Vini ir parliecinati, ka vini vislabak zina, ka vajag
uzvesties gimeng, un nelayj citiem izpaust savu individualitati. Lai pastiprinatu kontroli,
vini izmanto draudus, padomus, piespieSanu, spiedienu. Vinus vieno veéléSanas izglabt citus,
riip€ties par citiem, parkapjot saprata robezas. Visbiezak lidzatkarigie izv€las profesijas,
kuru mérkis ir palidzet citiem: skolotaji, medicinas darbinieki, psihologi, audzinataji u. c.
Uznemoties atbildibu par citiem, vini paliek bezatbildigi pasi pret sevi, neseko tam, ko vini
&d, ka izskatas, cik ilgu laiku vini gul, vai ripé&jas par savu veselibu.

Arste no Krievijas V. Moskacenko uzsver, ka zems pasvertéjums ir galvenais lidzatkariga
raksturojums (Moskacenko, 2002). Lidzatkarigie pilniba ir atkarigi no citu veért€§juma, no
attiecibam ar citiem, kaut viniem ir vajs prieksstats, ka citiem pret viniem ir jaizturas. Zema
pasvértejuma dé] vini var sevi nepartraukti kritizét, ta¢u nepanes, ka to dara citi. Sada
gadijuma vini klust pasparliecinati, nikni. Lidzatkarigie neprot pienemt komplimentus, jo
tas var pastiprinat vinu vainas sajitu.

Savukart M. Bitija (Beattie, 1989) uzskata, ka lidzatkarigais ir cilveks, kur§ ietekméjas no cita
cilveka uzvedibas un ir pastavigi parnemts ar to, ka kontrolé §1 cilvéka darbibas (cits cilveks
var biit bérns, pieaugusais, milakais, laulatais, t€vs, mate, masa, labakais draugs, vin$ varbiit
alkoholikis, narkomans, garigi vai fiziski slims; cilveks kurs bridi pa bridim izjat skumjas). Seit
ir svarigi saprast, ka probléma nav cita cilvéka, bet pasa lidzatkarigaja, taja apstakli, ka vip$ ir
atlavis ietekmet sevi. Tapéc visiem lidzatkarigajiem ir kopigi psihiskie simptomi, pieméram,
kontrole, uzspieSana, uzmacigi stavokli un domas, zems pasveértéjums, vainas izjuta, apspiests
naids, sevis neieredz€Sana, nekontroléta agresija, uzspiesta palidziba, koncentréSanas uz
citiem, savu vajadzibu ignoréSana, saskarsmes problémas, noslégtiba, rauduligums, apatija,
depresiva uzvediba, domas par pasnavibu, psihosomatiski traucgjumi. Lidzatkarigais nav
brivs savas jutas, domas un uzvediba, vinam it ka atnemtas tiesibas izvéléties ka justies, ka
domat un kada veida rikoties.
. — 93 —
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1. tabula
Lidzatkarigas personas raksturojums dazadu autoru skatijuma
Raksturojuma .
uroju Lidzatkarigas personas raksturojums
autors
Pirma ir sapiga atkariba no piespiedu uzvedibas un citu atzinibas,

Nacionala
lidzatkaribas
konference
ASV 1989. g.

realiz€ vajadzibu p&c drosibas,
realizg vajadzibu p&c pasapliecinasanas,
realiz€ vajadzibu p&c identitates.

Subby (1987)

organiz€ savu dzivi, vadoties no citu cilvéku vértibam un standartiem,
ir problémas ar intimitates veidosanu,

ir bezspécibas izjiita,

mekl€ atzinibu un iesp&ju paaugstinat pasvert&jumu.

Smalley (1982)

ir Iidzatkaribas uztveres modeli, kuru realiz€Sana nodara sapes,
ir lidzatkaribas uztveres modeli uzskatiem par dzivi,

ir Ildzatkaribas uztveres modeli iemacitai uzvedibai,

ir lidzatkaribas uztveres modeli ierastam izjuatam.

Wegschelder-
Cruse (1985)

ir parpemti ar kadu personu vai objektu tik liela méra, ka negativi cies citas attiecibas,
mil vai ir lauliba, tuvas attiecibas ar alkoholiki,

viens vai vairaki vecaki vai vecvecaki ir alkoholiki,

ir uzaugusi emocionali represiva gimené.

Medenhall
(1996)

ir disfunkcionals uzvedibas modelis,

ir alkoholikis vai alkoholu nelieto, bet viens no vecakiem ir vai bija alkoholikis vai
narkomans,

ir alkoholikis vai alkoholu nelieto, bet ir lidzatkarigs viens no vecakiem,
ir alkoholikis vai alkoholu nelieto, bet laulatais ir atkarigs,
ir alkoholikis vai alkoholu nelieto, bet ir atkarigs bérns,

ir alkoholikis vai alkoholu nelieto, bet ir lidzatkarigs vai atkarigs kads no
vecvecakiem.

Whitfield (1989)

adaptacijas griitibas,
uzvedibas griitibas,
ir tuvas attiecibas ar alkoholiki (kopdzive, darba attiecibas).

Cermak (1986)

pasSuzupurgjas: upuré personigas vajadzibas, lai apmierinatu citu vajadzibas,
paaugstina pasveértgjumu, iespaidojot, kontrolgjot savas un citu emocijas un uzvedibu,
ieguldot daudz speka,

veido disfunkcionalas attiecibas,

ir identitates apjukums: savas identitates zaudéSana intimas attiecibas,

intimitates un $kirSanas robezu izkroploSana,

trauksme,

uzmaciba attiecibas — citu uzvedibas kontrolé$ana, uzraugot, vainojot un manipulgjot,
uznemas atbildibu par citu vajadzibu apmierinasanu,

uzlabo — nereali augstas gaidas pret sevi un citiem, kuru rezultats ir perfekcionisms
vai neatbilstiba prasibam,

doming kaitigus ieradumus veicinosa uzvediba — piespiedu uzvediba, lai varétu
kontrol&t savas emocijas,

iesaistas attiecibas ar individiem, kuriem ir personibas traucgjumi (kimiska atkariba u.c.),
ir vismaz viena pazime: emociju neizpausana, trauksme, kmisku vielu nepareiza
lietosana, parmeérigs kategoriskums, periodiska launpratiga fiziska vai seksuala
uzvediba, medicTniska slimiba, kas paaugstina stresu, vai vismaz 2 gadus ilgas
primaras attiecibas ar aktivu kimisko vielu lietotaju.
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Miisu sabiedriba uzvediba, kad kads atsakas no savam vajadzibam, lai iegtitu milestibu un
dro$ibu, ir saistita ar stereotipam sievisko dzimumu lomam. Sieviet€ém vésturiski ir tikusi
iedalita atbildiba par baroSanu un ripes par virieSiem un bérniem. J. Millers (Miller, 1976)
atzimgjis, ka sievietes tic, ka vinu dzivém biitu jabiit viena ritma ar citu vajadzibam un
veélmém. Lerners (Lerner, 1985) apraksta, cik griiti sievietém ir aizstavet savas emocionalas
vajadzibas uz virieSiem orientéta sabiedriba. VirieSiem miisu sabiedriba prasa noliegt savas
emocionalas vajadzibas un problémas, apspiest savas jiitas un nekad neizradit to, ka vini
ir ievainojami (Goldberg, 1976; Good; et al, 1990). Gadsimtiem ilgi viriesi ir tikusi trené&ti
ekonomiskai sacensibai un militaram cinam, kuras noliedza vinu nepiemérotas jutas, bailes
un b&das. Tadgjadi daudzi viriesi vada savas dzives emocionala izolétiba pat no savam sievam
un bérniem, méginot demonstrét spéku un appémibu (Osherson, 1986).

Lidzatkarigas personas raksturojums dazadu autoru skatfjuma shematiski ietverts 1. tabula
(sk. 1. tab).

Redzam, ka lidzatkarigai personai dominé vajadziba p&c paSapliecinasanas, droSibas un
atzinibas, kas veicina pasuzupuréSanos un parmeérigas prasibas pret sevi. Disfunkcionalas
uzvedibas modelis izpauzas ka citu cilvéku parmeriga kontrole, uzraugot, vainojot un
manipul€jot, savu emociju apspieSana, ka ari kimisku vielu nepareiza lietoSana un paklausanas
kaitigiem ieradumiem. Lidzatkarigai personai ir tendence iesaistities disfunkcionalas
savstarpgjas attiecibas ar cilvékiem, kuriem ir personibas trauc€jumi. Viniem ir griti
izprast savu identitati, savstarpgjas attiecibas rodas gritibas ar intimitates veidoSanu un tas
robezam.

Secinajumi
1. Lidzatkariba attistas gimeng, kur kads no vecakiem vai vecvecakiem ir bijis atkarigais,
kur cilveks ir bijis spiests pardzivot vairakus nomacosus faktorus, kas nelauj vinam izradit

savas emocijas. Lidzatkariba ir savdabigs dzives modelis, kura izpauzas lidzatkariga
uzskati, attieksme, uzvediba un emocijas.

2. Zinatniskaja literattira Iidzatkariba definéta ka disfunkcionala uzvediba jeb uzvedibas
trauc€jumi un ka slimibas process, kas nearstéSanas gadijuma padzilinas.

3. Lidzatkarigo personu raksturo pasSuzupuréSanas, citu cilvéku uzvedibas un emociju
kontrole, nesp&ja izteikt savas emocijas, identitates sajukums, agresija, tiecksme péc
kaitigiem ieradumiem.
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Summary

The term “co-dependence” is not commonly used in Latvia. It emerged from the research
results on drug addicts and the influence of this addiction on the addict and those who are close
with the addict. An alcoholic is alcohol-dependent, but his/her closest people depend on the
alcoholic. We all depend on each other to some extent, but this dependence is not destructive.
Co-dependence has its own specific characteristics; one of them is the full dependence of
the co-dependent person, when the emotional needs of the co-dependent individual are not
satisfied. This type of co-dependence is typical of disfunctional families with broken emotional
connections, and of people with a childhood trauma.

Literature describes co-dependece in different ways: as behaviour disorders, an illness,
personality disorders, emotional conditions; however, all resources agree that co-dependence is
a certain mixed-type personality disorder, which differs substantially from other disorders.

Keywords: co-dependence, use of alcohol, behaviour disorders.
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ADULT LEARNING & TEACHER’S
PSYCHOLOGICAL COMPETENCE

PIEAUGUSO MACISANAS UN SKOLOTAJU
PSTHOLOGISKA KOMPETENCE

Milena Remis
University of Latvia, University of Columbia

“While the old academic model addressed primarily the intellectual aspects of learning, the
prevailing model suggests that we learn with our mind, heart and body. This more holistic view
underscores the importance of considering all of the learner’s issues.”

Eric Jensen, Completing the Puzzle

Abstract

This experimental study examines the correlation between the process of adult learning, emotional
intelligence & emotional climate in the classroom, and language teaching. How important is a
teacher’s understanding of how humans learn and the effect of emotional climate for meaningful adult
language learning and effective language instructions? The purpose of this research is the
development and experimental application of practical pedagogical techniques that will be applicable
for English as a Second Language classroom practice. This research will apply quantitative and
qualitative methods. Data will be collected and analyzed by two methods: questionnaires and
interviews. Student questionnaires will focus on identifying the factors that promote an emotionally
comfortable effective learning environment and connection between learning, emotional intelligence,
and teaching. Student interviews will be conducted in face-to-face format. The data will be tape-
recorded then transcribed, analyzed, and described in the study. Finally, the experimental integration
and application of pedagogical tools into the ESL classroom will be tested on a group of students.

S

/ Beating
Masterful Educator

The Aer
of TEACHINGy

(Feldman & McPhee, 2008)
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As an educator, I have always felt that teaching is largely about interpersonal relationships
and psychology. In addition to a language, we are teaching who we are, what we believe,
and how and why we understand the world. Being able to reduce students’ anxiety levels,
trigger their curiosity, and empathize with their experiences are as important as knowing and
explaining the details of English grammar. These are complex processes connected to learning,
and many of them have to do with the complexity of our brain. We know how to apply the
communicative approach in a language classroom, but do we know how our brain works? Do
we know how emotions affect learning? Do we try to apply neuroscience research findings
in our classrooms? Do we build a house starting from the roof, or do we start by laying down
a solid foundation? In the classroom, do we start by understanding the science of learning?
After thinking about this for several years, here I am - taking a personal research journey into
the complex process of learning. My theme is How to Integrate Effective Learning Theories
into Classroom Practice.

How important is a teacher’s understanding of how humans learn when it comes to teaching
a language? A lot of time is spent studying various methodologies and applying different
methods in the classroom. These are certainly vital for quality teaching. However, I believe
that understanding how humans learn, and knowing what factors help promote an emotionally
comfortable and effective learning environment, are crucial for meaningful language
learning.

Inspiration

I conducted a study (2004) that investigated attitudes of English as a Second Language
students’ toward the effectiveness of various types of feedback on their writing. This study also
identified how students’ views and teachers’ practices and pedagogical philosophies are similar
or different. The participants were 118 students and 10 teachers. Students were placed in two
categories according to language level and educational background. All students were surveyed
with a questionnaire that focused on different kinds of feedback. In addition, 10 teachers were
interviewed. The data were gathered from the completed questionnaires, students’ written
comments, and interview questions. Triangulation of data helped in the construction of the
analysis. The findings indicated that students find teacher-student conferences to be the most
effective type of feedback on writing. Interestingly, language level and educational background
did not affect students’ views and perceptions of various feedbacks. Students and teachers
disagree most strongly about error identification techniques. While students did not find the
error- correction technique effective, but rather at times confusing, teachers felt strongly that
it worked and widely implemented this technique.

The findings of my research inspired me to continue studying the process of learning. As I
have mentioned above, students think that teacher-student conferences give the most effective
feedback. Conferences add a personal element to learning. Every human being needs and
strives for the attention and appreciation that a teacher can show by simply devoting time
and personal interest. (This applies to different kinds of relationships in the world, not just
the teacher-student relationship.) Tileston (2004) argues that students need specific feedback,
which he defines as feedback that points out strengths and weaknesses. Feedback should create
a dialogue about how the learner progresses toward his goals. He urges teachers to avoid
statements like “Good job!” since feedback like that does little for learning (p. 5).

My experimental study will examine the integration of effective learning theories into
classroom practice and its effect or lack thereof on students’ attitudes toward the learning
environment. The purpose of this research is the experimental application of practical
pedagogical tools that will be developed through the analysis and integration of effective
learning theories into English as a Second Language classroom practice. Neuroscience
research findings will also be included in the development of the tools. In addition, my personal
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experience and philosophy will be applied to the development of the experimental pedagogical
tools. The interconnection and effect of emotion, motivation (internal and external), and
pedagogy on the learning process will be analyzed. The importance of the teacher-student
relationship in the learning process will be examined. Finally, the experimental integration
and application of the most effective learning theories and developed pedagogical tools to
the ESL classroom will be tested on a group of students.

The following research questions will be asked:

* How can effective leaning theories be integrated into classroom practice?

* How do students learn?

*  What can we learn from brain and neuroscience research findings that would help
educators to use more effective pedagogical tools?

*  What factors help to establish an effective learning environment?

* Is the teacher-student relationship affecting the learning process?

* Does an effective learning environment have to do with emotional comfort and
motivation?

» Is there a connection between emotional intelligence and language teaching?

*  How do we motivate students and make the learning environment comfortable and
effective?

* What kind of environment do students find the most effective?

*  What role does the interpersonal relationship between a teacher and a student have in
the learning process? Do emotions have an impact on effective learning? How does
motivation affect the progress of language acquisition?

Learning and Emotional Intelligence

Learning starts with understanding, and effective teaching begins with understanding as well.
For instance, one cannot explain grammar clearly if one does not understand it in the first
place. Teaching truly begins with understanding the subject matter, understanding oneself,
and most importantly understanding the students and their needs. I feel that a great teacher
not only understands what is being taught but also understands the students. This brings us
to the question of how important a teacher’s EQ is for effective instruction.

According to Gardner (1995) there are emotional skills and cognitive skills.
Emotional skills:

+ Identifying and labeling feelings
* Expressing feelings
* Assessing the intensity of feelings
* Managing feelings
* Reducing stress, etc.
Cognitive Skills:

» Self-talk — conducting an inner dialogue

» Reading and interpreting social clues — for example, recognizing social influences on
behavior and seeing oneself from the perspective of the largest community

» Taking steps toward problem solving and decision making — for instance, controlling
impulses, setting goals, identifying alternative actions, anticipating consequences

» Understanding the perspective of others

 Cultivating self-awareness — for example, developing realistic expectations about oneself

» Understanding behavioral norms

* Having a positive attitude toward life (pp. 301-302)
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I once had a student who pressured himself too much. He had been taught by his parents to
be perfect. As a result, whenever he made a mistake or didn’t get a perfect score on a test, he
had a nervous breakdown right in the classroom. This disturbed the class dynamics and the
other students. I believe that he had set unrealistic expectations for himself. He dreamed about
being a pilot, and he thought he had to be perfect to become one. He couldn’t concentrate in the
classroom if he made a mistake. Learning was difficult for him simply because his unrealistic
expectations made him too hard on himself. I decided that the priority for this student was to
become more self-aware and lower his expectations, and then focus on the language. I spent
a number of hours talking to him, simply explaining about life, assuring him that nothing is
perfect and that it was acceptable to make mistakes because he was learning. By helping him
relax in the classroom, I helped him to become a better student. It wasn’t about the language
in the first place. My initial task as this student’s teacher was to facilitate his emotional
intelligence and emotional comfort.

When I am choosing a theme for my lesson, I really do think about whether I, first of all,
connect with the theme. I choose topics that I like and enjoy reading about. I could teach my
students about pollution or the agricultural evolution of the 21st century and tie it in with
grammar, but I feel no interest in these subjects. Consequently, my students won’t feel much
of anything either. When something is interesting, it’s motivating. Interest plays a role in the
retention of the information. Tileston (2004) suggests that The teachers should not only let
the students know about the importance of the learning, but also how it will be important for
them personally.” (p. 2)

According to Marzano (2001), individuals sort what is important to them into two categories:
the one that satisfies their basic needs, and the other that serves as an “instrument in achieving
a personal goal.” When something is interesting, we retain it in our long-term memory. This
brings us to the question of how students remember certain things but not others.

Learning and Memory

Apparently, most of what we humans learn (99%) comes through our senses: visual, auditory,
kinesthetic. Sousa (1995) indicates that our brain is capable of consuming about 40,000 bits
per second though our senses! Do you think that the classroom environment is an important
component of learning and acquisition of new information? Absolutely!

Short-Term
Meme ry

i [\ Working Memory e
To Long-Term
/ Memory Storage /
Sensory ‘]

Memory /‘

/ Retrieved From Long-

Term Memory Storage

Figure 1.1 Tileston (2004). p. 12
— 101 ——
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When students gain knowledge, it goes either in their short-term or long-term memory. Tileston
(2004) suggests that we place the information into short term memory first; if unimportant,
it is erased. Only when the information students receive goes into the working memory does
the process of remembering begin. Tilsten (2004) adds, “When the information enters the
working memory, in 15 seconds the brain decides whether to process the information or erase
it. The secret to getting the information to the long-term memory is repetition.” (p.12)
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b Memory
Outside Sensory

world Memory

hl/\/\l e

Figure 1.2. Tileston (2004). p. 28

Meaning

Understanding facilitates meaning. We teachers cannot create meaning for our students; every
person creates her own meaning. According to Tileston (2004), a good teacher is aware of
how to create the environment that facilitates meaning (p. 29). Jergens (1997) states that three
factors thar help the brain construct meaning (Ibid.). These are:

1. Relevance. If the information that is presented is relevant to a student, it will be better
understood.

2. Emotions. Emotions have “the strongest force for embedding into long-term memory”.
They have the power to strengthen an experience so that we will remember it for the rest of
our lives. Jergens (1997) points out: “When the learner’s emotions are engaged, the brain
codes the content by releasing the chemicals that mark the experience as meaningful and
important. Emotions are able to activate many areas in the body and the brain, including
prefrontal cortices, amygdala, hippocampus and often the stomach (p.29).”

3. Connections. It is important that new information be connected to a learner’s previous
knowledge. A part of rehearsal should involve connection to the previous experience.
Tileston (2004) adds that our brain asks,” What do I know that applies to this?”’ (p. 30).

The emotional climate is extremely important for learning. Jergens (1997) adds that our brain
pays attention to information by priority. “If we are under threat, whether physical, emotional,
or otherwise, our brain pays attention to the threat over the incoming stimuli” (Ibid.). When a
comfortable emotional climate is established, the brain chooses to pay attention. Tileston (2004)
adds that it is important to set learning goals that include personal goals for the students.

“Learning becomes more meaningful and miraculous and present
when the human heart is engaged.”

Dr. Laurence Martel
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Kopsavilkums

St eksperimentala pétijuma mérkis ir izpétit saistibu starp picauguso zinasanu apguvi,
emocionalo inteligenci, emocionalo gaisotni klasé un macisanas procesu. Cik svariga
ir skolotaja sapratne par to, ka cilvéks macas, un par emocionalas gaisotnes ietekmi uz
pieauguso valodas apguvi un efektivu valodas apmacibu? ST p&tijuma mérkis ir praktisku
pedagogisko “instrumentu” eksperimentalais lictojums, macot anglu valodu ka otro valodu.
Sis pétijums ietver sevi kvantitativas un kvalitativas metodes. Dati vakti un analizéti divos
veidos: izmantojot aptaujas anketas un intervéjot dalibniekus. Audzeéknu anketu merkis ir
noteikt faktorus, kas veicina emocionali komfortablu efektivu macibu vidi, ka arT saistibu
starp apmacibu, emocionalo inteligenci, un maciSanu. Audzéknu intervijas veiktas ar katru
audzekni atseviski. Informacija ierakstita diktofona un p&c tam atSifréta, analiz€ta un
aprakstita petfjuma. Visbeidzot, audzeknu grupa veikti testi saistiba ar visefektivako apguves
teoriju un izstradato pedagogisko instrumentu eksperimentalu integrésanu un lietoSanu, macot
anglu valodu ka otro valodu.

Esmu iesaistijusies $aja pétijjuma, jo personigi izjlitu emocionalas gaisotnes nozimigumu un
ietekmi uz anglu valodas apgtiSanas procesu pieauguso grupas un efektivu anglu valodas
ka otras valodas apmacibu. Es ceru, ka tas bus svarigs ieguldijums anglu valodas ka otras
valodas apmaciba.
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PEDAGOGISKA PROCESA PSIHOLOGISKIE FAKTORI

PSYCHOLOGICAL FACTORS
OF THE PEDAGOGICAL PROCESS

Lucija Rutka
Latvijas Universitate

Anotacija

Personibas attistibas Tpatnibas un izglitibas iestazu darbibas specifika miisdienas aicina pedagogus
mekl&t jaunas pedagogiska procesa pilnveidosanas iesp&jas. Viena no $adam iesp&jam ir padzilinata
psihologisko zinasanu apguve, izpratne un to prasmiga lictoSana pedagogiskaja prakse. Pamatojoties
uz zinatnisko literatru, raksta atklati pedagogiska procesa psihologiskie faktori: skolénu individuali
psihologiskas atskiribas, pedagoga personibas ipaSibas, skolas ka organizacijas kultira, fiziskas vides
Ipatnibas.

Autore secina, ka galvena individuala atskiriba starp cilvekiem ir individa nervu sist€émas darbibas
pasibas, kas nosaka raksturu, uzvedibu, darbibas stilu un psihisko veselibu. Pedagoga profesionala
kompetence sevi ietver padzilinatas psihologiskas zinasanas, prasmi tas izmantot pedagogiskaja
darbiba, izprast savas personibas afektivo aspektu, veicinat pasattistibu. [zglitibas iestazu vaditajiem
svarigi izprast savas organizacijas kultiiru ka pedagogiskas darbibas mérku sasnieg8anas Iidzekli, kas
balstas uz pedagogu kompetenci, savstarp&ju sadarbibu, profesionalo etiku, pedagogu talakizglitibu.
Izglitibas iestades fiziska vide — telpu noform&jums, izmers, aprikojums, partikas produktu, iidens un
gaisa kvalitate — nosaka skolénu un pedagogu fizisko veselibu, uzvedibu, izzinas procesu darbibas
kvalitati un emocionalo noskanojumu.

Atslégvardi: pedagogiskais process, psihologiskie faktori, vide, individuali psihologiskas
atsSkiribas.

Tevads

Viens no bitiskakajiem izglitibas jautdjumiem ir macibu satura un audzinasanas metozu
atbilstiba skoléna attistibas limenim attiecigaja vecuma, kas, savukart, nodrosinatu maksimalu
skoléna personibas attistibas veicinasanu. Ka veidot atbilstoSu macibu saturu, uz kuram
audzinaSanas metodém balstities, kuras personibas 1paSibas izkopt? Uz Siem jautajumiem
atbildes sniedz ne tikai pedagogija, bet arT psihologija. Parveidojot macibu saturu, ieklaujot
jaunas pieejas un metodes audzinasanas procesa, paplasinot pedagogisko sadarbibu pasaules
meroga, pedagogi mekIe jaunas izglitibas procesa uzlabosanas iesp&jas. Ka jauna nepiecieSamiba
ir arT dazadu zinatnu nozaru tuvinasanas un integracija.

Miisdienu mainigaja sabiedriba, kuru raksturo strauj$ attistibas temps un dzives kvalitates
uzlabosanas, skoléniem atklajas arvien jauni sevis attistiSanas veidi, kurus nodrosina dazadas
tehniskas iespégjas, interneta sakari, starptautiska sadarbiba u. c. Tomér arvien vairak izpauZzas
ar1dazadas negacijas: vardarbiba, atkaribas, darbibas motivacijas tritkums, veselibas problémas
u. ¢. Lai varétu veiksmigi risinat dazadas pedagogiskas problémas, svarigi izprast skoléna
psihes darbibas mehanismus un Ipatnibas, kas atspogulojas vina attieksmé un uzvediba. Lai
pedagoga profesionala darbiba noritetu veiksmigi, nepiecieSama sava intelektuala potenciala
un garigo pardzivojumu izpratne, paregulacija un veicinaSana. Ipasi tas ir svarigi situacijas,
kad skolotajam atri japienem I€émums, jareagé uz neadekvatu skoléna vai koléga uzvedibu,
jarisina &tiskas dilemmas. Dazadu pedagogisku problému veiksmigs risinajums saistits tiesi
ar psihologisko zinasanu padzilinatu apgtisanu un lietosanu pedagogiskaja praksé. Kas nosaka
psihes darbibu un uzvedibu pedagogiskaja procesa? Aplikosim sikak pedagogiska procesa
psihologiskos faktorus.
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Pétljuma jautajums: kadi ir pedagogiska procesa psihologiskie faktori?
Pétijjuma merkis: izpétit pedagogiska procesa psihologiskos faktorus.

Metodes: zinatniskas literattras analize.

Psihologija pedagogiskaja praksé

Gan Latvija, gan pasaul€ par psihologijas lietoSanu pedagogijas praks€ runa jau diezgan sen.
V. Dzeims (James W) 19. gs. beigas uzsvéra, ka psihologija var sniegt skolotajam radikalu
palidzibu, tomér psihologijas zinasanas vien negarantg, ka cilvéks klts par labu pedagogu.
Prasmiga psihologijas zinaSanu izmanto$ana padara maciSanu par makslu (the teaching
art).

Sava laika J. Cimze (Pedagogiska doma Latvija lidz 1890. gadam (1991), 77-78), runajot par
skolotaju izglitoSanu, uzsvera, ka jasagatavo cilvéki, kas biitu spgjigi veikt macisanas makslu.
P&c vina domam, maciSanas makslas apguves nepiecieSamais nosacijums ir plasas visparigas
zinasanas, bérna dabas paziSana, prasme lietot psihologijas atzinas.

Savukart Auseklis apgalvo: “Audzinatajam smalki jamacas izSkirt audzeknu individualitates
un tas katra audzekni jaaudzina atseviski. Skolotajam jaspgj izskirt skoléna organi un nojegt
vina gara stiprumi. Skolotajam jabit anatomam, fiziologam un psihologam” (Pedagogiska
doma Latvija Iidz 1890. gadam (1991), 153).

Par psihologijas piclietosanu pedagogisko problému risina$ana raksta ar1 P. Birkerts (Birkerts,
1923). Autors analizé psihologijas butibu, akcenté pedagogiskas psihologijas nozimi bérnu
izglitoSana un audzinaSana. Runajot par pedagogisko procesu, autors uzsver intelekta
psihologijas, jutu psihologijas un gribas psihologijas nozimi (Birkerts, 1923, 12). Sava gramata
“Pedagogiska psihologija” P. Birkerts analizé nervu sistémas ipatnibas, raksturo psihiskos
procesus, uzsverot uzmanibas, izt€les, domasanas, intereses attistibu, ka art iedzilinas jitu

______

citiem psihiskiem procesiem. Autors piedava ar1 ieteikumus pedagogiem dazadu psihisku
procesu izkopSanai un veicinasanai. P. Birkerts veido atseviSkus ieteikumus gan jaunajiem
skolotajiem, gan skolotajiem ar darba pieredzi.

Ari J. A. Students (1933) sava pedagogiskaja darbiba pievers uzmanibu izglitibas problému
psihologiskajiem aspektiem. Vins apkopo 20.-30. gadu psihologiskas literatiiras atzinas un tas
atspogulo rakstos un izdod gramatas. Galvenais akcents — skolotajam japazist beérna personiba
un jaunieSiem jamacas izzinat pasiem sevi. Lielu uzmanibu velta personibas attistibas izpétei,
it seviski analiz&jot personibas attistibu dazados vecuma posmos. Uzsver gimenes nozimi
audzinasana, ka arT saikni starp skolu un gimeni. Pedagogs parliecinats, ka personibas
tapSanas procesa liela nozime sajiitu, gribas, rakstura, paSapzinas, etniskas piederibas izjttas
un nacionalas identitates attistibai.
S. Rubinsteins 20. gs. sakuma daudz raksta par psihologijas nozimi skolotaju izglitosana,
uzsvérdams, ka psihologijas zinatne uz pedagogisko praksi iedarbojas nevis tiesi, bet netiesi, un
noradidams psihologijas un pedagogijas saistibas veidus (citéts péc L. Isajeva, 1999, pieejams:
WWwWw.voppsy.ru/journals):

1) psihologija ka pedagogijas pamats;

2) pedagogiskas psihologijas izpratne ka visparigas un bérnu psihologijas pielikums

skolénu maciSanas un audzinasanas praksei.

Autors uzsver, ka pedagogam bitu labi japarzina ne tikai attistibas psihologija, bet ar vispariga
psihologija.
P. Blonskis un L. Vigotskis dalas pardomas par to, ka pasaul@ ir sarakstitas daudzas gramatas
pedagogiskaja psihologija, bet v&l joprojam griiti sameklét atbildes uz jautajumu, kapéc
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skoleni slikti macas, kapéc ar savu uzvedibu dezorganize pargjos, ar ko pusaudzi atSkiras
no jaunakajiem skoléniem. [..Vigotskis uzskata, ka pedagogiskaja psihologija “nav galvena
pamatprincipa, uz kuru balstoties varétu apvienot viena veseluma tas fragmentaras zinas,
kuras ta (pedagogiska psihologija) licto” (Vigotskis, 1926, 35). Autors norada, ka par tadu
principu varétu uzskatit nosacijuma refleksu: “Nosacijuma reflekss, tas ar ir §1 mehanisma
nosaukums, kas no biologijas parnes mas uz sociologiju un lauj noskaidrot audzinasanas
procesa butibu un dabu” (Vigotskis, 1926, 34). Lidztekus autors cer, ka tiks izveidota “Istena
pedagogiska psihologija”.

Jau kop§ 1927. gada (Iidz ar pirma Zurnala “Psihoanalitiska pedagogija” izdo$anu Stutgartg)
pasaulg attistas psihoanalitiska pedagogija. Tas pamatlic&ji ir Z. Freids, S. Bernfelds, Z. Deveri
u. c¢. Galvenais akcents versts uz sevis izzinasanu un izpratni. Sevis izzinasanas procesa
cilveks atklaj ne tikai patikamas lietas, bet arT daudz negativa. Nespgjot pienemt visu negativo
un sapigo, cilveks (un ar1 pedagogs) izstumj to sava bezapzina, no kurienes problematiskas
situacijas izstumtas emocijas un impulsi spéciga, destruktiva veida izlauzas uz aru. Analitiska
pedagogija meklg atbildes uz jautajumu, ka pedagogs, izmantojot psihoanalitiskas zinasanas,
var vadit savu uzvedibu, veidot objektivu (I1dz ar to arT profesionalu) attieksmi pret skolénu,
risinat pedagogiskas problémas. Ka misdienu psihoanalitiskas pedagogijas parstavjus var
minét H. Figdoru, A. Milleri, L. Keizerlinku.

Latvija kop$ 70. gadiem var iepazities ar latviesu psihologu 1. Plotnieka, A. Karpovas,
Dz. Meiks$anes darbiem, kur pétitas personibas attistibas psihologiski pedagogiskas problémas,
uzsverot gimenes nozimi, tiesi un netiesi noradot uz psihologisko zinasanu svarigumu un
iesp&jam tas lietot pedagogiskaja darbiba.

Ipass nopelns ir psihofiziologam A. Krauklim (Krauklis, 1964), kas p&tijis augstakas nervu
darbibas pasregulacijas, emocionala stresa optimizacijas (Krauklis, 1981) un skolénu
pasapliecinasanas un pasizjitas saistibu ar valodas funkciju lateralizacijas patnibam
smadzenu puslodés (Krauklis, 1998). Autors pierada (Krauklis, 1998, 132-152), ka
skolénu izcili pozitivs pedagogisks un psihologisks raksturojums neparprotami korelé ar
psihofiziologiskiem raditajiem, piem&ram, ar valodas mehanismu nepictickamu lateralizaciju
kreisaja puslodg, intensivas garigas vai garigi sensomotoriskas slodzes apstaklos informacijas
parstrades efektivitate biezi samazinas abas smadzenu puslodés. Pamatojoties uz §1
petljuma rezultatiem, pedagogiem un vecakiem janem véra, ka skolénu gariga un fiziska
slodze japalielina pakapeniski, liela nozime ir garigo un fizisko aktivitasu integracijai un
daudzveidibai.

Misdienas daudzi autori, tadi ka G. Lefransua, C. Eimess, R. Hamiltons, A. Bandura,
M. Marlends, J. Kaufmans, L. Kanters, V. Evers, M. Kohnts, R. Kotkamps, H. Freibergs,
A. Driskols, K. Raens, J. Kupers, H. Figdors, V. Zin¢enko, N. Bordovska, A. Reans u. c.,
péta psihologijas atzinu lictoSanas iesp&jas pedagogiskaja praksé, saistot $is atzinas ar
macibu darbibu, macibu sasniegumu novertésanu, klases uzvedibas vadisanu, pedagoga
profesionalas karjeras planoSanu. Gandriz visi iepriek§ min&tie autori parsvara runa par
pedagogisko psihologiju vai par psihologisko izglitoSanu (psychological education), bet
V. Zin¢enko (Zin¢enko, 2002) jau runa par psihologisko pedagogiju. Tas ir logiski, jo
psihologija ir pedagogijas radnieciga, varétu teikt * atbalstosa un palidzo$a”, zinatne, kurai
ir savs mérkis un uzdevumi, bet pedagogiskas prakses psihologisko problému risinasanai
teorétisko pamatojumu piedava psihologijas zinatne. P&c V. Zin¢enko domam (Zin¢enko, 2002,
28-64), psihologiskas pedagogijas galvenais uzdevums ir veicinat dzivo zinasanu apgisanu.
Kriteriji: 1) subjektivitate; 2) apjégtiba vai apjegtibas pakape — apzinatiba; 3) afektivitate
(ieglitajam zinasanam piedevejot emocionalitati). Dzivo zinasanu jédzienu ieviesis filozofs
S. Franks 1923. gada. P&c V. Zin¢enko domam, dzivas zinasanas veicina pedagogiskas darbibas
efektivitati un, pateicoties tam, pedagogiskaja praksé efektivi tick izmantotas psihologiskas
un pedagogiskas atzinas.
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Psihologisko faktoru visparigs raksturojums

Visi pedagogi sava praktiskaja darbiba apzinati vai neapzinati pamatojas uz psihologiskam
atzinam, prakses un intuicijas rezultata veic savus atklajumus, nonak pie secinajumiem
par to, kadas psihologiskas metodes ir efektivas. Miisdienu pedagogam svarigi izmantot
psihologiskas zinaSanas mérktiecigi un adekvati. Batu svarigi izprast, kas nosaka psihes
darbibu un personibas uzvedibu pedagogiskaja procesa. Noskaidrosim pedagogiska procesa
psihologiskos faktorus.

Pedagogiskais process ir mérktiecigi organizéta personu mijiedarbiba personibas attistibas
un socializacijas veicinasanai (Pedagogijas term. skaidr. vardn., 2000, 127). Pedagogiskaja
procesa pedagoga vadiba tiek Tstenoti macibu un audzinasanas merki.

Defingjot faktoru ka butisku apstakli, kas ietekmé, nosaka procesu vai paradibu (Pedagogijas
term. skaidr. vardn., 2000, 51), ka apstakli, no kura spéciguma atkariga kadas paradibas
izpausme (Klauss, 2002, 103), un ka kaut ko visaptverosu, kas izmaina rezultatu (A Dictonary
of Psychology, 2001, 266), varam izveidot psihologiska faktora definiciju. Psihologiskais
faktors — vides un personibas fiziskas un psihiskas 1pasibas, patnibas, likumsakaribas,
aktivitates, kas nosaka psihes un uzvedibas, ka ar1 personibas attistibu kopuma.

Varétu teikt, ka pedagogiska procesa psihologiskos faktorus satur gan vide, gan personiba,
gan savstarp&ja mijiedarbiba.

Apvienojot psihologijas (A Dictonary of Psychology, 2001, 246) un pedagogijas (Pedagogijas
term. skaidr. vardn., 2000, 188) izpratni par vidi, varam teikt, ka vide ir fiziska un gariga
(materiala un nemateriala, taustama un netaustama), ar1 sociala apkartne, apkartgja viela
(mat€rija), apstaklu, objektu un individu, ka ar1 to savstarpgjo attiecksmju un mijiedarbibas
kopums, kas ir atSkirigs no individa genétiskajiem faktoriem.

Pamatojoties uz dazadu autoru darbiem (Dz. Boulbijs, D. Vinikots, V. Satira, E. Eriksons,
L. Plotnieks, A. Karpova, L. Keizerlinka, A. Fernheims, P. Heivens, H. Figdors, G. Lefransua,
K. Rodzers, K. Kupers, V. Zinenko, A. Reans, N. Bordovska, E. Iljins, DZ. Grinbergs,
R. Berons u. c.), ir noteikti biitiskakie psihologiskie faktori, kas nosaka personibas psihes
darbibu un uzvedibu pedagogiskaja procesa:

1. Skolénu individuali psihologiskas atskiribas.
2. Pedagoga personibas 1pasibas.
3. Skolas ka organizacijas kulttira.
4. Skolas fiziska vide.
Aplikosim sikak katru faktoru.

Skolenu individuali psihologiskas atSkiribas

Katra klas€ skolénu atticksme pret macibam, aktivitates limenis, macibu uzdevumu izpildes
laiks un I1dz ar to arT macibu sasniegumu Itmenis ir loti dazads. Skolénu uzvediba stundas,
starpbrizos un arpusklases pasakumos vérojama gan draudziga sadarbiba, atbalsts, iniciativa,
gan pasivitate, agresija, izvairiSanas. Ir skaidrs, ka viens no §ts dazadibas c€loniem ir skolénu
individuali psihologiskas atskiribas, kas ietver sevi personibas ipaSibas un Ipatnibas un
izpauzas uzvediba.

P&c definicijas (A Dictonary of Psychology, 2001, 341), (bosnbIioi ncuxoaoru4eckuii CjoBaph,
2005, 197), individuali psihologiskas atskiribas ir psihes Tpasibu, procesu un stavoklu ipatnibas,
kas atSkir cilvékus citu no cita. Individuali psihologiskas ipasibas var raksturot gan psihiskas
pasibas un atseviskus psihiskos procesus, pieméram, sajitu sliek$nus, uztveres, uzmanibas,
atminas, domasanas Ipatnibas, emocionalas reakcijas, gan visparigus personibas raditajus,
pieméram, raksturs, intereses, sp&jas. Individuali psihologiskas ipasibas ir saistitas tikai ar
personibas kvantitativiem raditajiem, t. 1., ar Ipatnibu izteiktibas pakapi.
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Ar attistibas Tpatnibam saprotam katram skolénu vecumposmam raksturigu fiziskas, kognitivas
un psihosocialas attistibas Itmeni un to, kada veida tiek sasniegts $is Iimenis. Lai varétu noteikt
bérna attistibu dazados vecumposmos, pedagogi balstas uz psihologu veidotam attistibas
teorijam, konkréeti atsaucoties uz Z. Freida, 7. Piazg, E. Eriksona, L.Vigotska u. c. autoru
periodizacijam. Katrs teorétiski apziméetais vecumposms aptver vairakus gadus, pieméram,
jaunakais skolas vecums no 7 lidz 10 gadiem vai pusaudza vecums no 11 Iidz 16 gadiem.
Zinot to, cik strauji bérns attistas gada, pusgada un pat ménesa laika, un analiz€jot attiecigo
vecuma posmu, varam runat tikai par visparigam attistibas tendencém.

Pamatojototies uz dazadu autoru petijumiem ( Cooper, 2002; I1jin, 2004; ), var izskirt galvenas
individuali psihologiskas atSkiribas: nervu sistémas darbibas Tpasibas, uzvedibas individualas
atSkiribas, darbibas individualas atSkiribas, atSkiribas individu veseliba. Aplikosim sikak
katru individualo atskiribu.

Ar nervu sist€émas 1paSibam (Pavlov, 1922; Teplov, 1930; Petrova, 1934; Borjagin, 1959;
Ponomarjov, 1960; Kokorina, 1963; Krauklis, 1963; Nebilicin, 1966; Iljin, 1979; Iljin, 1999,
2005) saista nervu centru darbibas ipaSibas, piebilstot, ka So 1pasibu izteiktiba dazadas
smadzenu struktiiras var bt atSkiriga.

Nervu sisteémas darbibas visparigas ipasibas ir
* nervu sistemas speks,
* nervu sist€émas kustigums un labilitate,
* nervu procesu darbibas sabalansétiba.
Nervu sisteémas speks izpauzas reaktivitaté — reakcijas atrums uz kairinataju un izturiba.

Aplukosim reaktivitates buitibu. Lai rastos atbildes reakcija uz kairinataju, tam jaizraisa fiziskas
un fizioktmiskas izmainas kairinamaja objekta, lai rastos atbildes reakcija. Tas nozimé — lai
sanemtu atbildes reakciju, jasasniedz noteikts nervu sisteémas aktivacijas slieksnis. Fiziologiska
miera stavokl1 nervu sist€éma jau atrodas noteikta aktivacijas I[tmeni, kas nesasniedz slickSna
Iimeni. Subjektiem ar vaju nervu sistému aktivacijas [Tmenis miera stavokli ir augstaks
neka subjektiem ar stipru nervu sist€ému, tapeéc subjekti ar vaju nervu sist€ému atrodas tuvak
aktivacijas slieksnim un viniem ir vajadziga mazaka kairinataja iedarbiba, lai sasniegtu
reakciju. Subjektiem ar stipru nervu sist€ému nervu sistemas aktivacijas Iimenis miera stavokIt
ir zemaks, tap&c viniem ir nepiecieSams lielaks kairinataja speks, lai sasniegtu reakciju. Gan
stiprai, gan vajai nervu sistémai biitu jaiztur vienads kairinataja lielums. Piem&ram, paltidzot
skolénus sastaties pa divi pirms doSanas pusdienas, iesp&jams, So ligumu atrak uztvers un
izpildis skoléni ar vaju nervu sist€ému, bet skoléniem ar stipru nervu sisttmu So ligumu
vajadzgs atkartot vairakas reizes. Pateicoties audzinasanai gimeng, abu veidu nervu sist€ému
parstavjiem reakcijas varétu biit lidzigas.
Nervu sist€mas izturiba izpauzas ka izturiba pret ilgstosu kairinataja iedarbibu, ko raksturo
reagéSanas efektivitate. Vajai nervu sist€mai, iedarbojoties kairinatajam, atrak samazinasies
reageSanas efektivitate. Ka pieméru $im apgalvojumam varétu minét iepriek$¢ja pieméra
turpinajumu: ja pedagogs parak ilgi un skali liigs bérnus sastaties rinda pa divi, skoléni ar
vaju nervu sisteému, kuri jau ieprieks bis sastajusies, pamazam saks izklist, bet stipras nervu
sistémas parstavji beidzot biis izkartojusies pa divi. Lidzigus piem&rus var mingt arT attieciba
uz macibu vielas apgiisanu.
L. Pavlovs formul€ nervu sistémas darbibas Ipatnibas, kas raksturo nervu sisteémas funkcionésanas
atrumu (citéts p&c Iljina, 2004, 109):

1) nervu procesa raSanas atrumes,

2) nervu procesa kustibas atrums,

3) nervu procesa izzu$anas atrums,
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4) viena nervu procesa nomainas atrums ar citu,
5) nosacijuma refleksa veidoSanas atrums,
6) nosacijuma kairinataju un stereotipu signalu nozimes parveidoSanas atrums.

B. Teplovs (Teplov, 1963), izpétijis iepriekS mingto izpausmju saistibu, izSkir divas ipaSibas:
kustigumu — kairinataju nozimes parveidoSanas atrums — un labilitati — nervu procesu rasanas
un izzuSanas atrums. Nervu sist€émas darbibas tre$a 1pasiba ir sabalansétiba, kuru raksturo
nervu procesu uzbudinajuma un bremzesanas atrums. Raksturojot sabalansétibu, salidzinats
nevis uzbudinajuma un bremzeSanas izteiktibas ITmenis, bet tas, kuram procesam ir augstaks
izteiktibas ITmenis jeb kurs process giist virsroku par otru.

L. Pavlova temperamenta tipu sadalijums galvenokart balstas uz trim nervu sisteémas pasibam —
nervu §iinas norisoso ierosmes un bremzesanas procesu spéku, kustigumu un lidzsvarotibu.
Lidz ar to sangviniskais temperamenta tips ir spécigs, lidzsvarots, kustigs; holeriskais —
spécigs, nelidzsvarots, kustigs; flegmatiskais — spécigs, lidzsvarots, inerts, melanholiskais —
vajs, nelidzsvarots, inerts.

Kaut gan psihologija labi pazistami minétie temperamenta tipi, tomér cilvékus vairak iedala
nevis péc temperamenta tipiem, bet péc atseviskam temperamenta 1pasibam. K. G. Jungs
(Jung, 1906 ) un H. Aizenks (Eysenk,1960) izskir ekstraversiju un introversiju, S. Daimonds
(Diamond, 1957) — emocionalo aktivitati un vadoSo emocionalo nokrasu, V. Nebilicins
(Nebilicin, 1976) — visparigo aktivitati un emocionalitati, N. Levitovs (Levitov, 1970) —
emocionala uzbudinajuma Itmeni u. c.

Nervu sisteémas darbibas 1pasibas jeb temperamenta izpausmes nosaka individa uzvedibu,
darbibu, ka arT veselibu. Dazi pieméri.

Péc G. Mateva (Matthevs, 1999) domam, ekstraverti labak iemacas izpildit sarezgitus, ipasi
uzbudinosus uzdevumus, bet introverti — mazak sareZgitus un mazak satraucoSus. Ekstraverti
labak atceras informaciju, kas glabajas Tslaicigaja atmina, bet introverti to, kas glabajas
ilglaicigaja atmina. Dazi pétijumi (Morgenstern, 1974) apliecina, ka ekstraverti labak izpilda
uzdevumus traucgjoso faktoru ietekmé (pieméram, mizika) neka klusuma, toties introvertu
izpildito uzdevumu kvalitate pasliktinas, ja kaut kas nover§ vigu uzmanibu. A. Fernhems
(Furnham, 1994, Furnham & Bradley, 1997) pierada, ka traucgjoSie faktori (pieméram,
popmiizika vai iesleégta televizora skanas) trauc€ gan ekstravertiem, gan introvertiem izlasitas
macibu vielas izpratni un atceréSanos, tikai introvertiem tas ir vairak izteikts.

Pedagogija pazistamie macisanas stili (péc P. Hani un A. Mamforda — eksperimentgjosais,
reflekt€josais, teoretiz€josSais un pragmatiskais) ar1 balstas uz personibas individualajam
Ipatnibam, tai skaitd uz nervu sist€émas darbibas 1pasibam.

Runajot par uzvedibu, K. G. Jungs uzsver, ka ekstravertiem pielagoSanas apkart&jiem
apstakliem ir zinama cina, tomer argjais vienmer gust virsroku. Ekstraverta apzina vienmeér
ir vérsta uz arpusi, jo no turienes vins smelas galvenas nostadnes un noteikumus. Ekstraverti
tend€ti darit to, ko no viniem gaida apkart&ja pasaule. Toties introverti loti 1€ni nodibina
sakarus un ar griittbam “ieiet” citu cilvéku emocionalaja pasaulé. Vinu subjektivais uzskats
var bt spécigaks par objektivo situaciju.

Nervu sist€émas darbibas Tpasibas nosaka art individa garigo veselibu, savukart garigas veselibas
stavoklis ciesi saistits ar fizisko veselibu. Nervu sist€émas 1pasibas nosaka individa ieksgjo
griitibu — dazadu pardzivojumu, sasprindzinajuma, trauksmainibas vadiSanas un parvaréSanas
mehanismu — Tpatnibas. Pamatojot to, kada veida individs reagés uz iek$¢jam grutibam,
I. Nikolska un R. Granovska raksta: ”Labi zinams ka atkariba no savam individualajam
Ipatnibam bérni dazada veida tiek gala ar savu iek$€jo sasprindzinajumu. Dazi raud un skumst,
citi lauz un grista priekSmetus, bet citi spele spéles... Un tas bérnu skatijuma sniedz viniem
atvieglojumu” (Nikolska, Granovska, 2001, 10).
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Apzinatas piles psihologisku draudu parvarésanai sauc par parvarésanas (coping) strat€gijam.
Parvarésanas reakcijas virzitas vai nu uz apkartgjo pasauli, vai nu uz sevi, vai nu abos virzienos.
Draudu parvarésanas pamata ir psihologiskas aizsardzibas stratégijas. E. Iljins (Iljin, 2004,
415) uzsver, ka tie$i temperaments nosaka aizsardzibas stratégiju darbibu. Holériku un
melanholiku augstais emocionalitates ITmenis veicina aizsardzibas stratégiju veidosanos jau
agra bérniba. Holériku emocionalais sasprindzinajums mazinas, pateicoties tadai uzvedibas
formai ka “bezspécigas dusmas”, kas izpauzas sadzives priekSmetu un rotallietu lauSana un
bojasana. Toties bérns ar melanholisko temperamentu tada situacija nevaldami raud (Iljin,
2004, 415).

Apkopojot ieprieks teikto, varam secinat, ka individa nervu sistémas darbibas 1pasibas ir
galvena individuala atSkiriba starp cilvékiem, kas nosaka raksturu, uzvedibu, darbibas stilu
un psihisko veselibu.

Pedagoga personibas ipasibas

Pedagogiskas darbibas merkis ir skoléna personibas attistibas veicinasana, balstoties uz
dazadiem pedagogiskas darbibas modeliem. N. Kuzmina uzsver pedagogiskas darbibas
struktiiras izpratnes svarigumu, akcentgjot piecus funkcionalus komponentus, kas savstarpgji
ciesSi saistiti:

1. Gnostiskais jeb 1zzinoSais komponents. Tas saistits ar pedagoga zinasanam un ietver
sevi sava priekSmeta zinaSanas, pedagogiskas saskarsmes un skolénu psihologisko
patnibu parzinasanu, ka arT pasizzinu.

2. Projektivais komponents. Ietver sevi ka priekSstatus par audzinasanas uzdevumiem,
ta arl par to sasniegSanas veidiem un stratégijam.

3. Konstruktivais komponents. Skolénu aktivitates un savas pedagogiskas darbibas
konstruésana saistiba ar maciSanas un audzinaSanas tuvakajiem mérkiem — macibu
stunda, nodarbibu cikls.

4. Komunikativais komponents. Pedagoga komunikativas darbibas ipatnibas, savstarpgjo
attiecibu specifika. Akcentéta komunikacijas saistiba ar pedagogiskas darbibas
efektivitati, kas virzita uz didaktisko mérku (audzinosie un izglitojosie) sasniegSanu.

5. Organizatoriskais komponents. Ta ir skolénu aktivitates un personigas profesionalas
darbibas organizéSanas prasmju sist€ma.

Misdienas pedagogus biezi parsteidz problémas, kuru atrisinasana prasa ne tikai pedagogisko
kompetenci, bet papildu zinasanas psihologija, jurisprudencé, kulttira, religija u. c. Dazkart
skolotajam japienem zibenigi [émumi, iesp&jams, ka vinam ir tikai dazas sekundes, lai izvel&tos
adekvatu reakciju. Tadgjadi skolotaja riciba balstas uz vina pieradumiem un parliecibu. Viss,
ko skolotajs dara klasg, atspogulo vina attieksmi, vértibas, noskanojumu, pardzivojumus. No
vienas puses, skolotajs teorétiski zina, kadai jabut pedagoga pareizai uzvedibai, reakcijam,
attieksmém, kas reiz€m sakrit ar vina biitibu, bet, no otras puses, parslodzes, nezinas, personigo
pardzivojumu parpemts skolotajs var rikoties neadekvati, tad€jadi saasinot savstarpgjas
attiecibas ar skoléniem, kolégiem un vecakiem. Skolénu attistibas Tpatnibu un individualo
Ipasibu ignorésana, neparzinasana vai neprasme tas atpazit praks€ noved pie ta, ka intelektuali
sp&jigs skoléns ir nesekmigs, skolotdja centieni veidot produktivu sadarbibu ar bérniem ir
neveiksmigi, skolénu uzvediba klasé tiek vadita haotiski un b&rnu savstarpgjas attiecibas
pieaug agresija, sancensiba, nedrosiba.

Psihoanalitiskas pedagogijas parstavja H. Figdora (Figdor, 2000, 89) p&tijumi bérnudarzos
liecina, ka biezi vien audzinatajiem nav nekada prieksSstata par to, kas Isteniba notiek grupa.
Konflikti attistas bez vinu zinas, un labakaja gadijuma audzinataji redz tikai rezultatu,
bet reiz€m arT tas netiek saskatits. Iesp&jams, tas notiek tapéc, ka pedagogs neizprot bérnu
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uzvedibu, nespéj atpazit teorétiskas zinasanas praktiskas situacijas vai ari vinam traucg pasa
emocijas un stereotipi. Lai palidz&tu skoléniem atrisinat problémsituacijas, vajadziga ne tikai
racionala lémuma pienemsana péc teoretiski apgiita algoritma, bet arT emocionala attiecksme
pret situaciju. A. Millere (Millere, 2000, 146) atklaj: “Cilveks, kur§ apzinati izcietis savu
likteni visa ta tragika, daudz skaidrak un atrak sajutis otra cieSanas, kaut ar1 §is otrs bis
spiests tas veikli slept. Sis cilveks nespés zoboties par svesam jatam, lai kadas tas nebitu, ja
sp€s nopietni uztvert pats savejas.”

Savas ieksg€jas pretrunas, pardzivojumus, negativas emocijas var vadit un risinat tikai pats
skolotajs. Tadgjadi skolotajam svarigi pazit savas emocijas, rakstura ipasibas, attiecksmi, izprast
savu profesionalo identitati un personigas v€lmes, veicinat savu izaugsmi.

I. Maslo (Maslo, 2006, 47) uzsver, ka izglitiba ar eksamena teicamu rezultatu vien nepietiek
un lidztekus prasmei labi stradat un kvalitativi izpildit uztic€to darbu no jauna specialista
tiek prasitas ar1 tadas ipaSibas ka patstaviba, paSiniciativa, aktiva un radoSa darbiba,
kritiska domasana, paSorganizacijas prasme, sp&jas uznemties atbildibu, ka ar1 prasme
darboties komanda un risinat problémas. Autore atklaj, ka Iidzas kompetences ka prasmes
un kvalifikacijas izpratnei rodas jauns skatijums uz kompetentu cilveku ka audzinasanas
idealu.

Misdienu pedagogiskais process izvirza augstas prasibas pedagoga personibai, un profesionala
kompetence sevi ietver padzilinatas psihologiskas zinasanas, prasmi tas izmantot pedagogiskaja
darbiba.

Skolas ka organizacijas kultira

Lidz $im organizacijas kultliras jautajumus pétija organizaciju psihologija, bet praktiskaja
darbiba tos aktualiz€ja personala vadiba. Daudzas izglitibas iestad€s par organizacijas kultiiru
vispar netiek runats, tatad netiek veidota un novertéta organizacijas kultiira, kaut gan tiesi
organizacijas kultiira nosaka, ka skola jiitas skoléni un skolotaji, kada ir savstarpgjo attiecibu
specifika, kada veida vadiba ripg&jas par saviem darbiniekiem un ka tiek realizéta sadarbiba ar
apkart&jo sabiedribu. Tatad skolas kultiira ir viens no psihologiskajiem faktoriem, kas nosaka
skolénu un pedagogu darbibas motivaciju, izzinas aktivitati, sasniegumu ITmeni, emocionalo
noskanojumu, uzticéSanos konkrétai izglitibas iestadei.

M. Armstrongs (Armstrong, 2001), aprakstot organizacijas kultiiru, uzsver, ka tas ir vértibu,
normu, parliecibu, nostadnu kopums, kas, iesp&€jams, neizpauzas vardos, bet nosaka cilvéku
ricibu un darbibu, ka arT to, kada veida uznémuma tiek sasniegti mérki. Autors uzsver, ka
organizacijas kultiira ir kaut kas abstrakts.

Dz. Grinbergs un R. Berons (Greenberg, Baron, 2003, 692) organizacijas kultiiru nosauc par
kognitivu struktiiru, kas sastav no organizacijas dalibnieku attieksmém, vértibam, uzvedibas
normam un gaidam. Organizacijas kultiiras nesgji ir organizacijas darbinieki un vadiba, tomér
iz8kirosa nozime kultiras veida uzturéSanai un attistiSanai ir organizacijas vadibai.
E. Seins (Schein, 1985) izskir ¢etrus organizacijas kultiiru veidus:
1. Varas kultiira — vara organizacija ir viena vai dazu cilveku rokas un ta balstas uz So
cilvéku spg&jam. Tads kultiiras veids ir raksturigs uznémeéjdarbibai.
2. Lomu kultiira — kultiira, kur vara ir lidzsvaroti sadalita starp Iideri un birokratisku
struktiiru. Vide ir stabila, lomas stingri sadalitas.
3. Sasniegumu kultiira — kulttira, kas akcenté sasniegumu motivaciju un uzticibu
organizacijai, taja augstu noverte aktivitati un entuziasmu.
4. Uzturosa kultiira — darbinieki sniedz savu ieguldijumu organizacijai, balstoties uz
piederibas un solidaritates izjitam. Savstarpgjas attiecibas doming€ uztic€sanas.
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Lidzigi E. Seinam, arT A. Viljams, P. Dobsons, M. Valters (Williams, Dobson, Valter, 1989)
1z8kir Cetrus organizaciju kultiiras veidus: orientacija uz varu, lomu orientacija, orientacija
uz uzdevumu, orientacija uz cilvékiem. Runajot par konkrétu organizaciju, parasti griti
izdalit vienu kulttras veidu, jo organizacija var izpausties vairaki kultiiras veidi. Ar1 Latvijas
izglitibas iestadés dominé dazadi organizaciju kulttras veidi. lesp&jams, ka izglitibas mérku
sasniegSanu nodrosSinatu tiesi sasniegumu kultiira un kultiira, kas vérsta uz cilvékiem.

Pamatojoties uz M. Armstronga (Armstrong, 2001), Dz. Grinberga un R. Berona (Greenberg,
Baron, 2003) petijumiem, var atzimét galvenos organizacijas kultiiras raditajus:

* organizacijas mérki un uzdevumi;

* kompetence;

+ darba kvalitativie un kvantitativie raditaji;

 atticksme pret klientiem (izglitibas iestad€s — pret skoléniem un studentiem);

» sadarbibas stils ar partneriem,;

» darbinieku apmierinatiba ar darbu (t. sk. ar darba procesu, rezultatiem un atlidzibu),

* profesionala &tika;

* komandu darba raditaji;

» darbinieku savstarp&jo attiecibu kvalitate (atbalsts, sadarbiba, ciena u. c.);

» darbinieku un vadibas savstarpgjo attiecibu raksturs (pienakumu skaidriba, atbalsts,

» atgriezeniska saite, darbinieku karjeras planoSana u. c.);

* inovacijas;

* konkurétspgja;

 tradicijas;

» gataviba risket;

* organizacijas fiziska vide.
Mingétie organizacijas kultiiras raditaji raksturo arT izglitibas iestazu kultiiru. Organizacijas
kulttirai ir izSkiroSa nozime organizacijas mérku sasniegSana, jo ta nosaka darbinieku

kompetenci, nostiprina uzvedibas standartus, veicina lojalitates un piederibas izjiitas
attistibu.

Parmainu vadiSana jebkura organizacija, pirmkart, ir parmainu veikSana organizacijas
kultiira.
M. Armstrongs (Armstrong, 2001, 204) norada uz parmainu realiz€Sanas mehanismiem:

1. Darba raditaji — atalgojuma parskatiSana atkariba no kvalifikacijas, pieredzes u. c.

2. Uzticiba organizacijai — sadarbibas attistibas programmas, labveligas emocionalas
vides un savstarpgjas uztic€Sanas veicinasana u. c.

3. Kvalitate — darba kvalitates izpratne un nodrosinasana.

4. Klientu apkalpoSana — klientu vajadzibu nodrosinasana, pozitivas attieksmes un jaunu
sadarbibas formu mekl&jumi.

5. Darbs komanda — komandu veidosana, komandu darbu vadiSana un atlidziba.

6. Macibas — intelektuala kapitala palielinaSana, veidot organizaciju, kas macas.

7. Vertibas — veicinat organizacijas vertibu izpratni ar darbinieku iesaistiSanu veértibu
noteikSana un darba rezultatu novertésana.

Latvija nav veikti skolu kultiiras petijumi, bet praktiska pieredze liecina, ka daudzas Latvijas
skolas verojama varas kultiira, kur skolas administracija vienpusé€ji piegem l€mumus un
nosaka izglitibas procesu norisi. Pieaugot birokratijai un pamatotu un nepamatotu Izglitibas
un zinatnes ministrijas prasibu daudzumam, daudzas skolas joprojam ir aktuala lomu kultiira,
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ta vislabak sp&j nodrosinat birokratisku prasibu apmierinasanu. Dazas skolas, it seviski lauku
rajonos, domin€ uzturosa kultiira, kur skolotaju kolektivs jutas ka viens vesels. Mainigaja
ekonomiskaja situacija piederibai un solidaritatei ir svariga nozime, jo tada veida skolotaji
psihologiski norobezojas no sabiedribas negacijam, veidojot savu “dro$ibas salinu”. Tomér
p&dgja laika arvien vairak un vairak skolu sak orientgties uz sasniegumu kultiru. Sis kultiras
veidoSana un attistiSana liela nozime ir skolas administracijai, kas veicina inovacijas, Ipasu
uzmanibu pievérSot pedagogu motivacijai, patstavibai un aktivitatei.

Jebkuras organizacijas kultiiras veido$ana un uzturésana piedalas visi darbinieki, bet vaditaja
personibai un vadibas stilam ir izSkiroSa nozime.

Skolas fiziska vide

Skolas fiziska vide organizaciju psihologija apliikota ka viens no organizacijas kultiiras
raditajiem. Rungjot par pedagogiska procesa psihologiskajiem faktoriem, to grib&tos izcelt
atseviski, jo fiziska vide nosaka skolénu un pedagogu fizisko un garigo pasizjiitu, veicina
darbibas motivaciju, sekmé emocionalas un uzvedibas reakcijas.

Vide definéta (A Dictonary of Psychology, 2001, 246) ka individa argja apkartne, kuras robezas
vin$ dzivo, vai ar1 ka jebkuri argjie faktori, kas nosaka vina uzvedibu un attistibu.

Pamatojoties uz So definiciju, iesp&jams formulét skolas fiziskas vides struktiiru:
+ telpu izméru atbilstiba attiecigajam nodarbibam,;
 telpu metodiskais nodroSinajums un estétiskais noform&jums;
 tehniskais aprikojums;
* temperatiira, apgaismojums;
* 1dens un partikas produktu kvalitate;
 telpas arpusstundu darbam;
+ darba un atpiitas telpas pedagogiem.

Ta ka skoléni loti strauji fiziski aug un nobriest, skolas passaprotama skiet kvalitativa @dinasana
un pietickams dzerama tidens daudzums. Tikpat svarigas ir labi védinamas telpas, pietiekoSs
apgaismojums, emocionali labveligs telpu est&tiskais noformgjums. Tas viss veicina skolénu
1zzinas procesu: uztveres, uzmanibas, atminas, domasanas, izt€les attistibu, ka ar1 pozitivu
emocionalo noskanojumu. Daudzas Latvijas skolas, it seviski lielpilsétas, aktuala probléma
ir Saurie macibu kabineti, kur skoléni nemitigi ielauzas viens otra intimaja fiziskaja telpa
(psihologija tiek uzskatits, ka intima fiziska robeza ir apméram 0,5 m diametra ap cilvéku),
ka ar? nekontrolg§jams trokS$nu un automasinu izpliides gazu limenis. Tas viss var izraisit
skolénos paaugstinatu sasprindzinajumu, agresiju, izzinas procesu darbibas traucgjumus, ka
ar1 veselibas problémas, kas visbiezak saistas ar galvassapem.

Tikpat svarigs ir darba un atpitas telpu nodroSinajums pedagogiem. Metodisko lidzeklu
trikums, nepietickams moderno tehnologiju nodro$inajums (datori, projektori, interneta
pieslégums u. c.) var izraisit pedagogos aizkaitinajumu, agresiju, mazvertibas izjiitu, nedrosibu,
kas izpauZas savstarpgjas attiecibas ar skoléniem un kolégiem.

7. Roja (Z. Roja, 2001, 426—433) norada izglitibas darbinieku darba vides riska faktorus:

1. Psihoemocionala spriedze (izraisa sirds un asinsvadu slimibas, muskulu un skeleta
slimibas, psihoneirotiskos traucgjumus).

Darba un partraukumu nepareizs sadalijums.
Balss saiSu parpiile.

B

Ventilacijas un védinasanas sist€éma.
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Troks$ni un vibracijas.

Kaitigo vielu klatbiitne gaisa.

Nepareiza darba organizacija, virsstundu darbs.
NeapmierinoSs apgaismojums.

© %0 N o W

. Neatbilstoss telpu iekartojums.
10. Ilgstoss darbs pie datora.
11. Makslinieku neirozes (dejotajiem, dziedatajiem, muzikiem).
Autore piebilst, ka tieSi psihoemocionalo spriedzi izraisa psihologiska nesaderiba, atbalsta

trikums, atgriezeniskas saiknes trilkums no vadibas un kolégu puses, individualas darba
vietas psihologiska (un fiziska) neaizsargatiba.

Peéc Labklajibas ministrijas ESF projekta petijjumiem (Darba apstakli un riski Latvija, 2007,
57-64), izglitibas darbinieku darba vides galvenie riska faktori ir:

» psihosocialie (laika trukums, virsstundu darbs, sliktas attiecibas ar vadibu,
kolégiem),

» ergonomiskie (darbs piespiedu poza, balss saiSu parpiile, fonasténija u. c.),

 fizikalie (troksnis, vibracijas, apgaismojums),

» kimiskie (gaisa piesarnojums u. c.).

Skolas vadibai un pedagogiem svarigi izprast skolas fiziskas vides riska faktoru biitibu, to
ilgstoSas iedarbibas sekas un kopigi meklet §is problémas risinajumus.

Secinajumi un diskusija
Pedagogiska procesa psihologiskie faktori ir skolénu individuali psihologiskas atskiribas,
pedagoga personibas 1pasibas, skolas ka organizacijas kultiira, fiziskas vides Ipatnibas.

Skolénu individuali psihologiskas atskiribas pamato nervu sistémas darbibas ipasibas, kas
savukart nosaka individa raksturu, uzvedibu, darbibas stilu un psihisko veselibu. Psihologija
pazistamas dazadas metodes un testi personibas individuali psihologisko atskiribu noteikSanai,
un tos ir tiesibas lietot tikai psihologiem. Kadas butu pedagogiska pétijuma metodes skolénu
individuali psihologisko atikirtbu noteik§anai? Sadas metodes vajadzétu izveidot tiesi
pedagogiem.

Pedagoga profesionala kompetence ietver ne tikai padzilinatas psihologiskas zinasanas par
skolénu individuali psihologiskam atskiribam, bet arT savas uzvedibas, atticksmes, vértibu,
emociju izpratni, prasmi vadit un kontrolét savu uzvedibu, risinat psihologiskas problémas
un &tiskas dilemmas. Jautajums diskusijai — ka efektivak attistit min&tas prasmes? lespgjams,
pedagogiem vajadz&tu organizeét darba seminarus, praktiskas nodarbibas, supervizijas, kuras
vini var€tu risinat profesionalas un personigas problémas.

Organizaciju psihologija izskir Cetrus organizaciju kultiiras veidus: varas kulttra, lomu
kultiira, sasniegumu kultlira un uzturo$a kultiira. Skolai, ka organizacijai visvairak bitu
piemérota sasniegumu kultiira, kas virzita uz izglitibas mérku sasniegSanu, atbalsta aktivitati,
veicina iniciativu un inovacijas. Ta ka Latvija nav veikti petijjumi par to, kada veida kulttras
doming Latvijas skolas, biitu interesanti to 1zpétit.

Izglitibas iestades fiziska vide ir telpu noforme&jums, izmérs, aprikojums, partikas produktu,
tdens un gaisa kvalitate, ta nosaka skolénu un pedagogu fizisko un psihisko veselibu, tai skaita
uzvedibu, izzinas procesu darbibas kvalitati un emocionalo noskanojumu. Fiziskas vides
sakartoSana prasa daudz materialo lidzeklu, kas skolam ne vienmer ir pietickama daudzuma,
lidz ar to rodas jautajums diskusijai — kadi biitu iesp&jamie risinajumi skolu fiziskas vides
uzlabosanai?
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Summary

The peculiarities of the personality development and today’s specificity of the operation
of educational institutions foster teachers to search for new development possibilities of
the pedagogical process. One of the possibilities is acquisition of deepened psychological
knowledge, its understanding and skillful application in pedagogical practice. On the basis
of related scientific literature, the study reveals the psychological factors of the pedagogical
process: psychological differences of pupils, teachers’ personality traits, organizational culture
of a school, and qualities of physical environment.

The author concludes that the peculiarities of the operation of a person’s nervous system,
which determine the person’s character, behaviour, action style, and psychic health, form the
main individual differences among people. A pedagogue’s professional competence includes
deepened psychological knowledge, skills to apply it in pedagogical action, understanding of
the affective aspect of one’s personality, and facilitation of one’s further education and self-
development. For managers of educational institutions, it is highly important to understand the
organizational culture of their establishment as means to reach the objectives of pedagogical
action which is based on pedagogical competence, cooperation, professional ethics, and
further education of teachers. The physical environment of an educational institution — the
room design, size, equipment, quality of food, water and air — determines the physical heath of
pupils and teachers, their behaviour, quality of the learning process, and emotional states.

Keywords: pedagogical process, psychological factors, environment, individual psychological
differences.



1. Development of teachers’ psychological competence

PEDAGOGA EMOCIONALAS VIDES ORGANIZACIJAS NOZIME
UN SPECIFIKA INTERESU IZGLITIBAS IESTADE

THE IMPORTANCE AND PARTICULARITY OF THE EDUCATOR
IN THE ORGANIZATION OF THE EMOTIONAL ENVIROMENT
AT EDUCATIONAL INSTITUTIONS OF INTERESTS

Vladimirs Sibajevs
B@érnu un jauniesu centra “IK Auseklis” direktors
Riga, Latvija

Anotacija

Misdienu pedagogijas emocionali un estétiski organizétas labvéligas vides audzinasanas uzdevumi
ir biitiski saistiti ar vispargjiem audzinasanas uzdevumiem veidot harmonisku personibu ar fiziskas,
intelektualas, emocionalas un gribas attistibas lidzsvaru.

Pec emociju kultiiras var spriest par cilveka audzinatibu kopuma, un katras emocijas individam
piedava citas ricibas un attieksmes modeli, jo biitiba visas emocijas ir impulsi, kas mudina rikoties.
Ja apkart&ja vide ir traumgjosi nepatikama, tada, uz kuru nevar palauties, cilvéka izaugsmes iesp&jas
ir izkroplotas. Pedagoga uzdevums ir laikus konstatét vides ietekmes izmainas, variét un modul&t
situacijas, attieksmes un sadarbibu.

Petljuma veikta aptauja ar dalgji strukturizetas intervijas elementiem dod ieskatu par dazadu
emocionali labveligas vides izpratni un redz&jumu interesu izglitibas iestade, sniedzot pedagogiem
plasu izzinas materialu par labveligas vides veidoSanas iespgjam un metodém individa emocionalas
pasaules izpete. Aptaujas materialu analize lauj secinat arl par emocionalas un estetiskas vides
saistibu ar individa intereSu noturigumu vai interesu izzusanu, akcent&jot labveligas vides faktora
atbilstibu didaktikas pamatprincipiem, kur emocionala interese ir nozimiga un saistita ar individa
vajadzibam.

Darba meérkis — analiz&t un popularizét emocionalas un estetiskas vides audzinoso lomu
intereSu izglitibas iestade.

Darba uzdevums — uz teorétisko atzinu un BJC “IK Auseklis” pieredzes bazes izstradat
kvalitativa pétjjuma metodiku emocionalas un estétiskas vides pilnveidoSana.

Merkauditorija — interesu izglitibas iestades specialisti (pedagogi, metodiki, administracija)
un audzekni, to vecaki.

Emocionali labvéligas vides audzino$a nozime interesSu izglitibas iestadé

Jutas ir cilvéka dzives, audzinasanas un sabiedriskas pieredzes produkts, kas nosaka personas
emocionalas apgarotibas pakapi. Tas ir emocionals cilvéku saskarsmes lidzeklis un vienlaikus
sabiedriskas uzvedibas regulators. PE&c emociju kultiiras var spriest par cilvéka audzinatibu
kopuma, un katras emocijas piedava mums citadu ricibas modeli, jo buitiba visas emocijas ir
impulsi, kas mudina rikoties. Ka psihes regulacijas process emocijas nodrosSina individam
iesp&ju rikoties mérktiecigi un norada uz notikusa subjektivo nozimigumu, saistot izzinas
procesus ar personibas struktiru.

Emocijas ir pasregulacijas komplekss, reakcija uz iek$€jiem un argjiem kairinajumiem,
uzbudinajums, kas izpauZzas specifiska, saméra islaiciga pardzivojuma un reagésana dazadas
situacijas, patika un nepatika, prieka, bailes, parsteiguma, atspogulojas mimika, Zestos, valoda
u. tml. Emocijam ir liela nozime saskarsmeé un kultiira. Ikvienas emocijas ietver sevi kustibas,
tas ir darbibas jeédziens, kur jebkurai emocijai ir sava individuala nozime. Emocionala reakcija
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apsteidz kognitivo, racionalo, noradot notikuma vai paradibas nozimigumu un veidojot
konkréetu attiecksmi. A. Leontjevs atzim&, ka emocijas atspogulo attiecibas starp motiviem
(vajadzibam) un iesp&ju veiksmigi realizet atbilstosu subjektu darbibu (JIeonTses, 1972). Ar1
Vigotska izpratn€ emocijas nav organisma pasivs stavoklis, tas rosina uz aktivitati, stimulé
un regulé mijattiecibas ar apkart&jo vidi, katru reizi realiz€jot “it ka ricibas diktattru®. P&éc
M. Daugola, L. Morgana, K. Kofkas viedok]a, pardzivojumu raksturam jaliecina par individam
piemitoSo vajadzibu stavokli un raksturu. Jo butiskakas biis vajadzibas, jo spécigaki un
dzilaki biis emocionalie pardzivojumi, jo vajadzibas rada emocijas, savukart, emocionalie
pardzivojumi ir cilvéku vajadzibu atspulgs. Tas ir loti spécigs faktors, kas sekma darbibas
kvalitati, regulé, liek turpinat, saglabat vai partraukt iedarbibu (A. Karpova, 2000).P&c Daniela
Goulmena ieskata, cilvéka divi “prati“ — emocionalais un logiskais — darbojas cie$a saskana,
laujot labak saprast lidzcilvékus un veiksmigak orient€ties apkartgja pasauleé. Goulmens
uzskata, ka “saltajam izzinas skatfjumam uz dzivi trukst cilvéka sirds augstako vertibu: ticibas,
ceribas, uzticibas, milestibas ““ (Goulmens, 2001, 71. Ipp.). ASV psihologs R. Meijs uzsver, ka
maksimali objektivi visu apkart eso$o un sevi klatesoSo uztvert, izvertet cilveks varétu tikai
tad, ja vina prats un jiitas atrastos lidzsvara stavokli. ArT Augusts Milts savos darbos uzsver,
ka emocijas ir sava veida palidziba cilvékam, kad ar pratu vien nav iesp&ams rast atbilstoSu
atbildi uz pretrunigam situacijam (Milts, 1999, 27. Ipp.), kad jutas ir cilvéka stabila subjektiva
atticksme pret kaut ko, bet emocijas — konkrétas jutas zinama bridi, konkréta situacija,
jo emocijas ir mérktiecigas darbibas neatnemama sastavdala, turklat jaatzimé, ka cilvéka
emocionalais stavoklis ir integréjoss, jo ietekmé visus citus cilvéka stavoklus un reakcijas.
J. Alunans 1pasi uzsver jiitu izkopSanu, secinot, ka jitas ir “domu un gribas uzturétajas®,
ka “juSana nebiit nav Skirama no domasanas, un caur domu organu attistibu attistas arT jiitu
organi“. Uzskatu, ka nekas cilvéka garigaja dzivé nav tik daudzpusigs ka jutas un emocijas,
ienemot noteicoSu vietu gan audzinasanas, gan palaudzinalanas sistema. Agita Abele,
pieméram, uzsver, ka “cilvéks ar bagatu emociju izpausmi sp&j ne tikai no dzives vairak git,
bet arT vairak dot“ (Abele, 2000, 83. Ipp.), pieradot, ka visi izzinas procesi norit sekmigak, ja
tos pavada pozitivs emocionals pardzivojums, turklat pozitivas emocijas mazina nogurumu un
palielina darbaspgjas, padara miisu dzivi krasainaku, daudzveidigaku un interesantaku. Jutas
ka vienu no cilvéka apzinas apakSstrukttiram var definét ar1ka cilvéka subjektivas vertéSanas
sisteému. Cilveka jutas pec to ietekmes nosaciti var iedalit divas grupas:

1) asteniskas jutas, kuras aktivize cilveka darbibu, attalina noguruma iestasanos un dod
papildu energétisko stimulu,

2) asteniskas jutas, kuras samazina cilvéka darbaspgjas, izraisa nomaktibu vai
bezpalidzigu stavokli.

Gardners savukart personibas emociju inteligences nozimigumu iedala piecas galvenas
jomas:

1. Savu emociju audzinaSana.

2. Emociju apvaldiSana ka sp€ja kontrolét emocijas.

3. Pasmotivacija darbibas kontroles pilnveidosana.

4. SveSu emociju atziSana ka empatija vai lidzpardzivojuma spgja.

5. Savstarpgjo attiecibu uzturéSana ka prasme izkopt emocijas citos cilvékos.
Psihologs Dzons Maiers savos darbos piedava cilvéku tipazu noteikt péc vinu attiecksmes pret
savam emocijam:

e pasSapzinigais tips — sp&ja valdit par savam emocijam,

e parpemtais tips — izjiit, ka emocijas vinu parnem un vins ir nonacis savu emociju vara,

» paklavigais tips — apzinas savas emocijas, samierinas, nevélas kaut ko mainit vai

ietekmét, var iestaties emocionalais bezjiitigums.
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Ar1viena no galvenajam savstarpgjas saskarsmes iemanam ir prasme izradit savas jiitas. Savos
petijumos D. Goulmens norada, ka pastav vairaki jitu izradiSanas pamatnoteikumi:

* jutu izpausmes samazinasana lidz minimumam,
* emociju parspiléSana jeb uzkritoSa izradiSana,
e vienu emociju aizstasana ar citam (Goulmens, 2001, 175. Ipp.).

Autors pierada, ka pieskanoSanas sve$sam emocijam prasa iek$€jo mieru, savaldibu un
empatiju, kas balstas uz sevis apzinasanos; jo labak més izjiitam savas emocijas, jo skaidrak
nojausam citu cilvéku izjutas. Interesu izglitibas pedagogiem jaapzinas, ka personibas gara
pasaule ir bagata un daudzpusiga, jitu un pardzivojumu pilna, turklat emocionalo interesi
var celt, nostiprinat, pilnveidot vai nemakuligi izkroplot, noniecinat un neatbalstot pazudinat;
jazina, ka jiitu uzliesmojumi nosaka individa domasanu, vina veértibu sist€ému, intereses un
centienus. Jau Aristotelis saprata, ka probléma slépjas nevis emocionalitate ka tada, bet gan
emociju atbilstiba un to izpausmes veidos, un skolotajs, pieaugusais izvelas ricibas modeli.
P&c I. Lernera uzskatiem, no pardzivojuma rakstura un dziluma ir atkarigas tas attieksmes,
kas veidojas pret paradibam, darbibam un objektiem. I. Zogla norada, ka jebkura darbiba kst
produktivaka, ja darbibas procesa doming pozitivas emocijas. Uz kop&ja pozitivas emocionalas
attieksmes fona ar1 epizodiskas neveiksmes, sartigtinajums izraisa vélmi darboties, pieradit
sev un citiem savas sp&jas (Zogla, 1994). A. Spona atgadina, ka macities (darboties) ar prieku
nozimeé produktivu un radosu izzinas darbibu, kas ir biitisks pasattistibas sekmesanas lidzeklis
(Spona, 2001).

I. Kleimanis, uzsverot emocionalas izpratnes nozimigumu, raksta, ka “savstarpégjas attiecibas
esam kluvu$i mazrunigi un parak lietiSki, steigd neturam par vajadzibu kavéties pie
ievadvardiem vai sirsnibas izpausmém (Kleimanis, 2003, 7. Ipp.). R. Cuhina un M. S&lers,
analizgjot garigo un tikumisko vértibu pagrimumu musdienu pasaulé, atgadina, ka idealus
vienm@r caurstravo gara emocionalitate, kas mudina darboties augstako vértibu dé| (Cuhina,
Sélers, 1995). Pedagogija, kas balstas uz humanistisko psihologiju, tick uzsvérts individa
emocionala stavokla izpratnes nozimigums, akcent&jot, ka visu individa attistibas pakapju
funkcionalais mehanisms ir personas vajadzibas, kas motivé darbibai, un, savukart, visas
darbibas, t. i., visas kustibas, domas vai emocijas, atbilst vajadzibai (Liegeniece, 1999).

Jédziens “emocionala inteligence” nozimé savu emociju izpratni un apzinasanos, emociju
parvaldisanu, citu cilvéku emociju izpratni (empatija). Gardners personisko emocionalo
inteligenci iedala piecas galvenas jomas: savu emociju apzinas$anas, emociju apvaldiSana,
pasmotivacija (emocionala paskontrole), sveSu emociju atziSana, savstarp&jo attiecibu
uzturéSana. Attiecibu veidoSanas mehanisma izpratne, tai skaita emocionali un estétiski
labveligas vides audzinos$as nozimes izpratne, ieklauta valsts izglitibas programmu un
standartu galvenajos dokumentos, kas ir saistosi visam izglitibas organizacijam un strukttiram,
ar1 interesSu izglitibas strukttram.

BJC “IK Auseklis* specialisti sava darbiba balstas uz atzinu, ka personiba vienmer ir kaut
kas vairak, dzilak neka vina empiriska izpausme, jo cilvéks p&c savas butibas ir aktiva,
darbiga, domajosa, refleksiva, sensitiva biitne, kas versta uz paSattistibu, pasrealizaciju,
fizisko un psihisko autonomiju, brivibu. Ka rakstija J. H. Pestalocijs — “cilveks ir pasa
veikums® (Pestalocijs, 1996) un individs ir japienem tads, kads vins ir, stimul€jot vina socialo,
psihologisko un profesionalo briedumu ar palidzibu, kas piesatinata ar pozitivam emocijam.
Pozitivu nodarbibu emocionalais fons ir princips, kurs ir viens no pamatprincipiem misdienu
didaktikas principu sisteéma, kur emocionala interese ir nozimiga un saistita ar personas
vajadzibam. Bérna personibu un vina attistibu ietekmg vairaki faktori, bet emocionalo veselibu
liela méra nosaka agras bérnibas pieredze. Tacu arT tad, ja §1 pieredze ir negativa, situacija ir
labojama, ja izdodas mainit apstaklus un apkart&jo attiecksmi pret augoso personibu. Miluma
un cienas pilnas attiecibas, uzmaniba pret bérnu, vina vajadzibam, interesém, centieniem var
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mainit vina priekSstatu par sevi, modinat ceribas un ticibu savam spg&jam, saviem spékiem,
jo vislabak cilveks attistas tad, ja tiek atbalstiti vina centieni, vinam uzticas, tiek dota iesp&ja
izmantot savas sp&jas, attistit intereses, radoSo uzneémibu un iniciativu. (Smita, 2001). Ar1
peéc Sana Laita uzskata, pozitivas emocijas veicina pozitivu, radoSu ideju rasanos, ved uz
svarigiem atklajumiem un atklasmém (Laits, 2004, 20. lpp.). I. B. Dermanova uzskata, ka
emocijas atspogulo subjekta stavokli un vina attieksmi pret objektu un jebkuras personigi
nozimigas attiecibas iegiist emocionalu raksturu ([JIepmanosa, 2002, c. 5). Savukart Nikolajs
Tatarovs sava darba “Jiitu valoda® akcentg, ka jiitu pasaule kopa ar prata pasauli pamudina
cilveku darboties (Tarapos, 2003). Emocijas daudzpusigi petijusi tadi izcili zinatnieki ka
Z. Freids, K. G. Jungs, V. DZeimss, H. Lange, R. Teilore, L. Vigotskis, N. Levitovs, I. Pavlovs,
A. Simanovs, A. Kovalovs, A. Leontjevs, S. Rubinsteins un Latvijas zinatnieki I. Plotnieks,
A. Vorobjovs, Dz. Meiksane, R. Bebre u. c.

Popularzinatniska darba “Parveido sevi* Rosa Teilore nosaka piecas emocionalas inteligences
jomas:

1. Savu emociju apzinasanas — sevis izprasana, sp&ja pazit emocijas to rasanas bridi.
Savu emociju apvaldiSana — emociju paskontrole.

Pasmotivacija — motivacijas mérku sasniegSana.

Citu cilveku emociju atziSana — empatija — sp&ja just lidzi citiem.

A

Savstarpgjo attiecibu uzturéSana — maka tikt gala ar citu cilvéku (arT savam emocijam
ilgaka laika posma (Teilore, 2002, 87.—89. Ipp.).

Emocijam ir daudz nokrasu. Péc to ietekmes uz cilvéku, tas var iedalit pozitivajas un
negativajas, kas veido emocionalo komfortu vai diskomfortu. Noturiga interese par izzinas
vai darbibas objektu rodas tikai tad, ja tiek saistita ar individa emocionalo sféru, vina jutam.
Tiesi emocijas ietekmé cilvéka uzvedibu, intereSu noturigumu, darba spgjas, palielina vai
samazina darbibas aktualitati. Emocijas ir tas, kas signaliz€ par dazadu faktoru ietekmes
raksturu. Pozitivi emocionali pardzivojumi ir sp&jigi rosinat individu uz rezultativu, radosu
darbibu. Tadas emocionalas izjiitas ka apjukums, nezina, nedrosiba, aizvainojums, trauma,
izmisums, bailes, fobijas, vientuliba, noslégtiba, kauns, vainas apzina, agresija, mazvertibas
komplekss bremzg cilvéka attistibu, izraisa neticibu saviem spékiem un noved pie socialas
izoletibas. Emociju izkop$ana un emocionalitates uzturéSana prasa laiku, zinasanas un
pacietibu. To ietekmé ar1 katra cilvéka individualas 1paSibas, nodarboSanas, aizrausanas,
iepriek$gja pieredze, dzivesveids. Diemzel pozitivu emociju trilkums biezi tiek aizstats ar
alkoholu, narkotikam, azartspelém. Tas ir atri, viegli un efektivi, turklat neprasa nekadu
kopSanu.

Emocionala komforta un diskomforta veicinasanas veidi

IntereSu izglitibas iestade

Pedagogu praktiku pétijumi liecina par emocionalas un estétiskas vides noteicoso lomu
personibas audzinasana un par emociju izpratnes nozimi pedagogija. Péc ilggad&ja darba
intereSu izglitibas iestadé uzskatu, ka tas attiecas arT uz intereSu izglitibas pedagogiju, jo
intereSu izglitibas brivas izvéles modelis pieprasa augsti kvalificétu individa emocionalo izjiitu
izpratni. Lai precizeétu individu komforta vai diskomforta izjiitas emocionalas labklajibas joma,
kas saistita ar Bérnu un jaunieSu centra “IK Auseklis* darbibu, tika veidotas Cetras respondentu
kontroles grupas — pedagogu, vecaku, audzeéknu un audze€knu ar Ipasam vajadzibam, katra
bija 35 cilveki, kop&jo respondentu skaits — 140. Pirmaja kontroles grupa tika ieklauti BJC “IK
Auseklis pedagogi — pulcinu vaditaji, otraja — bérnu vecaki, tresaja — pusaudzi un jauniesi,
kas darbojas centra izglitibas pulcinos, un ceturtaja tika ieklautu bérni ar ipasam vajadzibam,
kuri darbojas centra vizualas makslas, keramikas, peldétapmacibas un datormacibas pulcina.
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Petijuma ieklautajiem respondentiem tika piedavata aptauja ar dalgji strukturizetas intervijas
elementiem, tas merkis bija noskaidrot

* individa izpratni par emocionalo komfortu / diskomfortu,

+ faktorus, kas veicina / grauj emocionalo labsajiitu un to saistibu ar intereSu attistibu
un noturigumu.

Aptauja izvirzitos jautdjumus pieméroju dazadiem respondentiem un to attistibas
vecumposmiem, jo audzekniem, ka arl b&rniem ar ipasam vajadzibam jautajumu idejas
vajadz€ja vienkarSot, izskaidrojot tas ar sadzivé saprotamiem terminiem.

Aptauja iegiitos petijuma datus sistematiz&ju, tas deva iesp€ju analiz€t, salidzinat, izdarit
secindjumus un izstradat ieteikumus interesu izglitibas iestades darba pilnveidosana.

1. tabula
Emocionalo komfortu veicinoSie nosacijumi interesu izglitibas iestadé

Pedagogu Bérnu vecaku Audzeknu Bérnu ar ipasam

vertejuma

vertejuma

vertejuma

vajadzibam skatljuma

1. Radosa profesionala
patstaviba

1. Labveliga emocionala
vide

1. Apmierinatas
vajadzibas

1. Labveliga atmosfera

2. Stabils ekonomiskais
un politiskais
stavoklis valstT un
izglitibas sistéma

2. Bérnu darbibas
pozitivs vertgjums

2. Labas savstarpgjas
attiecibas

2. Izjuta, ka par tevi
riipgjas

3. Kolegialas,
harmoniskas
attiecibas

3. Lietu, uzdevumu,
prasibu noteikta
kartiba, precizitate

3. Musdienigas,
interesantas
nodarbibas

3. Ticiba un uzticéSanas
skolotajiem

4. Profesionalas
izaugsmes iespéjas

4. Nodarbibu formu un
metozu daudzveidiba

4. Personigas darbibas
pozitivs vertgjums

4. Patikamas, labvéligas
nodarbibas

5. Tira, estétiski
pievilciga vide

5. Lidzsvars starp skolas
un intereSu izglitibas
slodzi

5. Veiksmigas sadarbibas
iespgjas

5. Kontakts ar labiem
cilvekiem

6. Laba nodarbibu
materiala baze

6. Bérna darbibas
rezultatu
parskatamiba

6. lesp&jas paradit savu
veikumu

6. Iesp&ja justies drosam
un noderigam

7. Tradicijas, pozitivas
pieredzes realizacijas
iespgjas

7. Noturiga vecaku
sadarbiba ar
pedagogiem

7. Patikama, skaista vide

7. lesp€ja atrasties
patikama vide

8. Iesp&ja realizet savus
planus un nodomus

8. Saspringtas darbibas
maina ar interesantu,
pilnveértigu atpiitu

8. lespéja justies
nozimigam

8. lespéja justies
nozimigam

9. Talakizglitibas
iespgjas

9. Drosa, bérnu
netraumgjosa vide

9. lespgja giit jaunu
pieredzi un iespaidus

9. Patikama icrastas
vides maina

10. Sistematisks darba
planojums bez stresa
un nevajadziga
sasprindzinajuma

10. Daudzpusigas
interesu izveles
iespgjas

10. Iespgja pilnveidot
savas spéjas un
intereses izveletaja
interesu joma

10. Savas darbibas
rezultatu redz&jums

Aptaujas rezultati parskatami norada uz Cetru respondentu grupu atSkirigam prioritatém
emocionalas labklajibas un emocionalas vides stabiliz&joSo faktoru izpratng, sniedzot iesp&ju
ieskatities dazadu ar intereSu izglitibu saistitu individu emocionalas vides organizacijas
redz€juma. Apkopojot aptaujas 140 respondentu rezultatus, emocionali labveligas vides
izpratnes tabula veidota ta, lai intereSu izglitibas darbinieki pievérstu Ipasu uzmanibu tam
1zjiitu prioritatém, kas raksturigas katrai respondentu grupai, un, izvertgjot savu attieksmi,
savu vides veidoSanas stilu, izstradatu ricibas programmu emocionali labveligas vides
pilnveidosana (1. tabula) un nemtu véra respondentu noraditos emocionala diskomforta veidus
(2. tabula).
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2. tabula

Emocionalo diskomfortu veicinoSie nosacijumi interesu izglitibas iestade

Pedagogu vertejuma Bérnu vecaku Audzeknu vertejuma Bérnu ar ipasam
vertejuma vajadzibam vertejuma
1. Profesijas zemais 1. Pirmais negativais 1. Nepatikama, 1. Augstpratiga
prestizs iespaids nesakopta vide attieksme
2. Neveiksmes, atbalsta | 2. Konflikti, neiejiittba | 2. IzturéSanas pret 2. Bezpalidzibas izjita
trikums cilveku ka pret
objektu
3. Emocionali 3. Bérna interesu 3. Haoss prasibas un 3. Stresa situacijas
traumatiski notikumi ignorésana darbiba
4. Nestabilas attiecibas | 4. Nodarbibu rezima 4. Vienaudzu nievajosa | 4. Noskirtiba, vientuliba
darba un gimeng un programmu atticksme nodarbibu laika
neieveérosana
5. Nenoteiktiba prasibas | 5. Bérna personibas 5. Skolénu ierosmjuun | 5. Pieauguso atbalsta
un rikojumos Ipatnibu un vajadzibu ideju ignorésana trikums
neizpratne
6. Stereotipi 6. Fleksibilitates 6. Nenodros$inatas 6. Parak augstas
trikums izaugsmes iespejas prasibas
7. Finansialas problémas | 7. Neinteresantas 7. Relaksacijas un 7. Vienmula darbiba,
programmas atpiitas iespgju nogurums
trukums
8. Parlieku licla darba 8. Nesamerigi liela 8. Individualas darbibas | 8. Izbraukumu
slodze slodze skola parsvars par kolektivo pasakumu trikums
darbu
9. Jaunu metodisko 9. Nodarbibu 9. Uzticésanas trikums | 9. Neapmierinatas
materialu trikums nozimiguma vajadzibas pec jaunas
neizpratne vides
10. Sadarbibas 10. Nepietieckama 10. Nepietiekama 10. Nepietieckamas
nozimiguma vecaku un pedagogu materiala baze integrésanas iespéjas
ignorésana sadarbiba misdienu sabiedriba

Respondentu aptauja noskaidroja pedagogu, audzeknu vecaku, audzeknu un bérnu ar ipasam
vajadzibam viedoklus par emocionalas izcelsmes veidiem, kas individu intereses cel, attista,

pilnveido, un otradi — grauj, bremz€ un kave interesu attistibu.

legiitas informacijas apkopojums un analize deva iesp€ju sakartot respondentu atzinumus
pakartota seciba, ta noradot uz desmit galvenajiem faktoriem, kas attista un grauj miisdienu

intereses.
Par intereSu attistoSiem faktoriem respondenti uzskata
 labestigu, patikamu nodarbibu vidi,
* radosSu emocionalo pac€lumu,
* pedagoga personibas pievilcibu,
» emocionali droSas, korektas partnerattiecibas grupu darba,
* iespgju izjust gandarjjumu par labi paveiktu darbu,
+ cienu pret personibu un personibas Ipatnibam,
» nodarbibu originalitati un daudzveidibu,
* darbibas nozimiguma apzinu,
» tradiciju izkopSanu un izvéles daudzveidibu,
» lidzjutibu, pedagoga prasibu stingribu savienojuma ar laipnibu.
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Savukart par intereSu bremzgjoSiem faktoriem respondenti uzskata
* negativi iespaidi emocionali nepatikama vidg,
* vienaudZu vienaldziba, empatijas trikums,
 ikdienas peléciba, vienmuliba, nedrosibas izjiita,
* pieauguso ieinteresétibas un atbalsta trikums,
* neciena pret personibu,
+ 1eksgja spriedze un neveseliga konkurence,
e bailes no neveiksmém,
* tuvu cilvéku vienaldziba un pastaviga aiznemtiba,
* neticiba saviem spekiem un spg&jam,
» uztraukums, stresa situacijas, konflikti.

BJC “IK Auseklis* veikta aptauja liecina par labi organiz&tas emocionalas vides nozimi intereSu
izglitibas pedagogija, tapec ir veikti nepiecieSamie prick$nosacijumi individa intereSu attistiba
un pilnveidosana. BJC “IK Auseklis* pedagogu darba pieredzes analize pierada nepiecieSamibu
regulari un laikus pétit interesu izglitiba iesaistito personu emocionalo labklajibu, lai izstradatu
ricibas planu un metodiku, nemot vera katras personas individualitati.

Individu emociju un emocionala fona izp&tes metodisko panémienu izveli ieteicams saistit
ar konkrétas personas vecumposma un personibas patnibam, individa interesém, attistibas
ritmiem, vélm&m un vajadzibam. Pirms individualajam parrunam, aptaujam, piedavajumiem
aizpildit anketas, intervijam vélams radit atbilstoSu atmosféru un izskaidrot petjjuma mérki
un uzdevumus, noradot respondentu lomu kvalitativu datu iegiSanas procesa. Personibas
jutu problému atklajumiem un izvért€jumam R. Teilore savukart piedava nepabeigto teikumu
testu, kas sastav no 22 iesaktiem teikumiem, kuri noder ierosmei saskatit individa personigas
problémas, lai tas izprastu un laikus atrastu metodes un lidzeklus problémjautajumu un
problémsituaciju risinasanai.

Emocionali un estétiski labveligas vides audzinaSanas uzdevumi biitiski saistiti ar vispargjiem
audzinasanas uzdevumiem veidot harmonisku personibu ar fiziskas, intelektualas, emocionalas
un gribas attistibas lidzsvaru. Kants uzskata, ka audzinasana ir vislielaka probléma un pats
griitakais cilvéka pienakums, jo cilvéks par cilveku klast tikai ar audzinasanu. Tas ir griits
un atbildigs pedagogiskas meistaribas pienakums gan individualaja darba, gan sadarbiba.
Audzinasanas un sabiedribas attistibas mijsakariba ir nozimiga gan teorija, gan praksg, un
tas ignorésana noved pie cilvéka ieinteresétibas samazinasSanas sabiedribas un pasa cilvéka
kvalitates attistiba (Spona, 2001, 14. Ipp.). Miisdienu audzinasanas pamatuzdevums ir sekmét
harmoniskas un vispusigi attistitas personibas veidoSanas procesus, kuriem raksturiga
progresiva vertibu orientacija, brivas izvéles un interesu pieejamibas apzina, patstaviba un
atbildiba. Emocionali un estétiski labveligas vides organizacijai ir buitiska nozime harmoniski
attistitas personibas veidoSanas procesa, ta rezultats ir atkarigs no pedagoga pieredzes,
darbibas stila, atbilstibas miisdienu prasibam un veiksmigi realizétiem Cetriem sadarbibas
pamatposmiem: interesentu psihologiska sagatavoSana, praktiska sagatavoSana, darbibas
realizacija un rezultatu noverteésana. BJIC “IK Auseklis” pedagogu ieteikumi emocionali un
estetiski labveligas vides izpratn€ un uztvere, kur vide vértéta ka

* jitu un estetiskas kulttiras pilnveidoSanas iespgjas,

e attistibas sekméSanas lidzeklis,

* intereSu izglitibas vizualais téls,

» priekSnosacijums interesentu sekmigai adaptacijai jauna vidg,
* pozitivs darbibas emocionalais fons.
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Secinajumi

BJC “IK Auseklis“ respondentu aptauja un pedagogu pieredze liecina, ka estetiski pilnvertigas

un saistoSas emocionalas vides organizacija jaievero sadi ieteikumi:

+ estétiskajam telpas noform&umam jaatbilst darbibas mérkim un uzdevumiem,

orientgjoties uz konkréetu interesentu auditoriju,

* vizuali japarada izvéletas intereses specifika, daudzpusiba, audzeéknu izaugsmes

iesp&jas un intereses saistiba ar praktisko darbibu,

» vides organizacija jaievéro méreniba un estetika atziti principi,

» pozitivas estetiskas vides organizacija jaseko musdienu pedagogijas prasibam,

» telpas iekartojumam jaatbilst interesentu vecumposma ipatnibam,

* nodarbibu telpas noform&umam jamainas saskana ar intereSu attistibas Iimenu mainu

un japieskano konkréta laika posma aktualitatém,

* vides organizacija jaiesaista audz€kni, pienemot un palidzot realizét vinu idejas un

ierosinajumus,

» laikus jasniedz objektivs audzeknu lidzdarbibas veértgjums estétiskas vides

organizacija,

* janodroSina estetiski organiz€tas vides pieejamiba plasakam interesentu lokam.
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Summary

The emotionally and esthetically organized education tasks of a beneficial environment of
today’s pedagogy substantially are connected with general education tasks in order to develop
a harmonious personality in which the physical, the intellectual, the emotional and will is in
balance.

The level of education of a person in general can be judged from the culture of his/her emotions;
each emotion offers a person a different action and attitude model because all emotions are
basically impulses which stimulate to act. If the environment is traumatizing or unpleasant,
such that cannot be relied on, a person’s development opportunities become malformed. The
teacher’s task is to establish duly the impact of changes on the environment, to modify and
to modulate situations, attitudes and collaboration.

An inquiry performed in an educational institution of interests as part of the research, with
elements of a partially structured interview, offers different views about emotionally beneficial
environment, offering teachers a large reference material about development opportunities of
beneficial environment and methods of research on a person’s emotional world. An analysis
of the results of the inquiry also allows concluding that there is a connection between the
emotional and esthetical environment and a person’s stability of interests or disappearance
of interests, accentuating the accordance of the beneficial environment’s factor to the basic
principles of didactics, where an emotional interest is important and relates with person’s
needs.

Work purpose — to analyze and popularize the role of emotional and esthetical educational
environment in the educational institutions of interests.

Work task — to work out a qualitative research methodology on the basis of theoretical
background and the experience of the BJC “IK Auseklis” (Children and Youth Centre
“IK Auseklis”) for emotional and esthetical improvement of environment.

Target audience — specialists of the educational institution of interests (teachers, methodologists,
administration) and learners, their parents.
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JAUNO BASKETBOLISTU PSIHOLOGISKAS SAGATAVOTIBAS
FAKTORU STRUKTURA

THE STRUCTURE OF YOUNG BASKETBALL PLAYERS’
PSYCHOLOGICAL PREPARATION FACTORS

Zermena Vazne, Andris Rudzitis, Viesturs Larins
Latvijas Sporta pedagogijas akadémija (Riga, Latvija)

Anotacija

Misdienas augstu sasniegumu sportu raksturo sportistu tiecksme uzvarét augsta ranga sacensibas
(Eiropas un pasaules ¢empionatos, olimpiskas spél€s). Tas liecina par sociala faktora nozimiguma
picaugumu, kas rada konkurences paaugstinasanos visu I[imenu sacensibas (Poauonos, 2004, c. 465).
Panakumu giisana liela nozime ir spéletaju fiziskajai, tehniskajai un taktiskajai sagatavotibai. Pieaugot
dazadu valstu sportistu meistaribai, arvien lielaku nozimi iegtist tadas psihologiskas sagatavotibas
struktiiras sastavdalas ka komandas saliedétiba un spélétaju psihologiska noturiba pret gratibam,
kas ir atkariga no spéletaju personigas trauksmainibas Iimena u. c. Sporta, taja skaita ar1 basketbola,
lidztekus spélétaju fiziskajai, tehniskajai un taktiskajai sagatavotibai arvien lielaku nozimi treninu
un sacensibu procesa iegiist psihologiska sagatavotiba (Murphy, Martin, 2002, p. 405, Murphy, 2005,
p. 49-50). Psihologiska sagatavotiba ir nozimiga ne tikai profesionalaja sporta, bet ari junioru un
jauniesu komandas. Sis jautajums Tpasi aktualiz&jas, kad valsts izlasu komandas gatavojas augsta
Itmena sacensibam, piem&ram, Eiropas ¢empionatiem.

Pétijuma merkis — jauno basketbolistu psihologiskas sagatavotibas faktoru struktiiras noteiksana.

Pétijums notika 2007. gada, un taja piedalijas sesas dazadas Latvijas jaunatnes un junioru basketbola
izlasu komandas U—16, U—-18, U—20 vecuma grupas (meiteném un puisiem) sagatavosanas perioda pirms
Eiropas cempionata spelem. Petijuma metodes: testeSana (GVA tests komandu salied@tibas noteikSanai),
aptauja (STAY — trauksmainibas noteikSanai un PN — pa§novértéjuma aptauja psihologiskas noturibas
noteikSanai), matematiska statistika (rezultatu apstrade ar SPSS programmatiiru).

Tika analiz&ti psihologiskas sagatavotibas sastavdalu raditaji atseviskas vecuma grupas un veikta
statistiski nozimigu korelativo lielumu analize. Kopuma ka viena, ta otra dzimuma sportistu komandas
konstateta izteikta individualo raditaju izkliede visas apaksstruktiiras. legiito datu analize parada, ka
darba ar jaunajiem sportistiem papildu uzmaniba japievers speletaju pasregulacijas prasmju pilnveidei,
ka arT komandas salied&tibas struktiiru raksturojoso skalu (IPG-U, IPG-S, GI-U, GI-S) saturam.
Jauno basketbolistu psihologiskas sagatavotibas raditaju faktoranalizes rezultata ieguti divi faktori —
“komandas saliedétiba” un “emocionala dominante”. Pirma faktora — “komandas saliedétiba” —
struktiiru veido Cetras sastavdalas ar svaru faktoros virs 0,6 (GI-U =0,841; GI-S =0,800; IPG-U =0,695;
IPG-S =0,679). Otra faktora — “emocionala dominante” — struktiiru veido divas sastavdalas ar svaru
faktoros virs 0,6, pasregulacijas prasmes (PR =0,776) un motivacijas komponents (MK =0,633).
Iegitie rezultati lauj pienemt, ka psihologiskas sagatavotibas faktoru struktiiras sastavdalu izpétes
rezultati radis priek$noteikumus jauno sportistu sagatavotibas optimizacijai, ka arT paaugstinas sporta
pedagogu kompetenci psihologiskaja sagatavosana.

Atslegvardi: jaunie basketbolisti, psihologiskas sagatavotibas faktoru struktiira, faktoranalize.

Ievads

Miisdienu basketbols ir viens no dinamiskakajiem komandu sporta veidiem, kura Iidztekus
spelétaju teicami attistitam koordinacijas sp&jam, fiziskajai, tehniskajai un taktiskajai
sagatavotibai arvien lielaku nozimi ienem psihologiska sagatavotiba (Murphy, Martin, 2002,
p. 405, Murphy, 2005, p. 49-50).
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1. Jauno sportistu psihologiskas sagatavotibas faktori

Psihologiska sagatavotiba ir nozimiga ne tikai profesionalaja sporta, bet ar jaunie$u vecuma
komandas, jaunie$u un junioru izlasés. Sis jautagjums Tpasi aktualizgjas, gatavojoties augsta
Iimena sacensibam, piem&ram, Eiropas ¢empionatiem (Vazne, Larins, Rudzitis, 2007,
p. 25). Miisdienas augstu sasniegumu sportu raksturo sportistu tieksme uzvarét augsta ranga
sacensibas. Tas liecina par sociala faktora nozimiguma pieaugumu un rada konkurences
paaugstinasanos visu Itmenu sacensibas (Pogmonos, 2004, c. 465). Panakumu gtSana liela
nozime ir spelétaju fiziskajai, tehniskajai un taktiskajai sagatavotibai. Pieaugot dazadu valstu
sportistu meistaribai, arvien lielaku nozimi iegtist tadas psihologiskas sagatavotibas struktiiras
sastavdalas ka komandas saliedétiba un spélétaju psihologiska noturiba pret grutibam, kas ir
atkariga no spélétaju personigas trauksmainibas ltmena u. c.

Komandas saliedetiba sporta

Sporta zinatn€ arvien biezak tiek analizéta komandas saliedétiba, kas sporta sp&lu un citos
komandu sporta veidos tiek uzskatits par faktoru, kurs veicina komandas darbibas efektivitati
un ar kuru sporta specialisti nereti saista komandas veiksmes un neveiksmes. Dazadas valstis
veikto petijumu rezultatu analize par sporta sp€lu komandu saliedétibu un tas izpausmém
parada §1 procesa nozimigumu (Carron, Brawley, 2000, p.104). Sporta snieguma efektivitate
paaugstinas lidztekus komandas saliedétibas limenim un process, kura komanda klist
vienota, galvenokart notiek caur socialo izglitosanos (Carron, Sprink 1995, p. 104). Komandas
saliedetibas nozimigumu raksturo P. Estabriks (Estabrooks): “Komandas saliedéSana notiek
ar un caur cilvékiem, tapec trenerim jabiit aktivi iesaistitam un ieinteres€tam ne tikai kop&jo
meérku realizacija, bet komandas dalibnieku pozitivu savstarp€jo attiecibu veicinasana”
(citéts peéc Murphy, 2005, p.173). Lai noteiktu grupas dalibnieku individualos uzskatus par
komandas saliedétibu un to veicinoSiem faktoriem, A. Kerons (Carron), L. Broulijs (Brawley)
un V. Vidmaijers (Widmeyer) izstradaja testu saliedétibas noteikSanai komandu sporta
speles — “Grupas vides aptauju” (GVA), kas saknojas autoru izveidotaja konceptualaja modeli.
Saliedétibas konceptualaja modelt tiek analizéti Cetri saliedetibas aspekti, kur katrs no tiem
ir dala no grupas vai komandas saliedétibas dinamiska procesa raksturlielumiem: grupas
integracija un individuala piesaiste grupai, kas katra tiek sadalita uzdevuma sasniegSanas
ievirze un socialaja ievirze. No teorétiskas perspektivas ar katru dimensiju atseviski varétu
pietikt, lai komanda biitu salied@ta, bet, nemot véra procesa dinamiskumu, tika izvirzits
pienémums, ka komandas salied€tibu veidos visas minétas dimensijas. Grupas vides aptaujas
tests 2006. gada ir adaptets latviesu valoda (Vazne, 2006, 51 lpp.). Lietojot GVA, var izvertéet
Cetrus salied€tibas aspektus aptaujato dalibnieku uzskatos par grupu un savu vietu taja.
Integracijas grupa skalu saturs (GI-U; GI-S) raksturo motivus, kuri veicina grupas vienotibas
1zjutu un dalibnieku izpratni par komandu ka “vienu veselu”. Individualas piesaistes grupai
skalu saturs (IPG-U; IPG-S) sniedz ainu par spélétaju individualo un komandas kopgjo
meérku sabalansétibu, ka ar1 raksturo motivus, kas veicina sportista pasatdevi un vélmi palikt
grupa. Seit paradas arT dalibnieku uzskati: orienté$anas uz uzdevumu ka kopgja virziba jeb
motivacija grupas mérku sasniegSanai; sociala ievirze ka kopgja virziba vai motivacija socialo
attiecibu uzturéSanai grupa (Carron, Sprink, 1995, p. 101). Saliedétibu ietekmé argjie un
ieks$gjie neatkarigie mainigie, kuri liela méra nosaka katra dalibnieka uzskatus un pienémumus
par saliedétibu veicinoSiem un kavgjoSiem aspektiem, ka ar1 atkarigie mainigie — “grupas
integracija” un “individuala piesaiste grupai”, kur abas kategorijas tiek sadalitas uzdevuma
veikSanas ievirze un socialaja ievirze. Saliedétibas procesa veidosanas mehanisma izpratne
saistita ar komandas teor&tiskas un praktiskas dinamikas izpéti, kas nepiecieSama sportistu
darbibas efektivitates optimizacijai.

Komandas saliedétibas veicinasana liela nozime ir trenera personibai un vadibas stilam,
sportistu personibai un konkrétai situacijai, ka art sporta veida specifikai. Saliedétibas veidiem
(atSkirigas kategorijas un ievirzes) ir dazada saistiba ar komandas rezultativitati sacensibas,
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un tos ietekme atskirigi faktori (Vazne, Rudzitis, 2006, 490 lpp.). Sportistu grupa ne vienmer
veido saliedeétu komandu. Lai grupa kliitu par komandu, tai jaiziet noteikts un individualizeti
ilgs komandas veidoSanas process. Sporta komandas izveide saistita ar ¢etram konstantam
fazém: komandas veidoSanas faze, “rtigSanas” jeb konfrontacijas faze, nomierinasanas
un stabilizacijas jeb darba faze (Carron, Hausenblas,1998, p. 229). Katras fazes ilgums un
izpausmju spilgtums var bt atSkirigs, bet seciba paliek nemainiga (Tucman, Jensen, 1977,
p. 420). Sis fazes iziet arT visas izlases komandas gatavosanas perioda pirms atbildigam
sacensibam.

Komandas saliedétibas pétijumu analize

Viens no nozimigakajiem faktoriem, kas nosaka cilvéka ricibu, ir attieksme. P&tot piederibas
1zjutu komandai un tas saliedetibas Iimeni, konstatéts, ka starp sportistiem, kuri savu komandu
izjuta ka vienotu, pastavgja lielaka varbiitiba, ka vini nekaves treninus un ar pilnu atdevi
piedalisies visos komandas pasakumos. Tiem biis raksturiga parlieciba, ka komanda vienmer
tiks gala ar grutibam (Carron, Brawley, 2000, p. 105).

Analizgjot vadibas faktorus, tika konstatéti divi pamatfaktori, kuri saistiti ar komandas
saliedéSanu — trenera vadibas stils un l€mumu pienemsanas stils. P&tijuma secinats, ka
profesionalitate un paskaidrojumu, atbalstoSu instrukciju sniegSana, socialais atbalsts, pozitiva
atgriezeniska saite un demokratiskais vadibas stils paaugstina sportistu saliedétibu uzdevuma
veikSanai (GI-U). Lidzigi rezultati iegiiti, veicot petjumu vidusskolas vecuma basketbolistu
komandas. Sportistu iesaistiSanas kop€&jo mérku izstrade lidztekus demokratiskajam vadibas
stilam paaugstina komandas saliedétibu un veicina komandas ka “viena vesela” uztverSanu
(GI-S un GI-U Iimen1). P&tot sakaribu starp motivacijas komponentiem un komandas
saliedétibu basketbola, konstatéts, ka komandas saliedétibas veicina§ana svariga nozime ir
perspektivo mérku izvirziSanai un to terminu noteikSanai, mérka izpratnei un individualai
(ieksgjai) akceptesanai (Chi&Lu, 1995, p. 41).

T. Eihas un V. Krane no Boulingas Universitates (Bowling Green State University) petijusi
sakaribu starp trenera vadibas stilu, komandas apmierinatibas izjiitu ar paveikto un saliedétibu
basketbola jaunatnes komandas. legiitie rezultati paradija, ka komandas kop@&jas veiksmes ciesi
saistitas ar sp€letaju apmierinatibu ar paveikto, ko veicinaja ilggad@ja speletaja pieredze, trenera
demokratiskais vadibas stils un socialais atbalsts. Lielaku apmierinatibu un gandarjumu
ar paveikto izjuta pamatsastava spéletaji, salidzinot ar rezervistiem (Eichas, Krane, 1993,
p. 102-103).

K. Dorss, D. Paskevics, L. Broulijs, V. Vidmaijers atklajusi saliedétibas komponentu, ko
nosauca par “kolektivo speku”, jo “kolektivais speks” ietekmé saliedétibas aspektus uzdevuma
veikSanai, ka arT paaugstina komandas sniegumu sacensibas (Dorsch, Paskevish, Brawley,
Widmeyer, 1999, p. 118—-199).

Latvija 2004./2005. gada tika veikts pilotp&tijums, lietojot GVA testu, lai izp€titu dazadu
kvalifikaciju Latvijas basketbola komandu dalibnieku saliedétibu un tas sakaribas ar komandas
izcintto rezultatu sacensibas. legiito rezultatu analize paradija, ka saliedétibas raditajiem ir
cieSa sakariba ar komandas rezultativitati sacensibas (Vazne, 2006, p. 51). 2006./2007. gada
veiktaja petijuma konstatéts, ka komandam, kuras ienémusas augstakas vietas finalturniru
spl€s, bija augstaki saliedétibas struktiras raditaji. legiitie rezultati apliecinaja komandas
saliedétibas struktiiras saistibu ar sniegumu sacensibas, ipasu nozimi pieskirot GI-U un IPG-U
raditajiem, kas augstaku vietu iepémusam komandam gandriz vienmer ir augstaki (Vazne,
Rudzitis, 2006, 486.—492. Ipp., Vazne, Rudzitis, 2007, p. 192).

Saliedétiba ir grupas dinamisko procesu izpausme, kas var sekméet un vadit vélamo personisko
sniegumu komanda, ka arT ietekmét komandas kop€jo sniegumu.



1. Development of teachers’ psychological competence

Speletaju psihologiska noturtba pret griitibam

Spélétaju psihologiska noturiba pret gritibam parada sp&ju maksimali koncentrét uzmanibu
uz spéles procesu un noturét to, ka art uzturét stabilu sniegumu svarigakajos macos ilgtermina.
To ietekmé dazadas psihisko stavoklu izpausmes: parlieciba vai neparliecinatiba par sevi un
savu varéSanu; trauksmainiba; trauksmes [imenis; komforta vai diskomforta izjutas; gataviba
un veélme spélét (Poguonos, 2004, c. 469—-473).

Basketbolistiem, kuru sniegums izSkiroSajas sacensibas ir augsts, raksturigi sasnieguma
motivi, savu emocionalo stavoklu laba izpratne, attistitas pasregulacijas prasmes, sp&ja ilgstosi
saglabat uzmanibas koncentréSanas spé&jas, parlieciba par trenera un savas ricibas pareizumu
(Murphy, 2005, p. 191). Pasregulacijas (paskontroles) prasmes parada basketbolista prasmi
apzinati virzit savas emocijas un ilgstosi uzturét koncentrésanas spé&jas kustiba. Psihologiskas
stabilitates un spéletaja “drosas efektivitates” veidoSanas procesa liela nozime ir tadiem
situativiem faktoriem ka fiziska sagatavotiba, tehniski taktiska sagatavotiba, ieprieksgja
sacensibu pieredze. Nepietickama fiziska sagatavotiba veicina nogurumu, kas, savukart, liek
maksimali mobilizet gribasspeku, lai saglabatu kustibu precizitati un amplitiidu nepiecieSamaja
Itmeni. Tiek novirzits spélétaja “uzmanibas fokuss”. Tas spéles izskirigajos brizos veicina
kludiSanos un produktivitates pazeminasanos. Ticiba uzvarai liela méra saistita ar ieprieks€jo
sacensibu pieredzi un saknojas spéletaja pasa realo iesp&ju novert&juma, kas, savukart, veicina
optimala psihiska stavokla veidosanos. Tade] psihologiskas sagatavotibas struktiiras satura
izpausmém japievers uzmaniba, jo tie ir tehnisko panémienu izpildes priek§nosacijumi.

Trauksmainiba (T-iezime) sporta

Sporta trauksmainibas interpretacija galvenokart saknojas kognitivi biheiviorala
pieeja. Cilveki cits no cita atSkiras ar izteiktam personibas iezimém, kas var mainities
kada noteikta intervala robezas. Personibas iezimju izpratne lauj precizak prognozet
sportista ricibu, noverst konfliktsituacijas. Ekstremalas situacijas (spéles izskiroSie momenti
basketbola laukuma) T-iezimes faktori var butiski ietekmét uzvedibu. Amerikanu psihologs
C. Spilbergers trauksmainibu, kas ir personibas iezime (T-iezime), raksturoja ka motivu vai
iegiitu uzvedibas dispoziciju. levérojamas novirzes no vid€ja trauksmainibas ITmena prasa
no trenera paaugstinatu uzmanibu un individualiz€tu pieeju sportistam. Sportistam sava
trauksmainibas Itmena (ka T-iezimes) izpratne palidz saskarsmé ar komandas biedriem,
stradajot pie apzinatu pasregulacijas prasmju izveides.

Atbilstosi Maskavas profesora J. Portnova pétjjumiem veiksmes faktors sacensibas liela
méra saistits ar tadam psihologiskas sagatavotibas struktiiras sastavdalam ka komandas
saliedétiba, snieguma noturigums (ar uzmanibas koncentréSanas sp&jam, pasregulacijas un
paskontroles prasmém, ticibu saviem spékiem un ar ieks$€jo gatavibu uzvarét), personibas
individuals trauksmainibas [imenis. Bez Siem elementiem pat superaugsta funkcionala un
tehniska sportistu gataviba var biit nepietickama (IToptros, 1997, c. 209).

Tade] nepiecieSami zinatniskie pétijumi, lai noskaidrotu, kadi faktori veicina un bremzg
snieguma efektivitati, jo pretéja gadijuma sporta pedagogu méginajumi intuitivi ietekmét
grupas procesus var sniegt tikai gadijuma veiksmi. Psihologiskas sagatavotibas struktaras
sastavdalu saturs ir noztmigs ne tikai profesionalaja sporta, bet arT jaunieSu nacionalajas izlases.
Sis jautajums Tpasi aktualizgjas, gatavojoties augsta limena sacensibam (Eiropas éempionatam),
un ir tiesi saistits ar izkoptu sporta pedagogu psihologisko kompetenci. Tad¢jadi pétijuma
merkis ir jauno basketbolistu psihologiskas sagatavotibas faktoru struktiiras noteik$ana.

2. Petijjuma metodes un organizacija

Petijuma izmantotas $adas metodes: testéSana (GVA); aptauja (STAY); aptauja (PN);
matematiska statistika (SPSS programmatiira).
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Sporta sp&lu komandu saliedétibas noteikSanai ir lietota testa “Grupas vides aptauja” (Group
Environment Questionnaire test) versija, kas adaptéta latviesu valoda. Testa ir 18 jautajumi
(Vazne, 2006, 51. Ipp.). Speletaju trauksmainibas ka personibas iezimes noteikSanai izmantota
trauksmainibas (T-iezimes) STAY pasnovert€juma aptaujas versija, kas ar1 adaptéta latviesu
valoda (Skuskovnika, 2004, 24 Ipp. ). Aptauju veido 20 izteikumi, kas spélétajam janoverte
Likerta skala. Lai noteiktu psihologisko noturibu pret griitibam, lictots Krievija izveidotas un
Lietuva darba ar Lietuvas sporta spélu komandam adapt&tas pasnovértéjuma aptaujas (PN)
modific€tais variants, ko veido 21 jautajums.

Petijums sastavéja no trim posmiem. Pirmaja posma notika dalibnieku test€Sana. Otraja — datu
apstrade, analize un rekomendaciju izstradasana sp&létajiem un treneriem. Analizeti katras
komandas rezultati atseviski, ka ar1 kopgjie jaunieteém un kopgjie jaunieSiem. Izveidots katra
speletaja individualais profils, un iegiitie raditaji apstradati ar faktoru analizes metodi. Tresaja
posma komandu treneri tika iepazistinati ar iegiitajiem rezultatiem un sanéma rekomendacijas.
P&c treneru vélésanas notika individualas parrunas ar komandas spelétajiem.

Rezultati

Lai noteiktu jauno basketbolistu psihologiskas sagatavotibas sastavdalas (psihologisko
noturibu pret grutibam, komandas salied&tibu, personigo trauksmainibu), tika veikta speletaju
testéSana sagatavoSanas perioda pirms Eiropas ¢empionata basketbola. Analizeti katras
komandas vidgjie, ka arT jauno basketbolistu individualie raditaji. Latvijas komanda, kura
ieguva augstako vietu 2007. gada Eiropas ¢empionata (U-18 juniori), atSkiras no piecam
pargjam komandam ar augstiem raditajiem visas salied&tibas struktiiras un zemu izkliedes
raditaju, kas raksturo sabalansétu un vienotu komandu. Analizgjot savstarpgjas korelacijas Saja
komanda, konstat&ta ciesa saistiba GI-S un GI-U skalas (r = ,956, pie nozimibas ITmena 0,01).
Kopsakariba ar vidgjiem rezultatiem skalas $1 saistiba parada izteiktu komandas vienotibu
“ka viens vesels” (atbilstosi veiktajiem p&tijumiem — “kolektivo spgku”).

Jauno basketbolistu doming&joSo psihologiskas sagatavotibas faktoru sastavdalu noteikSanai
tika veikta faktoru analize.

Pirms faktoranalizes veikSanas grupas atbilstiba faktoru analizei parbaudita, nosakot Kaiser-
Maijer-Olkin (KMO) un Bartleta kriterijus (1. tab.).

1. tabula
Pétijuma grupas atbilstibas noteik§ana faktoranalizes veikSanai
peéc KMO un Bartleta kriterijiem

Kaiser-Meyer-Olkin Measure of Sampling Adequacy 0,712

Bartlett’s Test of Sphericity. Approx. Chi-Square 65,735
df 28
Sig. 0,000

Atbilstosi iegiita KMO (Kaiser-Meyer-Olkin) krit€rija vertibai pétijumu izlasei ir pienemama
atbilstiba faktoranalizes veikSanai, jo Kaiser-Maijer-Olkin kriterijs ir lielaks par veértibu 0,7
(0,712 > 0,7). Ar Bartleta kritériju parbauda novérojumu atbilstibu faktoranalizes veikSanai.
legiito rezultatu nozimiguma Itmenis ir mazaks par 0,05, tad€jadi pétijuma izlases dati at]auj
veikt faktoranalizi (Sig. = 0,000 < 0,05).

Faktoru atlases parbaudei izmantota ar1 grafiska punktu diagramma (Scree Plof). 1. Zim&uma
paradits, ka tikai diviem faktoriem (Component Number) lielaks lenkis un ipasvértiba
(Eigenvalue) lielaka par vienu (1,0), tadgjadi apstiprinot divu faktoru struktiiru (1. zZim.).
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1. zim. Latvijas jauno basketbolistu psihologiskas sagatavotibas sastavdalu rezultatu
ipasvertibu sadalijums pa faktoriem

Jauno basketbolistu domingjoso psihologiskas sagatavotibas faktoru noteiksanai tika izmantota
atlases metode: galveno komponentu analize (Extraction Method: Principal Component
Analysis) un grieSanas metode: Varimaks ar Kaizera normalizaciju (Rotation Method: Varimax
with Kaiser Normalization). Faktoru struktiira tika iegiita p&c tresas grieSanas (2. tab.).

2. tabula attelots, kuri mainigie lielumi un cik ciesi korel€ ar katru faktoru. Ar pirmo faktoru
ciesi pozitivi korele Cetri komandas saliedétibas elementi (GI-U; GI-S; IPG-U; IPG-S). “Grupas
integracija” un “Individuala piesaiste grupai”, kur izSkir: mérka/uzdevuma sasniegSanu
un socialo ievirzi. GI-U motivu grupa raksturo komandas spélétaju izpratni par komandas
kopé€ja mérka un uzdevumu realizaciju. Palidz izdarit secinajumus (bet tikai kopsakariba ar
pargjo skalu rezultatiem) par sp€létaju izjuitam par “dalito atbildibu” veiksmju un neveiksmju
gadijuma; par to, cik liela méra komandas sadarbibas stils ir demokratisks un atveérts, palidz
izdarit secinajumu, kuri faktori ir pietiekosi vai kuru pietriikst, lai komanda sevi izjustu “ka
vienu veselu”. IPG motivu grupa parada spélétaju individualo un komandas kop€&jo mérku
balansa [imeni.

Pirma faktora struktiiru veido Cetras sastavdalas ar svaru faktoros virs 0,6 (GI-U = 0,841;
GI-S = 0,800; IPG-U = 0,695; IPG-S = 0,679), un So faktoru sauc “komandas salied&tiba”.

2. tabula
Latvijas jauno basketbolistu psihologiskas sagatavotibas faktoru struktira
Component
1 2
GI-U 0,841 0,195
GI-S 0,800 —0,046
IPG-U 0,695 0,095
IPG-S 0,679 0,353
SN -0,286 0,223
PR ~0,079 0,776
MK 0,161 0,633
ES 0,429 0,536

Extraction Method: Principal Component Analysis. Rotation Method: Varimax with Kaiser Normalization.
a Rotation converged in 3 iterations.
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Ar otro faktoru ciesi pozitivi korel€ divas sastavdalas — pasregulacijas prasmes (PR = 0,776)
un motivacijas komponents (MK =0,633). Motivacijas komponents basketbola izpauzas ka
velme dominét, but liderim, pieradit sevi. Bet ta neatnemama sastavdala ir prasme pielagoties
un elastigi mainities atbilstosi situacijai. Sis komponents negativi korelé ar pasregulacijas
prasmém, t. i., ar prasmi apzinati regulét savas emocijas. Tas nozimg, ka, pieaugot vélmei
dominét, pieradit sevi, nerékinoties ar komandas izvirzitajiem uzstadijumiem, pazeminas
uzmanibas koncentréSanas spéjas, kas, savukart, ietekme tehniska izpildijuma precizitati un
veicina griiti izskaidrojamu kliidu raSanos. Paaugstinoties pasregulacijas prasmém, paaugstinas
apzinatas uzmanibas koncentréSanas spéjas. Tas ietekmé spéletaju prasmi maksimali koncentrét
uzmanibu uz spéles procesu, norobezojoties no blakus skérsliem, un otradi.

Otra faktora struktiiru veido divas sastavdalas ar svaru faktoros virs 0,6 (PR = 0,776;
MK = 0,633). Otro faktoru sauc par “emocionalas dominantes” faktoru.

Veiktaja pétijuma, analiz&jot Latvijas jaunatnes basketbola izlasu psihologiskas sagatavotibas
struktiiras sastavdalu raditajus, izdalam divu faktoru struktiiru, ko veido “komandas
saliedetiba” — pirmais faktors, un “emocionala dominante” — otrais faktors.

Veikta pétijuma rezultati lauj prognozet iesp&jamibu, meérktiecigi paaugstinot “komandas
saliedétibas” un “emocionalas dominantes” raditajus, optimiz&t izlaSu komandu gatavoSanos
atbildigam un psihologiski sarezgitam sacensibam. Ir paredzams, ka izpratne par psihologiskas
sagatavotibas faktoru struktiiras elementu saturu paaugstinas sporta pedagogu profesionalo
kompetenci psihologiskaja sagatavosana.

Secinajumi

Jauno basketbolistu psihologiskas sagatavotibas raditaju faktoranalizes rezultata iegti divi
faktori — “komandas saliedétiba” un “emocionala dominante”. Pirma faktora — “komandas
saliedétiba” — struktiiru veido Cetras sastavdalas ar svaru faktoros virs 0,6 (GI-U = 0,841;
GI-S = 0,800; IPG-U = 0,695; IPG-S = 0,679). Otra faktora — “emocionala dominante” —
struktiiru veido divas sastavdalas ar svaru faktoros virs 0,6, — pasregulacijas prasmes
(PR = 0,776) un motivacijas komponents (MK = 0,633).

Augstako 3. vietu 2007. gada Eiropas basketbola ¢empionata izcinija Latvijas U-18
junioru izlase, kuras spéletaju raditaji visas “komandas saliedétibas” struktiiras bija augsti
(IPG-U = 30,5 + 2,5; IPG-S = 36,75 + 4,55; GI-U = 43,63 + 1,76; GI-S = 33,87 + 2,16); ka ar1
“emocionalas dominantes” struktiiras raditaji bija virs videja [imena: paSregulacijas prasmes
(PR = 0,37 + 2,92) un motivacijas komponenta raditaji (MK = 1,75 £+ 2,6).
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Summary

A characteristic feature of top sport today is players’ striving to win in top competitions (the
European and World Championships, the Olympic Games), which, in turn, characterizes the
increase of the importance of the social factor. Rise in competitiveness in competitions of all
levels is thereby caused (Pomuonos, 2004, c. 465). Players’ physical, technical and tactical
preparation plays an essential role in winning. However, as the proficiency of players’ of
different countries is growing, such structural parts of psychological preparation as team
cohesion and players’ psychological stability, which depends on players’ individual level of
alertness, become more and more important. In sport, including basketball, along with players’
physical, technical and tactical preparation, psychological preparation is of major importance
(Murphy, Martin, 2002, p. 405, Murphy, 2005, p. 49-50). Psychological training is essential
not only in professional sport but also in national junior teams. It becomes especially vital for
preparation for top level competitions like the European Championship.

The aim of the research

Determination of the structure of decisive psychological factors for young basketball
players.
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Materials and methods

The research was carried out in 2007. Six Latvian national basketball teams, both girls and
boys (U—16, U-18, U-20) participated in the research. Research methods: Testing (GEQ (Group
Environment Questionnaire) test to determine team cohesion), inquiry (STAY — alertness and
self-assessment questionnaire to determine psychological stability), mathematical statistics
(result procession with SPSS programme).

The indices of psychological preparation components in separate age groups were analyzed,
and the analysis of statistically significant correlative values was made. As a result, in
both women’s and men’s teams a large individual data dispersion was stated in all sub-
structures. The obtained results allow us to conclude that the research of the structure parts
of psychological preparation factors will create the preconditions to the optimization of young
players’ preparation as well as raise the competence of sports pedagogues in psychological
preparation.

Conclusions

As a result of the factor analysis of the young basketball players’ psychological preparation
indices, two factors have been obtained — “team cohesion” and “emotional dominant”. The
structure of the first factor “team cohesion” is made of four parts with the factor weight
above 0.6 (GI-T = 0.841; GI-S = 0.800; ATG-T = 0.695; ATG-S = 0.679). The structure of the
second factor “emotional dominant” is made of two parts with the factor weight above 0.6,
self-regulation skills (SR = 0.776) and motivation component (MK = 0.633).

Keywords: young basketball players, factor structure of psychological preparation, factor
analysis.
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