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SOCIALAS PRASMES IZGLITIBAS
UN MACIBU PRIEKSMETU PROGRAMMAS

SOCIAL SKILLS IN THE CURRICULUM

Rudite Andersone
Latvijas Universitate
Pedagogijas un psihologijas fakultate
Jarmalas gatve 74/76, Riga, LV-1083
E-pasts: rudite.andersone@lu.lv

Anotacija

Vienoto Eiropu raksturo multikultiru vide, kur biitiska nozime ir katra individa socialam prasmém
un kvalitatei. Socialo prasmju apguvi var uzliikot par veiksmigas izglitibas ieguves un dzives karjeras
veido$anas pamatu. Miisdienas izglitibas programmu satura ir ietverta zinasanu lietoSanas prasmju
attistiba. Ta tiek Tstenota, planojot apgit dazadu darbibas veidu pieredzi. Sai pieredzé ietilpst ari
socialo prasmju apguves pieredze.

Atslegvardi: socialas prasmes, izglitibas programmas, macibu priekSmetu programmas.

Ievads

Vienoto Eiropu raksturo multikultiiru vide, kur svariga nozime ir katra cilvéka socialam
prasmeém un to kvalitatei. Socialas prasmes veidojas un izpauzas cilvéku socialaja mijiedarbiba.
Tas nepastav katra par sevi, atrauti cita no citas, tas ir nepartraukta mijiedarbiba un
cieSi saistitas vienota sisttma. Sadarbojoties lietojam gan komunikativas prasmes, gan
organizatoriskas prasmes. To apguvi nosaka katra cilvéka reala darbiba sociala un fiziska vide.
Socialo prasmju saturu nosaka arT attiecigas sabiedribas tradicijas un paradumi. Tade] socialo
prasmju klasifikacijas ir saméra nosacitas, jo biezi atseviSkas socialas prasmes ir savstarpé&ji
saistitas vai cita citu papildina.

Tomer iesp&jams izdalit tas socialas prasmes, kas ir biitiski nozimigas, lai individs varétu
ienemt noteiktu socialu stavokli un Tstenotu pozitivu saskarsmi ar apkart&jiem, spétu iesaistit
tos aktiva sadarbiba. Sis prasmes veido dzivesprasmju kodolu (Bluka, Rubana, 2002). Savukart
dzivesprasmes ir sp€ja adaptivi un pozitivi tikt gala ar ikdienas dzives izvirzitajam prasibam
(WHO, 1998). Par nozimigakam tiek atzimétas: prasme uznpemties atbildibu, prasme izprast
un kontrol€t savas emocijas, kritiski un radosi domat, prasme risinat problémas.

Liepajas Pedagogijas akadémijas profesore D. Liegeniece (Liegeniece, 1998) socialas prasmes
iedala piecas grupas, izdalot prasmes, kas veicina efekttvu mijiedarbibu starp grupas biedriem,
augstaka domasanas [imena attistibu, komandas biedru savstarpgjo uztic€sanos, komunikaciju,
ka arT prasmes, kas palidz atrisinat konfliktus.

Socialas prasmes var klasificét ar1, pamatojoties uz skolénu macibu darbibas organizacijas
(Andersone, 2004). Tad socialas prasmes iedala sadi:

* prasmes, kas veicina sevis iepazisanu;
* prasmes, kas veicina saskarsmi un komunikaciju ar citiem cilvékiem;
* prasmes, kas veicina sadarbibu ar citiem cilvékiem.

Misdienu sabiedriba ir verojams atSkirigs socialo prasmju apguves Itmenis. Ka liecina
citu valstu (Somijas, Lielbritanijas, ASV, Kanadas, Niderlandes, Srilankas, Meksikas un
Venecugélas) pieredze (WHO, 1998), jo labak bérni un jauniesi parvalda socialas prasmes, jo
mazak verojama sociali nepienemama uzvediba — skolu pameSana, alkoholisms, narkotiku
lietosana, vardarbiba, saslimSana ar seksuali transmisivajam slimibam u. c.
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Socialas prasmes ir ciesi saistitas ar1 ar macibu prasmém, jo, pieméram, prasme uzdot
jautajumus, atbildét ir reiz€ gan sociala prasme, gan macibu prasme. Tadel socialo prasmju
apguvi var uzliikot par veiksmigas izglitibas ieguves un dzives karjeras veidoSanas pamatu.
Prasibas socialo prasmju apguve ir atspogulotas izglitibas normativajos dokumentos — Latvijas
izglitibas koncepcija, valsts izglitibas standartos un izglitibas programmas.

Socialo prasmju apguves planojuma pieredze izglitibas programmas

Misdienu pasaulé zinasanu apjoms bitiski palielinas. Tad€] svarigi ir zinasanas ne tikai
iegaumét, bet arT prast tas atlasit, apstradat un lietot. Tas iespaido ar1 izglitibas programmu
saturu.

Izglitibas satura apguve arvien vairak palielinas prasiba péc kompetencu attistibas, nevis
faktu zinaSanam. Eiropas Komisijas dokumentos (Delors, 2001 )noradits, ka miisdienu pasaulé
zinasanas visparigos vilcienos varétu formulét ka iegtito fundamentalo un tehnisko zinibu
kopumu, ko papildina socialas iemanas. TieSi So zinasanu lidzsvars, kas iegiits oficialas
izglitibas sistéma, gimeng, darba un ar dazadu informacijas tiklu palidzibu, veido plasu un
mainities sp&jigu zinasanu pamatu, kam ir vislielakas prieksrocibas nodarbinatibas tirgi.

Atlasot un veidojot izglitibas programmu saturu, katra valsti tiek domats par skolénu
noteiktu socialo prasmju apguvi, kas galarezultata veicina skolu beidz€ju aktivu ieklausanos
sabiedribas dzive, tatad tieck domats par to kompetencu vai pamatkompetencu attistibu
macibas, kuras nepiecieSamas sabiedriskajai darbibai un darba dzivei. To analize, kas veikta
2002. gada, ir atspogulota Eiropas izglitibas informacijas tikla (EURYDICE, 2002) dokumenta
“Pamatkompetences. Jauns jédziens visparéja obligataja izglitiba”. Ta, pieméram, Irija
pamatizglitibas programmas pamatkompetencu veidoSanas pamata ir prasmju attistiba. Tiek
izceltas prasmes jautat, analizet, kritiski domat, risinat problémas un efektivi sadarboties ar
citiem. Tiek pieversta uzmaniba tam, ka So prasmju attistiba veicina maciSanas integraciju
un nodrosina saskanotu planoSanu un programmas istenosanu. Izglitibas programmas izdala
vairakas socialo prasmju grupas:

» komunikacijas prasmes (klausiSanas, runasana, uzsversana);

» socialas un personigas prasmes (paSapzina, izvéles izdariSana, [Emumu pienemsana,
atbildibas uznpemsanas);

» kritiskas domasanas prasmes (analiz€Sana, nov€roSana, vertéSana, apkoposSana,
problému risinasana).

ArT Austrijas izglitibas programmas noradits, ka jaattista sociala kompetence (atbildibas
uznemsanas, sadarbiba, iniciativa, radosas sp&jas). Bet Latvijas izglitibas programmu satura
atbilstoSi Valsts pamatizglitibas standarta prasibam paredzetas diskusiju prasmes, atbildibas,
iejutibas un iecietibas (tolerances), izpalidzibas, Iemumu pienemsanas, sadarbibas, darbibas
komanda, konfliktu novérsanas, citu uzklausiSanas, argumentéSanas, problému risinasanas
un citas prasmes, kas ir nepiecieSamas pamatkompetencu veidosana.

Socialo prasmju apguves planojums Latvijas izglitibas programmas

Savulaik 1919. gada izcilais pedagogs un filozofs Riidolfs Steiners (Steiners, 2000) ir teicis:
“Ka skolotajam jums biis nepiecieSams, no vienas puses, darit skoléniem saprotamu dabu, no
otras puses, — vadit vinus uz zinamu garigas dzives uztveri. Ja nav pazistams ar dabu, vismaz
zinama pakapé, un ja nav attiecibas ar garigo dzivi, tad cilvéks nevar Sodien ar1 ieklauties
socialaja dzive.” ST atzina atspogulojas arf izglitibas programmu satura. Taja ietverti ir vairaku
jomu macibu priekSmeti — valodas, makslas, dabaszinibas un matematika, socialas zinibas —,
kas layj pietickami vispusigi sagatavoties aktivai dzivei sabiedriba un personibas nepartrauktai
pilnveidei, kur socialo prasmju lietojumam ir licla nozime.
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Ta, pieméram, pamatizglitibas programmu saturu veido septini izglitoSanas aspekti (visparigas
prasmes): paSizpausmes un radoSais, analitiski kritiskais, vert€josas darbibas (moralais un
estetiskais), socialais (sadarbibas), sazinas, matematiskais, maciSanas un praktiskas darbibas
un Cetras izglitoSanas jomas: valoda, cilvéks un sabiedriba, maksla, tehnologiju un zinatnu
pamati (1. tabula).

1. tabula
Pamatizglitibas satura struktiira

IzglitoSanas aspekti

o _. IzglitoSanas jomas
(visparigas prasmes un spéjas)

Valoda
Cilveks un sabiedriba

Pasizpausmes un radosais
Analitiski kritiskais

Socialais (sadarbibas) Tehnologiju un zinatnu

Veért&josais (moralais un estétiskais) pamati
Matematiskais
Sazinas

MaciSanas un praktiskas darbibas

Katra no §1 jomam un aspektiem ir planota noteiktu socialo prasmju apguve, kas veicina
attieciga izglitibas programmas satura apguvi dazados izglitoSanas aspektos.

Savukart vispargjas videjas izglitibas programmu saturs paredz katra izglitibas programmu
virziena apgit noteiktas prasmju grupas, tai skaita arT socialas prasmes (2. tabula).

2. tabula
Visparejas videjas izglitibas programmu virzienos
apgustamas prasmes

sociali ekonomiskajos
apstaklos

Pétnieciska darba

Izglitibas | Visparizglitojo§ais | Humanitarais un Matematikas, Profesionalais
programmu socialais dabaszinatnu un
virzieni tehnikas
Apgustamas | Prasmes atbilstosajos |Prasmes socialo Prasme apgiit Prasmes
prasmes macibu priek§metos | zinibu macibu zinasanas dabas visparizglitojosos
. pricksmetos likumsakaribu un attiecigas prof.
Prasmes sadarboties . _ L L
" I izpratng orientacijas macibu
ar citiem cilvékiem | Valodu prasmes S
priekSmetos
e e e Prasmes
Prasmes pasizglitoties | Prasmes orientéties . - .
eksperimentét Prasmes veidot

profesionalo karjeru

Prasme orientéties prasmes f;;?(niqzesﬁto ties
dazadu tautu kultoras | Prasmes matematika g_
profesija

Prasme izglitoties
humanitarajas un
socialajas studijas

un dabaszinibu
priekSmetos

Prasmes lietot
matematikas un
informatikas

valodu

Prasmes izglitoties
dabaszinatnu,
inzenierzinatnu,
lauksaimniecibas
zinatnu, veselibas
zinatnu studijas
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ricibai, stradajot ar vielam un
materialiem, nodroSinot savu un
apkart&jo drosibu.

3. tabula
Socialo prasmju apguve daZzu macibu programmu uzdevumos
Programma Autors Merkis Uzdevums
Matematikas Dzgrve, Attistit vispargjas intelektualas sp&jas | Attistit saskarsmes spéjas.
macibu 2001. un komunikativas prasmes, kas Attistit paskontroles un
programma ietver sevi uztveres, domasanas un pagdisciplinas prasmes.
pamatskolai spriesanas procesus, ieverojot attieciga
vecumposma psihofiziologiskas
Tpatnibas.
Matematikas 1ZM ISEC, | Veidot skolénu izpratni par Apgiit prasmi sadarboties,
macibu 2005. matematiskam metodeém un attistit uzklausit citu viedoklus un izteikt
programma prasmes tas lietot pasaules izzinasana, | savu.
pamatskolai, citos macibu priekSmetos un Veicinat prasmes objektivi
paraugs daudzveidiga darbiba. izvertet dazadus viedok]us.
Apgiit prasmes stradat individuali
un grupa.
Biologijas Gribuste, | Veicinat radoSas personibas attistibu, |NodrosSinat katram skolénam
macibu 2000 apgistot pétnieciska darba iemanas. | iesp&ju ieglit informaciju no
programma dazadiem izzinas avotiem
pamatskolai (prasmju stradat ar dazadiem
informacijas avotiem veidoSana)
Biologijas 1ZM ISEC, | Pilnveidot skolénu izpratni par dabas | Apgiit petnieciskas darbibas
macibu 2005. vienotibu, sekmét Iidzatbildigas pamatus (jautat, argumentet,
programma 7.-9. attieksmes veidoSanos vides un pamatot u. c.)
klasei, paraugs veselibas saglabasanai un uzlabosanai,
izzinot biologiskas sistémas un
likumibas daba.
Veéstures IZM ISEC, | Veidot prieksstatus, iegiit zinaSanas | Veidot prasmes un attistit iemanas
pamatizglitibas  |2002. un radit interesi par cilvéces attistibas |darba ar dazadiem informacijas
programma pamattendencém laika un telpa. avotiem: vEstures avotiem,
literatiiru, kartografisko un
statistisko materialu, internetu,
diagrammam u. c.
Latvijas un IZM ISEC, | Pilnveidot skolénu izpratni par Pilnveidot prasmes darba
pasaules 2005. cilvEces attistibas pamattendencém, |ar dazadiem vésturiskas
vestures macibu lai sekm@tu nacionalas un eiropeiskas |informacijas avotiem.
programma 6.-9. identitates veidoSanos, veicinatu legiit pieredzi darboties
klasei, paraugs atbildiga, toleranta un demokratiska | mgsdienu sabiedriba, patstavigi,
savas valsts un Eiropas pilsona argument&ti, radoSi interpretét
izaugsmi. notikumus.
Veselibas IZM ISEC, | Veicinat izpratni par vértibam Mactties izprast vértibas, savas un
macibas macibu |2002. un cilvéka vajadzibam ka dzives citu vajadzibas, to nozimi dzive,
programma, kvalitates noteicgjiem, macoties pienemot kopigo un atskirigo
paraugs pienemt atskirigo cilvékos, izkopjot cilvekos.
hum?nas gagkarsmes prasmes, .| Attistit iniciativu, iejitibu un
noraidot cinismu un citu moralu vai | jecietibu, izkopjot humanas
fizisku vardarbibu. saskarsmes prasmes.
Rosinat izpratni par veselibas Apgit prasmes izvertet riska
un veseliga dzivesveida vértibu, situacijas, raipeties par savu, ka ari
pilnveidojot vispargjas prasmes lidzcilveku drosibu un veselibu.
(dzivesprasmes) saistiba ar _ . . _
mainigajam socialajam lomam cilvéka A.p gut Prasmes p11nve1.d ot 1€ mumu
dzive, veidojot pozitivu attieksmi pret piehieisanas prasmes 1kd1_epas
veselibas veicinasany. dzives situdcijas, prognozgjot
savas ricibas sekas.
Kimijas macibu | Sakse, Veidot zinasanu, prasmju, iemanu Apgiit prasmes organiz&t savu
programma 2001. un attieksmju sistemu, lai sagatavotu |darbu individuali un grupa,
pamatskolai skolénu patstavigai un racionalai izmantojot dazadus informacijas

avotus.
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Kimijas macibu |IZM ISEC, |Pilnveidot skolénu izpratni par Apgiit petnieciskas darbibas
programma 8.-9. | (5. dabas vienotibu, atklajot vieluunto  |pamatus (jautat, argumentét,
klasei, paraugs parvertibu daudzveidibu un sapratigas | pamatot u. c.).

izmanto$anas nozimi, lai veicinatu
skolénu lidzatbildibu sabiedribas
ilgtsp&jiga attistiba

Socialo prasmju apguves planojums macibu priekSmetu programmas

Socialo prasmju apguve ir paredz&ta arT macibu priekSmetu programmu satura. Vispirms
ta ir ieklauta macibu priekSmetu programmu uzdevumos. Tie jaskata kopa ar izvirzitajiem
mérkiem, jo macibu programmu uzdevumi atspogulo mérku izpildes planojumu noteikta
izglitibas posma. P&c tam kad noteikti programmu uzdevumi, veic satura un macibu metozu
atlasi. Tadel par socialo prasmju apguves planojumu macibu programma var spriest jau
péc tas merkiem un uzdevumiem. Ka piem@ru var minét matematikas, kimijas, biologijas,
vestures un veselibas macibas programmu uzdevumus, kur planota saskarsmes sp&ju attistiba,
paSkontroles un pasdisciplinas prasmju, prasmju stradat ar dazadiem informacijas avotiem,
prasmju stradat grupa un individuali apguve. 3. attela atspoguloti tie iepriek§ min&to macibu
pogrammu mérki un uzdevumi, kas saistas ar socialo prasmju apguves planojumu.

Secinajumi
Socialas prasmes veidojas un izpauzas cilvéku socialaja mijiedarbiba. Tas nepastav katra
par sevi. Tas ir savstarpgji saistitas un cita citu papildina. Ta ka to saturu ietekmé sociala un

fiziska vide, paradumi un tradicijas, kas Sai vide veidojas, tad nav vienotas socialo prasmju
klasifikacijas.

Miisdienas izglitibas programmu satura butiska vieta ieradita zinasanu lietoSanas prasmju
attistibai, kas ir ciesi saistita ar kompetencu veidosanos. Prasmju attistiba tiek 1stenota, planojot
izglitibas programmu satura apgiit dazadu darbibas veidu pieredzi. Sai pieredzé ietilpst arl
socialo prasmju apguve.

Izglitibas programmas plano attistit skolénu klausiSanas, argument&Sanas, problému risinasanas,
sadarbibas un [émumu pienemsanas prasmes, ka art atbildibas, tolerances, izpalidzibas un
citas prasmes.

Izmantotie informacijas avoti
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Summary

For building a united Europe characterized by multicultural environment, the social skills
of each individual are important because they promote effective cooperation in all spheres
of activities. Development of social skills is closely connected with the development of an
individual’s other skills, e.g., learning skills. Development of social skills is included in the
curriculum. It broadly involves communication skills, decision making, problem solving,
tolerance, co-operation skills, responsibility, etc.
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STUDY SKILLS AS AN INDEPENDENT FACTOR OF CONTENT
ACQUISITION IN THE SECONDARY SCHOOL DISCIPLINE
“HISTORY OF CULTURE”

MACISANAS PRASMES KA NEATKARIGS SATURA APGUVES
FAKTORS KULTURVESTURES KURSA VIDUSSKOLA

Austra Avotina
University of Latvia, Faculty of Education and Psychology

Abstract

The article presents part of a dissertation, which is based on a three-year study concerning the
acquisition process of one secondary school discipline — “History of Culture”. After analysing the
most significant factors that influence the acquisition process in this discipline, they were divided into
several groups of abilities: the abilities to purposefully expand knowledge; to apply and to improve
study skills; to re-evaluate attitudes and to control emotional expressions.

The emphasis in this article is on one of the groups — the study skills that should be improved and
developed and that are necessary for successful learning process in this discipline. These are the skills
that ensure high quality changes in the knowledge acquisition process. These skills are of utmost
importance in the “History of Culture” due to the specifics of this discipline — the chronological and
geographical amplitude and almost unlimited amount of historical facts.

The article analyses nine interrelated (subordinated) study skills that are important for the specific
learning process but are rarely graded and are assumed as acquired (immanent) during elementary
education. They are the skills to work with written texts, images and books. Closely related to them
are the skills to reproduce and to compare examples that have been heard, seen and read. The next
subgroup of the skills is derived from successful mastering of the previously mentioned skills; it
includes the skills to define interrelationships, to purposefully and argumentatively discuss, and to
interpret information creatively and innovatively.

The skills that unfold personality, broaden its self-confidence and stabilize the awareness of personal
identity of each individual are especially important. They are the skills that develop mutual tolerance
and ability to cooperate. Continuous development and improvement of such skills is the most important
task of the learning process. Accomplishment of this task would allow to apply everything that has
been learnt to a purposeful action, ensuring the ability to become part of the world culture processes
on the whole — both as a student facilitating the learning motivation and as a lifelong learner who
uses these skills all the future life.

Keywords: the discipline “History of culture” in secondary school, study skills, basic and special
skills, learning process.

Introduction

The article is part of a dissertation based on a study that is devoted to pedagogical problems
of acquiring one secondary school discipline — “History of Culture”. Having evaluated the
components related to the acquisition of this discipline, the following were considered the most
important ones — the content, types of the tasks, learning activity and assessment. This has
determined the structure of the information analyzed in the study, which is divided into several
groups — the knowledge group, skills’ group, group of attitudes and emotional expressions.
The article analyzes in detail one of these groups — the group of the study skills — and the aim
of the article is to emphasize the importance of these skills. Effective implementation of study
skills ensures high quality improvement in acquisition process and, further, in knowledge
development. It is essential in the given learning process. Effective implementation of the study
skills ensures quality changes in the knowledge acquisition and further implementation of
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knowledge. However, at the secondary school level they are assumed to be acquired (immanent)
long ago, already at the basic school level and thus are not purposefully improved.

The group of skills analyzed in the article includes nine interrelated (subordinated) skills,
which are clustered in three groups corresponding to three levels of reflection (13: 146). The
first group includes the skills, which are applied for simple actions and analysis — these are
the skills to work with the text, pictures and books. The second group includes the skills
that are closely related to the first group and directly consequential — these are the skills to
reproduce and compare the heard, seen and read samples; it is the level in which the initial
critical evaluation and questioning takes place. The third subgroup of the skills is derived from
successful acquisition of the first two groups — these are the skills to formulate interconnection,
to discuss purposefully and provide arguments as well as to interpret creatively and originally
the information — this is the level in which reproductive learning develops into interpreting
and productively effective learning process when the person becomes aware of values
and the reflection level develops into self-reflection. This level is of utmost importance in
further studies of the learner. Certainly, the implementation of skills should be purposeful,
corresponding to the level of the skills and the process of improvement, in its turn, dynamic
and effective. Teachers are used to emphasize their implementation in tasks which are assessed
as “tested” or “not tested”, thus officially admitting the insignificant importance of these skills
on the subject acquisition level (Avotina, 2004). It is impossible to test the implementation
level of these important skills using traditional testing forms (10) and the author of the article
adds the scheme of the year 12 final examination developed by the Education content and
examination centre (ECEC).

The final examination in the secondary school discipline “History of Culture”
in the context of acquisition of skills

The division of the components concerning the acquisition of the discipline into the knowledge
group, skills’ group, attitude group and the group of emotional expression is based on the
theory of didactics, pedagogical observations of the author obtained from working for eight
years in one of the secondary schools in Riga and the documents determined by ECEC (12).
The shortcomings of practical implementation of these components are especially vivid in the
analysis of “Year 12 examination in History of Culture”. The aim of the examination is “to
test and assess the general knowledge and skills in history of culture” (10). For many years
the examination has consisted of thee parts in which the acquisition level of the subjects is
determined by assessing the following types of tasks:

The first part is the knowledge checking tests — matching, multiple choice, selecting, filling
in the spaces and the tasks requiring short answers.

The second part tests learners’ critical evaluation skills — these are structured tasks with offered
sources of information in the context of facts regarding the culture of Latvia and the world.

The third part consists of an argumentative essay (approximately 200 words), which is based
on the learner’s skill to express his/her personal opinion based on his/her knowledge in history
of culture. The pupil has to choose one topic out of several offered (10).

The examination is strictly confined in time — the first part is given only 40 minutes, the
other two together — 150 minutes. Thus the whole examination takes almost five lessons in
which the pupil has to be able to prove in a written form the personal level of acquiring this
discipline. When observing the work in History of culture lessons where teachers use similar
approaches of structuring the tasks, it is vividly seen that in order to perform such diverse
tasks one needs different skills and abilities and it is necessary to pay special and continuous
attention to their acquisition and development during the learning process. The degree of their
mastery has a huge impact on the result both due to the limited time and the stressful situation
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created by the examination. The tension is caused also by the fact that the questions of the first
and second parts are rather specified and they do not provide an option to give a commentary
in some other aspect of the question if the pupil cannot answer directly. In order to express
one’s personal attitude in such a situation in general one’s emotional expressions should be
strictly controlled. Only fluently mastering the necessary skills and applying the knowledge
the learner is able to prove effectively his/her true level of acquiring this discipline.

To perform the tasks included in each part of the examination, one needs different, though
important skills for the learning process on the whole and some of them are sometimes
emphasized as abilities. For instance, as regards the first part and doing the test, these are
the abilities to apply purposefully one’s knowledge. The learner has to use critical evaluative
skills in the structured tasks of the second part while in the third part dealing with the
argumentative essay the learner should be able to express his/her personal opinion, namely,
the attitude. The distribution of points in percentage in the assessment determines that one
can get 35% for the first part (knowledge), 45% for the second and 20% for the third in which
personal reflection should be presented. Such distribution emphasizes the importance of the
second part or critical evaluative skills.

Though the examination is only a small part of the learning process it still indicates the aim, it
should confirm what has been achieved in reality. A more successful didactic structure is based
on how learning takes place — it includes both: teaching and learning, cooperation between
the pupils and the pupils and the teacher, mutual readiness and motivation, correspondence
between self-evaluation and assessment. Nowadays tolerance and communication are becoming
more and more important for successful teaching/learning in the discipline History of culture,
and it is necessary to develop and improve continuously intellectual and argumentation skills
and the abilities of selecting facts. (Zogla, 2002: 252)

Different skills and their implementation as part of the subject acquisition
The skill of working with the text, pictures and books

The skills are the factor little discussed in didactic theory due to the assessment criteria, which
are difficult and impossible to define unequivocally. In different languages understanding of the
term “skill” differs. In English the meaning is almost identical with the Latvian where skills are
compared to knowledge and proficiency while the term “ability” corresponds to capabilities,
powers, which is already a higher level of skills. Also in German there are similar, relevant
differences in these terms. The term “Fertigkeit”, which is interpreted literally as skills, shows
a clear indication to the level, to readiness for some action. Thus it also includes the inner,
mental skills’ factor, which the person acquires naturally. In Latvian it more corresponds to
the term “spgjas’’/skills/ and in Russian “criocoorocTu”. The other often used term in German
pedagogical terminology is the term “Konnen” giving practical explanation of the skills, which
relates to “being able to do”, “to perform” and the Russian term “ymenue”. This means the
skills which we can develop, teach and improve. The situation is made more complicated by
the division of skills into basic skills and special skills, which is relative and sooner shows
a different level of the particular skill. If, for instance, the skill to work with the pictures in
history of culture refers to special skills then in literature studies it will be necessary only
on the level of the basic skill. In its turn, the reading skill is considered to be a self-evident
competence when starting schooling and at the end of basic education it is being evaluated in
four levels of understanding. In the secondary school level the content of the texts read changes;
the text becomes more complicated and complex although the levels of understanding actually
remain the same. When working with the texts, which are necessary to understand quickly,
it is also necessary to draw immediate conclusions about the content of the text, to be able to
interpret the indirect information referring it to the reality and to evaluate critically the content
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of the text, the language and the elements used (Geske, 2007: 19-20). Such division of levels
concerning the reading skill is topical in all humanitarian subjects and education levels but
on the whole it is evident that the reading skills of Grade 4 learners differ substantially from
those of Grade 12 learners. The task of the teacher is to define precisely these differences
and to achieve purposeful implementation of each next level reading skill in a new quality
and at the same time to ensure impartial assessment. It is of particular importance in the
History of culture as a learning discipline because it is characterized by the chronological
and geographical vastness of the content, almost unlimited number of historical facts and
interpretation issues connected with identity perception.

The study work with the text, pictures and books is the basis of acquisition structure and
learning skills of the discipline “History of culture”. It is the level on which a rather simple
and impartial action with definite objects (texts, pictures and books) takes place and which
are needed for the acquisition of previously tested, didactically developed and historically
determined knowledge. The teacher selects this knowledge by choosing certain texts, which
correspond to learners’ prior knowledge, and supplements the theme with necessary pictures
and specialized literature serving as additional material for the textbooks (Avotina, 2006).
Performing tasks with pictures, learners acquire broad supplemental information besides the
direct acquisition process that is led by the teacher. Thus, in the acquisition process parallel
to the commonly developed audio perception learners actively develop visual perception.
Particularly important for the disciplines of humanities is the work with books, where
additional skills are needed if compared to the work with the text. For the work with books
the learner needs to have understanding about library resources, he has to be able to select
the most important sources from secondary sources, understand the structure of encyclopedia
and other reference sources, supplementary information that is available in the books — such
as tables, indexes, references, glossaries; common abbreviations and other additional facts.
As a result of these actions, a wide scope of information is acquired that is accumulated as
knowledge. Hence, in overall this group of learning skills anticipates specific actions and also
a particular measurable result can be expected.

It should be mentioned here that the acquisition of these reproductive skills is valued too
highly, and in the tests and examinations it constitutes more than one third of the whole
assessment and therefore it often ensures a positive though actually a mediocre final result on
the whole. The reason why such a situation has developed is determined by several objective
factors. These are the external factors — a great number of pupils in one class, their different
level of readiness and motivation, different social experience. It also has to be noted that even
more problems are created by too unified requirements and the automatism of actions, which
learners use performing such tasks. In its turn, the activities of the teacher, which in this case
are assessed as subjective, can change this situation — unfortunately, not only in the positive
but also the negative direction. “The learning motives often lie outside the learning, they are
indirect, the pupil is unable to analyze and assess them. Instable learning skill does not ensure
effective learning process for the pupil even in those cases when the pupil is willing to learn.
Continuous lack of help makes the pupil look for the possibilities to escape from poor results
in learning, to get a better mark by cribbing. The academic results are situational and depend
on the goodwill of the environment” (Zogla, 2001: 198-199). The environment in this case
means both the already mentioned objective and subjective factors of influence in which a
special role is paid to the teacher.

Thus one of the skills groups used in the learning process is the skill to work with the texts,
pictures and books. These are the reproductive skills, which are important in all educational
levels and the effectiveness of using them varies from basic skills to special skills. Their
purposeful implementation in the discipline “History of culture” ensures the basic level of
content acquisition process.
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Skills to reproduce and compare heard, seen and read examples
and to formulate interconnection

The next group combines skills, which the pupil needs in order to perform the tasks of the
second part of the examination and which constitute 45% of the total assessment. In this
group the pupil starts to apply skills enabling him/her through comparing and formulating
the interconnections about the examples he/she has heard, seen or read to give the previous
knowledge new quality (Bauer, 2005: 55—-60). The reproductive knowledge is consolidated
and applied further and the learning productivity increases.

Positive self-evaluation is an important factor here, which ensures the possibility to perceive
the previous level only as a raw material for further process (Avotina, 2007). As the previous
level is overloaded due to the saturation of facts in the theoretical content of the discipline
“History of culture”, this level is seriously influenced by the number of lessons and the
syllabus. There are often situations when participants of the learning process cannot afford
further purposeful activities with the obtained knowledge because of the number of lessons.
Here the teacher exercises the most important role because only he/she is the organizer of the
process; he/she is responsible for the choice of the methods and the syllabus. Many teachers
do not dare to make their own syllabus and give preference to the recommendations developed
by ECEC (11).

When dividing the learning content, it is necessary to envisage in the number of lessons that are
allotted definite themes, which the teacher is able to and would like to emphasize particularly
depending on his/her personality and the sense of identity. In the process of their acquisition
the pupils should be given a possibility to consolidate their prior experience. It could be done
through comparison, classifying and generalizing, which are subordinated to each other and
promote thinking, develop the mind and, being the result of an independent activity, stimulate
motivation (Bonsch, 2000: 19-20). If such a possibility is not provided, learners soon master and
get used to operate with previously obtained (or in case of need, quickly obtainable) information.
The traditional assessment system often stimulates such a negative condition, which, in its turn,
considerably hinders the further desire to learn. Though this level of practical application of
knowledge receives a too small number of lessons, the testing of these skills is labour-consuming
and the assessment often is made more complicated due to subjective criteria; however, it has
very great significance in the acquisition of “History of culture”.

While using the previously acquired knowledge as the raw material for further activities, the
pupil starts to apply the thinking operations, performs the analysis and purposefully develops
the mental skills. Through relatively simple and clear learning activities, which at the same
time are content-variable, the pupil prepares himself/herself for a higher — interpretative level
or the independent and purposeful action. Without paying attention to this level of the skills,
it is impossible to achieve productive and high-quality action on the next level of the skills.

The skill to discuss purposefully and argumentatively, to cooperate tolerantly
and to interpret creatively and originally

The skill to discuss purposefully and argumentatively is important for this third level. The
teacher’s activity on this level is very important. Putting forward hypotheses corresponding to
the learning content, the teacher should encourage in his/her pupils the wish to express their
opinion and to look for arguments for confirming their knowledge and views. The existence
of a hypothesis is the topicality of our everyday situation; in order to solve the hypothesis we
need the skill to cooperate, to be tolerant at the presence of different opinions. This level in the
learning process does not allow hurry; we need to stop and perform self-reflection. Writing of
essays has become traditional in this category. They are based on providing several hypothetical
statements about some theme from which the pupil may choose one to discuss further. The
importance of assessment of such work in the whole process of the subject acquisition is
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problematic. One of the criteria set for the assessment of essays is the requirement to use a
definite number of arguments based on the facts; sometimes also the language quality and the
length are also assessed. It is possible to produce a rather objective assessment on the basis of
such criteria and many pupils have well mastered the ways of writing such essays. However,
the aim is not attained if the written piece is not analyzed or discussed. The discussions taking
place after some time as if returning to the previously mastered themes for the sake of repetition
are especially important. In such a situation it is possible to encourage pupils themselves
think about their statements and the opinions they have expressed. During such a discussion
pupils will learn to reassess their statements, to analyze the value of the facts (sources) used
and possibly they will get thoughtful and open to other ideas. Didactically important is the
creation of such a learning atmosphere which would strengthen the readiness for reflection
and the ability to confirm or reject one’s previous, often categorical stand (Bergmann, 2007:
75-76). Unfortunately, in most cases such discussions do not happen.

Free and qualitative implementation of these skills has a particular value in the person’s further
life. They are especially significant because they loosen up the personality, increase self-esteem
and stabilize every individual’s sense of identity. The skills to apply the information originally,
analyze it and through creative interpretation synthesize it, gain a special significance. These
are the skills, which develop mutual tolerance, ensure tolerant attitude to different traditions
and cultures.

This is the level in which the reproductive learning develops into the interpretative and
productively effective learning process, in which the forced cooperation develops into the
partnership, which is already a high level of cooperation. Learners adopt the aims based on
mutual trust; they agree about the means and the criteria coordinated. Reflection and self-
reflection leads to new perspective and broadening of personal aims, the mastered skills
develop into a high level of preparedness (Fertigkeit).

Conclusions

Today, under the conditions of information richness, the learning skills are especially topical.
During the acquisition process of the discipline “History of culture” at the secondary school
the following skills are outlined as important and clustered in three groups where each next
group corresponds to a new higher quality of activity:

* The skills to work with the text, pictures and books — these are reproductive skills,
which are extremely important on all educational levels and the effectiveness of applying
them varies from basic skills to special skills. Their purposeful implementation in
the discipline “History of culture” ensures the basic level of the content acquisition
process.

» The skills to reproduce and compare the examples heard, seen and read and to
formulate the interconnections — these are the skills which are necessary for successful
implementation of the previously acquired knowledge and by using them the learners
start to apply intensively thinking operations, to analyze and to develop purposefully
the mental skills.

» The skills to discuss purposefully and argumentatively, to cooperate tolerantly and to
interpret creatively and originally.

The application of these skills ensures the specific definition of the learning forms, the changes
of the acquisition levels, develops and improves the most important components of the learning
process. Their effective implementation ensures the use of all that has been mastered in a
purposeful activity and the ability to become a part of the world culture processes on the
whole — both as a student facilitating the learning motivation and as a lifelong learner who
uses these skills in his/her future life.



3. Curricula development for the basic and secondary school teacher education

Literature

L.

10.

11.
12.

13.
14.

15.

Avotina, A. Art History — Interaction of Content and Form in Teacher’s Education Process /
Changing Education in a Changing Society. 6 ATEE Conference. — Riga: SIA Izglitibas soli,
2004, pp. 22-29.

Avotina, A. Kultiiras vésture — satura problémas vidusskolas pedagogiskaja procesa // Teacher of
the 21st Century: Quality Education for Quality Teaching. ATEE Spring University. - Riga: SIA
Izglitibas soli, 2006, 752-759. Ipp.

Avotina, A. Skolénu pasvértéjuma rezultatu analize kultiiras vestures apguve / Sabiedribas,
integracija, izglitiba. Starptautiskas zinatniskas konferences materiali. Rézekne: Rézeknes
Augstskola, 2007, 41.—49. Ipp.

Bauer, K. O. Pddagogische Basiskompetenzen. — Miinchen: Juventa Verlag, 2005.

Bergmann, K. Multiperspektivitdt / Handbuch Methoden im Geschichtsunterricht, hrsg. v. Mayer,
U., Pandel, H. J., Schneider G. — Wochenschau Verlag, 2007, ss. 65-77.

Bonsch, M. Variable Lernwege: ein Lehrbuch der Unterrichtmethoden. — Miinchen, Wien, Ziirich:
Verlag Ferdinand Schoningh, 2000.

Cehlova, Z., Grinpauks, Z. Skolénu integrativo prasmju veidosanas. Riga: Raka, 2003.

Geske, A., Ozola, A. Skolénu sasniegumi lasitprasmé Latvija un pasaulé. Riga: LU Akadémiskais
apgads, 2007.

Hiifner, A. Bildungsstandards — Standards der Bildung? / PAD Forum: Unterrichten erziehen.
2005, Nr. 1, ss. 7-10.

Kultiiras vesture. Eksamena programma. ISEC 2007. gada 20. decembra rikojums Nr. 158.
Pieejams: http://isec.gov.lv (Atsauce 10.01.2008.).

Kultiiras vésture. Macibu programma un metodiskie ieteikumi. Riga: [ZM ISEC, 1998.

Kulturas vésture. Vidgjas izglitibas standarts. Riga: Izglitibas satura un eksaminacijas centrs,
1987.

Pedagogijas terminu vardnica. Riga: Zvaigzne ABC, 2000.

Zogla, 1., Andersone, R., Cernova, E. Lettland / Grundlagen der Schulpadagogik. B. 46. Der
Schulsystemie Europas, hrsg. v. Dobert H., Schneider G. — Verlag Hohengehren GmbH, 2002,
ss. 250-261.

Zogla, 1. Didaktikas teorétiskie pamati. Riga: Raka, 2001.



ATEE. SPRING UNIVERSITY, RIGA, 2008 Teacher of the 21st Century: Quality Education for Quality Teaching

PROFESIONALAS IZGLITIBAS SKOLOTAJU UN AUDZEKNU
SADARBIBAS KVALITATE PROFESIONALAS IZGLITIBAS
IESTADE

THE QUALITY OF CO-OPERATION BETWEEN VOCATIONAL
EDUCATION TEACHERS AND STUDENTS IN A VOCATIONAL
EDUCATION ESTABLISHMENT

Ilze Brante

Anotacija
Palielinoties profesionalas izglitibas nozimei sabiedriba, paaugstinas prasibas profesionalas izglitibas
skolotaja un audzekna sadarbibas kvalitatei.

Profesionalas izglitibas skolotaja uzdevums ir sagatavot tautsaimniecibas prasibam atbilstosu augsti
kvalificetu un konkurétspejigu specialistu.

Profesionalas izglitibas procesa izvirzitas pasas prasibas skolotaja un audzékna sadarbibas kvalitatei:
veidot So procesu saistiba ar apglistamo profesiju, ieviest taja Eiropas valstu profesionalas izglitibas
pieredzi, nodrosinat kvalitativu profesionalo izglitibu atskirigam profesionalas izglitibas kontingentam
daudzveidigas profesionalas izglitibas programmas.

Misdienu zinasanu sabiedriba, savukart, pieprasa profesionalas izglitibas modernizaciju un jauna
veida skolotaja un audzekna sadarbibu profesionalas izglitibas procesa. Skolotajs un audzeknis kliist
par sadarbibas partneriem un lidzvertigiem procesa dalibniekiem. Tadgjadi tautsaimnieciba sanem
radosu, patstavigi domajosu un iniciativas bagatu darbinieku.

Pedagogijas zinatnes attistibas gaita radu$as atzinas par skolotaja un audzékna sadarbibas kvalitati
un zinasanu sabiedribas izraisitam izmainam razo$ana un tehnologijas, kas lauj izvirzit profesionalas
izglitibas skolotajam noteiktas prasibas un pieprasit no vina atbilstosu ricibu.

Atslégvardi: profesionala izglitiba, profesionalas izglitibas skolotajs, profesionalas izglitibas audzeknis,
skolotaja un audzekna sadarbibas kvalitate.

Tevads

Profesionalajai izglitibai sabiedriba ir arvien lielaka nozime. Augsti kvalificeti specialisti
sekmé valsts ekonomisko attistibu, nodroSina tautsaimniecibas izaugsmi un palielina valsts
konkuré&tsp&ju citu valstu vida.

Profesionalas izglitibas process profesionalas izglitibas iestad€ ir virzits uz profesionalas
izglitibas audz€kni, lai tas:

pirmkart, iegiitu profesionalo izglitibu un profesionalo kvalifikaciju, kas atbilst strauji
mainigajam tautsaimniecibas vajadzibam,;

otrkart, uzsaktu savas profesionalas izaugsmes veidosanu profesionalas izglitibas procesa jau
sakotngja profesionalaja izglitiba un turpinatu to darba dzives gaita.

Profesionalas izglitibas skolotajs ir galvenais profesionalas izglitibas procesa organizators
profesionala izglitibas iestad€. No skolotaja personibas un sadarbibas prasmes ar audz&kni
vislielaka méra ir atkarigs profesionalas izglitibas procesa kvalitativs rezultats.

Profesionalas izglitibas skolotajam ir izvirzits atbildigs uzdevums — sagatavot specialistus
darba tirgus vajadzibam.

Tautsaimniecibas izvirzitas prasibas profesionalajai izglitibai nosaka izglitibas procesa
organizaciju profesionalas izglitibas iestadg, izvirza prasibas un vienlaikus dod plasas iespg&jas
veidot skolotaja sadarbibu ar audzekni.
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Publikacija iepazistina ar profesionalas izglitibas procesa organizacijai raksturigam iezimém
profesionalas izglitibas iestad€, zinasanu sabiedribas izvirzitam prasibam profesionalas
izglitibas procesa pilnveidei un prasibam, kuras ieverojot un istenojot var sekmét skolotaja
un audzeékna sadarbibas kvalitati.

Profesionalas izglitibas skolotajam izvirzitas prasibas

Profesionalas izglitibas veidam ir ipass uzdevums — teorétiski un praktiski sagatavot audzekni
darbibai noteikta profesija profesionalas kvalifikacijas ieguvei un pilnveidei. (LR Izglitibas
likums, 1998)
Profesionalas izglitibas procesa pamatkategorijas:

* Profesionalas izglitibas audzeknis

* Profesionalas izglitibas skolotajs

+ Profesionalas izglitibas process, kas ietver:

l
Profesionalas izglitibas saturu ar
/ \

daudzveidigam macibu metodém atbilstoSu macibu metodisko materialu

!

un sasniedz profesionalas izglitibas merki

!

profesionalas izglitibas audzeknis iegiist kvalitativu
profesionalo izglitibu un profesionalo kvalifikaciju

!

sasniedz profesionalo izaugsmi un profesionalo meistaribu

!

veido karjeru profesija

Profesionalas izglitibas iestadg izglitibas process ir versts uz audzekni, kurs ir izvel&jies iegit
profesionalo izglitibu un apgiit konkretu profesiju.
Profesionalas izglitibas skolotaja uzdevums ir virzit audzékni pa profesijas apguves celu, lai
vina audzéknis

» iegltu stabilas pamatzinasanas profesija;

» veidotu pozitivu attieksmi pret praktisko darbu;

* iemilétu izveleto profesiju;

* biitu motivéts apgit profesionalo izglitibu un iegiit profesionalo kvalifikaciju;

» spéetu konkuret apgiitaja profesija, rastu izaugsmi Latvija, Eiropa un pasaul€ strauji

mainigajos ekonomiskajos apstaklos un veidotu veiksmigu karjeru.

Profesionalas izglitibas process notiek skolotdja un audzekna mijsadarbiba. Profesionalas
izglitibas skolotaja darba organizaciju nosaka vinam izvirzitais augstais mérkis un atbildigais
uzdevums — izglitot darba tirgus prasibam atbilstosu, kvalificétu, konkurétsp&jigu un
profesionali pilnveidoties ieinteresétu darbinieku Latvijas tautsaimniecibai, tad€jadi sekmgejot
valsts ekonomisko attistibu un konkurétspgju.

Profesionalas izglitibas skolotajam japienem Latvijas Nacionalaja attistibas plana izvirzitais
izaicinajums “parejai no Sodien ekonomika valdosa modela, kuru raksturo mazkvalificéta
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darbaspeka izmantoSana un produkcijas ar zemu pievienoto vértibu razoSana, uz inovativo
(zinasanu) attistibas modeli.” (Latvijas Nacionalais attistibas plans, 2006, 12. Ipp.)

Misdienu razo$anas tehnologiskais process ir strauji mainigs, inovacijam un jaunievedumiem
bagats, tadam ir jabut ar1 profesionalas izglitibas procesam, kura macas zinatkari un darboties
gribosi audzekni, tadam ir jabut profesionalas izglitibas skolotajam, kuram jarosina audzeknis
aktivai un patstavigai, brivai un radosai, merktiecigai un rezultativai darbibai.
Profesionalas izglitibas skolotaja personiba, atticksme pret audzekni, pardomats, planots un
péctecigs profesionalas izglitibas process nodrosina kvalitativu rezultatu. “Noturigu interesi
par macibam un sekmes veicina meistarigs pedagogu darbs.” (Latvijas Nacionalais attistibas
plans, 2006, 14. Ipp.)

Maisdienu zinasanu sabiedriba skolotajam izvirza augstas prasibas — “paaugstinat pedagogu
profesionalas un pétnieciskas kvalifikacijas Iidz kompetencei, kas nodroSina konkur&tsp&ju
ne tikai Eiropas, bet arl pasaules méroga”. (Latvijas Nacionalais attistibas plans, 20006,

15. Ipp.)

Skolotaja darba organizacija profesionalas izglitibas iestade

1. Skolotajus sakotng&ja profesionalaja izglitiba iedala divas grupas: visparizglitojoSo
priekS§metu skolotaji un profesionalo priekSmetu skolotaji.

VisparizglitojoSo priek§metu skolotaji ir ieguvusi augstako pedagogisko izglitibu, un viniem
ir tiesibas stradat gan visparizglitojosas, gan profesionalas izglitibas iestad€s. Profesionalas
izglitibas iestade augsti profesionali visparizglitojoso priekSmetu skolotaji savu priekSmetu
saista ar to profesiju, kuru apgiist vinu audzeknis. Tadgjadi visparizglitojoso priekSmetu
skolotajs aktivi ieklaujas kvalitativas profesionalas izglitibas nodroSinasanas procesa un sekmé
profesionalas izglitibas attistibu.

Profesionalo priekSmetu skolot3ji ir ieguvusi augstako vai profesionalo vidgjo izglitibu
profesija, pedagogisko izglitibu vini iegiist papildus. (Profesionala izglitiba Latvija, 1999,
38. Ip.; Profesionalas izglitibas modernizacija Latvija, 2001, 43. Ip.)

Tatad visparizglitojoSo priekSmetu skolotaji pilnveido savas zinaSanas taja profesija, kuru
apgust vinu audzeknis, bet profesionalo priekSmetu skolotaji apgiist pedagogiskas teorijas
un macibu priekSmeta pasniegSanas metodes.

Starp abu grupu skolotajiem notiek sadarbiba profesionalas izglitibas iestazu metodiskajas
komisijas, iesaistoties macibu metodiska nodrosinajuma izstradeé un ieklaujoties profesionalas
izglitibas pedagogu talakizglitibas kursos un profesionalas pilnveides seminaros.

Skolotajs profesionalaja izglitiba neatkarigi no ta, vai vin$ maca visparizglitojosSo macibu
priekSmetu vai profesionalo macibu priekSmetu, veido profesionalas izglitibas saturu un isteno
profesionalas izglitibas procesu saistiba ar atbilstoSo profesiju.

Lai nodroSinatu pilnvertigu profesionalas izglitibas procesu, profesionalas izglitibas skolotajiem
japilnveido paspieredze

+ didaktika, sadarbibas teorija un metodika;

* nozares un profesijas attistibas skatijuma.
Pedagogiskaja joma skolotajs nemitigi papildina savas zinasanas didaktikas un sadarbibas
pedagogijas teorijas, Tpasi prickSmeta macibu metodes un labveligas macibu vides organizésana
profesionalas izglitibas iestadé. Profesionalas izglitibas skolotdji macas talakizglitibas
kursos, kurus nodrosina augstakas izglitibas iestades, kas isteno pedagogijas izglitibas
programmas.

un organizacijam, nozares uzn€émumiem pilnveido profesionalas zinasanas par
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» profesionalas izglitibas saturu,

* modernako aprikojumu, iekartam un instrumentiem;

* lietojamiem materialiem,;

* izmantojamam tehnologijam.
Profesionalas izglitibas skolotaju profesionalas paspieredzes pilnveide notiek, apmeklIgjot nozaru
asociaciju un profesionalo organizaciju rikotos seminarus, stazgjoties nozares uznémumos.

2. Profesionalas izglitibas skolotaji nodroSina profesionalas izglitibas ieguvi loti atSkirigam
audzeknu kontingentam. Skolotajam jarod dazadas pieejas, atskirigas macibu metodes un
sadarbibas veidi dazadiem audz&kniem:
 tadiem, kuri ir motivéti un icintereséti macities, jo vinu izveléta profesija ir gimenes
tradicija, vai ar1 bérnibas sapnis. Profesionalas izglitibas skolotaja uzdevums ir saglabat
interesi par profesiju un sekmét profesijas apguvi;

» ar zemu priekszinaSanu Itmeni, bet interesi praktiski darboties;
* ar zemu priekSzinaSanu ltmeni, kuri nav iemacijusies macities un kuriem art nepatik
praktiski darboties, kuri nav pieradusi apmekIet nodarbibas ieprieks$gja skola;

* kuriem nav pamatizglitibas un lidztekus profesijas apguvei jarod iesp€ja pabeigt
pamatskolu;

* ar 1pasam vajadzibam un Ipasu uzmanibu profesijas apguve.
Profesionalas izglitibas skolotajam javeic macibu satura un formu atlase.

3. Profesionalas izglitibas skolotaji organizé pedagogisko procesu atskirigas un daudzveidigas
profesionalas izglitibas programmas. Tas ir profesionalas vid€jas izglitibas programmas,
arodizglitibas programmas, profesionalas pamatizglitibas programmas, profesionalas
pamatizglitibas programmas ar pedagogisko korekciju, arodizglitibas programmas ar
pedagogisko korekciju, profesionalas talakizglitibas programmas, profesionalas pilnveides
izglitibas programmas, profesionalas ievirzes izglitibas programmas, vispargjas vidgjas
izglitibas izlidzinosa programma, tagad arT profesionalas talmacibas un E-macibas programmas.
(LR Profesionalas izglitibas likums, 1999)

Profesionalas izglitibas skolotajam japarzina daudzveidigas profesionalas izglitibas programmas
un jarod individuala pieeja katras atSkirigas programmas Tstenosana.

4. Profesionalas izglitibas iestades skolotajam piedava iesp€jas pasam iesaistities un iesaistit
savu audzekni daudzveidigos profesionalas izglitibas pasakumos, kas sekme gan skolotaja,
gan audzekna profesionalo izaugsmi. Tie ir profesionalas meistaribas konkursi profesija gan
audzekniem, gan skolotajiem, praktiskas darbibas seminari skolotajam sadarbiba ar audze€kni,
macibu metodisko Iidzeklu skates “Pieredze”, starptautiski projekti, profesionalas orientacijas
pasakumi, talakizglitibas kursi un profesionalas pilnveides seminari. Paplasinas profesionalas
izglitibas skolotaja sabiedriska un pedagogiska saskarsme. Profesionalas izglitibas skolotajs
veido pedagogisko saskarsmi ar
» profesionalas izglitibas iestades audze€kniem, kuri apgiist sakotngjo profesionalo
1zglitibu;
» citu Latvijas profesionalas izglitibas iestazu audz€kniem, iesaistoties profesionalas
meistaribas konkursos vai profesionalas orientacijas formas;
+ arvalstu profesionalo izglitibas iestazu audzekniem, profesionalas izglitibas iestadei
istenojot starptautiskus projektus;
» profesionalo talakizglitibas programmu klausitajiem, profesionalas izglitibas iestadei
istenojot bezdarbnieku parkvalifikacijas un kvalifikacijas paaugstinasanas izglitibas
programmas;
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 kolégiem, profesionalas izglitibas iestazu skolotajiem, Tstenojot profesionalas izglitibas
iestazu metodisko komisiju sadarbibu;
+ kolégiem, skolotajiem no citam profesionalas izglitibas iestadém, iesaistoties skolotaju
profesionalas pilnveides seminaros;
» sadarbibas partneriem, profesionalo asociaciju un organizaciju parstavjiem, veidojot
profesionalas izglitibas saturu, materiali tehnisko un metodisko nodroSinajumu.
PaplaSinoties profesionalas izglitibas skolotaja sabiedriskai un pedagogiskai saskarsmei,

skolotajs tiek iesaistits arT talakizglitibas, profesionalas pilnveides, miizizglitibas un neformalas
1zglitibas procesu 1stenoSana.

5. Profesionalas izglitibas skolotajam ir ipasa loma, Istenojot profesionalas izglitibas
sistémas reformu. Atjaunojoties Latvijas neatkaribai un Latvijai parejot uz tirgus ekonomikas
attiecibam, tiek uzsakta Latvijas profesionalas izglitibas sistémas reforma, t. i., Latvijas
profesionala izglitibas sistéma tieck modernizeta atbilstosi darba tirgus prasibam, jaunakajam
tehnologijam, jaunakajam darba organizacijas formam, dinamiskajiem sociali ekonomiskajiem
apstakliem, “panakot, ka profesionalas izglitibas sisteéma kliist paSattistities sp&jiga, lai
profesionalas izglitibas iestadi beigusSais biitu konkur&tspgjigs mainigajos darba tirgus
apstaklos”. (Murnieks, 2004, 20. Ip.)

Skolotajs isteno pedagogisko procesu, pamatojoties uz jaunizveidoto likumdo$anu, pats
veido izglitibas programmas un macibu metodiskos materialus, raksta macibu gramatas, giist
starptautisku pieredzi Eiropas valstis.

Profesionalas izglitibas sistémas reformas norise ir atkariga no skolot3ja sp&jas mainities,
pienemt jauno un ieklauties jaunajas prasibas.

Reformas norise ir atkariga ar1 no audzékna atdeves profesionalas izglitibas procesa, sp&jas
un vélmes pienemt jaunizveidoto profesionalas izglitibas saturu un istenoSanas formas.

Tatad profesionalas izglitibas sistémas reformas norise ir atkariga no skolotaja un audzékna
sadarbibas kvalitates.

6. Profesionalas izglitibas skolotajam ir iesp&ja apgiit Eiropas valstu profesionalas
izglitibas pieredzi. Latvija, kltistot par Eiropas Savienibas dalibvalsti, ir apnémusies Tstenot
Eiropas Padomes Lisabonas mérki — Iidz 2010. gadam veidot Eiropas Savienibu par pasaulé
konkurétspgjigako un dinamiskako uz zinatniskiem pamatiem balstitu saimniecisko telpu.
Eiropas Savieniba ir izvirzijusi merki kliit par zinasanu sabiedribu. Art skolotajs atbilstosi
Latvijas valsts vajadzibam un nacionalajam iezimém isteno jauno Latvijas profesionalas
izglitibas sistémai izvirzito mérki un aktivi lidzdarbojas tadas profesionalas izglitibas
sistémas veidosana, kas pietickami elastigi piemérojas tirgus ekonomikas prasibam, veicina
nodarbinatibu, atbilst cilveékresursu attistibas konceptualajam nostadném ES un veicina
konkurétspéjiga darbaspeka sagatavoSanu ES meéroga. (Profesionalas izglitibas attistibas
programma 2003.-2005. gadam, 2003, 2. Ipp.)

Starptautiska sadarbiba profesionalaja izglitiba rada iesp&u macities citam no cita, iepazit
sadarbibas partneru pieredzi, salidzinat profesionalas kvalifikacijas un kompetences, palielinat
informacijas apmainu starp valstim un stiprinat katras valsts profesionalas izglitibas sist€émas
attistibu un pilnveidi. (Starptautiskas konferences “Duala profesionalas izglitibas sistema —
konkurétsp&jigas Eiropas atsléga” materiali, 2008. gada janvaris)

Palielinas prasibas profesionalas izglitibas skolotaja zinaSanu apjomam un darbibas sférai:
skolotaji macas svesvalodas, jaunas informaciju tehnologijas, gatavojas mobilitatei un pieredzes
apmainai, rod cieSu sadarbibu ar darba pasauli. Skolot3ji censSas bt atverti visam jaunajam
un padarit arT audzekni sp&jigu mainities.
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7. NepiecieSamiba nodrosinat profesionalas izglitibas atbilstibu darba tirgus prasibam rada
vajadzibu ikvienam profesionalas izglitibas skolotajam profesionalas izglitibas saturu un
organizacijam un uznémumiem. Profesionala izglitiba var atbilst darba tirgus prasibam,
apzinot darba tirgus prasibas un ietverot tas profesionalas izglitibas satura, praktiski nostiprinot
prakses laika uznémuma, iestade, darbavieta.

Ipasu nozimigu vietu profesionalas izglitibas iestazu un uznéméju sadarbibai pieskir Eiropas
profesionalas izglitibas politikas veidotaji Anete Savana, Vacijas izglitibas un zinatnes
ministre, un Jans Figels, Eiropas komisars vispargjas un profesionalas izglitibas, kultiiras
un jaunatnes lietas, kuri atzist sadarbibu starp profesionalas izglitibas iestadi un uznémumu
par galveno nosacijumu Eiropas konkurétsp€jas nodrosSinasana. (Presidentschaftskonferenz
“Lernraum Europa verwirklichen”, Miinchen, 2007. gada jiinija)

“CieSa sadarbiba starp izglitibas iestadi un uznémumu, praktiskas macibas uznpémuma
ir labaka iesp&ja kvalitativai profesionalai izglitibai.” (Anetes Savanas runa starptautiska
konferencé “Duala profesionalas izglitibas sistéma — konkur€tspejigas Eiropas atslega”
2008. gada janvar)

“Praktiski orient€ta maciSanas motiveé apgiit prasmes un izslédz iesp&ju palikt bez izglitibas.”
(Jana Figela runa starptautiskd konferenc€ “Duala profesionalas izglitibas sist€éma —
konkuretsp&jigas Eiropas atslega” 2008. gada janvart)

Mainoties prasibam profesionalajai izglitibai, mainas prasibas profesionalas izglitibas
skolotajam. Darba tirgus prasa radoSus, kvalificétus specialistus. Ta ir 1pasa prasme —
pilnveidoties un izzinat jaunako profesija, iemacities pasam un iemacit savam audzeknim.

8. Veidojot sadarbibu ar audzekni profesionalas izglitibas procesa, profesionalas izglitibas
skolotajam ir japilnveido savas zinaSanas psihologija, japarzina audzékna vecuma posmi,
jaizprot audzékna uzvediba un izjitas. “Prakse ir pieradijusi, ka apgiitas zinaSanas tiri
automatiski nek]ist par skolénu apzinas veidotaju un vina uzvedibas regulétaju faktoru. Loti
svarigi ir pétit skolénu noskanojumu, zinat pardzivojumu c€lonus, tradiciju ietekmi, ritualu
izraisito emocionalo pardzivojumu, vientulibas jitas, pasizjitu u. ¢.” (Spona, 2001, 15. Ipp.;
Spona, 2004, 15. Ipp.)

“No savstarpgjas attiecksmes, saglabajoties pozitivai motivacijai, liela meéra ir atkarigs zinasanu,
prasmju un iemanu apguves, skolénu pasaktivitates un pasrealizacijas [imenis.” (Kopelovica,
Zukovs, 2004)

Skolai jadod ne tikai zinaSanas, bet tai javeido personiba. Skolai japanak, ka maciSanas sagada
prieku. (Rubner, 2003, 13. un 117. Ipp.)

Zinasanu sabiedribas izvirzitas prasibas profesionalas izglitibas skolotaja un
audzekna sadarbibai

21. gadsimta ir zinasanu sabiedriba, kuru raksturo strauja razoSanas un komunikaciju
tehnologiju attistiba, zinasanu apjoma palielinasanas. Zinasanu sabiedriba darbiniekam izvirza
citas prasibas. Agrak no darbinieka prasija, lai vins$ butu labi apguvis praktiskas iemanas,
tacu tagad vinam jaspgj ari

+ sekot [idzi izmainam organizacija;

* paSam sevi piedavat darba tirgd;

» paSam klit par vaditaju un darba devgju.
“Tranzitsabiedribas apstaklos 1pasi palielinas profesionalas izglitibas loma, jo ta ir saikne
starp Sodienu un nakotni. TieSi profesionalas izglitibas iestades tiek sagatavoti darbinieki,
kuru profesionala kvalifikacija un socialais briedums atbilst arvien augosam darba tirgus



ATEE. SPRING UNIVERSITY, RIGA, 2008 Teacher of the 21st Century: Quality Education for Quality Teaching

prasibam, jaunam tehnologijam, jaunam darba organizacijas formam un dinamiskiem sociali
ekonomiskiem apstakliem.” (Murnieks, 2004, 7. Ip.)

Zinasanu sabiedriba ietekmé tautsaimniecibas attistibu un nosaka nepiecieSamibu “reformét
profesionalas izglitibas sist€ému, padarot to par modernu, miisdienu prasibam atbilstosu”.
(Mirnieks, 2004, 7. 1p.)

Izmainas tautsaimnieciba un ekonomika rada izmainas sabiedriba un ietekmé profesionalas
1zglitibas procesu, pieprasot profesionalas izglitibas satura aktualizaciju un jaunas profesionalas
izglitibas skolotaja un audzekna sadarbibas formas un metodes.
No vienas puses, notiek straujas izmainas profesija lietotajas tehnologijas, iekartas, materialos,
attistas un pilnveidojas informaciju un komunikaciju tehnologijas, palielinas zinasanu apjoms.
Tas rada nepiecieSamibu skolotajam nepartraukti izglitoties, atjaunot un papildinat savas
zinasanas, macities organizet sadarbibu ar audzekni.
No otras puses, profesionalas izglitibas iestade ienakosSais audzeknis ir izglitotaks, patstavigaks,
kritiskaks, lielaks paterétajs, aizravies ar masu medijiem, video, datoriem, tehniskajiem
lidzekliem, sp&lu automatiem.
“Ir jamainas profesionalas izglitibas iestadei un profesionalas izglitiba procesam.
No vienas puses, darba devgji parmet, ka audzekni profesionalas izglitibas iestade nav
pietiekami labi sagatavoti profesija, ka ar1 nav apguvusi tadas pamatprasmes ka

* patstavibu;

* paSiniciativu,

+ fleksibilitati;

o Kkreativitati;

* izdarigumu;

* paskritikas sp&ju;

* problému risinaSanas spgjas;

» saskarsmes spgjas;

* organizatora spgjas;

» komunikacijas spgjas;

* sp&ju darboties komanda;

 atbildibas sajutu.

No otras puses, audzekni siidzas par neinteresantam macibam, un vinu atbilde ir vienaldziga
izturéSanas pret macibu saturu un nedisciplinétiba.” (Klippert, 2000, 22. Ipp.)

Profesionalajai izglitibai janodros$ina profesionalas ricibas kompetences, kas ietver zinasanas,
prasmes, socialas un profesionalas kompetences, un tas praktiski janostiprina. (No starptautiskas
konferences “Duala profesionalas izglitibas sistéma — konkuretsp&jigas Eiropas atsléga” 2008.
gada janvar)

“Skolai ir jamainas. Skola ir japarveido. Parmainu process skola javeido ka vienota sist€ma,
kura izzina parmainu nepiecieSamibu, precizi nosaka veicamas parmainas un tad rod drosmi
parmainas konsekventi 1stenot.” (Regenthal, 1999, 17. Ipp.)

“Mainoties sabiedribai, mainas skola. Centrala persona ir skoléns ar savu individualo macibu
pieredzi, maciSanas sp&am un gribu, ar saviem apstakliem, kas nosaka nepiecieSamibu
mainit maciSanas un macisanas procesu, organizgjot to individualizeéta, pasorganizeéta un
paskontroléta veida, macoties vienam no otra un macoties kopa.” (Gasser, 1995, 15. Ipp.)

“Skolotaja un skoléna savstarp€jas attiecksmes javeido ka personiski orient€ta pieeja
pedagogiskajam procesam, ka macibu procesa individualizacija, kura skolotajs no informacijas
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sniedz&ja partop par skolénu konsultantu, padomdev&ju, paligu, tani pat laika saglabajot
profesionali pedagogiskas kulttiras neséja funkcijas.” (Kopelovica, Zukovs, 2004)

“Profesionalajai izglitibai jabut pievilcigai, atraktivai un inovativai.” (Jana Figela runa
starptautiska konference “Duala profesionalas izglitibas sisteéma — konkurétspejigas Eiropas
atslega” 2008. gada janvarT)

MaciSanas jaunaja zinasanu sabiedriba prasa attistibu un nepartrauktu profesionalas izglitibas
procesa pilnveidi. Skaidri defin€ts saturs zaudé savu nozimi, atzinibu giist individuals un
aktivs izglitibas process, kura notiek zinasanu apguve

1) kustiba;

2) eksperimenta un izméginajumu cela;

3) patstavigi. (Klippert, 2000, 35. 1pp.)
Macisanas jaunaja zinaSanu sabiedriba prasa no skolotdja jaunu domasanas veidu, prasmi
virzit audzekni uz apzinatu aktivu darbibu sabiedriba. “Izpratne par cilvéka attistibu un lidz
ar to arT macibu process Latvijas didaktika divdesmita gadsimta otraja puse iegiist akcentus:

skoléna aktivitate macibas; darbiba ka attistibas pamats; daudzpusiga un harmoniska attistiba;
individualitates ka neatkartojama individa, darbibas subjekta 1pasibu vieniba.” (Zogla, 2001,

48. Ipp.)

Misdienu zinasanu sabiedriba, palielinoties zinasanu apjomam un sabiedribai izvirzot prasibas
darbinieka patstavibai un iniciativai,

* mainas audzékpa loma profesionalas izglitibas procesa. Audzeknis arvien vairak
uznemas atbildibu par savam macibam;

* mainas skolotaja loma profesionalas izglitibas procesa. Skolotajs kliist izglitibas procesa
lidzdalibnieks, partneris, domubiedrs.

“Mainas skolotdja un audze€kna lomas. Skolotaji macas, un audzekni maca.” (Krapf, 1995,
54. lpp.)

“Misdienas pirmaja vieta izvirzas skoléna sp&ju attistiba, prasme patstavigi iegiit zinasanas
un tas rezultativi izmantot prakse. Tas prasa no skolotaja jaunu domasanas veidu, prasmi jau
skola virzit skolénu uz apzinatu aktivu darbibu sabiedriba. Skolénam nav mehaniski jaiegtist
zinasanas, bet japrot kritiski domat, patstavigi analizet. Skolotaju miisdienas nevar apmierinat
reproduktiva pieeja macibu procesam. Vajadziga radosa pieeja, skolénu iesaistiSana parrunas,
grupu darba, Jaut izpausties skolénu individualitatei.” (Kopelovica, Zukovs, 2004)
Skolotajam un audz€knim jabiit mekletajiem, jamacas un japilnveido savas zinaSanas
kopsadarbiba. Profesionalas izglitibas skolotajam japarzina un japrot izmantot daudzveidigas
macibu metodes, kas audze€knim maciSanos padara pasaktivu un paSatbildigu un lauj
vienlaikus ar profesiju apgit tas pamatprasmes, kuras pieprasa misdienu darba tirgus:
patstavibu, orientéSanos problémsituacijas, organizatora, komunikacijas un saskarsmes spgjas,
speju darboties komanda. (Klippert, 2000, 180. Ipp.; Kopelovi¢a, Zukovs, 2004)

Skolotajam jabiit gatavam veidot ar audzekni macisanas dialogu, sniegt audz€knim individualu
palidzibu, noteikt maciSanas diagnozi un sniegt atbilstosu palidzibu.
Skolotajam javeido jauna sadarbiba ar audzekni, jaklust ne tikai par informacijas dev&ju, bet
arl par maciSanas situaciju veidotaju:

+ specialistu, kur$ sniedz palidzibu un padomu un veido labvéligu macibu vidji;

» darba grupas dalibnieku;

* macibas ieinteresétu partneri;

* ierosinataju macities.
Gan skolotajs, gan audzeknis ir aktivi iesaistiti izglitibas procesa.
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“Skolotajs un audzeknis ir vienlidzigas nozimes izglitibas procesa partneri, vinu savstarpgjas
iedarbibas veids un personiga nozimiguma sajiita palidz izglitibas procesa sasniegt noteiktus
mérkus.” (Lauzacks, 1999, 15. Ipp.)

Skolotajs vairs nav vienigais informacijas avots. Skolotaja amats klust prasigaks, aptverosaks
un interesantaks.

Skolotaja galvenais darbs neaprobeZojas tikai ar maciSanu, tas virzits uz maciSanas situaciju
veidoSanu, skolotajs kltst par

* macibu materialu un uzdevumu raditaju;

* maciSanas lidzek]u noteicgju;

* maciSanas diagnozu noteicgju;

* maciSanas gritibu atvieglotaju;

* macibu procesa attistibas analizetaju;

* cksperiment€taju ar macibu atzinam,;

* padomdev@ju, ierosinataju, atbalstitaju. (Gasser, 1992, 28. Ipp.)

Macibu process tiek orient€ts uz sp&ju patstavigi apgiit zinaSanas un tas lietot, ta panakot
zinasanu plasu izmantoSanu jebkura cilvéka darbibas joma. (Latvijas Nacionalais attistibas
plans, 2006, 14. 1pp.)

Zinasanu sabiedriba rada izmainas

!

ekonomiskajos procesos un tautsaimnieciba

!

sabiedriba

!

profesionalas izglitibas iestade
!

profesionalas izglitibas procesa

!

prasibas profesionalas izglitibas skolotajam
!

prasibas profesionalas izglitibas audzéknim

!

profesionalas izglitibas skolotaja un audzekna sadarbiba

No pagatnes uz tagadni un nakotni profesionalas izglitibas skolotaja un
audzekna sadarbibas kvalitates pilnveidé

No vienas puses, pedagogijas zinatnes veidotaji ir izstradajusi prasibas skolotaja un audzékna
sadarbibas kvalitates pilnveidei.

Pasaules un Latvijas pedagogiskas, filozofiskas un psihologiskas literatiiras analize lauj
secinat, ka laika gaita ir izveidojusas un nostiprinajusas prasibas, kuru ievérosana un izpilde
nodrosina profesionalas izglitibas skolotaja un audzeékna sadarbibas kvalitati. Gadsimtu gaita
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izveidojusas prasibas nav zaud@jusas savu nozimi misdienu zinasanu sabiedriba, tas tikai
turpina nostiprinaties un tiek papildinatas, ievérojot miisdienu zinasanu sasniegumus.

1.

Skolotajam ir nemitigi un sistematiski jaatjauno un japapildina savas zinasanas. (Distervégs
A.F,, Tolstojs L., Vigockis L., Suhomlinskis V., Dekens K., Students J. A., Zogla I., Gasser
P., Klippert H.)

Skolotajam japarzina daudzveidigas macibu metodes un atbilstosi apstakliem tas jamaina
un jadazado. (Komenskis J. A., Distervégs A. F., Steinerts R., Herbarts J., Students J. A.,
Klippert H.)

Izglitibas procesa skolotdja un audzéknpa sadarbiba javeidojas pozitivai saskarsmei
un attieksmém. (D&mokrits, Sokrats, Komenskis J. A., Distervégs A. F., Tolstojs L.,
Suhomlinskis V., Montesori M., Lauzacks R., Spona A.)

______

personigajam pieméram. (Kvintilians M. F.,, Komenskis J. A., Distervégs A. F., Ker§ensteiners
G., Greste J., Students J. A.)

Skolotajam izglitibas procesa jasekmé audz€kna patstaviba, lidzdaliba un atbildiba.
(Sokrats, Kvintilians M. F., Ruso Z. Z., Distervégs A. F., Tolstojs L., Usinskis K., Vigockis
L., Kersensteiners G., Djuijs Dz., Montesori M., Hesens S., Dekens K., Students J. A.)

Audzeknim izglitibas procesa iegiitas zinasanas japrot praktiski izmantot. (Hessens S.,
Kersensteiners G., Djiiijs Dz., Montesori M., Dékens K.)

Skolotajam javirza audz€knis iegiito zinasanu mérktiecigai pilnveidei, izglitibai visa miiza
garuma. (Students J. A., Zogla I., Krapf B.)

No otras puses, Latvijas profesionalas izglitibas iestazu skolotaji labi apzinas nepiecieSamibu
pilnveidot savas profesionalas zinasanas un izmantot tas pedagogiskaja procesa profesionalas
izglitibas iestade.

Aptaujatie 292 dazadu Latvijas regionu profesionalas izglitibas iestazu skolotaji min svarigakos
nosactjumus skolotaja un audzeékna sadarbibas kvalitates paaugstinasanai. Tie ir:

L.
2.

Regulara talakizglitiba un sistematiska zinasanu papildinasana un atjaunosana.

Atvertiba visam jaunajam pedagogija un nozarg€. legiito zinasanu izmantoSana praktiski.
IT parzinasana un izmantoSana izglitibas procesa.

Macibu metodisko materialu izstrade, atjaunoSana un papildinasana.

Elastiga pieeja izglitibas procesam, sp€ja mainit macibu metodes atbilstosi situacijai,
daudzveidigu macibu metozu parzinasana un izmantoSana.

Loti laba macibu satura parzinaSana.

6. Izglitibas procesa kontrole, audzéknu sekmju analize un interese par audzeknu

10.
11.
12.

sasniegumiem.
Macibu priekSmeta pasniegSana skaidri un saprotami.

Ieklausanas izglitibas iestades stratégijas izstrade, piedaliSanas izglitibas procesa pilnveidé
un attistiba.

Sves$valodu parvaldiSana.
Sekmét audzeknu piedaliSanos macibu olimpiades, konkursos un to organizésana.
IeklauSanas ES inovativajos pasakumos, projektos.

Teorijas un prakses sasaiste, laba sadarbiba ar darba dev&u un profesionalam
asociacijam.
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Profesionalas izglitibas skolotaji atzist, ka, pilnveidojot pedagogiskas un profesionalas
zinasanas, profesionalas izglitibas skolotajiem veidojas

1) labvéliga saskarsme un sadarbiba ar audz€kni, sp&ja izprast audzekni;

2) pedagogiskais darba stils, runas kultiira, personigais paraugs un personiga &tika;

3) radosa saskarsme ar kolegiem, pieredzes apmaina;

4) paskontrole, pasvertgjums, pasdisciplina.

Pedagogijas zinatnes vésturé izveidojusas prasibas skolotaja un audzekna sadarbibas kvalitatei,
profesionalas izglitibas procesa iezimes profesionalas izglitibas iestade, profesionalas
izglitibas skolotaju sniegtais veértéjums pedagogiska procesa pilnveidei profesionalas izglitibas
iestade, ka ar1 zinaSanu sabiedribas prasiba izglitot ne tikai izpilditaju, bet veidot aktivu,
radoSu un iniciativas bagatu darbinieku lauj izvirzit profesionalas izglitibas skolotajam
noteiktas prasibas un pieprasa no vina atbilstoSu ricibu.

Nr.p.k.

Prasibas

Riciba

L.

Pedagogiskas un profesionalas
paspieredzes veidoSana:
pedagogija un didaktika;
psihologija;

profesija.

1. Profesionalas izglitibas skolotaja pedagogisko
zinasanu pilnveide:

1.1. talakizglitibas kursos pedagogija un psihologija;

1.2. profesionalo organizaciju veidotos profesionalas

pilnveides seminaros.

2. Pedagogiskas, psihologiskas un profesionalas
literatiiras analize.

3. Tegiito pedagogisko un psihologisko zinasanu
izmanto$ana pedagogiskaja procesa.

4. Skolotaja pedagogiskas darbibas pasvertgjums.

5. Skolotaja pedagogiskas darbibas vertgjums kolegu
skatfjuma.

6. Skolotaja pedagogiskas darbibas veértejums
audzeknu skatTjuma.

Prasme diagnosticét audzeknu vértibas
un sekmét audzeknu profesionalo vertibu
veidoSanos.

1. Izglitibas procesa kontrole:

1.1. interese par audz&knu sasniegumiem;

1.2. audzeknu sekmju analize.

2. Satura izvele audzeknu vertibu attistiSanai.

3. Audz€knu vertibu attistibas dinamikas izvertésana.

MaciSanas un maciSanas metozu
tuvinasana.

1. Profesionalas izglitibas skolotaja pedagogisko
zinasanu pilnveide praktiskas darbibas seminaros,
lai darba vargtu izmantot atskirigas macibu
metodes.

2. Elastiga pieeja izglitibas procesam:

2.1. daudzveidigu macibu metozu parzinasana un
izmantos$ana;

2.2. sp&ja mainit macibu metodes atbilstosi situacijai;

2.3. vardisko, uzskates un praktisko metozu
pilnveidoSana profesionalas izglitibas skolotaja un
audzékna sadarbiba.

Profesionalas izglitibas satura izvele
saistiba ar profesiju.

1. Profesionalas izglitibas skolotaja sadarbiba ar

uznémejiem profesionalas izglitibas satura
izzinasana un izveide.

2. Profesionalas izglitibas skolotaja lidzdaliba
profesionalas izglitibas satura izstrade:

2.1. profesionalas izglitibas programmu izveidg;

2.2. macibu metodisko Iidzeklu izstrade.

3. Profesionalas izglitibas skolotaja staz&sanas
nozares uznémumos.

4. Teorijas un prakses vienotiba.

220
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Profesionalas izglitibas skolotaja un 1. Skolotaja personigais pieméers un audzeknu iegiito

audzekna sadarbiba daudzveidigos zinasanu praktiska izmantoSana:

profesionalas izglitibas pasakumos. 1.1. skolotaja daliba profesionalas meistaribas
konkursos;

1.2. skolotaja un audzekna darbs komanda
profesionalas meistaribas konkursos;

1.3. skolotaja un audzeknu darbs komanda praktiskas
darbibas seminaros;

1.4. skolotaja un audzeknu sadarbiba starptautiskos
projektos;

1.5. skolotaja un audzeknu sadarbiba macibu
metodisko lidzek]u izstradg.

2. Audzeknu profesionalas meistaribas konkursu un
patstavigo darbu organizeSana.

Starptautiskas pieredzes ieguve un 1. Daliba starptautiskos projektos.

1zmantosana. 2. Audzéknu iesaistiSana starptautiskos projektos un
profesionalas meistaribas konkursos.

3. lesaistiSsanas Eiropas profesionalas izglitibas
pedagogu vienotaja talakizglitibas tikla
TTNet.

4. Svesvalodu apguve.

Profesionalas izglitibas skolotaju un 1. Atvertiba visam jaunajam pedagogija un nozaré.
audzeknu briviba, patstaviba un atbildiba |5 1;mzginasana un labaka risinajuma lictosana
sadarbiba. pedagogiskaja darba.

Merktiecigs profesionalas izglitibas skolotaja darbs, sistematiska zinaSanu pilnveidoSana
pedagogija un profesija, aktiva lidzdaliba un spéja iesaistit savu audzékni daudzveidigos
profesionalas izglitibas pasakumos sekmé profesionalas izglitibas skolotaja un audz&kna
sadarbibas kvalitati.
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Summary

Vocational education plays a significant role in modern society. Qualified specialists facilitate
the growth of the national economy and increase its competitiveness among other countries.
Vocational education gradually becomes more attractive, popular and prestigious.

Vocational education teacher has great aims and tasks — to prepare qualified and competitive
specialists that meet the demands of the labour market and to improve his involvement in
Latvian and European economy.

Steady interest in teaching and success encourages skilful teacher’s work; therefore, teachers
of today have high requirements — to improve their professional and research qualification
to such competence level that ensures competitiveness not only in Europe, but in the whole
world.

The quality of co-operation between vocational education teacher and the development
of students’ professional communication determines the main tasks for the teachers — to
prepare qualified specialists, thus to enable the growth and competitiveness of the national
economy.

During the teaching/learning process, a vocational education teacher has to ensure that his
students:

1. Will get good basic professional knowledge;
. Will develop affirmative attitude to practical work;

2

3. Will love the chosen profession;

4. Will have a motivation to acquire vocational qualification;
5

Will be competitive in the chosen profession and will ensure the economic growth
of Latvia, Europe and the world in the changeable economic circumstances and will
make a successful career.

The teacher free from the subject he teaches (academic or vocational) creates the curriculum
of vocational education.
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The quality of cooperation between vocational education teacher and the development of
students’ professional intercommunication:

1. Influences varied students’ contingent in vocational education establishment. Vocational
education teacher has to devise the curriculum and teaching outlines.

2. Versatile vocational education programmes are determined. Vocational education teachers
have to know varied programmes and to create individual approach to each programme
realization.

3. The teacher’s ability to participate and to involve his/her students in different vocational
education events, which promote teachers’ and students’ professional development, is
determined: professional skills competitions for teachers and students, training workshops,
methodological resources review “The Experience”, international projects, in-service
training courses.

4. The competence of vocational education teacher enlarges not only on the national
level, but also on an international level. The responsibility of vocational education
teacher is broader, this, in turn, enlarges the demands of his education and professional
intercommunication.

5. The involvement in VET reform realization is determined.

6. The influence of European states VET experience. The demands for teachers’ professional
education have increased: teachers learn foreign languages, preparing themselves for
mobility and experience exchange, communication with the world. Teachers try to be
open to new ideas and experience and to foster students’ innovative abilities.

7. The ability to create educational curriculum in cooperation with professional associations
and organizations and enterprises is determined. Vocational education can correspond to
labour market demands, and incorporate them in the vocational education curriculum.

8. Influences the ability to know student’s mood and feelings. In knowledge society, learning
process requests the development of vocational educational process.

A strongly limited curriculum loses its significance.
Today individual and active learning/teaching process is more important:

* in movement;

* in experimental and pilot way;

» without assistance.
The student’s role is changed in the learning/teaching process. The student has more
responsibility for his studies.
The teacher’s role is changing in the process of vocational training. Teacher becomes a
participant, a partner and a facilitator of his student’s learning.

Our knowledge society follows the reorganization of social society which influences vocational
education; new intercommunication is created in the co-operation between vocational
education teacher and a student, vocational education curriculum is influenced, there is a
demand to use new teaching methods.

Rapid changes occur in technologies, tools, materials, developed and improved communication
technologies increase the volume of knowledge. Therefore it is necessary that the teachers
educate themselves, update their knowledge and learn how to organize cooperation with the
student.

In contrast, the enrolled student is educated, independent, critical, a user of the Mass Media,
video, computers and technical tools. The teacher has to be ready to develop a learning/
teaching dialogue with the student, to help student individually, to define learning diagnosis
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and to provide assistance. Teacher has to develop new co-operation with the student, he has
to be not only an information transmitter but also a creator of learning situation:

* Specialist who gives assistance and advice and creates good learning environment;
* A member of the workgroup;

* A partner interested in learning;

 Initiator of learning,.

Both the student and the teacher are actively involved in the teaching/learning process.
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JAUNAKA SKOLAS VECUMA BERNU SASKARSMES PRASMJU
ATTISTIBAS IESPEJAS SPORTA DEJU STUNDAS

FOSTERING JUNIOR FORM STUDENTS’ COMMUNICATION
SKILLS WITH THE HELP OF MOVEMENT AND DANCE IN
SPORTS DANCE LESSONS

Irina Direktorenko

Rigas Pedagogijas un izglitibas vadibas augstskola (RPIVA)
E-pasts: direktorenko@inbox.lv

Inara Murasko

Bauskas 1. vidusskola
Uzvaras iela 10, Bauska, LV-3901

Anotacija

Cilveka dzivé noteicosa loma ir saskarsmei, jo bez tas nav iesp&ama personibas attistiba un
socializacija. Seviska uzmaniba ir japievers saskarsmes prasmju attistibai sakumskola. Sekmigi
apgiit saskarsmes prasmes skolénam nozimé veidot pilnvértigas atticksmes pret sabiedribu, gimeni,
skolotajiem, vienaudziem un prasmi izprast sevi, parvaldit savas emocijas. Diemzgl sakumskola ir
verojama skolénu neiecietiba, vaji izkoptas savstarpgjas sadarbibas prasmes, parliecibas trilkums.
Deja ir viens no lidzekliem skolénu savstarpgjo attiecibu attistiba. Deja palidz bérniem macities biit
atsaucigiem, attistit savstarpgju cienu, sapratni, iecietibu, prasmi uzklausit otru, sadarboties, ieverot
noteikumus, stradat komanda, prasmi organizét savu laiku, vertét sevi un citus.

Atslegvardi: saskarsmas prasmes, metodes un aktivitates, sporta deju nodarbibas, saskarsmes prasmju
attistibas kritérij, skolénu saskarsmes prasmju attistibas Itmenis.

Tevads

Miisdienu sabiedribas ikdienas darbs un gaitas paklautas ritmam un steigai, tapec tiek zaudétas
svarigas cilvéciskas vértibas. Individu savstarp€jas attiecibas dominé pavirsiba, nervozitate,
seklums, ar1 sakumskola ir vérojamas lidzigas attiecibu problémas: neiecietiba, vaji izkoptas
savstarpgjas sadarbibas prasmes, parliecibas triikums. Skoléna radoSo sp&ju atraisiSana, vina
personibas veidoSana, gribasspéka, kustibu kulttiras izkopSana ir atstata novarta.

Deja un kustiba ir viens no lidzekliem skolénu savstarpgjo attiecibu attistiba, harmoniskas
personibas pilnveidoSana. Deja var palidzet skoléniem izpaust savas emocijas, biit radoSiem,
lidzjutigiem, atsaucigiem, miliem. Deju nodarbibas iesp&jams attistit sadarbibas prasmes:
savstarp€ju cienu, sapratni, iecietibu, prasmi uzklausit otru, izteikt savu domu, sadarboties,
ieverot noteikumus, stradat komanda, organizet savu laiku, vertet sevi un citus.

Petijuma merkis ir izzinat un parbaudit praksé saskarsmes prasmju attistibu veicinasanas
iesp€jas sporta deju nodarbibas jaunaka skolas vecuma b&rniem.

Uzskatam, ka sporta deju nodarbibas var veicinat skolénu saskarsmes prasmju attistibu, ja
skolotajs izmanto dazadas metodes un darba formas, kas attista saskarsmi (sizeta rotalas un
spéles, vingrinajumi, parrunas, demonstr&jumi, partneru un grupu darbs). Praktiska petijjuma
izstradati kriteriji un noteikti skolénu saskarsmes prasmju attistibas ltmeni.

Saskarsme sporta deju nodarbibas

Ar saskarsmes izpé€ti nodarbojas daudzi zinatnieki. Piem&ram, A. Vorobjovs jebkuru
mijiedarbibu starp cilvékiem sauc par saskarsmi (Vorobjovs A., 1996, 174. Ipp.). Saskarsme
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ir kontakt&Sanas process, kura mérkis ir ietekmét partnera uzvedibu, emocijas, dispozijas
(nostadnes, attieksmes, aktivitates, darbibu), kas veido mijattiecibas. Saskarsmes biitiba ir
attiecibas, bet forma — verbala un neverbala uzvediba. (Dubkévics L., 2006, 65. lpp.). Ar1
R. Nemovs (Hemos P. C., 1995, c. 3) un ar1 Kupcs J. (Kupcs J., 1997, 9. Ipp.) saskarsmi definé
ka divu (vai vairaku) cilvéku mijiedarbibu, kas tiek virzita uz vinu sp&ju saskanosanu, lai
uzlabotu attiecibas un kopg€jos rezultatus.

Tatad saskarsme ir cilvékdarbibas procesos cilvéku un to grupu mijiedarbiba, informacijas
apmaina (sazina) un tml. uz savstarp&jam attiecibam balstita gariga saskare, iek$gja saikne
(Pedagogijas terminu skaidrojosa vardnica, 2000, c.154).

Miisu pétijuma svarigi atzimét vertikalo saskarsmi — starp partneriem ir atSkiribas dzives
pieredzg, profesionalaja kompetencé (skoléns un skolotajs); horizontalo saskarsmi — starp
partneriem ir lidzvertigas attiecibas, pieméram, starp draugiem (LR Izglitibas un zinatnes
ministrija, 1999, 11. lpp.). Skoléni veido saskarsmi ar sevi (kad vérté pasi sevi, saskarsmes
partnerus); saskarsmi grupa, (jo katrs ir dazadu grupu loceklis (gimenes, klases, utt.);
saskarsmi parT; publisko saskarsmi (lekcija, koncerta) (turpat). Informacijas apmainas notiek,
izmantojot verbalos (vardiskos) un neverbalos komunikacijas lidzeklus (Plaveniece M.,
Skuskovnika D., 2002, 193. Ipp.). Neverbala saskarsme ienem nozimigu vietu pedagogiskaja
procesa. Biezi skoléni izmanto neverbalas saskarsmes lidzeklus. Tie ir: kermena valoda (Zesti,
pozas, mimika), runas ekspresija, vizualais kontakts, saskarsmes laika un telpas strukturéSana,
emocionalais kontakts (LR Izglitibas un zinatnes ministrija, 1999, 41. Ipp.).

Socialas prasmes ka prasmju kopums veicina mijiedarbibu ar vienaudziem, vecakiem,
skolotajiem un citiem pieaugusajiem. Skola, klase, grupas ir idealas vietas, kur bérni var apgiit
socidlo uzvedibu (Engere 1., Gleske L., Kvjatkovska I., Sulce D., 2003, 34. Ipp.). Skola bérni
apgiist $adas prasmes: savstarp€jo cienu; sapratni; iecietibu; prasmi uzklausit otru; prasmi
izteikt savu domu; prasmi sadarboties; prasmi ievérot noteikumus; prasmi stradat komanda;
prasmi organiz€t savu laiku; prasmi vertét sevi; prasmi vertét citus (Andersone R., 2001,
35. lpp.). Socialas prasmes nepastav atrauti cita no citas, apgiistot vienu prasmi, veidojas
citas. Tas palidz skoléniem sekmigi darboties grupa un apgiit macibu uzdevumus, dod
iesp&ju izmantot savu pieredzi un macities vienam no otra, veidojot savas vertibas un prasmi
sadarbibas situacija, uznemties atbildibu par sevi. Apgistot socialas prasmes, iesp&jams
pozitivi risingjat skolénu uzvedibas problémas, kas ir saistitas ar nemakuligu ricibu attiecigas
situacijas. Svarigi veidot bérniem art klausiSanas prasmi. Lai otru sadzird€tu, nepiecieSama
ieinteresétiba, jaspgj uzmanigi sekot lidzi teiktajam un domat lidzi dzirdétajam (Engere 1.,
Gleske L., Kvjatkovska I, Sulce D., 2003, 35.—41. Ipp.). Sporta deju nodarbibas 31 prasme
saistas ar skolas noteikumu ievérosanu, skolotajas prasibu izpildiSanu.

Deja ir horeografiskas makslas veids, kura galvenie izteiksmes Iidzekli ir kermena harmoniskas
kustibas, kas ritmiski izkartotas noteikta kompozicija, tempa, dinamika (Geidane D., 2005,
91.-95. Ipp.). Sporta dejas svarigakais ir kustibu kvalitate, ritms, muzikalitate, dabiskums,
prezentacija, dejas raksturs (Jlucuna M. U., 1989, c. 27). DejoSana sekmé skolénu gaumes
izkopSanu, veicina cilvéka estétisku un &tisku izaugsmi, ka art cilvéku iepaziSanos un
tuvinasanos (Veics V., 1997, 354.-355. lpp.). Kad cilveks dejo, vins sevi radosi izteic un
apliecina ka personibu. Ka teicis J. Elberts, dejojot kopa, cilvéki apzinas savu un citu veértibu
(Elbrets J. “Skaists un vesels”. Pieejams: www.apollo.lv/articles).

Dejas rezultats ir atkarigs gan no paSiem dejotajiem, vigu prasm&m un iemanam dejas valoda,
gan vinu savstarpgjam attiecibam (Silina E., 1992, 3. Ipp.). Nimens uzskata, ka dejas attista
kustibu koordinaciju, pieradina kustibas izpildit iznesigi, maca saskanot savu ricibu ar
kolektiva darbibu, veicina skoléna uzvedibas kultiiras pilnveidi (Youmans, 1969). Te notiek gan
grupu darbs, gan paru un ivdividualais darbs — skolotajs, meitenes un zéni kopigi veido dejas
kompoziciju. Saja procesa skolotajam svarigi veicinat skolénu saskarsmes prasmju attistibu.
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Tatad varam teikt, ka deju nodarbibas skolénos var sekmigi veidot izpratni par skaistumu
cilveku riciba, bagatinat vinu emocijas (bazaposa H., Mnit B., 1999), pilnveidot prasmes
novertét un veidot estetisko izpratni, paSvertejuma prasmes, gribas Ipasibas, attistit domasanu
(Geidane D., 2005, 91.-95. Ipp.). Deju nodarbibas iesp&jams attistit garigas vertibas: pacietibu,
piedoSanu, savaldibu, taisnigumu, mieru un harmoniju, iek$€jo speku, labestibu, sp&ju
priecaties par citu veiksmém. Pamatojoties uz Latvijas Sporta deju profesionalu federacijas
medalnieku testu un Sporta deju programmas un skolas ieks€jas kartibas noteikumiem,
izveidojam skolénu uzvedibas modeli, kas paredz ne tikai deju kustibu apgtiSanu (I€ns valsis,
¢a-Ca-Ca, makarena), deju kulttiras un estetisko veértibu apzinasanu, bet art saskarsmes prasmju
kopuma izveidi (uzvedibas normu ieveroSana stunda, lidzdarboSanas prasme, vertéSanas
prasme).

Praktiskais pétijums

Pirmklasniekam javeido attiecibas ar skolotaju un klasesbiedriem, jaapzinas sava riciba.
St situacija rada uztraukumu, stresu. Biitiskakas problémas ir skolas prasibu izpilde (savas
darba vietas organiz€Sana, uzvedibas regulésana skolas telpas, skolotajas prasibu un ligumu
izpildisana, ieklausanas kopigas nodarbibas grupa, cienas izpausme pret apkartgjiem u. c.).
Noveérojumi liecina, ka ir daudz bérnu, kuri ir parlieku kautrigi, nespgj brivi kontakteties,
aizstavet sevi, ir ar1 tadi, kuri izrada gan verbalo, gan neverbalo agresiju saskarsmé ar
vienaudZiem.

Pirmklasniekam vél ir izteikta paaugstinata kustibu aktivitate. Tapéc deju nodarbibas ir
efekttvs veids, ka palidz&t beérniem iejusties skolas dziveé un veidot saskarsmes prasmes.

Petfjums notika Bauskas 1.vidusskolas 1. klas€ (24 skoléni). [zmantota novéroSana, praktiskais
pétijums, matematiski statistiskas metodes. Petijums sastav no diviem posmiem — konstat&josa
(2007. g. sept.) un veidojosa (2007. g. okt.—dec.).

Ka saka Albrehta Dz., “novérosana palidz pedagogam iepazit savus audzeknus tieSas uztveres
cela dabiskos apstaklos” (Albrehta Dz., 1998, 32. Ipp.). Tap&c novérojums deva mums iespe&ju
noteikt skolénu saskarsmes prasmju limeni konstatgjosa petijuma.

Izstradati saskarsmes prasmju verté€Sanas kritériji. Tie ir 3 kritériji, kuros apvienotas
9 prasmes. VertéSanai izmantota 9 punktu sistema. Punktiem atbilst arT saskarsmes attistibas
Itmeni (sk. 1. tab.)

1. tabula
Saskarsmes prasmju vértésanas kritériji un Iimeni
KRITERLJI PRASMES LIMENTI (punkti)
1. Uzvedibas normu Prasme parvietoties pa skolu Augsts ITm. (7-9 punkti)
ieveroSana stunda Attieksme pret darbu stunda Vidgjs Iim. (4—6punkti)
Savstarpgja etikete Zems Itm. (1-3 punkti)
2. Lidzdarbosanas paros leinteres&tiba Augsts ITm. (7-9 punkti)
Noteikumu ievérosana Vidgjs Iim. (4—6 punkti)
Cienas izradiSana partnerim Zems Itm. (1-3 punkti
3. Vertesanas prasme Skolotaja prasibu izpildiSana Augsts ITm. (7-9punkti)
Klasesbiedru darba analize Vidgjs Itm. (4—6punkti)
Pasvertgjums Zems Iim. (1-3 punkti)

Petijums balstas uz to, ka jaunakaja skolas vecuma lidztekus straujai kognitivajai attistibai
veidojas uzvedibas modeli, nostiprinas emocionala un uzvedibas pasSregulacija, attistas
Es koncepcija, iezimg&jas arvien jaunas vajadzibas, nostiprinas motivacija. Skolas prasibu
apgiiSana un ieveérosSana ir viens no b&rna uzvedibas pasregulacijas mehanismiem.
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Uzvedibas normu ievérosana stunda
konstatejosa pétijuma

@ augsts [imenis 7-9
punkti

M \idéjs ITmenis 4-6
punkti

Ozems limenis 1-3
punkti

1. attéls. Uzvedibas normu ievérosana stunda konstatéjosa pétijuma (1. kritérijs)

Varam konstatét, ka no 24 klases skoléniem augsts uzvedibas normu ievérosanas limenis

stunda ir 12 bérniem, vid€js 7, bet zems Itmenis ir 5 be€rniem.

2. attela atspoguloti verteéSanas rezultati péc 2. kriterija. Tika verteta bernu ieinteresétiba,
stundas noteikumu ievéroSana (nostaSanas, sasveicinasanas), ciepas izradiSana pret partneri

un klasesbiedriem (uzaicinasana, darbs pari).

Lidzdarbosanas paros konstatejosa
pétijjuma

@ augsts limenis 7-9
punkti

M vidéjs ITmenis 4-6
punkti

O zems limenis 1-3
punkti

2. attéls. LidzdarboSanas paros konstatéjosa petijjuma (2. kriterijs)

Tatad augsts [Tmenis ir 12, vid€js Iimenis ir 9, bet zems [imenis 3 b&rniem. 5 bérniem (K., A.,
M., R., un G.) ieinteresétiba, noteikumu ievéroSana, cienas izradiSana pret partneri sagadaja

griitibas.

Pétijuma analiz€jam skolénu vértéSanas prasmes. Vertgjam skolénu prasmi uzklausit un
izpildit konkrétu uzdevumu, analizét klasesbiedru darbu (p&c izvirzitiem krit€rijiem) un
pasveértgjuma prasmi. Griitibas bérniem sagadaja klasesbiedru darba analize, jo 1idz Sim vini

to nebija darTjusi (3. attels).

Veértesanas prasme konstatejosa
pétijjuma

@ augsts limenis 7-9
punkti

M \Vidéjs ITmenis 4-6
punkti

O zems Iimenis 1-3
punkti

3. attels. Vertesanas prasme konstatéjosa petijjuma (3. kritérijs)
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Konstatgjam, ka augsts Iimenis ir 7, vidgjs 11, bet zems limenis 6 bérniem. Tatad jasecina,
ka skolénu vertéSanas prasmei ir iegiiti viszemakie rezultati.

Vertesanas rezultati visai klasei atspoguloti 4. attéla.

1.a klases skolénu saskarsmes
prasmju imenis péc kontatéjosa
pétijjuma

@ augsts Iimenis 7-9
punkti

B vidéjs limenis 4-6
punkti

O zems limenis 1-3
punkti

4. attels. 1.a Klases skolénu saskarsmes prasmju limenis péc konstatéjosa pétijuma

Tatad konstatgjosais p&tijums paradija, ka augsts saskarsmes prasmju Itmenis ir 11, vidgjs ITmenis
ir 9, bet zems — 4 bérniem. Vislielakas problémas pirmklasniekam sagadaja skolotaja prasibu
izpilde, savas uzvedibas reguléSana koplietoSanas telpas, cienas izradisana klasesbiedriem,
prasme vertét klasesbiedru darbu un sevi.

Veidojosa pétijuma merkis bija parbaudit izstradatu metodiku, aprobét to praksé un noteikt
skolénu saskarsmes prasmju Itmeni péc veidojosa p&tijuma.

Pamatojoties uz Latvijas Sporta deju profesionalu federacijas medalnieku testu, pielagojam to
darbam klasg. Ir izstradata metodika, kura papildinata ar vingrinajumiem, rotalam un sp&leém,
kas attista saskarsmi un virzitas uz saskarsmes prasmju attistibu, parrunam par sporta deju
dejotaju sasniegumiem, demonstrgjumiem (vecako klasu skolénu paraugdemonstrgjumi).

Sporta deju apguvi sakam ar uzvedibas noteikumu apgiiSanu. Izmantojam rotaJu metodi. Caur
iedomu teliem (z&ni — dzentlmeni, meitenes — damas) berni viegli apgiist uzvedibas normas.
Spéles un rotalas (“Pari mainas”, “Strautins tek™), kas veicina saskarsmi pari, balstas uz to,
ka deju laukuma partneris uznemas atbildibu par para darbu.

Macoties saklausit miizikas ritmu, tiek apgiita klausisanas prasme. Sis prasmes pilnveidosanai
izmantojam spéles “Klusie telefoni”, “Diena un nakts”, “Lamatinas” un citas. Piem&ram,
spele “Uzmanigi klausies” bérni tiek bridinati, ka skanés dazada muzika, bet sakt dejot 1€no
valsi var tad, ja atskan 1&€na valSa miizika. Bérni uzmanigi klausas un salidzina ritmus, kurus
izmégina izplaukskinat, izdejot. Vini diskut€, pamato savu parliecibu.

Uzmanibas, motivacijas veicinasanai un apgiito kustibu iemanu nostiprinasanai izmantojam

vingrinajumus pasvértéjuma attistibai. Berniem kopa ar skolotaju izdoma jaunus kritérijus
vertéSanai un ar1 analize citu skolénu rezultatus.

Lai veidotu interesi par sporta dejam, zal€ ir izvietota “Sporta deju dejotaju foto galerija”,
parrunajam televizija vérotos sporta deju konkursus. Bérnus iepazistinam ar medalnieku
testu nolikumu un medalu, kuru var€s sanemt visi tie dejotaji, kuri nokartos medalnieku
testa treSo pakapi.

Vecako klasu dejotaju demonstrgjumi veicina b&rnu velmi apgit jaunas dejas, figliras un
ir laba motivacija. Nodarbibas vingrinam vertéSanas prasmi, prasmi sadarboties, uzklausit
otru, macam savstarp&ju cienu un sapratni, iecietibu, prasmi izteikt savu domu, stradat par1
un komanda.




ATEE. SPRING UNIVERSITY, RIGA, 2008 Teacher of the 21st Century: Quality Education for Quality Teaching

P&c veidojosa pétijuma ieguvam $adus rezultatus (péc tiem pasiem krit€rijiem).

Uzvedibas normu ievérosana stundas
péc veidojosa pétjjuma

O augsts ITmenis 7-9
punkti

M vidéjs ITmenis 4-6
punkti

O zems Iimenis 1-3
punkti

5. attéls. Uzvedibas normu ievéro$ana stundas péc veidojosa pétijuma

Lidzdarbosanas paros péc veidojosa
pétijjuma

= augsts limenis 7-9
punkti

M Vidéjs ITmenis 4-6
punkti

O zems limenis 1-3
punkti

6. attéls. LidzdarboSanas paros péc veidojosa pétijuma

Veéertéesanas prasme péc veidojosa
pétijuma

@ augsts Iimenis 7-9
punkti

M Vidéjs ITmenis 4-6
punkti

O zems Iimenis 1-3
punkti

7. attels. VerteSanas prasme péc veidojosa pétijuma

1.a klases skolénu saskarsmes
prasmju lmenis péc veidojosa

péetjjuma
@ augsts lTmenis 7-9
punkti
M vidéjs ITmenis 4-6
punkti
O zems Iimenis 1-3
punkti

8. attéls. 1. klases saskarsmes prasmju Itmenis péc veidojosa pétijuma

230
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P&c veidojosa pétijuma augsts saskarsmes prasmju limenis ir 21 bérnam, 1 bérnam ir vidgjs
Iimenis, bet 2 ir zems saskarsmes limenis. Petijuma laika vért€Sana p&c krit€rijiem balstijas
uz skolénu individualiem rezultatiem. Tie tika atspoguloti 2. tabula.

2. tabula

1. klases saskarsmes prasmju individuals Iimenis péc konstatéjosa
un veidojosa pétijuma (k.p. un v.p.)

N. Vards Uzvedibas Lidzdarbo- Vertesanas | Vid. punktu Limenis

p,k. normu §anas piros prasme skaits

ievéroSana

k.p. v.p. | k.p. V.p. k.p. V.p.. k.p. | v.p. | k.p. V.p.
1. |Paula 9 9 9 9 7 9 8,3 9 |augsts |augsts
2. |Brenda 8 9 6 9 7 9 7 9 |augsts |augsts
3. |Niks 6 9 6 9 5 9 5,6 9 |vidgjs |augsts
4. | Kristers 8 8 9 9 6 9 7,6 8,6 |augsts |augsts
5. |Gints 3 7 5 8 4 8 4 8,3 |vidgjs |augsts
6. Renars 3 3 3 3 3 4 3 3,3 |zems |zems
7. |Gita 9 9 9 9 9 7 8,3 9 |augsts |augsts
8. |Miks 3 6 4 6 3 7 3,3 6,3 |zems |vidgjs
9. |Lelde 9 9 9 9 9 7 8,3 9 |augsts |augsts
10. |Ivonna 9 9 9 9 5 9 7,6 9 |augsts |augsts
11. |Keitija 9 9 9 9 6 9 8 9 |augsts |augsts
12. | Artis 3 6 3 7 3 8 3 7 |zems |augsts
13. |Zigmars 6 9 6 8 4 7 4,6 8 |vidgjs |augsts
14. | Martin$ 6 8 4 7 4 9 5,6 8 |vidgjs |augsts
15. |Endijs 8 8 7 7 4 9 6,3 8 |vidgjs |augsts
16. |Jekabs 8 8 8 9 7 9 7,6 8,6 |augsts |augsts
17. |Klavs 5 7 5 8 3 8 4,3 7,6 |vidgjs |augsts
18. | Kristians 3 3 3 3 3 3 3 3 |zems |zems
19. |[Krista 9 9 9 9 7 9 8,3 9 |augsts |augsts
20. |Madara 9 9 9 9 6 9 8 9 |augsts |augsts
21. | Anda 9 9 9 9 7 9 8,3 9 |augsts |augsts
22. |Katrina 6 8 6 8 4 9 5,3 8,3 |vidgjs |augsts
23. |Janis 6 8 6 9 3 9 5 8,6 |vidgjs |augsts
24. | Martins 6 9 6 9 4 9 4,6 9 |vidgjs |augsts

1.a klases skolenu saskarsmes prasmju
attistiba péetijjuma laika

&tijuma

kostatéjosa
pétijuma
laika
péc
veidojosa
kostatéjosa

Augsts
saskarsmes
ITmenis

pétijuma
laika

péc
veidojosa

Vidéjs
saskarsmes
ITmenis

konstatgjosa
pétijuma

laika
veidojosa

éffjuma

Zems

saskarsmes
I

imenis

9. attels. 1. klases skolénu saskarsmes prasmju attistiba pétijuma laika
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Varam teikt, ka péc veidojosa pétfjuma zems saskarsmes prasmju Iimenis ir 2 skoléniem
(R., K.). Nodarbibas §ie zéni neiesaistas rotaJu darbiba, cenSas pievérst sev uzmanibu ar
skalu uzvedibu. Deju kustibas Sie bérni apguvusi arT zema limeni. Diemzgl viniem pietriikst
pieredzes sasvstarpgjo attiecibu veidosana ar klasesbiedriem, vecaku ieinteresétibas.

Tatad varam salidzinat rezultatus péc konstat€josa un veidojosa pétijuma. Matematiski
apstradajot iegiitos datus, tika izveidota diagramma (9. attels).

Petijuma laika skolénu saskarsmes prasmju attistiba ir vérojamas pozitivas izmainas. Varam
teikt, ka jaunakaja skolas vecuma loti strauji attistas uzvedibas pasregulacija, kas ir viens no
galvenajiem bérna socializacijas priekSnoteikumiem.

Secinajumi
1. Sporta deju nodarbibu laika tiek apgiits sporta dejam atbilstoSs skolénu uzvedibas
modelis.

2. Lai noveértétu saskarsmes prasmju attistibas Iimenus, izstradati kritériji un noteikti
saskarsmes prasmju attistibas limeni 1. klasei. VértéSanas rezultati paradija, ka pétijuma
laika augsts Iimenis paaugstinajas, vidgjs un zems Iimenis samazinajas. Tas liecina par
pozitivajam izmainam skolénu saskarsmé.
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Summary

The aim of the article is to research, both theoretically and practically, development of
communication skills and opportunities to promote communication of junior form students
during sports dance lessons.

The autor has theoretically described communication, its structure, and different ways of
communication, paying attention to and comparing the ideas of such outstanding psychologists
as G. Svence, A. Vorobjovs, R. Nemovs, P. Jakobsons and educators A. Spona, I. Zogla,
V. Zelmenis. Communication skillls, possible barriers and their reasons were analysed.

Some of the findings state that communication is defined as interaction between people, the
impact of which is information exchange. Moreover, communication gives the opportunity
to share people’s opinions, feelings, and attitudes. At the same time, interaction is possible
without affecting the behaviour, opinions, and feelings of the others.

Junior form students, namely, 7 to 11-year old, are more interested in the world around them;
this age group is characterised by regulation of cognitive processes, development of attention,
self-awareness, and interaction skills. The main causes of communication problems common
to children starting to attend the school have been investigated in this work .

The role of movement and dance in the growth of students’ personality is very important.
The autors have come to the conclusion that not only physical abilities can be developed
during dance lessons but also mental abilities like patience, self-possession, fairness, internal
strength, etc.

The authors have investigated the traits of junior form students, the factors promoting the
process of learning how to dance, as well as the level of the 1st form students” communication
skills with the help of determination and compilation research. The practical research led
the authors to the conclusion that sports dance lessons promote development of junior form
students’ communication skills, provided that the students are actively and emotionally
involved in the dance and learning process, using the following methods and activities that
are aimed at improvement of interaction skills: role plays; special tasks, developing interaction
skills; discussions; presentations; dance; pair work, and group work.

Keywords: communication skills, methods and activities, sports dance lessons, criteria and
the level of development of communication skills.
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PROFESIONALA DARBIBA UN MACISANAS MEDICINAS JOMA
(DIAGNOSTISKAJA RADIOLOGIJA) - TALAKIZGLITIBA
UN AR TO SAISTITAS PROBLEMAS

PROFESSIONAL ACTIVITY AND LEARNING IN MEDICINE —
POSTGRADUATE EDUCATION
AND RELATED PROBLEMS

Elizabete Kadakovska
Latvijas Universitate
Pedagogijas un psihologijas fakultate
Jarmalas gatve 74/76, Riga, LV-1083
E-pasts:elizabetek@yahoo.com

Anotacija

Picaugot jauno tehnologiju ipatsvaram un informacijas apjomam medicina un seviski diagnostiskaja
radiologija, palielinas ikdiena nepiecieSsamo zinasanu daudzums, bet talakizglitiba profesionalaja
darbiba kluvusi par neatnemamu sastavdalu. Nemot véra medicinas zemo prestizu sabiedribas
acts, no vienas puses, un Eiropas Savienibas (ES) izvirzitas prasibas un standartus, kas reglamente
medicinisko pakalpojumu kvalitati, no otras puses, jarékinas ar talakizglitibas motivacijas Ipatnibam.
Saja darba tika izpétita literatiira par profesionalas motivacijas veidoganos un medika profesijas izvéles
motiviem, ka arT tika anketeti Latvijas diagnostiskie radiologi, lai noskaidrotu specialitates izveles
motivus, attieksmi pret specialitati un talakizglitibu.

Atsleégvardi: picauguso izglitiba, talakizglitiba, radiologija, pécdiploma izglitibas pilnveide.

Ievads

Peédgjos gadu desmitos medicina notikusas daudzas nozimigas parmainas, kas saistitas ar
jauno tehnologiju straujo attistibu un tai sekojosam diagnostiskajam un arstniecibas iesp&jam.
Turklat diagnostika $aja situacija butiski izvirzas priekSgala gan tehnologiskas izaugsmes,
gan pakalpojumu kvantitativo apjomu dél, jo picaugosas arst€Sanas iesp&jas pieprasa arvien
precizaku diagnostiku, ka ar1 diagnostika ir pelnosaka (ekonomiski rentablaka) nozare
salidzinajuma ar arstéSanu.

Profesionalas motivacijas p&tijumos ka divi patstavigi jautajumi tiek skatiti aicinajums un
profesija, kas var biit mérkis, bet nav lidzeklis, lai sasniegtu sléptus, apspiestus mérkus,
respektivi, profesijas izveles motivaciju var ietekmet ne tikai metavajadzibas (augstakas
vajadzibas), bet arT pamatvajadzibas. Jo vairak cilvéks paSistenojies, jo lielaka ticamiba, ka
metamotivacija nosaka vina dzives aicinajumu un samazinas varbiitiba, ka profesijas izveli
noteikusas pamatvajadzibas (8). Darbu vislabak veic paSistenojies cilveks, bet darbs, kas atbilst
vina talantiem, sp&jam un interesém, tiek veikts ar vislielako atdevi. Profesionalas darbibas
un talakizglitibas problémas Latvija tiks apskatitas viena konkréta situacija — diagnostiskas
radiologijas pecdiploma izglitiba.

Pétijuma objekts: maciSanas process pecdiploma izglitiba.

Pétijuma priekSmets: maciSanas motivacijas veidosanas.

Petijuma merkis: izpetit maciSanas motivacijas veidoSanos peécdiploma izglitiba.

Darba uzdevumi:

 izpétit literatliru par profesionalas motivacijas veidoSanos un medika profesijas izvéles
motiviem,



3. Curricula development for the basic and secondary school teacher education

+ anketét Latvijas diagnostiskos radiologus, lai noskaidrotu specialitates izvéles motivus,
attiecksmi pret specialitati un talakizglitibu.

Metodes:

e literatiiras analize,

15 jautajumu anketa, lai noskaidrotu diagnostiskas radiologijas specialistu
- apmierinatibu ar specialitati,
- ieinteres@tibu specialitate,
- specialitates izveléSanas iemeslus,
- radiologa lomas noveértejumu praktiskaja medicina,
- karjeras izaugsmes novertgjumu,
- papildu specializésanas iemeslus,
- kuvalifikacijas kursu apmekléSanas iemeslus,
- maciSanas motivacijas [imena pasnovertejumu,

* matematiski statistiskas metodes.

Petijuma baze: Latvijas Radiologu asociacija.

Pieauguso izglitiba, talakizglitiba un profesionala talakizglitiba

Saskana ar UNESCO ieteikumu (14) pieauguso izglitiba ir organizets process, kas pagarina
val aizstaj pieaugusu cilvéku pamatizglitibas apguvi, veicina vinu sp&ju attistibu, bagatina
zinasanas, uzlabo tehnisko vai profesionalo kvalifikaciju vai art parkvalifikaciju, pilnveido
attiecksmes un uzvedibu, kas sekme sabalansétu un patstavigu personibas lidzdalibu socialaja,
ekonomiskaja un kultiiras dzive. Talakizglitiba ir izglitibas turpinaSana un profesionalas
meistaribas pilnveidoSana péc formalas izglitibas ieguves un darba gaitu uzsaksanas (15).
Tas mérkis ir profesionalo zinasanu, prasmju un kompetences pilnveidoSana formalaja un
neformalaja izglitibas sisteéma. Formalaja izglitibas sist€éma var Tstenot profesionalo pilnveidi
jauna pakapé vai ieglit jaunu specializaciju. Profesionalo pilnveidoSanos var istenot arl
neformalos i1zglitojoSos pasakumos: kursos, intereSu grupas, tautas augstskolas u. tml.,
bet tie nedod jaunu kvalifikaciju. Profesionala talakizglitiba (PTI) ir izglitibas procesa
sastavdala, kuru nosaka valsts un regionu socialekonomiskas attistibas vajadzibas, iedzivotaju
demografiskais sastavs, vinu vajadzibas, intereses un spé&jas (6). Cilvéka profesionalas sp€jas
ietekmé vina stavokli sabiedriba. Stavokli sabiedriba nosaka ne tikai materialas vertibas, bet
ar1 sociala nozimiba — vairak dod citiem, vairak atzinibas sanem no citiem. Cilvéka kalposana
lidzcilvekiem, spgja biit noderigam, atvieglojot vina dzivi, ir viens no motiviem, kas virza
cilvéka darbibu. Miisdienu pasaule vairak uzsver cilvéka individualitati, individa vajadzibas,
lidz ar to arvien mazak tiek uzsverts ieguldijums, ko sabiedribai un Iidz ar to ikvienam no
mums var sniegt “kalpojosas” specialitates — mediki, skolotaji.

Pécdiploma un talakizglitiba lauj specialistam iegiit jaunas zinaSanas un iemanas, uzlabot
tas, attistot kompetences un profesionalo sniegumu. Diemze€l lielais informacijas apjoms,
kas japarzina medicinas specialistiem, un pedagogiska pieeja (pretstata androgogiskajai)
talakizglitiba rada problémas, kuru risinasana uzlabotu ne tikai izglitibas procesu, bet art
pacientu apriipi un veselibas aizsardzibas sistému kopuma.

Profesionala motivacija

Motivaciju varétu uzskatit par starpposmu vai organisma ieks€ju stavokli, kas mudina, virza
uz ricibu. Tadgjadi motivacija ir uzvedibas energijas avots, un visbiezak to saprot atbilstosi
A. Orlova (20) definicijai — ka “cilvéka un dzivnieka aktivitates procesu determinacija vai
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darbibas stimulu veidoSanas”. Motivacija ir vajadzibas, intereses, tiesibas un citi uzvedibu
veicinoSie un vadosie elementi, kas ar attiecigo darbibu raksturo ari cilvéka personibu (21). Tas
ir iek$&js stavoklis (dazkart nosaukts par vajadzibam, vélmeém, nepiecieSamibu), kas kalpo par
uzvedibas energijas avotu un virziena noteic&ju (13). Motivacija ir process, kura tiek apzinati
merki, notiek izvéle, energijas virziSana mérka sasniegSanai (9). C. D. Berliners un N. L.
Geidzs uzskata, ka cilveku motivi (vajadzibas, vertibas, pamudinajumi, centieni, atticksmes,
intereses) nosaka to, kas viniem ir un kas nav stimuli (4). P&c vinu domam, iek$€ja motivacija
[motivi] saknojas argja pastiprinajuma [stimulu] sistémas. Laika gaita stimuli partop motivos,
tacu, ja cilvekam ir iek$&ja motivacija, stimuli var radit pret&ju iespaidu.

Profesionalas motivacijas pétisanai loti plasi izmanto A. Maslova personibas vajadzibas
struktiras modeli (17). Lai mudinatu cilvéku aktivak darboties organizacija, nepiecieSams
atrast pareizo stimulu. Cilvéka izveli stradat konkréta darba vieta ietekme

1) argjas situacijas analize: darba algas lielums, prieksrocibas, potencialie kolégi uznémuma,
attalums Iidz darbam, transporta €rtibas, darbavietas estétika, kaitigie faktori, normala
darba nedgla vai mainu darbs, stingrs vai brivs darba rezims, uzn€muma prestizs un
uzticamiba, atbildibas ITmenis, iesp&jas apvienot darbu ar macibam, psihologiskais
klimats kolektiva, apbalvojumu un sodu sistéma;

2) savu sp&ju analize: veselibas stavoklis, personigas sp&jas un profesionala

3) piemérotiba, izglitibas [imenis, izturiba pret stresu, radoSs vai monotons darba ritms;
izveletas darbavietas analize: iesp&ja pakapties pa karjeras kapném, darba vaditajs,
profesionala izaugsme, iesp&ja izpaust savu iniciativu un radoSumu.

Darbavietas izvele var notikt arT pavisam citu, sléptu faktoru ietekmé — cilveks izvélas
darbavietu, nemot véra tas socialo nozimibu, un tad piemekIg atbilstoSu amatu vai ari izvélas
darbavietu ka iespéju atrasties noteiktas profesijas parstavju komanda. Sadas situacijas notiek
sava veida kompensacija, vajadzibu apmaina, tacu tie ir atseviski iznémuma gadijumi, nevis
likumsakariba. Viena no Maslova teorijas pamattézém apgalvo, ka cilvéks zaudé darbibas
motivus, ja realitate neattaisno ceribas.

Tomér parasti saskana ar Cugunovas pétfjumiem (12) izskir $adus darbavietas izvéles
motivus:

1) profesionalas motivacijas dominante (noturiga interese par profesiju);

2) profesionalas motivacijas situativa ietekme (dzives apstak]u ietekme darbavietas izvele,

kas ne vienmeér sakrit ar personigo ieinteresétibu);

3) saskana (konformitate).
20. gadsimta 50. gadu otraja puse Frederiks Hercbergs izvirzija divfaktoru teoriju (gandarijums
par darbu). Saskana ar So teoriju profesionalaja vide cilvéku ietekme ieks$€jie un argjie faktori
(10). Teorija uzskatama par Maslova teorijas savdabigu turpinajumu. Tas pamata ir

* higiénas (argjie) faktori,

* motivacijas (ieksg€jie) faktori.
Arégjie (higienas) faktori, pec F. Hercberga domam, ir darba vietas iek$gja kartiba, augstakstavoso
personu atticksme, darba apstakli, attiecibas ar kolégiem, alga, socialais stavoklis un drosiba.
Ja S0 nosacijumu nav vai tie ir nepiemeéroti, iestajas neapmierinatiba.
IekSgjie (motivacijas) faktori ir tie, kas rada motivaciju stradat, rada apmierinajumu par
paveikto darbu:

* ieguvumi,

e atziSana,

* izaugsme,

* interesants darbs.

= 236 —
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F. Hercberga teorija tikusi daudz kritizeta, jo cilvéku vajadzibas ir atSkirigas — ne vienmér
apmierinatiba ar darbu garant€ labus darba rezultatus. Tomer Hercberga teorija pieminama
ka pamats musdienigai atticksmei profesionalaja vidé — &tiska vadiba un sociala atbildibai
par stradajosajiem (18).

Organizaciju psihologija motivacijas p&tisana svarigas ir ar vairakas citas teorijas (23):

Kleitona P. Alderfera vajadzibu teorija (2) (ERG — exsistence, relatedness, growth — eksistence,
ciena (3. un 4. vajadzibu limenis péc Maslo) un izaugsme). Saskana ar So teoriju pastav tris
hierarhiski pakartoti vajadzibu limeni:

 cksistences (fiziologiskas un drosibas) vajadzibas,

» cienas (saskarsmes) vajadzibas,

» vajadziba p&c izaugsmes (pasistenoSanas).
ERG teoriju m&dz uzskatit par Maslova teorijas vienkarSotu variantu.
D. Maklelanda (19) iegiito vajadzibu teorija. Saskana ar to vajadzibas ir nevis biologiski
noteiktas, bet gan veidojas dzives gaita. Tiek izSkirtas tris vajadzibas: vajadziba péc sasnie-
gumiem, vajadziba péc varas, vajadziba p&c attiecibam.
V. Vruma (26) ekspektaciju (palavibas) teorija publicéta 1964. gada. Vins uzskatija, ka sekmiga
darba veikSana notiek, ja

» cilveks izvelas darbibu ar lielako motivjoso speku,

* motivgjoso speku veido 3 percepcijas (t. ., M=E * [ * V).
- ekspektacija (gaidas) — piepiiles novértéjums mérka sasniegSanai,
- starpnieciba (instrumentality) — novert€jums par ricibas sekam,
- valence — ricibas seku rezultata novert&jums.

Dz. S. Adamsa (1) taisniguma teorijas pamata ir apmainas princips starp darbinieku un
organizaciju un tas, vai darbinieks to uzskata par taisnigu, t. i., vai ir adekvatas darba un
atalgojuma proporcijas, salidzinot savu un citu darbinieku darbu un algas.

20. gadsimta devindesmito gadu sakuma paradijas jauna motivacijas teorija — mérku
izvirzisanas teorija, ko formul&ja Edvins Loks (E. Locke; 16). Saskana ar So teoriju mérkiem
jabut vidgji sarezgitiem, specifiskiem konkrétai darbibai un precizétiem katram individam
organizacija. Atalgojumam jabiit cieSi sasaistitam ar mérka sasniegSanu, lai nodroSinatu
motivacijas pastiprinajumu. Lidzdaliba mérku izvirziSana ir motivs.

Krievu sociologi A. un K. Radugini uzskata, ka profesionalais cikls ir viens no socializacijas
veidiem. Ta ir personibas sociala, profesionala veidoSanas, kas veido sabiedribas vértibu
sistemu, kura to uztur.

Profesionalas motivacijas faktori un teorijas darbojas efektivi, ja tieck nodroSinata kompleksa
to ieveroSana. Motivacijas veidoSanas probléma vél arvien tiek plasi apspriesta un pétita.
Situaciju apgriitina fakts, ka motivaciju eksperimentala cela pétit ir sarezgiti.
Medika profesijas izveles motivi un talakizglitiba medicina
Medika profesijas izvéles motivi ir $adi (25)":

e vélme arstét cilvekus,

e veélme mazinat cilvéku cies$anas,

* iespgja rupéeties par tuvinieku veselibu,

 profesijas prestizs un gimenes tradicijas,

* velme risinat zinatniskas problémas,

* iespéja rupéties par savu veselibu,

' G. Svence atsaucas uz krievu psihologu Vasilkova un Ivanova 1997. gada publicétu darbu
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+ iespgja ietekmét citus cilvekus,

* medicinas preparatu pieejamiba,

* materiala ieinteresétiba.
G. Svences darba “Pieauguso psihologija” (25) minéti $adi aspekti, kas veido profesijas
prestizu:

1) personibas socialo un profesionalo dispoziciju sist€ma,

2) cilvéka domingjosie profesionalie motivi,

3) noteiktu profesionalas uzvedibas tipu un Sim tipam atbilstoSo profesionalo mérku

sasniegSanas metodes un lidzekli.

Pasreiz sabiedriba tik plasi apspriestais nozares prestizs, attiecksme pret arstiem, ciena (vai
neciena) rosina pétit Latvijas mediku domas par $o jautajumu.
Medika profesija, lidzigi ka citas profesionalajas jomas, motivgjosi darbojas ar1 darba laiks,
kas ir atSkirigs no visparpienemta, drosiba par darba saglabasanu, profesionalas izaugsmes
iesp&jas un interese par darbu. Interese par darbu ir viens no svarigakajiem Iidzekliem, kas
motivé darbu, jo interesantd darba cilvéks pasaktualizé spé&jas, realizé savu psihologisko
potencialu.
Ta ka diagnostiska radiologija loti licla méra saskaras ar jaunajam tehnologijam, runajot
par talakizglitibu radiologija, jamin L. HirShorna ( L. Hirschorn; 11) uzskats, ka, pieaugot
tehnologiju ietekmei darba, iesp&jama $adu jaunu iezimju paradisanas:

+ palielinas nepiecieSamiba p&c augsta elastiguma Itmena riciba, jo rodas darba koncepcija,

kas pieprasa maciSanos, pielagoSanos un iesaistiSanos kontrolg,

» kiberngtikas sisttmas masinas un cilvéki kontrol€ cits citu, respektgjot kludu tipus:
masinas kontrol€ paredzamas jeb pirmas pakapes kliidas, cilveki kontrolé neparedzamas
jeb otras pakapes klidas. Darbinieks kltist no kontrolgjama elementa par kontroles
kontrolétaju,

+ attistas macisanas kultlra, pieaug neparedzamibas fenomena nozimigums, jamacas
saprast vardos neizteiktas zinaSanas, jajiit interpersonalie procesi un jaizverte
organizaciju struktiira.

Jaunas tehnologijas neierobezo socialo saskarsmi, to dé] nepieaug eksaktais informacijas
apmainas celS. Jo augstak attistitas digitalas tehnologijas, jo vairak pieaug informacijas
nozimigums un apjoms, aizvien lielaku nozimi iegiist neformala maciSanas un saskarsme ka
jauns informacijas un zinaSanu apmainas veids.

V. J. Klensijs (Clancey W. J.; 5) profesionalo zinasanu veidoSanas celu medicina skaidro
péc §adas shemas (sk.1. att.)). Saja shema ieksgjais aplis atspogulo ikdienas pieredzg iegiito
informaciju — pacientu slimibas ve€stures un simptomi — un §is informacijas aptversanu,
sakaribu mekléSanu. So procesu varétu nosaukt par zinaganam darbiba. Tas ir “klusas”
zinaSanas bez faktiem un teorijam, bet ar uztveramajiem objektiem, laika izjitu, daudzam
prioritatém un automatiskam procediiram. ST ir prakses rutinas dala.

Nakamais aplis — rekonceptualizacija — ir situacijas aptverSana, kad tiek

* apzinata un verteta situacija,

» parskatita informacija par pacientu (pasreizgja situacija, ieprieks parciesto saslimsanu
un profesionalas darbibas analize, ka arT dzives apstaklu analize),

» piemeklétas lidzigas, ieprieks pieredz€tas situacijas,

» logiska seciba sakartoti notikumi,

* izvirzitas iesp&jamo iemeslu versijas,

* parvertéti piemérojamie novérojumi, teorijas un likumsakaribas.
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Elidu mekléiana
Rekoncepmalizdcija

- =

1. att. MaciSanas un pasaules uzskatu maina medicina

Kontaktgjoties profesionalo organizaciju pasakumos, notiek profesionalas pieredzes apmaina,
tiek iegiita jauna pieredze bez praktiskas darbosanas. Tas notiek, parrunajot katra individualo
pieredzi, analizgjot problémsituacijas no atseviska individa personigas pieredzes — ka norit&ja
cita [idziga situacija, kadas kladas tika pielautas, ka probléma tika atrisinata. Sadas apspriedés
notiek darba maciSanas (24).

ZinaSanu parskatiSanas jeb refleksijas un rekoordinacijas faze var iegiit jaunas prasmes, jo
jauniegiita informacija tiek lietota cita laika un citada veida. Lai ieglitu jaunu pieredzi, var
parskatit jau paveiktu darbu, analizgjot situaciju un izvertgjot, ko vargja paveikt efektivak.
Rekoordinacija notiek vel efektivak, ja sadarbojas vairakas nodalas, klinikas vai plasa méroga
profesionalas organizacijas. Ieklaujoties rekoordinacijas grupa, katra jauna persona, kas ir no
citas nodalas, cita rajona, ar citam kompetenc€m, ienes arT jaunas kultiiras perspektivas, kas
ietekmé grupas darbibu. ST faze tiek apziméta par starpkultiiru ietekmes fazi.

Kopuma katrs jauns pacients nozimé nelielas izmainas vertibas, pieredz€, darbibas, likumos
un Sablonos. Problematisku situaciju noreguléSana paredz Sablonu, darbibu un likumu
parskatiSanu. Tas ir racionalais maciSanas stils, kuram, péc V. Klensija domam, raksturigas
Sadas doktrinas:

1) katra saskarsme ar pacientu ir probléma, un katrs diagnostikas vai arstéSanas gadijums
ir problémas risinasana;

2) “zinasSanas” tiek pielidzinatas faktu un teoriju parzinasanai, sapraSanas un izpratnes
process tiek uztverts ka to lietojums.

Pretstata Klensija izvirzitajam racionalajam maciSanas stilam Dz. Djiijs (Dewey, 7) un
Dz. Beitsons (Bateson; 3) sekmgjusi pieeju, kas ir labi pazistama filozofija, antropologija,
sociologija un ko musdienas sauc par situacijas izpratni. Atbilsto$i Sai pieejai sapraSana
ir sp&jas noteikt 1idzibu un atskiribu, ka ar7 sp&jas saskanot uzskatus un darbibas, sp€jas
iegiit informaciju un to interpretét. Gan filozofiski, gan arT empiriski ar ikdienas maciSanas
modeliem un jauniem neirologiskiem modeliem ir pieradits tadas epistemologiskas izpratnes
neadekvatums, kas identificé zinasanas ar aprakstiem (22).

Kopuma macisanas process medicina (ka jebkura cita kompleksa darbibas vai domaSanas
sféra) ir gan teorija, gan darbosanas, gan pieredze. Lidz ar to maciSanas ir ne tikai pieeja
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faktiem un manipulé$ana ar Siem faktiem un teorijam, bet ar1 to uztverSana, aptverSana,
piedaliSanas un lietoSana jauna veida.

Vel viens situacijas izpratnes lietojums ir situacijas lokalas un globalas kontroles konflikta
izpraSana. Lokala kontrole ir individu un nelielu grupu sadarbiba medicinas iestade pacienta
apriipei. Globala kontrole ietver likumus un standartus, ko pienémusi slimnicas, profesionalas
organizacijas, apdro$inasanas kompanijas un valdiba. IkdieniSkas problémas rodas situacijas,
kas neatbilst standarta gadijumiem, kad visparpienemta arsté€Sana nav efektiva. Jauna tipa
problemas rodas situacijas, kad likumdoSana japieméro konkrétu nestandarta gadijumu
risinaSanai. Cilvéki ik dienas atrodas starp konkr&to darbibu un vispargjiem teorétiskiem
spriedumiem, censoties “ieramét” jaunas situacijas zinamos scenarijos un piemérot vecas
zinasanas jaunu situaciju risinasanai.

Racionala maciSanas stila parstavji uzskata, ka medicina notiek zinasanu apjoma pieauguma
monotons process, kura iesaistita visa pieredze un teorétiska informacija. Situacijas izpratnes
pieeja paredz mijiedarbibu starp teoriju un praksi. Labas, efektivas, kvalific€tas un piemeérotas
prakses pamata ir teorétiskas zinasanas. Teor€tiskas zinasanas savukart nostiprinas prakse,
bet prakse nav nesapratiga sekoSana teorétiskajam zinaSanam. Praktiskaja darba medicina
nepietiek labi parzinat profesionalo organizaciju izstradatas vadlinijas par ricibu konkrétas
situacijas, jo ir gadijumi, kad pacienta veselibas vai dzivibas nodrosinasanai nepiecieSama
neordinara pieeja arstniecibas metodém un vadlinijam. Arstam jaspéj §adu pieeju atrast un
lietot.

Diagnostiskas radiologijas specialitates izvéles motivi, attieksme pret
specialitati un talakizglitibu

2004. gada maija anketas tika izdalitas 150 respondentiem (t. i., 60% mérkauditorijas), no
kuriem atbildet piekrita 54 (t. 1., 20% meérkauditorijas). P€tjjuma norises gaita bija vérojams,
ka atteikuma pamata galvenokart ir nevéléSanas iesaistities jebkadas aktivitates, kas nav
obligatas un kam nav redzams tulitgjs “taustams” rezultats, un nesp&ja un neveéleésanas saskatit
tajas kaut vai iesp&jamu jégu.

Lidz ar to var uzskatit, ka zinama méra p&tijums identific€ izveletas mérkauditorijas aktivakas,
pozitivak motivétas dalas attiecksmes un nostadnes, kas tiks nemts véra iegiito rezultatu
interpretacija.

1. tabula
Respondentu sadalijums péc vecuma un dzimuma
Specialitate Dzimums Vecums
Viriesi Sievietes <40 40-60 >60
Radiologi skaits 17 37 22 26 6
% 31,5% 68,5% 40,7% 48,1% 11,1%

Lai iegiitu priekSstatu par diagnostisko radiologu attiecksmi pret veicamo darbu, aptaujas anketa
tika ieklauts jautajums par gandarjjumu specialitate (sk.1. tab.). Jautajuma formul&jums: “Vai
esat apmierinats ar specialitati?”. lesp&jamie atbilzu varianti un rezultati atspoguloti 2. tab.

2. tabula
Respondentu apmierinajums ar specialitati atkartba no piederibas specialitatei
Radiologi (%)
Loti apmierinats 40,7
Apmierinats 55,6
Neapmierinats 37




3. Curricula development for the basic and secondary school teacher education

Parsteidzoss atklajums ir radiologu neapmierinatiba ar specialitati. Ja atceramies, ka lielaka
dala aptaujato radiologu bija vecuma no 40 lidz 60 gadiem (tas ir sasniegto panakumu
saglabasanas posms (p&c Supera,1957) vai posms — darbs sabiedribas laba (p&c Heivighersta,
1964, 25)), jadoma, cik efektivs ir o radiologu darbs un iesp&jama lidzdaliba jauno kolégu
izglitibas procesa. Atklatas tendences iemesli turpmak biitu japéta tuvak.

Izanaliz&jot apmierinatibu ar specialitati dazadas vecuma grupas (sk. 3. tab. un 2. att.),
apstiprinas 40 1idz 60 gadu veco radiologu neapmierinatiba, bet vél jo neticamak skiet fakts,
ka arT cilveki, kas ir jaunaki par 40 gadiem, ir neapmierinati ar savu specialitati. Nemot véra
ekonomisko situaciju, §1s neapmierinatibas pamata varétu biit medicinas darbinieku relativi
zemais atalgojums.

3. tabula
Respondentu apmierinatiba ar specialitati dazadas vecuma grupas (%)
<40 gadiem 40-60 gadi > 60 gadiem
Loti apmierinats 48,9 25 57,1
Apmierinats 48,9 71,4 429
Neapmierinats 2,2 3,6 -

80+

60

401"

<40 gadiem 40 - 60 gadi > 60 gadiem

H loti apmierinats O apmierinats O neapmierinats

2. att. Respondentu apmierinatiba ar specialitati dazadas vecuma grupas

Tomer neizpratni rada radiologu ieinteresétibas novertejums sava specialitaté — 30% aptaujato
radiologu atbildgja, ka specialitate (radiologija) vinus neinteres€. No vienas puses, ja $o atbilzu
skaits butu mazaks, tas buitu saprotams, nemot véra neapmierinatibu ar specialitati, bet §is
analizes rezultati rada, ka 30% ir neieintereséti, bet 5,8% — neapmierinati, tatad lielaka dala,
kas nav ieintereséti specialitate, tomer ir apmierinati.

Turpmakais jautajums ir logisks turpinajums iepriek$€jam. Kas gan Siem cilvékiem lika
izveleties savu specialitati? (sk. 4. tab.)

4. taula
Radiologa profesijas izveles iemesli (skaits)
Radiologi
Interese 38
Tradicijas 1
Informétiba 4
Prestizs 3
Alga 2
Isa darba diena 6
Gars atvalinajums 5
Izaugsme 10
Specialitate svariga arstésana -
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Redzam, ka biezakie iemesli tomér ir interese par darbu un izaugsmes iesp&jas, bet aptaujatie
radiologi profesijas izv€li nepamatoja ar specialitates nozimibu veselibas aprupé.

Tomeér, analiz&jot aptaujas anketas, redzam ari, ka, izveloties specialitati, 18% aptaujato
mingja tieSi izaugsmes iesp€jas, bet pasreiz izaugsmes iesp&jas noliedz vai neredz 44,5%
respondentu (sk. 5. tab.).

5. tabula
Karjeras izaugsmes iespéju novértéjums radiologija (%)
Radiologi

Loti labas 3,7
Labas 24,1
Drizak labas 27,8
Nav 24,1
Nezinu 20,4

Mgéginot noskaidrot viedokli par radiologa nozimi arstéSana (sk. 6. tab.), redzam, ka dala
radiologu savu specialitati uzskata par nesvarigu, tas liecina par specialitate stradajoso cilvéku
samera zemo pasapzinu.

6. tabula
Radiologa nozimes novértéjums arstésana (%)
Loti butiska | Butiska atseviSkos Papildinosa Nesvariga
gadijumos
Radiologi 53,7 31,5 13 1,9

Lai labak izpratu diagnostiskas radiologijas specialistu vidé valdoso noskanojumu, respon-
dentiem tika uzdots jautajums ar1 par specialitates prestiza pasvertejumu (sk. 7. tab.).

7. tabula
Radiologa specialitates prestiza vertéjums (%)
Loti prestiza Prestiza Drizak Nav prestiza Nezinu
prestiZa
Radiologi 1,9 14,8 38,9 42,6 1,9

Nemot véra rezultatus, peécdiploma izglitiba (runajot ar radiologiem) 1pasi jaakcent€ specialitates
nozimigums arstésana un izaugsmes iespé&jas (vairak akcent&jot kompetences biitiskumu).

Saskaroties ar radiologu pesimistisko attieksmi pret karjeras izaugsmes iesp&jam, nakamais
jautajums ir par iemesliem, kas liktu padzilinati apgit kadu radiologijas nozari (sk. 8. tab.).
Redzam, ka radiologiem butiskaki ir socialie un monetarie nosacijumi, tomér domingjosais ir
pasaktualizacija — redzesloka paplasinasana, karjera, kompetence un privatprakses dibinaSanas
iespgjas.

8. tabula
Padzilinatas specializacijas iemesli radiologijas specialitate
Iemesli Radiologi (%)
Cienas dg] 7.4
Administracijas vélme 13
Piemaksas dg] 16,7
Karjeras dél 14,8

Kompetencei 37
Redzesloka paplasinasanai 68,5
Privatprakses dibinasanai 7.4

242
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Analizgjot iemeslus, kas ietekmé diagnostiskas radiologijas formalo macisanos (sk. 9. tab.),
redzam, ka domin€ paSaktualizacija, ka neatnemama izglitibas sastavdala tiek minéti ar1
socialie kontakti.

9. tabula
Iemesli, lai piedalitos pécdiploma izglitibas pasakumos
Iemesli Radiologi (%)
Sekot jaunajam 50
Biit zinoSam 70,4
Jaunai pieredzei 31,5
Administracijas pavéle 3,7
Piemaksa pie algas 1,9
Karjeras izaugsme -
Satikt kolégus 22,2
Savas profesionalitates apstiprinasanai 44,4

Iepriek§ mingtie dati butu janem véra, kvalifikacijas kursiem veidojot programmas, lai to
klausitaji varétu izvéleties vélamos maciSanas veidus — tikai lekcijas, lekcijas ar praktiskam
nodarbibam, gadijumu demonstracijas un darbu profesionalo intereSu grupas.

Lai arT aptaujas anketas tika uzdoti jautajumi, kas palidz&tu spriest par motivacijas veidoSanas
motiviem diagnostiskas radiologijas kursa apguvé, radiologiem tika jautats, ka vini pasi verté
savu motivaciju (sk.10. tab.).

10. tabula
Radiologu pecdiploma izglitibas motivacijas pasvertéjums (%)
Radiologi (%)
Augsta motivacija 13,0
Ir motivacija 57,4
Vidgja motivacija 29,6
Drizak zema motivacija

Apkopojot visu iepriek§ noskaidroto, jasecina, ka anketds minétie biezakie specialitates
izveles iemesli ir interese par specialitati un izaugsmes iesp&jas $aja specialitate. Nosauktie
iemesli atbilst J. Iljina gramata “Motivacija un motivi” citéto Cugunovas darbavietas izvéles
motivu pamatojumam, ka arT apstiprina, ka specialitate stradajosie cilveki pamata ir ar augstu
personibas vajadzibu Iimeni, kas atbilst A. Maslova definétajam ceturtajam un piektajam
vajadzibu Itmenim un Dz. BoirT defingtajam augstakajam motivacijas Itmenim.

Nesaprotama ir paradiba, ka 30% anketto radiologu specialitate vairs neinteres€, bet
vini turpina stradat. Acimredzot 1 iemesla dél anketas paradas atbildes par specialitates
nelietderibu, par apzinu, ka esi lieks, un par neapmierinatibu ar specialitati.

Analizgjot anket€Sanas rezultata iegiitos datus un izmantojot SPSS 11.5 programmnodrosinajumu,
iegiistam 3a, 3b, 4a, 4b un 5a, 5b attela redzamos rezultatus par motivacijas novertgjuma
saistibu ar profesijas interesantuma un prestiza novert€jumu un apmierinatibu. Lai ar1
korelacijas koeficients nav liels, tomér pastav zinamas sakaribas starp Siem parametriem.

Tiem arstiem, kas savu profesiju uzskata par neinteresantu, ari paSnovertgjums par motivaciju
macities ir zems. Lai ar1 specialitate atzita par neinteresantu, pastav augsts pasnovertejums par
motivaciju macities. To var€tu saistit ar apziniguma Iimeni, bet nav iesp&jams, ka tas tomer ir
saistits ar izdzivosanas nepiecieSamibu pasreiz€jos apstaklos un nesp&ju mainit situaciju.

Var domat, ka dala radiologu neuzskata specialitati par interesantu, bet taja pasa laika ir
apmierinati ar iesp&jam, ko ta sniedz — isaka darba diena, garaks atvalinajums, iesp&jas
ietekmét cilvékus, neuznemoties atbildibu un nesadarbojoties ar kolegiem.
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4a att. Korelacija starp motivacijas novertejumu un apmierinatibu ar specialitati

hWotivicija Apmierin atiba
Pearson Correlation 275"
Sig. (2-tailed) ,028

Sum of Squares and

Cross-products 6,000
Covariance 095
i 54
*. Correlation is significant atthe 0.05 level (2-tailed).
M otivacija Apmierinatiha
Spearman’s Caorrelation Coeflicient ,269*
rho Sig. (2-tailed) 032
& G4

*. Correlation is significant at the 0.05 level (2-tailed).

4b att. Korelacija starp motivacijas novértéjumu un apmierinatibu ar specialitati
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Cilvekiem, kas ir loti apmierinati ar specialitati, uzskata, ka ir motiveéti macities (motivacija
ir augsta vai ir); cilvéki ar vidéju apmierinatibas lIimeni ir arT ar vidéju motivacijas Iimeni,
bet tiem var biit ar1 loti augsts motivacijas [tmenis. Tie respondenti, kas apgalvoja, ka ir
neapmierinati ar savu specialitati, péc korelacijas datiem ir ar vidéju motivacijas Itmeni
macities, bet Sie respondenti nav uzskatijusi, ka to motivacija macities varétu but zema.

100

80

60

7 Il oti prestiza
B8 prestiza

B drizak prestiza
77 nav prestiza

i

i W } [ Inezinu

a

ir motivacija  drizak zema

Sa att. Korelacija starp motivacijas novertéjumu un specialitates prestiZza novertéjumu

Motivacija Prestits
Fearson Correlation -,284*1
Sig. (2-tailed) 008
i 87
= Caorrelation is significant at the 0.07 level
Motivicija Presti¥s
Spearman's rho Carrelation Coefficient 2791
Sig. (2-tailed) 009
M a7

*=*_Correlation is sianificant atthe 0.01 level (2-tailed),
5b att. Korelacija starp motivacijas novértéjumu un specialitates prestiZa novértejumu

Izvertgjot atbildes par specialitates prestizu, cilvéki, kas nezinaja atbildi uz So jautajumu, ir
drizak ar zemu motivaciju macities (100% gadijumu), bet saméra liels $adu atbilzu skaits ir
bijis cilvékiem, kas apgalvojusi, ka savu motivaciju macities uzskata par augstu. Respondenti
ar augstu vai samera augstu motivaciju macities ir parlieciba, ka specialitate ir prestiza.

Secinajumi

1. Medika profesija lidzigi ka citas profesionalajas jomas motivejosi darbojas ar1 drosiba par
darba saglabaSanu, profesionalas izaugsmes iesp&jas un interese par darbu.

2. Interese par darbu ir svarigs motivgjosais faktors, jo interesanta darba cilvéks pasaktualize
sp&jas, realizé savu psihologisko potencialu.

3. Peétfjuma rezultata konstatétas Sadas problémas:
a) neieinteres€tiba specialitate,
b) neparliecinatiba par specialitates vértibu un nozimibu veselibas apriipg,
c) parlieciba par profesijas zemo prestizu.

4. Atklata korelacija, kas apstiprina sakaribu starp zemu motivaciju macities un uzskatu
par profesijas zemo prestizu — motivacijas macities pasvertéjums ir zems cilvékiem, kas
uzskata, ka specialitate ir neinteresanta.
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Summary

The expanding scope of information and impact of the new technologies in medicine, especially
in radiological diagnostics, causes new demands for further professional development of the
specialists, and this targeted education becomes especially topical. Due to the low prestige of
medicine in our society on the one hand, and the standards and demands of the EU, on the other
hand, motivation becomes a special issue of research. This article deals with the analysis of the
publications on professional motivation, development of motivation for medical specialities.
Besides, the author illustrates the findings from the data collected among specialists of
radiological diagnostics with the aim to identify their specific features of motivation, attitudes
towards their speciality and visions on their further education.

Keywords: adult education, further education, radiology, postdiploma studies.
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AN OVERVIEW OF THE APPROACH TO CONTENT OF
LEARNING AND SECOND LANGUAGE INTEGRATION

IESKATS MACISANAS SATURA UN OTRAS VALODAS
INTEGRESANA

Diana Liepa
University of Latvia, Faculty of Education and Psychology

Abstract

This study is devoted to the theoretical approval of the significant role and use of integration of
language and content learning in teaching foreign languages.

Recently secondary schools and higher educational institutions throughout Europe have encouraged
the integration of language and content learning. This has provided a reason for innovative pedagogy,
leading to a growing number of publications to understand and develop the principles and the practice
for effective teaching of English through content.

The main idea of teaching English through content is that language acquisition occurs not in a linear
sequence but in meaningful “chunks”. Students’ use of English is challenged and developed in a natural
communicative way. The focus of content and language integration lesson is on the topic or subject
matter. During the lesson students learn about the subject using the language they are learning.

The aim of the research: to prove that integration of language and content learning may provide
attractive and cognitively challenging opportunities for students to engage in purposeful and
motivating language learning.

The object of the research: process of learning a foreign language.

Methods and methodologies: Work with literature analyzing and synthesizing different opinions
and concepts. Some elements of this approach took place in the work with students.

Keywords: language and content integration, sheltered subject-matter instruction courses, theme-
based courses, development of curricula and materials.

The theoretical and practical background

Attempts to give priority to meaning in language teaching are not new. Approaches encouraging
demonstration, imitation, miming, proposals supporting translation, explanation, and
definition as aids to understanding meaning have appeared at different times in the history
of language teaching. Language teaching methodology is divided into two important types
of approaches:

1) using a language (speaking and understanding),
2) analyzing a language (learning grammar rules).

Both the Classical Greek and Medieval Latin periods are well known by an emphasis on
teaching people to use foreign languages. They provided children with higher learning only in
these languages (Greek then Latin) all over Europe. They used these languages in philosophy,
religion, politics, and business.

We can assume that teachers used informal and direct approaches to convey the form and
meaning. They did not use language textbooks.

During the Renaissance, the formal study of the grammar of Greek and Latin became popular
through mass production (Howatt, 1997, p. 106).

The focus in language study turned back to using language rather than analysis during the
17* century. The most famous teacher of this time is Jan Comenius, a Czech who published



3. Curricula development for the basic and secondary school teacher education

his books about teaching between 1631 and 1658. The main ideas of his suggestions are as
follows: the value of language is promoting exploration of the outside world; make language
teaching meaningful (Komenskis, 1992, p. 150).

Throughout the history of foreign language teaching, the word “content” has had many
different interpretations. Historically in methods such us grammar-translation, content was
connected with the grammatical structures of the target language. Vocabulary and grammar
were emphasized. Reading and writing were the primary skills that the students worked on
(Larsen-Freeman, 2000, p.18). Communicative approaches define content in a different way.
Content is defined as the terms of concepts, or notions, which such forms are used to express,
and the communicative functions, which they are used to perform (Widdowson, 1990, p. 159).
In audio-lingual method, content consisted of grammatical structures, vocabulary, sound
patterns presented in a dialogue form. The content of natural approach lesson might be a
game in which students use language for problem solving.

Another definition has interpreted content in content and language integration approach. In
this interpretation content is the use of subject matter for second language teaching purposes
(Snow, 1991, p. 315).

The subject matter may consist of topics or themes selected for students’ interest or need.
This could be anything that interests them from a serious science subject to their favourite
film, book etc.

What is content and language integration? There are very many definitions and inter-
pretations:

* Content and language integration focuses on meaning rather than form. There is no
overt error correction (Crandal, 1987, p. 4).

* Content and language integration is the use of subject matter for second language
teaching purposes (Snow, 1991, p. 315).

* Content and language integration is an integration of the language with learning of other
than a language content, often academic subject matter (Larsen-Freemen, 2000, p. 137).

» Content and language integration is the method of foreign language instruction in
which the main topics that are taught come from the regular curriculum or content
areas (Curtain, Martinez, 1991, p. 201).

* Content and language integration is ... an approach to language instruction that
integrates the presentation of topics or tasks from subject matter classes within the
context of teaching a second or foreign language (Crandall, Tucker, 1991, p. 187).

» Content and language integration refers to an approach to second language teaching
in which teaching is organized around the content that students will acquire, rather
than around a linguistic syllabus (Rodgers, Richards, 2001, p. 204).

* Content-based instruction is the mastery of a new subject matter and the provision
of comprehensible L2 input and output through cumulative task-based interaction
sequences in academic style and driven largely by authentic materials such as learners’
language, academic real life, and learning skills are fostered in a positive, cooperative,
and supportive environment (Jourdenais, Shaw, 2006, p. 4).

There is a difference between an approach and a method. An approach is general; a method
is a specific set of procedures. The author’s definition is the following:

Content and language integration is an approach to second language teaching in which
language acquisition occurs with meaningful, understandable input.

Defining characteristics of content-based instruction:

+ Students learn language through other content areas;
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» Other content areas could be taken from curricula only partly and used during studies
as some extracts. It could be a part of studies, for example, introduction or the main
themes of a particular subject, and it could also be the whole programme of studies.

» Content areas are relevant regarding the students’ needs; they could be used in different
ages (primary school, secondary school, higher education).

» A focus is on the development of academic and professional language and subject
knowledge.

The foundations of the CBI can be found from the eighties by Crandall, Snow, Krashen,
Cummins, Nunan, Widdowson, Marsh, Larsen-Freeman, Long, Ellis etc.

Content and language integration is one of the most representative contributions to foreign
language pedagogy nowadays. Many authors have paid attention to this approach such as
Celce-Murcia, Richard and Rodgers, Curtain, Martinez, Shannon, Padilla, Amado, Halford,
Fairchild, Duenas, Jourdenais, Shaw and many others.

According to Krashen (Krashen, 1989, p. 7) the second language acquisition happens when
the learner receives comprehensible input, not when the learner is memorizing vocabulary
or completing grammar exercises. In content and language integration, the focus is on the
subject matter and not on the form. What we say is more important than how we say it.
This is the main idea of the content-based instruction, but from the other side, content and
language integration generally has strong language orientation for Academic purposes. The
main instructional goal is to educate second or foreign language students to perform academic
tasks at school, college, university.

As teachers, we have to provide comprehensible input since we know the students who are
in front of us and we can react appropriately to them in a way that, for instance, a course
book or tape cannot. We know how to talk. Even if students do not understand every word
we say, they do understand the meaning of what we are saying. In these learning situations
the language is of personal importance to the students.

According to Nunan, learners do not learn one separate item perfectly. They learn numerous
things simultaneously. The development rate and speed are determined by a complex interplay
of factors related to pedagogical interventions (Carter, Nunan, 2001, p. 88).

Snow provides a framework for integration of content and language teaching, which says
that language learners must be exposed to academic learning through systematic, planned
instruction. Language and subject teachers work collaboratively to define two types of
language teaching objectives. These objectives are derived from content curriculum, the
second/foreign language curriculum and needs analysis, as well as the ongoing evaluation of
student’s progress.

The first type of objectives refers to the language relevant for the content. This is the language,
which students acquire to master the content in any given subject. Students will not be able
to handle the demands of the academic tasks without appropriate lexical units and scope of
language. The second objective is language itself, which includes different types of language
and allows teachers provide students with practical exercises, which include grammar items
whose complexity is appropriate to the student’s language level.

In English cross-curricular approaches, teachers have to resolve some of the tensions
between curriculum and language acquisition. Cross-curricular approaches aim to provide
the following:

» All teachers are responsible for the academic growth of the second language students.

+ Content-based instruction requires appropriate materials, which integrate teaching
language skills and vocabulary with the content.

* Choice of appropriate models.
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An important stage in planning content is the analysis of students’ linguistic and educational
needs. When the language and learning demands are analyzed simultaneously, there are
greater opportunities to plan the transfer of skills and operate at the level of discourse, avoiding
operating only with simple sentences (of word level). Teachers are then able to establish both
language acquisition and learning objectives (Nunan, 1992, p. 15).

Widely speaking, intuitive approaches are those that give us most help in thinking up the
possible content in the first place. Analytical techniques, in its turn, tend to be the most
useful ones when we have generated a few ideas and are ready to see how they hang together.
In reality, we are thinking both intuitively and analytically. Sometimes one predominates,
sometimes — the other (Nunan, 1992, p. 54).

Teachers use content and language integration approach in different ways from country to
country. For instance, Immersion programs (North America), first established in 1965 in
the suburb of Montreal, Canada. One can find Immersion programs across Canada and the
United States providing education in foreign languages such as French, Spanish, German,
and Chinese... (Baker, 2002, p. 279).

There are many similarities in the ways teachers integrate content and language, especially in
the immersion education, and bilingual education. In fact, they are not the same. The author
of this study agrees that the main ideas about the meaningful use of the second language to
teach and acquire basic subject matter are the same. Bilingual education differs due to the
ability to use two languages, and the educational aim includes meeting of the specific needs
of individuals and groups. Bilingual education aims to offer the best ways of giving general
effectiveness of education for linguistic minority students and to destroy social barriers and
cultural separations for them.

The Austrian Education Act of 1986 encouraged an increasing number of schools to teach
foreign languages across the curriculum. In France some classes were set up in the 1970s
where PE and Art were taught in foreign languages.

There are at least two major European centres for promoting English across the curriculum:

e First, the European Centre for Modern Languages, established with the European
Union funding in Graz. Austria has a flourishing LAC network, linking teachers from
Austria, Latvia, Poland, Romania, and Ukraine etc. Activities include conferences,
newsletter, and material production.

* Second, the European Network for Multilingual Education, based in the Netherlands,
joins teachers from many countries.

In 1992, under the auspices of the “European section”, a large number of schools began
teaching subjects in a variety of foreign languages. In 1996 there were 252 European Sections
in French lyceums, 68 of which used English as a target language.

Content and language integration approach is being applied in some countries, but it has not
become a part of teacher training programmes.

Several European organizations specializing in content and language integration projects have
emerged, including UNICOM, EUROCLIC, and TIE-CLIL.

In the UK incentive comes from the Content and Language Integration Project hosted by the
National Centre for Languages. Another research takes place at the University of Nottingham
in teacher training and development courses.

In the Cobalt program teachers learn to attend to both content and language in their planning,
instruction and assessment.

Teachers practice education through a minority or a national language, for instance, in Spain,
Wales, and France.
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Most of the content and language integration programmes are experimental; they do not
include a sufficient amount of empirical studies.

Content and language integration in adult learning

Experience shows that teaching language to adult students, whose interests and work are not
connected with the foreign languages is a very difficult and slow process. In most occasions this
work is formal, without real success. We can find the reason for it in students’ motivation.

Adult learners vote with their feet. If they feel the class is not meeting their needs to some
acceptable degree, they simply go or do not come at all (Celce-Murcia, 1991, p. 405).

How to motivate adult students? Experience shows that when learning language by using
course books, the level of motivation is lower than if teaching particular subjects. If students
enjoy what they are doing, they will make the effort to learn.

Adult students differ from school students — the adults have life experience, they have
maturity and understanding of priorities. They are always busy, but more responsible for
their own learning. They need to participate in it. Modern language learning integrated with
other subjects provides opportunities for developing learners’ autonomy, and this is one of
the main goals of education. It is an ability to think critically and independently that should
be developed during teaching and learning. The approaches to teaching and learning in
the modern language classroom should aim at developing learners’ autonomy through an
intellectual challenge.

Adults bring their expectations about the learning process, they have competing interests, and
they already have their own set of patterns of learning (Long, 2002, p. 48).

Teachers should relate learning to something that the learner already knows (Tileston, 2004,
p. 32).

Adult learning requires determining of needs, followed by specification of goals and objectives,
the identification of learning strategies and resources, and the evaluation of progress (Tennant,
2000).

Adults need to know why they have to learn. They gain from learning considerable energy
and the negative consequences of not learning what they have chosen (Knowles, Holton,
Swanson, 2005, p. 64).

In spite of usually high motivation, the adult students still need some support or even stimuli
to motivate their learning; therefore, the teachers have to learn about their needs and interests.
Positive atmosphere and relationships with other learners and the teacher are also of great
importance to the adults. Making language classes interesting, promoting their autonomy and
increasing involvement — all these pedagogical means could provide an appropriate situation
for the integration of the content and the language.

Models of content-based instruction in higher education

Content and language integration approaches in language teaching have been widely used in
different settings since the 1980s. Several different approaches develop in higher education.
Each of the models differs due to the educational setting, programme’s objectives, and target
population. The main common criterion is that the models share a common approach - the
integration of language teaching aims with the subject matter instruction.

Sheltered subject-matter instruction (SSM) courses are typical for the second language
situations rather than of foreign language instruction. The term “sheltered” is derived from
the models’ deliberate separation of the second language learning and the students from native
speakers of the target language for the purpose of the content instruction. This model was



3. Curricula development for the basic and secondary school teacher education

developed in Canada at the University of Ottawa as an alternative to the traditional university
foreign language class.

Gaffield-Vile (1996) offers an account of an experience in a sheltered Sociology course. At the
University of Ottawa students can take a content course, such us Introduction to Psychology
in their second language. Faculty members provide all the necessary instruction in the second
language.

In the secondary school setting in the United States the students of English as a second
language are often placed in sheltered content courses such as ”English second language
math”, “English second language social studies”. These courses are alternatives to the content
courses taught in the students’ native language.

Sheltered courses can offer a very effective approach for language development and content
learning for students, whose language abilities are underdeveloped. It could be difficult to
find either a subject specialist with a capability in the language instruction, or a language
instructor with the background for teaching a subject at the level appropriate for university
education. Sheltered courses are the subject matter courses with the test on the subject matter,
for non-native speakers, the latter are excluded to ensure that input is made comprehensible
to the non-native speakers (Krashen, 1989, p. 16).

Theme-based courses (TB)

The theme-based model is a type of content-based instruction in which selected topics or
themes provide the content for the English as second language classes. From these topics
the teacher of English as a second language course chooses language activities, which
emerge naturally from the content or the subject matter. This module is suitable in language
institutes, colleges, universities, where students have appropriate language background and
special interests in particular subjects other than the language. The themes have to be chosen
appropriately to students’ academic and cognitive interests and needs, content resources,
educational aims, and institutional demands and expectations.

Adjunct/Linked courses (AL)

The key feature of this model is the coordination of objectives between the language and subject
instructors. The language class becomes content based. AL courses are taught to students
who are simultaneously enrolled in the regular content course. The language components of
the course fit the students’ academic needs. They can help designing courses; it also increases
motivation and helps to achieve in the language and content acquisition.

The following example is from the University of California Los Angeles, where the most
popular course is Introduction to Psychology.

Second language medium courses (SLM)

These are advanced regular academic courses in particular disciplines (history, economy,
psychology, etc.). Classes of this kind do not put emphasis on the language; the content provides
opportunities for the language learning.

Here belong the advanced-level literature courses in Spanish universities.
Team-teaching approach

This is a modification of the adjunct approach. At the University of Birmingham the work of
recording lectures and making comprehension checks is shared between the subject teacher
and the language teacher, and during the classes, both assist the students.

Skills-based approach

This approach differs from the above-mentioned ones by a focus on a specific academic skill
area (academic writing). Students write about what they are studying in an academic course
and the language course itself simulates the academic progress.
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How to use models of content-based instruction in higher education

In content-based instruction the teachers have to resolve some of the tensions between gaining
access to the curriculum and language acquisition. There is an interdependence of the language
and the content of learning.

Cross-curricular approach provides integrated planning for both language input and output,
which explicit language and curriculum outcomes. The author’s point of view is as follows:

There is not an emphasis on one of the components — both language and content are
important and improve students’ professional development.

This approach is a student-centred approach. The choice of the content should revolve around
considerations of the level of students’ language proficiency, academic objectives, interests
and needs. This approach must be carefully planned to take into consideration the students’
language development and content acquisition.
1. Assessing students’ language proficiency level

Types of assessment:

1.1. Formative — diagnostic form that occurs during the process of teaching and learning;

1.2. Summative — the assessment that occurs at the end of the process — the final score;

1.3. Continuous — a process of assessment ongoing throughout a course;

1.4. Analytical — this is part of the diagnostic process;

1.5. Global —reading technique of rapid marking many scripts through reading the whole

script;
1.6. Self — an approach where the learners assess themselves;

1.7. Peer — people collaborate to agree upon a grade, involving the learners and the teacher
(Jarvis, 2004, p. 236).

Possible techniques: reading, paragraph check, translation of the passage, fact check, answering
the questions, and word check, watching video, discussion.

Professional
development

Language

1. Assessing students'
language proficiency
level

5. Evaluation

2. Determination of the

4. Planning lessons,
students' academic needs

choosing methods and
techniques

3. Development of curricula

and materials, which

integrate language skills with

content

2. Determining the students’ academic needs

The learning process cannot be successful if it does not meet the learners’ needs (Clarke,
1995, p. 13). The books we use may be great; we might have excellent audio-visual materials,
and fantastic teachers. However, teaching fails and it does not lead to the students’ possible
achievements without meeting their needs. Teachers who have a good contact with their
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students, prior to teaching the course can undertake a pre-course needs analysis. Needs
analysis can also become a teaching tool because it can help students be more aware and
more purposeful in their learning. Teachers who use needs analysis develop activities that
help students clarify and focus their needs (Graves, 1996, p. 14).

There are some suggestions for meeting students’ needs:

1) introducing students to the programme;

2) explaining the purpose of the session;

3) asking the learners to describe their priority areas;

4) discussing the plan for the session with the learners;

5) reaching an agreement upon the themes, date, time, and duration of the session.

3. Development of curricula and materials which integrate language skills with content

a) Stating the objectives of the course (They can be set out in terms of what the teachers
plan to do at classes, in terms of general goals, philosophy of the teaching institution,
in terms of the course content, and what the learners are expected to be able to do at
the end of the course study. It refers to both language and content objectives).

b) Selecting and compiling content materials, which are most suitable for language
teaching aims and integrated with the language.

4. Planning lessons, choosing methods and techniques

Subject teachers have to think about some extra measures in lesson planning. Activities for
vocabulary instruction are useful. Students often lack special vocabulary, which the subject
uses to describe its content. The teachers have to decide priorities; it is not possible to use
all materials. Students can work in groups and pairs, in traditional classrooms, workshops,
in study centres, and in working situations. The key point of these different possibilities
is the need to stay flexible and be prepared (Simmonds, 1995, p. 81). The teachers have to
base on the students’ previously acquired knowledge and experience and make the students
use them.

5. Evaluation

There is a variety of techniques, which can be used to ensure that students understand
language and the meaning: asking students to put important items in their own words,
summarize key information, ask questions to each other, fill in information gaps etc.

Conclusions

However some grammar structures are acquired in a linear way, the majority of structures
are acquired in a complex, non-linear way. Therefore, we need to explore alternative ways of
attaining pedagogical goals.

Teaching of a language through the content of a particular subject is not so much a method;
it is merely a reorientation to what we mean by the content in language teaching.

Teachers can use many innovative methods within a content-based approach.

Content and language integration can be both challenging and demanding for the teacher and
the students. The degree to which we adopt this approach depends on the willingness of the
students, the institution, and on the resources. Each course depends on specific conditions
for acquisition.

The results of the content and the language integration in different models have proved to be
effective, motivating, and advantageous for language students in different educational settings
conducted by the teachers.

Integrating a language with content provides a motivational and cognitive basis for language
learning since it is interesting and of some value to the learner.
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The content and language integration helps students learn the language, which is significant
to the students from both the angle of the language and the content.

Students can use language to fulfil a real purpose, which can make students more
independent.

Content-based approach needs extensive development of curricula and teaching materials,
which integrate teaching of the language skills with the content of a particular subject. The
sample lessons show that preparation for classes within this approach is demanding, time-
consuming, and teachers’ energy consuming; it needs appropriate detailed planning. The roles
of the subject and language teachers expand. This study is still at its beginning; therefore,
there are many objectives to reach and many questions to answer.

Discussion

¢ The author of this research considers that both the language and the content of a subject are
important in the process of planning the content and language integrated lessons. In what
cases should we consider emphasis on one of the components (if at all) appropriate?

0 Which models are the most appropriate in adult learning?
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Kopsavilkums

Sis pétijums ir veltits teorétiskas analizes rezultatiem, lai izvértétu otras valodas un macibu
prickS§meta satura integrétas macibas. P&€dgja laika videjas un augstakas izglitibas macibu
iestades visa Eiropa praktize $o pieeju. Tas deva iesp&ju inovacijam pedagogija, kas savukart
rosingja daudzu publikaciju paradiSanos, lai diskutétu par §is pieejas principiem un tas
efektivitati.

Vadosa ideja ir $ada: anglu valodas apguve vienlaicigi ar kada macibu priekSmeta saturu
ir nevis lineara, bet gan tematiski koncentréta, veidojot tematiski vienotas macibu satura
vienibas. Skoléni lieto anglu valodu noteikta situacija un konteksta, attista komunikacijas
prasmi. Doma koncentr&jas nevis uz valodas paradibam, bet gan uz attieciga priekSmeta
sakaribu apjégsanu. Ta skoléni macas izteikt savu domu, viedokli priekSmetam raksturigos
jédzienos.

S pétijuma mérkis ir apzinat integré$anas veidus, tas rosinosas funkcijas, macibu mérktiecibu
un pievilcigumu, ka arT personisko nozimigumu skolénam. Galvena metode — teoretiska
analize.

Atslégvardi: valodas un macibu priekSmeta satura integréSana, temata balstitas macibas,
programmu un macibu materialu izstrade.
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PETIJUMS PAR SKOLENU DABASZINATNISKAS INTERESES
IETEKMI UZ ZINASANU UN IZPRATNES LIMENI KIMIJA

STUDY OF THE IMPACT OF STUDENTS’ INTEREST IN NATURAL
SCIENCES ON THE LEVEL OF KNOWLEDGE
AND COMPREHENSION OF CHEMISTRY

Dagnija Cédere, Daina MoZeika
Latvijas Universitate, Kimijas fakultate

Anotacija

Skolenu vidgjais patieso zinasanu ITmenis maz atbilst Skietamajam zinaSanam. Zinasanu [imenis ir
samera zems visas klasu grupas. Tas nozimé, ka skoléni doma, ka daudz zina, tomér patiesiba zinasanas
nav balstitas uz izpratni, tas ir nenoturigas un slaicigas. Kaut arT kopuma skolénu zinasanu Iimenis
vertgjams ka salidzino$i zems, par ko liecina arT testa rezultati, tomér atseviskos tematos skoléni ir
zinosi. Skoléni ir tend&ti zinat Sodienai aktualus un svarigus tematus.

Skoleniem kimijas izpratiba un interese dabaszinatnés dazados tematos ir atSkiriga. Augsts intereses
Itmenis ir tematos, kuri skar katru individu personigi. Skolénu interese ir tikai viens no faktoriem
skolénu dabaszinatniskas izpratibas veicinasanai.

Kimijas stundas skolotajam vairak uzmanibas vajadz&tu veltit izpratnes veidosanai, aktualitatem, ka
arT globalam problemam. Uz $1s problémas pamata pakartot apgiistamo stundas tematu ta, lai skoléni
sajustu, ka kTmija Sodien ir aktuala un svariga.

Atslegvardi: kmijas izglitiba, zinaSanas, izpratne, interese.

Tevads

Dabaszinatniskas izglitibas attistiba Latvija kluvusi 1pasi aktuala. Atsevisku dabaszinatnu
macibu priekSmetu programmas Sobrid tiek orient€tas nevis uz konkrétu zinasanu ieguvi,
bet gan uz vienotu dabaszinatnisku pasaules redz&umu, ko veido saskanotas un savstarpéji
integrétas kimijas, fizikas, biologijas un citu dabaszinatnu priekSmetu macibu programmas.
Izmainas macibu satura saistitas ar jaunu macibu metodiku ieviesanu. Atbilstosi tam japilnveido
skolotaju profesionala kompetence, izstradajot jaunas skolotaju talakizglitibas programmas un
parskatot profesionalo studiju kursu saturu. Dabaszinatnu priekSmetu skolotaju kompetences
pilnveide veicinatu tadu zinaSanu veidoSanos, kas balstas uz prasmém un izpratni un atbilst
skoléna vajadzibam. PaSreiz€jais samera zemais skolénu zinasanu un prasmju [imenis kimija
liek meklet ta patiesos iemeslus, noskaidrot galvenos faktorus, kas nosaka skolénu interesu
un kompetencu jomu.

Situacijas raksturojums dabaszinatniskaja izglitiba

Latvijas galvenais resurss ir iedzivotaju zinaSanas un gudriba, to prasmiga un mérktieciga
izmantoSana. Zinasanas nosaka darbaspéka kvalitati, veicina kapitala izmantoSanu un stimulé
tehnologiju attistibu. Tada ir nostaja Latvijas Nacionalas attistibas plana 2007.-2013. gadam.
Tacu §is valsts prioritaSu formul&jums nav nekas jauns, un par atbalstu izglitibas sistémai un
mizizglitibai tiek runats jau gadus desmit (Latvijas izglitibas koncepcija, 1995). Sada nostadne
kopuma atbilst ES Lisabonas stratégija noteiktajiem mérkiem — attistit Eiropas ekonomiku
l1dz konkurétsp&jigakajam limenim pasaul€ lidz 2010. gadam.

Starptautiskie salidzinoSie petijjumi dabaszinatnés uzrada saméra zemus Latvijas skolénu
sasniegumus, ta apgazot stereotipu par to, ka dabaszinatnu izglittba nekas nav jamaina
(Namsone, 2006). Skolénu relativi zemie sasniegumi, salidzinot ar Ekonomiskas sadarbibas
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un attistibas organizacijas (OECD) valstu vidgjo ltmeni, liecina par nepiecieSamibu vairak
attistit skolénu prasmes izmantot zinasanas realas dzives situacijas.

Socialekonomiskas izmainas valsti un sabiedriba ietekme ne tikai macibu vidi kopuma, bet art
pedagogus un skolénus. Pastaviga spriedze un mainiba gan skola, gan sabiedriba nelabveligi
iespaido izglitibas procesu, un skolénu ieinteresétiba macities samazinas. [zglitibas sistéma
atrodas nemitiga mainiba, un miisdienas ir svariga nevis mérktieciga faktu apjoma palielinasana
visos macibu priekSmetos, bet skoléna prasme iegiitas zinasanas lietot nestandarta situacijas,
sp&ja patstavigi atrast nepiecieSamo informaciju un to interpretét. Tomér praktiski skolas $ts
parmainas ievieSas lénam. Lai gan macibu procesa tiek uzsverta starppriekSmetu saiknes
nozimiba, tom&r skolas ikdienas saspringtaja ritma to ievéro maz un atrautiba no dzives tikai
palielinas (Andersone”, 2007, 108 Ipp.). Viena macibu prick$meta iegiitas zinasanas skoléniem
ir diezgan sarezgiti lietot cita priek$§meta. Pieaugot zinatnes attistibas tempiem un informacijas
apjomam, skol€ni tiesi vai netiesi nespgj vienadi sadalit uzmanibu dazadu zinatnu nozarés,
Iidz ar to veidojas situacija, kad liela dala skolénu tieSi vai netiesi sak intereséties par tiem
macibu priekSmetiem, kuri Skiet saturiski un tematiski saistosaki un kurus vieglak apgit
(Maslo, 2003, 54. Ipp.). Diemzgl skolénu izvéle visbiezak nav vérsta uz dabaszinatnpu macibu
priekSmetiem, jo apgiistamais macibu saturs ir sarezgits, ar apjomigu faktu materialu un prasa
dazadu procesu un kopsakaribu izpratni. Ka norada pasi skoléni, dazadus macibu priekSmetus
kopuma iemacities traucé $adi faktori: griiti atceréties, neredz jégu, nav interesanti, nav
izpratnes, liels apjoms, daudz kas japaspgj apgiit, atrs temps (Ulinskis, 2007).

Aktuals jautajums dabaszinatniskaja izglitiba ir dabaszinatniskas pasaules izpratnes veidoSana
skoléniem (Lamanauskas 2003, 504.—505. Ipp.; Jonane, 2005). Kaut arT dabaszinatgu izglitiba
Latvija pedgjos gados tiek definéta ka viena no valsts prioritatém, joprojam skoléni nevélas
apgit kimiju. Par to, ka Latvijas skolas ir vérojama vispargja tendence mazinaties skolénu
interesei kimija, liecina arT starptautiskais petijums ROSE (Gedrovics, 2006; Mozeika, Cédere,
Gedrovics, 2007). Petfjumi liecina, ka gan pamatskolas, gan vidusskolas skolénu interesei
dabaszinatn€s kopuma un atseviski kimijas macibu priekSmeta ir tendence samazinaties
(Lamanauskas, Gedrovics, 2005; Bartusevica, 2006).

Latvija paslaik norit intensivs darbs pie jauna kimijas izglitibas satura izstrades, risinot
pastavoso problému par macibu satura un metodisko pieeju neatbilstibu miisdienu izglitibas
mérkiem. Kimija ir viena no dabaszinatném, un kimijas izglitibas mérki gan pamata pakapg,
gan vidgjas izglitibas pakapé ir virziti uz dabaszinatniskas izpratibas pilnveidi, veidojot skoléna
lidzatbildigu attieksmi sabiedribas ilgtsp&jigas attistibas nodrosinasana (Kakse, Brangule,
Volkinsteine, 2006,). Izglitibas standartu pamatprasibas dabaszinatnu priekSmetu apguvei
(biologija, fizika, kimija), Iidzigi ka citos macibu priekSmetos, ir atseviski izceltas prasibas,
kas raksturo skolénu atticksmju veidosanos (Andersone?, 2007).

Dabaszinatniskas izpratibas jédziens

Jedziens dabaszinatniska izpratiba Latvija saka ieviesties pec valsts neatkaribas atgtiSanas
1991. gada (Lamanauskas, Gedrovics, 2005), ar So jédzienu saprotot skolénu dabaszinatnisko
kompetenci pamatzinasanu un pamatprasmju limeni, prasmi lietot zinasanas realas dzives
situacijas (jautajumu formuléSana, jaunu zinasanu iegiiSana). Izpratiba dabaszinatn@s ir
orient&ta ne tik daudz uz faktu zinasanu (zinasanu apjomu) ka uz izpratni (zinasanu dzilums),
uz zinaSanu lietoSanas un praktiskas darbibas prasmém un iemanam, uz attieksmju veido$anos
(Kelly, 2007). Dabaszinatniska izpratiba ietver visu skolénu kompetencu kopumu, kas atbilst
dabaszinatnu priekSmetu izglitibas mérkiem, un ir attiecinama atseviski uz katru vispargjas
izglitibas pakapi.

Literatira ir sastopami ar1 jédzieni biologijas izpratiba (biological literacy) un kimijas
izpratiba (chemical literacy) (Holman, Hunt, 2002), saglabajot idejisku vienotibu un par macibu
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galveno meérki izvirzot prasmi izmantot zinasanas informacijas ieguvé, kritiska izvertéSana
un praktisku problému risinasana (Forster, 2004).

Petijjuma pamatojums

Dabaszinatniska izglitiba ir svarigs vispargjas izglitibas komponents. No kimijas izglitibas
kvalitates liela méra atkariga talaka Latvijas jaunas paaudzes attiecksme pret apkart&jo vidi un
dabu kopuma (Namsone, 2006). Lai varétu sekmigak veidot kTmijas izglitibas saturu atbilstosi
misdienu skolénu vajadzibam, sp&jam un interesém, priekSmeta apguvi padarit skoléniem
nozimigaku un saistoSaku, ir svarigi noskaidrot skolénu viedokli. Atzinums, ka interese
veicina apguvi, ir sen zinams fakts (Rinkis, 2002), tacu aktuals ir jautajums — vai intereses
nozime macibu procesa nav parspiléta? Strauja dzives tempa un nemitigas informacijas
pluismas palielinaSanas apstaklos nereti skoléns Skietamas zinasanas uztver par patiesam
zinasanam.
Petfjums ir orientéts uz skolénu intereses, zinaSanu un izpratnes sakaribu analizi par
visparigam likumsakaribam kimija, noris€ém daba un apkartgja vide un to konkréto izpausmi
praktiskaja dzive.
P&tijuma merkis ir noskaidrot savstarpgjo saistibu starp skolénu interesi par dabaszinatném
un izpratni par kimiju.
P&tfjuma jautajumi:

* Vai skolénu zinaSanas kimija ir saistitas ar vinu interesi par dabaszinatném, un konkréti

kTmiju?

* Vai skolénu Skietamas zinasanas kimija atbilst patiesajam zinasanam?

Metodologija

Tika izmantota skolénu aptauja. Aptaujas anketa ir veidota no trim sadalam — F, G un H
sadalas.

F. Mana interese par dabaszinatném. Tiek noskaidrota skolénu interese par dabaszinatném.
Sai sadala skoléni atklaj savu viedokli.

G. Mana izpratne par dabaszinatném. Skoléni, atbildot uz jautajumiem, noveérté savas
zinasanas un izpratni — veic pasvertgjumu (Skietamas zinasanas).

H. Zindsanas un izpratne par vielam un to parvertibam. Zinasanu parbaude—tests, kuru
skoléni izpilda péc F un G sadalas aizpildiSanas (patiesas zinasanas).

Katra F un H sadala ir 20 slégta tipa jautajumu, uz kuriem respondentiem jaizvelas viena no

cetram atbildeém (Schreiner, Sjoberg, 2004), kas vispilnigak izsaka vina viedokli F/G sadalas:

nepiekritu/nezinu (kodets 1); drizak nepiekritu/daleji zinu (kodets 2); drizak piekritu/zinu

(kodets 3); piekritu/zinu un izprotu (kodets 4). Anketas H sadala (testa) ieklauti 15 jautajumi

ar Cetriem atbilzu variantiem.

Anketas jautajumi sastaditi atbilstosi kimijas macibu programmai, kuru apgtst 9. klases
skoléni. Salidzinajumam aptauja tika iesaistiti ar1 8. un 10. klases skoléni. AnketéSana veikta
2007. gada decembri. P&tijuma piedalijas 512 skoléni no 8 skolam, kas atrodas dazados
Latvijas regionos.

Anketu rezultatu apstradei izmantotas programmas SPSS un EXCEL.

Rezultati

Visam klaSu grupam F un G sadalas tika noteiktas atbilzu videjas vertibas M, (1 <M <4)
un visbiezak sastopama atbilde (moda) (1. tabula). Ja M., < 2.5, var uzskatit, ka skolénu
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intereses un attiecigi zinaSanu Itmenis ir zems. ZinaSanas, kas atbilst M, > 3,0, uzskatamas

par pietickami labam. Visbiezak sastopama atbilde (moda) norada, kuru atbildi skoléni ir
izvelgjusies visbiezak.

1. tabula
Skolénu interese par dabaszinatném (F) un Skietamas zinasanas (G);

respondentu sadalijums pa klasu grupam

Respon- | 8.-10. kl. 8. klase 9. klase 10. klase
denti visi visi meitenes zéni visi meitenes | zéni visi meitenes | zeni
(skaits) 512 124 49 75 232 118 114 156 104 52
Moda F 2 2 3 1 3 3 1 2 2 1
Moda G 3 3 2 3 3 3 3 3 3 4
Mvid. F 2,51 2,54 2,61 2,45 2,53 2,59 2,48 2,48 2,53 2,41
Mvid. G 2,58 2,51 2,45 2,58 2,52 2,47 2,57 2,69 2,65 2,74

Var konstatét, ka kopuma skolénu interese visas klasu grupas ir salidzinoSi zema (M, =2,51).
Tas nozimé, ka vairakums skolénu savas atbild@s ir izvel&jusies variantus drizak nepiekritu un
drizak piekritu, tadejadi pauzot vaji izteiktu interesi. Interese par kimijas satura jautajumiem
praktiski sakrit ar interesi par dabaszinatném kopuma. Tacu atSkiribas skolénu interes€ par
dabaszinatn€m dzimuma konteksta ir nozimigas.

G sadala skoléni pauz viedokli par savam zinasanam (Skietamas zinasanas). Rezultati rada, ka
skoléni ir diezgan parliecinati par to, ka zina (tomér neizprot, moda 3) dazadu daba un sadzive
sastopamo kimisko vielu uzbiivi, parvertibas un izmantoSanu. Visas klasu grupas meitenu
un z€nu viedokli ir nedaudz atSkirigi. Redzams, ka 10. klases z&nu Skietamas zinaSanas ir ar
visaugstako doming€joso Itmeni (moda 4).

90 T
80 M
70 Il
. 60
B
g
2 50 L
2
<
(2]
5 40 i
e
&
30 T r
20 7 r
10 7 r
0 - o
1 2 3 4 5 6 7 8 9 10 1 12 13 14 15
Jautajuma Nr.
H 8. B9. 010. klase

1. attéls. Pareizo atbilZu sadalijums (%) testa visas klaSu grupas

Tests (anketas H sadala) parada skolénu patiesas zinasanas par dazadiem kimijas jautajumiem.
Testa videji visas klaSu grupas ir tikai 53,06% pareizo atbilzu (1. attels), tatad patieso zinaSanu
Itmenis ir saméra zems. Skolénu patiesajas zinasanas ir vérojama diferenciacija péc dzimumu.
Meitenu pareizo atbilzu skaits vidéji ir par 5,63% augstaks neka zéniem. Par atseviSkiem
tematiem meitenes uzrada gandriz par 20% augstakus sasniegumus.
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Relativi augstaku zinaSanu un izpratnes [Tmeni skoléni uzrada, atbildot uz testa jautajumiem
par globaliem un aktualiem tematiem: jautajumu kopa Dabas piesarnojums pareizo atbilzu
skaits ir 75,7%, Dzeramais iidens — 82,2%, Partika — 71,4% . Zemakie rezultati testa ir par
tematiem Atomi un molekulas, Kimiskie procesi, Fizikalie procesi, Dabas parddibas, kur
skolénu pareizas atbildes testa svarstas no 22,0% lidz 66,6%. Tikai katrs piektais skoléns
izprot, ka ikdiena lietota varama sals tideni pastav jonu veida.

Talak centamies noskaidrot skolénu intereses, Skietamo zinaSanu un patieso zinasanu
savstarpgjas sakaribas atbilstosi aptaujas jautdjumu tematiskajam kopam: Vielas uzbiive,
Kimiskie procesi, Vides piesarnojums, Partika un iideni.

Testa vert§jumu skala procentos tika pielidzinata Cetru kategoriju skalai: 0-25% (vajas
zinasanas) — 1; 26-50% (viduv€jas zinasanas) — 2; 51-75% (labas zinasanas) — 3; 76—100%
(teicamas zinaSanas) — 4. Salidzinot visas jautajumu tematiskas kopas ( 2. attéls), var konstatét,
ka neatkarigi no klases, kura macas skoléni, vérojamas kopigas tendences — skoléniem
vismazak interes€ vielas uzbave (M, = 2,31), un arT patiesas zinasanas Saja temata videji
ir tikai 46,4% (viduv€jas zinasanas). Skolénu interese tematiskajas kopas Kimiskie procesi
(M, = 2,54), Partika un iideni (M, = 2,57) ienem lidzvertigas pozicijas, tomer atSkirigs ir
Skietamo un patieso zinasanu hmenls Tematiskaja kopa Kimiskie procesi patieso zinasanu
Iimenis ir bitiski zemaks par Skietamo zinasanu Itmeni (M, attiecigi 1,90 un 2,56). Turpretim
tematiskaja kopa Partika un tideni patieso zinasanu [fmenis (M = 3,06 jeb 76,45%) ir nedaudz
augstaks par Skietamo zinaSanu [imeni (M, = 2,72). Skoleniem Vlslnteresantakals Skiet temats
Vides piesarnojums (M, = 2,83), tai pa$ lalka vini uzskata, ka Sos tematus zina (M, =2,75),
lai gan izpratnes kimija par $iem jautdgjumiem skoléniem nav, par to liecina saméra zema
patieso zinaSanu vértiba (M., = 2,54 jeb 63,43%).
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2. attels. Skolenu intereses, Skietamo zinasanu un patieso zinasanu Iimenu salidzinajums
atseviskas tematiskajas kopas

Tematiskajas kopas analizgjot sikak atseviskus jautajumus, var spriest, ka augstaki intereses
raditaji (Mvid. > 2,5) ir par vispariga satura tematiem: Dabas paradibas, Dzerama tdens
kvalitate, Atkritumu SkiroSana. Skolénu interese un Skietamas zinasanas par kimisko procesu
butibu svarstas robezas 2,0 < M < 3. Savukart mazak saistosi skoléniem Skiet konkrétaki
kimijas temati, pieméram, Atomi un molekulas 1,5 <M < 2,5. Visnepopularakais jautajums
(Mvid. = 1,88) ir par ziepju skidumiem (F sadala), kaut arT tas ir ikdieniSks higiénas un
praktiskas kimijas jautajums.

Skoleniem Skietamo zinaSanu (M ., > 2,5) limenis ir salidzino$i augsts, ja tiek apskatiti
sadi jautajumi: Leddaju kusana (tematiska grupa — piesarnojums), Partikas piedevas, Udeni
daba (partika/tdeni), Oksidésanas procesi (kimiskie procesi), tomér testa rezultati (iznpemot
tematisko grupu Partika/iideni) uzrada zemaku Iimeni (M, <2,5). Skolénu Skietamo zinasanu
Itmenis 11dzigi ka interese ir atkarigs no tematiskas grupas jautajuma.



3. Curricula development for the basic and secondary school teacher education

[zvertgjot rezultatus kopuma, secinam, ka vairakumam skolénu dabaszinatnes neskiet parak
saistoSas (moda 2) neatkarigi no klases, kura vini macas. Vidg€jais zinaSanu Iimenis kimija ir
viduvéjs. Skolénu interese un zinasanas virzitas uz globalam problémam un aktualiem sadzives
tematiem, kas skar katru cilveku personigi, tacu pietriikst dzilakas kimisko procesu izpratnes.
Dzimumu konteksta ir novérojamas atSkiribas gan zinaSanas, gan izpratné dazados kimijas
tematos. Tas uzskatams par risinamu metodiskas dabas uzdevumu kimijas pedagogiem.
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Summary

Lately a tendency of a general decrease in students’ knowledge of natural sciences has
been observed. Because of that, increased attention to the education of natural sciences is
currently essential both in Latvia and worldwide. In this study, students’ interest as opposed to
knowledge was investigated in order to determine how to improve the education programmes
of chemistry teachers. Enhanced competence of the teachers of natural sciences would facilitate
the formation of knowledge that is best suited for students, knowledge based on skills and
understanding.

A survey was carried out to determine the literacy of natural sciences. Topics that are popular
and essential worldwide and in Latvia were included in the survey questions. These topics are
being popularized both at schools and in the media, but are seldom used in chemistry lessons
or are taught very superficially. The following connected concepts were used for analysis:
1) interest in natural sciences, 2) assumed knowledge of natural sciences, 3) real knowledge
on chemical substances, their transformations, and processes in nature. If a student does not
understand the subject taught, it is likely that his/her interest in the subject will decrease and the
student will not be willing to learn further. Therefore, it is important to provide students with
both knowledge and understanding. Students’ interest is only one of the factors for enhancing
natural sciences literacy. The results show that the knowledge of most of the students is not
based on understanding and is not long-lasting. Although the level of overall knowledge can
be rated as comparatively low, students have a reasonably good knowledge on individual
topics. Students’ present tendency to obtain knowledge on certain topics can be regarded as
quite essential. Students’ chemical literacy and understanding of various topics differs. Large
interest is observed in those topics which could affect an individual personally.

The obtained results present an opportunity to continue research on students’ natural
science literacy and to determine how changes in students’ knowledge and understanding of
chemistry are brought about. Such research would aid in development and diversification of
the methodology of chemistry teaching.

Keywords: chemistry education, knowledge, understanding, interest.
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PLASA PROFILA
DABASZINATNU PRIEKSMETU SKOLOTAJU
SAGATAVOSANAS PRIEKSNOSACIJUMI LATVIJA

PREREQUISITES FOR TRAINING
VERSATILE TEACHERS
OF NATURAL SCIENCES IN LATVIA

Juris Porozovs, Jekabs Raipulis, Gunita Praulite, Janis Gedrovics,
Iréna Krustozolina

Rigas Pedagogijas un izglitibas vadibas augstskola

Anotacija

Demografiskas krizes deél samazinas skolénu skaits pamatskolas, to it Tpasi izjut mazas lauku
pamatskolas, tom@r ar $ajas skolas skoleniem jasanem pilnvertiga izglitiba. Tom&r mazas slodzes del
ir griiti nodrosinat dabaszinatyu cikla priekSmetu skolotajus ar pilnu slodzi. Viens no iespg&jamiem $o
problému risinajumiem ir plasa profila pamatskolas dabaszinatnu priek§metu skolotaju sagatavo$ana. Sie
skolotaji varétu macit ne tikai vienu, bet gan visus dabaszinibu un tehnologiju cikla prick§metus.
Petijuma analizets, kada situacija atrodas dabaszinatnu priekSmetu skolotaji Latvija (sadaltjums
pa macibu priekSmetiem, vecuma struktiira, vecuma struktiiras atSkiribas starp pamatskolas un
vidusskolas skolotajiem), pamatota dabaszinatnu cikla priekSmetu skolotaju nepiecieSamiba Latvija. Ir
noskaidrots, ka lauku pamatskolas pagaidam lielakoties katrs dabaszinibu skolotajs maca tikai “savu”
prickSmetu, tacu, lai sapemtu minimalo slodzi $ada skola, viniem nereti nakas vai nu macit arT citus
priekSmetus, vai arT stradat divas, reizém pat tris dazadas skolas. Vairakus §1 cikla prick§metus maca
galvenokart biologijas un geografijas skolotaji, kuri nereti maca ari dabaszinibas 5. un 6. klasg, tacu
péc attiecigu kursu (A un B) beigSanas Sos priekSmetus sakusi macit arT citu priekSmetu skolotaji, to
skaita arT humanitara cikla priekSmetu skolotaji.

Pamatskolu dabaszinatnu skolotaju datubazes un Latvijas augstskolu attiecigo prieckSmetu skolotaju
studiju programmu analize rada, ka ekonomiski perspektiva varétu biit pamatskolas dabaszinatnu
skolotaju sagatavoSana uz IidzSingjo biologijas, geografijas, fizikas vai kimijas skolotaju programmu
bazes, papildinot studiju kursus ar noteiktu ciklu priekSmetiem un So priekSmetu metodikas
kursiem. Sadas specialitates skolotajs apgiitu ar prasmi pienemt izsvértus, pamatotus lémumus par
cilvéka iedarbibu uz vidi. Lai uzsaktu sagatavot plasa profila dabaszinatnu priekSmeta skolotajus, ir
nepiecieSama gan jauna metodologiska pieeja skolotaju izglitibai, gan ari javeic vairaki prieksdarbi,
taja skaita japrecize likumdosana.

Atslegvardi: skolotaju sagatavoSana, pamatskola, dabaszinatnes.

Ievads

Demografiska krize, kas sakas XX gs. 90. gados, patlaban ir novedusi pie ta, ka jau tagad
samazinas skolénu skaits pamatskolas, to it Tpasi izjuit mazas lauku pamatskolas. No vienas
puses, ar1 Sajas skolas ir nepiecieSams, lai skoléni sanemtu pilnveértigu izglitibu, bet, no otras
puses, mazas slodzes d&] nereti ir griti nodrosinat dabaszinatnu skolotajus ar pilnu slodzi Sajos
priekSmetos. Tuvakajos 10—12 gados ievérojami samazinasies skolu absolventu skaits, [1dz ar
to sagaidams arT studentu skaita samazinajums pedagogiskajas studiju programmas.

Viens no iesp&jamiem risindjumiem dabaszinatnu priekSmetu skolotaju nodrosinasanai, it
seviSki mazajas lauku pamatskolas, ir plasa profila dabaszinatnu skolotaju sagatavoSana, lai
Sie skolotaji varétu macit ne tikai vienu vai, retak, divus priekSmetus, pieméram, kimiju un
biologiju, bet gan visus dabaszinatnu un tehnologiju cikla priek$metus. Saja pétijuma analizéts,
kada situacija atrodas pamatskolu dabaszinatnu priekSmetu skolotdji (vecuma struktiira,
izglitibas raditaji, slodzu sadalfjums utt.). Ir noskaidrots, ka lauku pamatskolas pagaidam
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lielakoties katrs dabaszinatnu priekSmetu skolotajs maca tikai “savu” priekSmetu, tacu, lai
sanemtu minimalo slodzi §ada skola, viniem nereti nakas vai nu macit ar1 citus priekSmetus,
vai ar1 stradat divas, reizém pat tris dazadas skolas. Vairakus §1 cikla priekSmetus maca
galvenokart biologijas un geografijas skolotaji, kuri nereti maca ari dabaszinibas 5. un 6. klasg,
taCu pec attiecigu kursu (A un B) beigSanas Sos priekSmetus sakusi macit ar1 citu priekSmetu
skolotaji, to skaita arT humanitara cikla priekSmetu skolotaji.

Pamatskolu dabaszinatnu skolotaju datubazes un Latvijas augstskolu attiecigo priekSmetu
skolotaju studiju programmu analize rada, ka ekonomiski perspektiva varétu biit pamatskolas
dabaszinatnu skolotaju sagatavosana uz lidz8ingjo biologijas un geografijas skolotaju programmu
bazes, papildinot studiju kursus ar fizikas un kimijas cikla priekSmetiem un $o priekSmetu
macibu metodikas kursiem.

Darba merkis bija izpétit dabaszinatnu cikla priekSmetu skolotaju skaita dinamikas tendences
Latvija un izstradat pamatskolas plasa profila dabaszinatnu cikla priekSmetu skolotaja izglitibas
programmas izveides metodologiskos principus.

Visparejs parskats par dabaszinatnu macibu priekSmetu skolotajiem Latvija

Visparizglitojosas skolas Latvija Sobrid strada apméram 7000 skolotaju!, kuri pasniedz
dabaszinatnu priekSmetus: biologiju, dabaszinibas, fiziku un kimiju. No Siem skolotajiem
apméram 17,8% maca biologiju, 15,3% — fiziku, 13,7% — kimiju, bet 53,3% — dabaszinibas
(gan 1.-6., gan ar1 vidusskolas klas€s). Tiesa, dala skolotaju maca ar1 divus priekSmetus,
piemé&ram, kTmiju un biologiju, vai arT kadu no trim klasiskajiem dabaszinatnu priekSmetiem
(biologija, fizika, kimija) un vidusskolas dabaszinibu kursa ietvaros ar attiecigo dabaszinatnu
priekSmetu, tatad, praktiski neviens no viniem nav tikai vidusskolas dabaszinibu skolotajs.
ArT jaunakajas klasés dabaszinatnpu jautajumus maca lielakoties citu priekSmetu skolotaji, to
skaita sakumskolas skolotaji, kuriem lielakoties nav augstakas izglitibas dabaszinatnés.

Dabaszinatnu priekSmetu skolotaju vecuma struktiira atspogulota 1. tabula.

1. tabula

Dabaszinatnu priekSmetu skolotaju vecuma struktiira Latvija
Macibu Vecuma grupa, gadi Kopa

priekSmets Lidz 30 31-40 41-50 51-60 Virs 60

Biologija 85 227 420 348 184 1264
Dabaszinibas 241 1074 1263 886 310 3784
Fizika 46 159 354 295 233 1087
Kimija 33 136 330 286 185 970
Kopa 415 1596 2367 1815 912 7105
% 58 22,3 33,1 25,4 12,8 100%

Tie dabaszinatnu priekSmetu skolotaji, kuri strada vidusskolas un gimnazijas, loti biezi
pasniedz savus priek§metus ar attiecigajas pamatskolas klas€s, turklat ari gimnazijas, ka
likums, ir t. s. progimnazijas klases, t. i., 7., 8. un 9. klase. Tas vedina domat, ka vidusskolas
un gimnazijas stradajosie dabaszinatnu priekSmetu skolotaji ir nodarbinati vismaz vienas
slodzes apjoma.

! Uzzinat absoliti precizu skaitu nav izdevies, jo, ka atzits arT Valsts kontroles zinojuma, Latvijas izglitibas sistéma nav
lidz galam atrisinats statistikas datu uzkrasanas jautajums
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2. tabula
Dabaszinatnu priekSmetu skolotaju vecuma struktiira pamatskolas

Lo Vecuma grupa, gadi _

Macibu priekSmets Kopa
Lidz 30 31-40 41-50 51-60 Virs 60

Biologija 27 108 190 112 67 504
Dabaszinibas 2 9 10 3 2 26
Fizika 16 69 173 100 75 433
Kimija 13 72 155 98 74 412
Kopa 58 258 528 313 218 1375
% 42 18,8 38,4 22.8 15,9 100

Latvijas pamatskolas (nerékinot skolotajus, kuri strada vidusskolu un gimnaziju pamatizglitibas
klas€s) péc aptuveniem datiem strada nedaudz vairak par 1300 skolotajiem, kuri 5.-9. klases
maca dabaszinibas, biologiju, fiziku un kimiju (2. tab.). ArT $aja skolotaju grupa relativi
liclaka dala maca biologiju (36,7%), kamér fiziku un kimiju maca attiecigi 31,5% un 30,0%
skolotaju. Salidzinot pamatskolas stradajoso dabaszinatnu priekSmetu skolotaju vidéjo vecumu
ar skolotaju vecumu vidusskolas, redzams, ka vecums lielaks ir vidusskolas stradajoso grupa
(1. att., a), turklat, ka rada datu statistiska apstrade, kaut arT vecuma atskiribas nav relativi
lielas, tas tomer ir statistiski nozimigas (o = 0,95; p < 0,01).

O Aliksnes raj.
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1. att. Dabaszinatnu priekSmetu skolotaju vecuma struktiira pamatskolas un vidusskolas (a)
un Aliiksnes rajona (b), salidzinot ar visu Latviju

Dazados Latvijas rajonos dabaszinatpu priekSmetu skolotaju kontingents, protams, nav
vienads. Pieméram, Aluksnes rajona 2006. gada dati rada (Vabulniece, 2006), ka Saja rajona
ir relativi vairak gados vecaku $1 cikla priekSmetu skolotaju neka valstt kopuma (1. att., b).
Atskirigs ir arT priekSmetu skaits, ko maca katrs skolotajs (3. tab.)

Ka liecina 3. tabulas dati, tikai Altiksnes rajona pamatskolas vien divus un vairak priekSmetus
maca 58,6% skolotaju, tatad gandriz sesi no katriem desmit pedagogiem. Vidusskolas
posma tadu skolotaju ir tikai 22,2% — nedaudz vairak neka piekta dala. Ja pemam véra, ka
Dabaszinibu priekSmets vidusskola parasti ir tas pats skolotaja specialitates prickSmets, tikai
ar citu programmu, kas, protams, ienes korekcijas skolotaja darba, tad skolotaju skaits, kuri
maca divus priekSmetus, patiesiba kliist vél mazaks.

Cita, tacu nebiit ne mazaka probléma, turklat lielakoties ka nepietickamas stundu slodzes
sekas, ir paradiba, ka viens un tas pats skolotajs strada divas (retak tris) izglitibas iestades.
Tiesa, Sobrid tadu skolotaju nav 1pasi daudz, tacu Sai paradibai ir tendence pieaugt.
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3. tabula
PriekSmeti, ko maca dabaszinatnu priekSmetu skolotaji Aliiksnes rajona
Skolotaju skaits Procentos no visas skolotaju kopas
Macibu priekSmeti R Vidus- Pamat- - Vidus- Pamat-
Kopa skolas skolas Kopa skolas skolas

Biologija 7 3 4 9,1 10,3 8,9
Biologija, dabaszinibas 1 1 - 1,3 34 -

Biologija, geografija 4 1 3 52 3,4 6,7
Biologija, kimija 11 4 6 14,3 13,8 13,3
Biologija, kimija, fizika 2 - 2 2,6 - 4.4
Biologija, kimija, geografija 5 2 3 6,5 6,9 6,7
Dabaszinibas, fizika 1 1 - 1,3 34 -

Dabaszinibas, kimija 1 1 - 1,3 3.4 -

Fizika 22 9 13 28,6 31,0 28,9
Fizika, geografija 1 - 1 1,3 - 2,2
Fizika, kimija 1 - 1 1,3 - 2,2
Geografija 16 6 10 20,3 20,7 22,2
Geografija, kTmija 1 - 1 1,3 - 2,2
Kimija 2 1 1 2,6 3,4 2,2
Kopa 75 45 29 100 100 100

Dabaszinatnu cikla priekSmetu skolotaju nepiecieSamiba Latvija

Ja pemam $ibriza datus par 5.-12. klasu skolénu skaitu — 190,3 tiiksto$i*> — un pieejamos
dzimstibas datus, ka ar1 dabaszinatnu cikla priekSmetu skolotaju pasreiz€jo skaitu, var
prognozet, ka 2015. gada var€tu biit nepiecieSami apmeram 5800 dabaszinatnu cikla priekSmetu
skolotaji uz aptuveni 157 tukstoSiem skolénu, taja skaita ap 1000 biologijas, gandriz 900 fizikas
un ap 800 kimijas skolotaju — pie nosacijuma, ka tuvakajos gados saglabajas pasreiz&jas
tendences dabaszinatnu cikla priekSmetu stundu sadalijuma. Tas lauj prognozet, ka pamatskolas
vien varétu stradat ap 3400 So skolotaju, kuru vidi biis ap 600 biologijas, 520 fizikas un 490
kimijas skolotaju, respektivi, skolotaju skaits kopuma samazinasies.

Tuvakajos gados dabaszinatnu skolotaju vecums vél vairak palielinasies, turklat pietieckami
liela dala sasniegs vismaz oficialo pensijas vecumu un, iesp&jams, ar1 partrauks aktivas darba
gaitas. No otras puses, nemot véra $ibriza saméra nelielo dabaszinatnu priekSmetu skolotaju
izglitoSanas apjomu Latvijas augstskolas, varétu domat, ka vismaz pirmaja tuvinajuma nebtitu
iemesla lielam uztraukumam par dabaszinatnu macibu priekSmetu skolotaju trikumu, vismaz
rundjot par viena priekSmeta skolotajiem. Tacu kopuma visai ievérojamais skolénu skaita
samazinajums, kas turpinasies vél vairakus gadus, ka ar7 Izglitibas un zinatnes ministrijas
politika, kas ta vai citadi tom&r neveicina skaitliski mazo pamatskolu eksistenci, visai driz
novedis pie ta, ka vismaz dalai dabaszinatnu skolotaju samazinasies jau ta ne vienmér pilnas
slodzes. Ipasi tas sakams par kimiju un fiziku, kur jau tagad pamatskolas 8. un 9. klasg katra
no Siem priekSmetiem ir tikai pa 2 stundam nedéla. Tas nozimé, ka vél vairak biis to skolu,
kuras nevar nodrosinat viena vai otra dabaszinatnu priekSmeta maciSanu, ko veiktu §1s jomas
specialists.

Dalgjs risinajums Latvija tiek panakts, organiz€jot dazadu citu priekSmetu skolotajiem
specialus kursus (A un B kursi), kuru beidzgji sanem attiecigu sertifikatu, kas ta pasniekam
dod tiesibas macit kadu no dabaszinatnu cikla priekSmetiem. Tacu $ada pieeja slépj sevi
pamatotas bazas, ka jau dazu tuvako gadu laika pamatskolas skolénu dabazinatniska izpratiba,
kas reizumis ar1 tagad nav 1pasi augsta (par to liecina, pieméram, jaunaka starptautiska OECD
valstu pétijuma rezultati (Kangro, 2007)), var vél vairak pasliktinaties. Turklat jaatceras, ka
tiesi dabaszinatnes ir viens no Latvijas attistibas prioritarajiem virzieniem, kas prasa ar1 skolu

2 www.izm.gov.lv
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jaunieSu orient€Sanu uz $1s jomas specialitatém. Tiesi tapec ir nepiecieSams, lai dabaszinatnu
priekSmetus macitu dabaszinatnes vispusigi izglitots specialists, kurs$ augstskola ir sagatavots
ta, lai ne tikai vienlidz labi orient€tos atsevisko nozaru — biologijas, fizikas, kmijas, ka ari
dabas geografijas — jautajumos, bet arT spétu metodiski pareizi un rados$i organizét plasa
skatfjuma dabaszinatnu jautajumu macibas skoléniem.

Tadu specialistu var sagatavot, ja vins studijas uzsaktu, lai klutu par plasa profila dabaszinibu
skolotaju. Sads skolotajs darbu pirmkart atradis lauku pamatskolas, kur vin$ varétu macit
vismaz tr1s, ja ne pat visus Cetrus §1 cikla macibu priekSmetus.

Japiezimg, ka perspektiva skatijuma $ads plasa profila skolotajs biitu vajadzigs ne tikai tapec,
lai vinu piesaistitu pamatskolai, piedavajot pilnu slodzi, kaut art uz vairaku priekSmetu rékina.
Ir v&l cita probléma, proti, tiesi taja vecuma, kad miisu skoléni sak apgit ne tikai biologijas
un dabas geografijas jautagjumus ka atseviskus priekSmetus, skolénu interese par dazadiem
dabaszinatnu tematiem sak mazinaties (Porozovs, Praulite, Gedrovics, 2007). No otras puses,
miusdienu dabaszinatnu attistiba, un vél jo vairak visas sabiedribas ilgtsp&jiga attistiba, prasa,
lai skoléni ne tikai zinatu atseviskus dabaszinatnu teorijas jautajumus un prastu tos izmantot
ikdienas situacijas, bet lai vini apgiitu arT prasmi pienemt izsvertus, pamatotus lémumus par
cilveka iedarbibu uz vidi, kura més dzivojam, turklat kompleksa, integréta dabaszinatgu
izpratne. To vislabak vares palidzet apgiit tiesi plasa profila dabaszinatnu skolotajs.

Plasa profila dabaszinatnu skolotaju izglitiba
Sodienas pedagogiskas izglitibas konteksta

Latvija pasreiz&ja priekSmetu skolotaju sagatavosanas konceptuala pieeja balstas uz tézes,
ka normalaja studiju laika (3 vai 4 gadi) var sagatavot tikai viena priekSmeta skolotaju vai,
labakaja gadijuma, iegistot vidusskolas skolotaja tiesibas, [idztekus var iegiit pamatskolas
skolotaja tiesibas otra priekSmeta. Protams, ikviena priekSmeta skolotajam musdienas ir loti
daudz jazina vispirms jau sava zinatniskaja joma. Tacu, analiz&jot pieejamas dabaszinatnu
cikla priekSmetu skolotaju izglitibas programmas, parsteidz, cik maz vai pat nemaz tajas netiek
ieklauti citu dabaszinatnu nozaru kursi. Piem&ram, Daugavpils Universitaté apgiistamaja
programma “Fizikas skolotajs” pat brivas izvéles priekSmetu bloka nav paredzeti nekadi kursi
kimija, nemaz jau nerunajot par biologiju vai geografiju (Lamanauskas, Gedrovics, 2006).
Vienigie kaut cik ar biologiju saistitie kursi, kas tiek piedavati §Ts programmas studentiem, ir
Vispareja psihologija un psihes biologiskie pamati (3 kreditpunkti) un Medicinas zinasanu
pamati un vecumposmu fiziologija (3 kreditpunkti). DiemZz€l ari Rigas Pedagogijas un izglitibas
vadibas augstskolas Sporta un biologijas skolotaja programma ieklautais citas dabaszinatnu
nozares kurss ir tikai Biokimija. Tiesa, nosaciti pie dabaszinatnu jomas kursiem var pieskaitit
ar1 Ergonomikas un skolas higiénas kursu, tacu arT tas ir nepietiekami plasaka ieskata iegtiSanai
par dabaszinatnu noris€m miisdienu sabiedriba.

Protams, arT skolotaju izglitibas pamata ir ekonomiskais aprékins, un dabaszinatgu cikla kursi
bez pasa docétaja darba samaksas prasa ar lielu materialo ieguldijumu, turklat ne tikai uzskates
lidzeklu forma, bet ar1 praktisko darbu vajadzibam. Tacu ir jaatceras viens: dabaszinatnes
vienmer ir bijusas un tam jabiit eksperimentalam zinatn€m, un tas pilna méra attiecinams gan
uz skola apglistamajiem So zinatnu pamatiem, gan ar1 uz topoSo skolotaju izglitibu. Turklat
speka esosajos dabaszinatnu macibu priekSmetu standartos skolénu petnieciskajam darbam,
kas ietver ar1 dabaszinatniskos eksperimentus, ka svarigam metodiskam komponentam, Sobrid
ir pieversta TpasSa uzmaniba.
Tapéc ir skaidrs — lai saktu gatavot plasa profila dabaszinatnu priekSmeta skolotaju, ir
nepiecieSama gan jauna metodologiska pieeja skolotaju izglitibai, gan ari javeic vairaki
priekSdarbi, taja skaita japrecize ar1 likumdoSana:

+ japanak izglitibas sisteémas, visu tas komponentu konceptuals atbalsts $ada principiali

jauna tipa dabaszinatnu priekSmeta skolotaju sagatavoSanas nepiecieSamibai;
= 200 —
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* npemot vera to, ka $adu skolotaju nepiecieSamiba klus aktuala tuvakajos 2-3 gados,
plasa profila dabaszinatnu priekSmetu skolotaju izglitibai ir jabalstas uz jau agrak iegiito
augstako pedagogisko izglitibu viena no dabaszinatnu jomam — biologijas, fizikas,
geografijas vai kimijas joma. Ekonomiski izdevigaka varctu but $adu plasa profila
pamatskolas dabaszinibu skolotaju sagatavo$ana uz pasreiz&jo biologijas un geografijas
skolotaju izglitibas programmu bazes, jo Sie skolotaji jau studiju laika dal&ji ir apguvusi
citu dabaszinatnu nozaru jautajumus, kas neapSaubami atvieglos visparinata ieskata
un zinasanu apguvi plasa dabaszinatnu problému spektra;

» plasa profila dabaszinatnu priekSmetu skolotaju izglitibas programma javeido péc
modulu principa, kuru izvéle ir atkariga no pretendenta sakotngjas izglitibas un
lidzsingjas pedagogiskas pieredzes;

+ japaredz programmas realizacijas iesp&jas gan pilna laika, gan nepilna laika studijas,
turklat paredzot valsts un privata kapitala finansialo atbalstu studijam un metodiska
rakstura kvalifikacijas darbu izstradei.

Secinajumi

1.

Jaunakajas klas€s dabaszinatnu jautajumus biezi maca citu priekSmetu skolotaji, to skaita
sakumskolas skolotaji, kuriem lielakoties nav augstakas izglitibas dabaszinatnés. Skolu
skaits, kuras nevar nodrosinat pilnvértigu dabaszinatgu priekSmetu maciSanu, ko veiktu
§1s jomas specialisti, turpmakajos gados var palielinaties gan uz skolénu skaita un tam
sekojosas slodzes samazinaSanas rékina, gan skolotaju dabiskas novecosanas del.

Lai nodroSinatu dabaszinatnu prioritaru attistibu Latvija, ir nepiecieSams, lai dabaszinatgu
priek§metus macitu dabaszinatn@s vispusigi izglitots specialists, kur§ ne tikai vienlidz
labi orientétos atsevisko nozaru — biologijas, fizikas, kTmijas, ka ari dabas geografijas —
jautajumos, bet arT spetu metodiski pareizi un radosi organizet plasa profila dabaszinatnu
jautajumu macibas skoléniem.

Perspektiva varétu biit plaSa profila pamatskolas dabaszinatnu skolotaju sagatavoSana uz
lidz8ingjo biologijas, geografijas, fizikas vai kimijas skolotaju programmu bazes, priekSroku
atdodot biologijas un geografijas skolotaju izglitibas programmam, kuras jau pasa pamata
ir ielikta dal@ji integréta pieeja dabaszinatnu apguvei.

Lai uzsaktu sagatavot Sadus dabaszinatnu priekSmetu skolotajus, ir nepiecieSama gan
jauna metodologiska pieeja skolotaju izglitibai, gan ari javeic vairaki priek$darbi, taja
skaita japrecizeé likumdoSana, lai $adu skolotaju gatavoSana tiktu licencéta.
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Summary

The demographic crisis which began in the 90s of the 20 century in Latvia has led to a decrease
of the quantity of pupils in basic schools, especially in small countryside schools. Nonetheless,
it is necessary that children in these schools get quality education. At the same time, because
of the small amount of work, it is difficult to ensure teachers of science subjects with full
workload. One of the solutions to these problems is training a versatile natural sciences teacher
who could be able to teach all science subjects in a school.

The analysis of the situation with sciences teachers in Latvia was carried out in the current
research. Distribution of teachers among science subjects, the age structure of teachers, the
differences in age structure among lower-secondary school and secondary school teachers
were clarified. The results of the investigation showed that in many basic schools, a teacher
teaches only one sciences subject in which he or she has specialised. It leads to the situation
that there is no full workload for a teacher and in some cases teacher must teach other subjects
or work in two or even more schools. Biology or geography teachers usually teach several
science subjects. Sometimes they teach natural sciences in 5" and 6™ forms as well. In recent
years, other speciality teachers often teach natural sciences, among them humanities teachers
as well.

The analysis of the data base of Latvian basic school sciences subject teachers and the
corresponding teacher study programmes of Latvian higher education institutions show
that training of the basic school science teachers on the basis of biology, geography, physics
or chemistry teachers’ study program could be economically perspective, adding definite
cycle courses and courses of teaching methods of these subjects. A versatile sciences subject
teacher will master the ability to accept reasonable decisions about human influence on the
environment as well. In order to begin training of versatile sciences teachers, it is necessary
to apply a new methodological approach to the teacher education and to carry out preliminary
actions, among them particularization of rules in this sphere.
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DEVELOPING COMMUNICATIVE COMPETENCE IN ENGLISH
AS A FOREIGN LANGUAGE (EFL) TEACHING/LEARNING
PROCESSES IN LITHUANIAN COMPREHENSIVE SCHOOLS

KOMUNIKATIVAS KOMPETENCES VEIDOSANAS ANGLU
VALODAS KA SVESVALODAS APGUVES PROCESA
LIETUVAS VISPARIZGLITOJOSA SKOLA

Rolandas Stanionis, Dalia Kiliuviené
Klaipéda University, Lithuania

Abstract

The successful development of communicative competence in many fields of education is the goal
decidedly pursued by most of the scholars of the XXI century. This article focuses on the general
notion of communicative competence and possible ways of its further development in the process
of applying English as a Foreign Language (EFL) teaching in Lithuanian comprehensive schools.
This article takes a glimpse at the major problems in the process of language teaching in Lithuania.
In line with this, Lithuania’s national educational program and standards for preschool, elementary
and comprehensive school education are being discussed likewise. The article also suggests certain
activities that can help teachers to improve the development of communicative competence of their
students. The emphasis is placed on the use of literary texts in the process of language teaching.
Scientists claim that the utilization of literary texts can be one of the primary and effective means
that can help students to improve their language skills. Moreover, the use of fictional literature in the
teaching process can foster students’ abilities to communicate. The development of communicative
competence and language skills should be the goal of all teachers who want their students to benefit
from the correct use of foreign languages.

Keywords: communicative competence, communication, communicative language teaching, EFL
teaching, EFL learning.

Introduction

Modern teaching theories and technologies that emerged in the Western countries a couple of
decades ago are being gradually introduced also into Lithuania’s system of education. These
theories suggest modern approaches towards teaching that are based on democratic values.
The present world is decidedly dynamic and certain knowledge that students acquire during
their school years becomes simply outdated after some time. In order to remain on the par
with the other members of the ever-changing society, people must continue to learn all their
lives. This is the main idea of so called permanent education. Not information itself, but the
ability to use knowledge and employ skills to get even more information, become items of
major importance these days. Thus, the role of the teacher is being transformed from a simple
information transmitter to a helper or adviser, as students have to be taught how to learn and
use knowledge in everyday life and in whatever endeavours they will undertake to pursue
later.

It is partly globalization that has triggered the need for adequate communicative skills, as
good knowledge of several foreign languages becomes not just an advantage but a necessity.
Despite the fact that Lithuanian is now one of European Union’s official languages, promi-
nent contemporary English as a Foreign Language (EFL) methodology writer Jeremy Harmer
underscores the significance of English and defines it as “lingua franca” — a language that is
often used to communicate between speakers, whose native languages are different from each
other or when the speakers use it as a second language (Harmer, 2002, p. 1).
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EFL teaching has become quite peculiar in Lithuania during the last decade. On the one hand,
the teaching process in general is being decentralized and teachers are often responsible for
most of the procedures, such as selection of schoolbooks, choosing appropriate teaching meth-
odology and strategies; on the other hand — the national EFL graduation exam is the same
for all the students. The problem is that teachers’ main task becomes not to teach students to
use English in their everyday life but to help them to pass their English exam. In reality, the
importance of knowing a foreign language these days becomes even more important after
graduation from a learning establishment. Charlyn Wessels, for example, describes a typi-
cal student of EFL as a customer with a “shopping-list of expectations” which is the ability
to read and write correctly in English, to understand what native speakers are saying and to
speak fluently and confidently in the target language (Wessels in Kiliuviene and Stanionis,
2007, p.93). Without a doubt, appropriate and effective approach towards language teaching
can help students to achieve these goals.

While discussing communicative competence the emphasis has to be placed on scientific
works of Dell Hymes (1974), Edgar Roberts & Henry Jacobs (1989), Jeremy Harmer (2002),
and other researchers. Some of their ideas are mentioned in this article. Like teachers in most
Western countries, also teachers and researchers in Lithuania are working a lot on the Com-
municative Language Teaching (CLT) approach, which can be characterized as a broad
approach to teaching which, among other goals, tends to develop students’ communicative
competence. The general notion of communicative competence in Lithuania is being explored
by Beata Grebliauskiené and Nijole Veckiené (2004), whereas Nemira Macianskiené (2002)
is researching strategies in the process of foreign language learning and pays much attention
to the communicative approach. The current article also presents a review on Lithuania’s
national program and standards for education that stress the importance of CLT approach,
which plays an important role in the process of developing students’ communicative skills,
critical thinking, creativity and cooperative abilities.

Communicative competence and communication

In order to start the discussion on communicative competence, the significant work of Dell
Hymes has to be mentioned. Hymes, as one of the founder of sociolinguistics, established
relationship between people and the surrounding world based on person’s verbal abilities.
Along with the other investigations, he stressed the significance of the practical usage of the
language more than theoretical knowledge of its grammatical structures. In the 1970’s he
invented what was later called the Hymes Model of Speaking which turned into, what we
perceive these days, as communicative competence. Communicative competence is so widely
a discussed term in so many theories, that in some cases, it seems that the notion of the term
is claimed to be so significant that the whole classical educational system is being put to the
risk of total reformation and renewal.

In order to look closer to communicative competence, it is rather useful to present the mean-
ing of both constituent parts of the term. Oxford Advanced Learner’s Dictionary suggests
the following definitions:

Communicative: connected with the ability to communicate in a language, especially a for-
eign language: e.g. communicative skills.

Competence: the ability to do something well: e.g. to gain a high level of competence in the
English language.

Beata Grebliauskiené and Nijole Veckiené (2004, p. 17) in their study on communicative
competence define communication as continuous and integral process. They claim that the
understanding of communication has changed a lot but the general meaning has remained al-
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most the same. Whereas communication can be defined as the mean of social interaction or, in
other words, the process of exchanging information or ideas by speaking or writing (Longman
Active Study Dictionary, 2000, p. 132), competence carries more complicated explanation.
One of the most famous Lithuanian researchers of the contemporary educational philosophy,
Bronislovas Bitinas (2000, p. 107) claims that a competence is a general skill acquired in the
process of education that is based on personal knowledge, experience, values and tendencies.
It is this ability that triggers the development of further knowledge and experience which can
be used to solve any possible problems that a person comes across (Bitinas, 2000, p. 107).

Macianskien¢ in her article on learning strategies of EFL quotes Canale and Swain (1980) as
they define strategic competence corresponding to “an early understanding of communicative
competence in the world literature on teaching foreign languages” Macianskiené also notes
that Willems (1996, p. 89) “considers strategic competence to be central to our communica-
tive competence, i.e. our ability to “deploy our linguistic and pragmatic repertoire in accor-
dance with the socio-pragmatic rules obtaining in the language community so as to realise
our communicative purpose” (2002, p. 34-35). Despite the fact that scholars have published
a lot of scientific research on communicative competence, the search for the most effective
methods is still being pursued, however, the majority of the researchers agree that students
should spend a good deal of time participating in realistic communicative activities.

Review of Lithuanian national program and standards of education

The latest approved Lithuanian national program and standards for preschool, elementary, and
comprehensive school education (2003) concentrates heavily on teaching foreign languages.
The main aim of foreign language learning, according to the program, among general educa-
tional purposes, moral and cultural values has also to be directed towards developing abilities
to use foreign language in everyday social and personal situations. Foreign language learning
plays a major role in the process of personality development, helps to communicate, exchange
information with people from other cultures and extends linguistic skills; hence it develops
essential abilities of cultural and communicative competence.

Communicative competence, according to the Lithuania’s national program and standards
for education, is the ability to:

» understand the ideas of the other people and at the same time to transfer ones own to
the others in a written and oral form (reception and production);

* communicate with others in written and oral form (interaction);

* mediate when persons are communicating in different languages (translation).

Communicative competence is being successfully developed by the following activities:
* reception and transmission of information;

» expression of personal attitude, point of view and position (e.g. possibility, reality, ne-
cessity, wish, happiness, interest, surprise, fear, apology etc.);

« expression of encouragement, persuasion;
* expression of communicative conventions (e.g. greeting, gratitude, wish etc.);
* participation in conversations;

* using compensation strategies (e.g. asking to repeat, explain).

The development of communicative competence is a permanent process as the situations and
activities that students come across are often changing and therefore challenging to adapt
to them. The connection of mother tongue and foreign languages, according to the national
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program and standards for education, is very important as communicative competence that
is developed in students’ mother tongue is gradually transformed into foreign language. The
importance of teaching how correctly translate mother tongue into foreign language and vice
versa is also stressed so that students learn how comprehend and use correctly the system of
language structures.

The program stresses the importance of developing reading strategies i.e. students’ ability to
read and understand written texts. It is preferable that students listen and read various and
minimally adapted or even authentic texts. By reading authentic literary texts in the original
language, students integrate foreign language learning with the general course of literature
and, as the result, not only the course of literature but also students’ general knowledge is
being expanded.

The program also states that communicative approach to learning languages is being consid-
ered to be quite popular these days. Every single person should be taken into consideration as
a single individual and as a member of a certain group as well. This encourages students not
only use foreign languages mechanically but also think critically, develop creative abilities
and teaches to cooperate with other individuals.

The place of a literary text in the communicative process of EFL teaching

Many scholars claim that students can achieve better results in the learning process while
using literary text as a resource in the EFL. Literary text in this context should be considered
as a piece of fictional literature. Reading activities, including, comprehension of the text, dis-
cussions, presentations, role-plays etc. should be essential in the EFL class as they tend not
only develop students’ four main language skills (speaking, writing, reading and listening)
but also their communicative competence.

There are no strict requirements for teachers of English in Lithuania concerning the selec-
tion of schoolbooks. The same is applied to choice of literature in language classes as well
as teachers are free to choose what they suppose is appropriate. As a matter of fact, in some
cases the use literature might be easily omitted and that would be quite a negative thing.

Kiliuviené and Stanionis (2007, p. 95) in the article on a literary text technology define main
reasons why literature in EFL classroom should be used:

» Linguistic reasons, as it helps students’ to acquire new vocabulary, improve the knowl-
edge of grammatical structures and main language skills: reading, writing, listening,
and speaking.

* Cultural reasons, as it introduces the culture and traditions of people, whose language
students are learning.

» Aesthetical reasons, as it gives pleasure and satisfaction just because of the reading
process itself.

Motivation is a key element for the general success in the process of EFL teaching. It is
possible to motivate students only when they themselves see that certain things can have an
impact to their future, as well as when teacher is able to interest students’ in particular sub-
jects. Reading can, as well, have a positive effect on formation of students’ moral values and
in the expansion of their spiritual being. As Roberts and Jacobs state: “literature has to be
enjoyed” and add that “literature in the text will teach students about humanity, about their
own lives, perceptions and feelings, and about timeless patters of human existence” (Roberts
and Jacobs, 1989, p. xxix). One of the most important aims of reading is to evoke emotions
as they cause motivation and encourage students to read. Therefore, as Thomas Foster notes
that the reader can respond to the fictional text if he or she is involved in it emotionally and
ads: “this is the response level that virtually every writer who has ever set pen to paper or
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fingertip to keyboard has hoped for when sending the novel, along with a prayer, to the pub-
lisher” (Foster, 2003, p. xv). Thorough and correct selection of the material that would be at
the same time interesting, suitable and appropriate for a certain group of students is the key
task of every teacher. Students’ age, interests and other objectives have to be taken into con-
sideration. Teachers should be always careful and creative in these tasks in order to achieve
the best results while using communicative approach to language teaching.

Harmer distinguishes between extensive and intensive reading: “whereas the former suggests
reading or listening at length, often for pleasure and in leisurely way, intensive reading or lis-
tening tends to be more concentrated, less relaxed, and often dedicated not so much to pleasure
as to the achievement of a study goal” (Harmer, 2002, p. 204). Extensive reading activities are
often out of class activities, performed by pupils on their own, whereas intensive are usually
done in class together with the teacher. Extensive reading activities should always follow the
reading itself and teachers have to do everything that they would attract students’ attention
and evoke discussions in class. Harmer agrees with Richard Day and Julian Bamford that
“extensive reading is the best possible way for students to develop automaticity — that is the
automatic recognition of words when they see them” and ads that “it’s by far the best way to
improve their English reading (and writing) overall” (Harmer, 2002, p. 204). Nevertheless,
whereas intensive reading and its activities can be easily controlled in the class by following
certain methodology it is extensive reading that is a challenge to every teacher. Harmer notes
that the most important thing for every extensive reading text is its careful selection. The text
should be clear and contain vocabulary that students are acquainted with because only easily
understandable text can give pleasure which is the main goal of this activity (Harmer, 2002,
p. 210). Therefore, teachers should provide only specially selected books for that purpose.
Roberts and Jacobs (1989, p. xxix) note that it quite likely that a part of the students read lit-
erature only while studying i.e. the time when their basic communicative and language skills
are being formed. If students are not interested and motivated by teachers to read it is quite
likely that they will not read in future as well.

Possible activities in EFL class

Reading a literary text is usually not the most desirable activity for some students. Therefore,
teachers have to use their creativity and certain methodology in order to motivate them. For
example, plot tests can be used in order to maximize the effectiveness of reading tasks which
play an important role in the development of communicative competence. Few short ques-
tions given to students before the reading class asking to describe certain events or details
will show how students managed to comprehend the text. These kind of tests can be done in
written form and take no longer than 10—15 minutes. Students will never know exactly what
questions are going to be asked, therefore, they would be forced to read their texts attentively.
To make it even more interesting, competitive evaluation system can be created. Students can,
for example, gather points throughout certain period of time, which will later affect their gen-
eral evaluation mark of the subject. This can motivate students to prepare better for reading
lessons and will have a positive impact on further class activities.

When students are asked to work on the same literary text or book, discussions and debates
are usually the best exercises for communicative skills’ development. They can talk about
what they have read, express their opinions about characters, events or other particular things.
The advantage of these exercises is that everyone is familiar with the same information and
can express personal point of view on certain things. This has a large impact on developing
students’ reading comprehension abilities and critical thinking. Harmer suggests that the
main roles of teachers in reading classes should be: organizer, observer, feedback collector
and prompter (Harmer, 2002, p. 213). He also notes that the teachers should teach students
how to read effectively. First and foremost — not every word in the text is initially important
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as students should be encouraged to try to guess unknown words from the context as shortage
of time usually limits detailed descriptions of new expressions and unknown words (Harmer,
2002, p.214). Teachers as observers can suggest certain key questions which can usually evoke
interesting discussions among students.

There will always be more and less active students in the class and teachers’ task is to make
everyone talk. Some students can be not as confident in expressing their own thoughts and
their opinions about a particular subject. In such cases, teachers have to confront students
with direct questions asking them to express their point of view on certain things. Students
should be encouraged to express their opinions, so that they will feel free to speak out on
every subject without being asked to.

Modern educational theories suggest that teachers should pay more attention to every stu-
dent’s personality and interests, as this can help teachers in their everyday work. For exam-
ple, it may be possible to let students choose different material for their reading classes. In
other words, teachers should make a list of literary texts or books that would be suitable for
certain needs of the class and let students choose that what mostly reflects their interests. In
order to benefit from these activities, teachers should be acquainted with all these texts. In
this case, not everyone in the class will posses the same information. Therefore, presentations
and reports on certain subjects can be quite effective for the development of communicative
competence. Students are supposed to prepare reports on the selected books or literary texts
that they have read and present them in front of the class. Telling other students their per-
sonal approach towards certain things teaches them to respond critically to different things
and express their own opinion. However, the same socio-communicational problem can come
up — not all students feel comfortable speaking in front of the class. Teachers have to deal
with this problem very carefully. In some cases, the results of forced public speaking without
any initial training can even have a negative effect. Just mechanical pre-learned approach to
communicative activities that lacks critical thinking will not help to reach the development
of proper communicative competence, which is the main goal of both teachers and students.
There are numerous sources published both in print and internet on public speaking that lan-
guage teachers should be acquainted with in order to succeed while using CLT approach. First
of all, teachers have to be able to control the whole atmosphere of the class and make it as less
formal as possible. The standing reporter in front of the class can be easily substituted by a
speaker sitting with the classmates in formed a circle. This procedure will certainly cease the
formalities and make teachers’ task much easier. Teachers in this case can perform a role of a
host, asking questions and trying to get students’ opinions and reactions on certain subjects.
Asking about opinions of the others present in the class can be a good idea as well.

The greatest problem in classes which tend to train communicative competence is limited time
and too many students. Sometimes it is almost impossible to let everyone in the class express
their opinions. Individual work in pairs can help teachers in these situations. Students can
be divided into groups, preferably of 2—3 persons where they are supposed to discuss certain
subjects. Teacher can go around the class trying to listen to and help as much students as pos-
sible. It is also a good idea to move students around the class and let them communicate with
different people in order to avoid continuous interaction with the same individuals. This can
help students to exercise talking with different classmates before they are going to present
certain information in front of the whole class.

At this point, i.e. in the process of developing students’ communicative competence, the cor-
rect usage of grammatical structures becomes of minor importance. For example, Onegina,
states that during communicative activities, not acquisition of the language and its system is
the most important aim, but general systems of verbal means that can help replace real life
situations and make the whole teaching process closer to the needs of real communication
with the help of organization of teaching material — not being based on discussion topics, but
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on certain situations (Onegina, 2002). Still, language teachers come across many questions
and considerations in the process that tends to improve students’ main language skills and
their communicative competence. If a student is going to be corrected every time a certain
mistake during communicative activities is being made, he or she will surely miss concen-
tration on the things that are being discussed. If a student is not going to be corrected at all,
he or she will acquire incorrect grammatical or phonetic structures. Therefore, it can be a
good idea for teachers to make and keep a list of the mistakes that repeatedly appear in the
speech of the particular student, so that they could be discussed later on. After some time a
teacher, by using appropriate strategies, can check out if a particular student has made pro-
gress in this area.

Difficulties

Difficulty, concerning the use of a literary text in the language class is a subjective and rela-
tive matter. The same text can be more or less difficult for different readers, even at the same
linguistic level. Generally, it is possible to distinguish several different aspects of difficulty
with regard to a literary work. A quite obvious one seems to be the “linguistic difficulty”
(Duff and Maley, 1991, p. 6). Many literary texts are written in the language which includes
vocabulary, grammatical structures, and syntax, considered too complicated to be included
in the syllabus for learners at the intermediate (or lower) level. So, if students are not able to
cope with the text, they will be discouraged from further reading. Duff and Maley (1991, p. 6)
state that the other kind of difficulty might be arising from the length of texts.” Many literary
texts are long and time-consuming to teach and that is why, for some students, longer texts
are more difficult to deal with; for others, shorter texts seem to be too poor in “contextual
support and repetition” (Duff and Maley, 1991, p. 6). Simple grading can overcome both types
of these obstacles. So, if a text is thought to be too difficult or too long, it should not be cho-
sen. Literature provides a wide variety of works at different linguistic levels and of different
length that teachers can use in their class.

The cultural difficulty is the following one: some literary works seem impossible to be ap-
preciated by non-native English speakers. However, as Duff and Maley (1991, p. 7) suggest,
even if the problems arise, “a better approach is to use these opportunities for exploration,
rather than refusing to undertake the journey.” Furthermore, Lazar (1994, p. 117) points out
another difficulty, which is the “literary competence.” This term implies “an inferred under-
standing of certain conventions of interpretation which skilled readers draw on while reading
the literary work™ (Lazar, 1994, p. 118). So, first, students who do not read literature in their
own language may have difficulties with producing valid interpretation of a text. Even if the
students are able to reach their own interpretation, they may lack sufficient proficiency in
English to express it.

Even if the definition of the term communicative competence seems to be quite comprehen-
sible at this point, researchers still face some problems when the question is raised whether
it is possible to measure or evaluate communicative competence. Whereas written tasks are
quite easy to evaluate and the results will always be more or less objective, it is quite differ-
ent with communicative-vocal process. Every individual being unique will most probably
present different results in his or her EFL reception, production, interaction or mediation.
Concerning evaluation of some communicative activities, it is rather easy to evaluate for ex-
ample presentations and reports, but it is quite opposite with the dialogues or conversations.
CLT approach is aimed to prepare students for real situations that they will come across in
their future life, therefore, the teaching process should be as realistic as possible. Still, the
majority of class activities are artificial and very hard to compare with those of a real life and
this makes evaluation even more problematic.
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The national English graduation exam in Lithuania contains the oral part where students’
communicative abilities are tested. There are certain requirements for teachers how to test
and evaluate students. Nevertheless, teachers face the necessity of being always objective and
it is quite likely that students with the same evaluations results can produce very different
communicative levels of the language. Therefore, in order to equalize evaluation by applying
real knowledge and overcoming other difficulties that arise in teaching foreign languages in
classes, more research on this subject has to be carried out.

Conclusions

After almost two decades of national independence, during which Lithuania’s educational sys-
tem has gone from an autocratic one to moderately liberal one, teaching English as a foreign
language is still on its course of existential search. The aim of this study was to look closer
to developing communicative competence in the process of EFL learning. Communicative
competence is generally defined by numerous scholars as the ability to express oneself flu-
ently in writing and oral speech, and to understand other people or, in other words, the ability
to communicate efficiently with others. Literary texts can be a useful medium in the process
of developing communicative competence, which generally is an integral and permanent
process. Learning English with a help of a literary texts and by employing special strategies
can stimulate faster acquaintance with and better comprehension of the language, as well as
generating its better composition.

While teaching programs are being decentralized and much of the essential tasks are being
left to individual teachers’ considerations, the requirements for the national graduation exam
are the same for all students. Education determines the progress of society as new informa-
tion is constantly becoming common knowledge. Therefore, teachers’ creativity in language
classes should be of major importance. It is quite interesting and at the same time difficult to
speak about communicative competence in EFL classrooms, as it is not only hard to develop
its skills, but to evaluate its results as well. Therefore, further research on centralization and
standardization of teaching material and evaluation of students’ communicative abilities can
help a lot in the process of developing communicative competence in the process of EFL
teaching.
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Anotacija
Sabiedriba aktuals kluvis jautajums par izglitibas atbilstibu laikmeta jaunajam prasibam, tai skaita
arT majturibas un tehnologiju (rokdarbu) maciba. Bitiskakas izmainas ir saistitas ar jauna macibu

prickSmeta standarta ievieSanu. Lidz ar to aktuals ir kluvis jautajums par skolénu majturibas un
tehnologiju prasmju apguvi jauna macibu priekSmetu standarta aspekta.

Atslegvardi: majturibas un tehnologiju prasmes, macibu prick§meta standarts, sakumskola.

Tevads

Izglitibas sisteéma tiek radikali reform&ta gan Latvija, gan Eiropa, gan citur pasaulé. Viens no
pamatizglitibas merkiem ir veicinat katra skoléna harmoniskas personibas veidoSanos un
attistibu (Valsts pamatizglitibas standarts, 1998, 7), tai skaita ari rokdarbu maciba. Jateic, ka
rokdarbu maciba mainijusies dazadu skolu reformu rezultata. Sakot ar 1990. gadu, rokdarbu
maciba [énam tiek sagatavota parmainam, samazinot stundu skaitu no 2 uz 1,5, 1idz ar to
novérojama skolénu darba prasmju samazinaSanas. Butiskakas izmainas ir saistitas ar jauna
macibu priekSmeta standarta ievieSanu. Ta rezultatd mainijies ne tikai rokdarbu macibu
saturs (zinaSanas, prasmes, atticksmes), nosaukums — “Majturiba un tehnologijas”, bet arT ta
realizacija. Japiebilst, ka stundu skaits tiek samazinats uz pusi, t. i., uz 1 stundu nedgla.

Sodienas izglitibas uzdevumi arf majturibas un tehnologiju maciba ir palidzet apgiit tas prasmes,
kuras nepiecieSamas dazadas dzives jomas: darba, macibas, personigaja un sabiedriskaja dzive.
Lidz ar to aktuals ir kluvis jautajums par skolénu majturibas un tehnologiju prasmju apguvi
jauna macibu standarta aspekta.

Darba merkis

[zzinat un analiz&t sakumskolas skolénu majturibas un tehnologiju prasmju apguves tendences
pedgjos gados jauna macibu priekSmeta standarta aspekta.

Materiali un metodes

P&tijuma izmantotas: teorétiska metode (literatiiras, dokumentu analize), empiriskas metodes
(parrunas, anketéSana, refleksija un praktiskas pieredzes analize) un matematisko datu
statistiska analize.

Pétijums veikts Rigas Pedagogijas un izglitibas vadibas augstskolas prakses skolas (gan
pilsétas, gan lauku skolas).

Diskusija un rezultati

Veésturiska pieredze parada, ka dazadu skolu reformu rezultata rokdarbu maciba, ka ari
tas nosaukumi mainijusies. Japiebilst, ka p&dgjas reformas rezultata macibu priekSmeta
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nosaukums mainits uz “Majturiba un tehnologijas”. Jédzieni “darbs’ un “rokdarbi”, ka ari
“darbmaciba’ un “darbaudzinaSana’ ir biitiski un ciesi saistiti un reiz€ém tiek uztverti ar
vienadu nozimi, tap&c nepiecieSams plasaks terminologijas skaidrojums.

Gadsimtiem ilgi cilvéce par galveno vértibu rokdarbu maciba uzskatija darbu. P. Birkerts
apgalvo, ka darba problémai, tapat ka laimes problémai, ir vissvarigaka vieta katra cilvéka,
ka arT visas tautas un cilvéces dzive (Birkerts, 1937, 5).

LatvieSu konversacijas vardnica atrodam skaidrojumu, ka rokdarbi ir “tautas maksla un
amatnieciba apzim&jums rokam veidota darba atSkirSanai no mehaniska. Apzim&umu
rokdarbi saka lietot 19. g. s. 1. pusé, kad rokdarbus pamazam izspieda masSinu darbs” (Latviesu
konversacijas vardnica, 18. s€j., 1938, 36447). Lidzigu skaidrojumu atrodam Latviesu literaras
valodas vardnica — rokdarbi ir izstradajumu darinasana (parasti ar rokam) (LatvieSu literaras
valodas vardnica. 6,. sgj., 685). M@s varam atrast vél otru skaidrojumu, ka rokdarbi ir macibu
priekSmets skolas pirmo vienkar$ako daba prasmju un iemanu veidoSanai (LatvieSu literaras
valodas vardnica. 6,. sgj., 686). Savukart pedagogijas terminu skaidrojo$a vardnica rokdarbi
definéti ka nelielu, parasti adijjumu, tambor&jumu, izSuvumu, pinumu, mezglojumu un
dazadu no auduma, adas, koka vai cita materiala veidotu priekSmetu darinasana ar rokam,;
ir majturibas priekSmeta programmas daja (Pedagogijas terminu skaidrojosa vardnica,
2000, 150). Pedagogijas terminu skaidrojosa vardnica rodam skaidrojumu, ka majturiba
ir macibu priek$mets, kura apgiist zinasanas un prasmes saimniekoSanai maja un gimené
(Pedagogijas terminu skaidrojosa vardnica, 2000,100), un tehnologija definéta ka atzinu,
metozu, prasmju, darbariku, resursu un lidzeklu kopums, ko secigi un sistematiz€ti izmanto
zinibu apguves, p€tniecibas, raZosanas vai cita procesa, iedarbojoties uz attiecigu objektu, to
veidojot, apstradajot un parveidojot atbilstosi izveletam mérkim; arT maciba, zinatne par kada
procesa vai norises saturu, lidzekliem, to izmantoSanas veidiem un panémieniem; preciza
kada procesa veikSanas procediira péc izstradata parauga (Pedagogijas terminu skaidrojosa
vardnica, 2000, 173).

Lidz ar So skaidrojumu iegiistam atzinu, ka, izmainot rokdarbu macibu nosaukumu uz

“Majturiba un tehnologijas”, paplasingjies ir macibu saturs, bet ta apguvei paredzétais laiks
samazinats uz pusi.

Domajot par darba prasmém, Latviesu konversacijas vardnica rodam skaidrojumu, ka ta ir
maka, sp€ja, prasme izpildit kadu uzdevumu, darbibu vai kustibu, kas iegiita vairakkartigu
vingrinajumu rezultata (LatvieSu konversacijas vardnica, 13. sgj., 1935, 26620).

V. Zelmenis prasmes defin€ ka zinasanu un darbibas panémienu apguves tadu pakapi, kas
lauj zinaSanas izmantot mérktiecigu darbibu veikSanai (Zelmenis, 1991, 64), ar to saprotot gan
fiziskas, gan garigas darbibas (Zelmenis, 1975, 36). Savukart A. Spona skaidro, ka prasme
ir maka darboties atbilsto§i mérkim un apstakliem (Spona, 1996, 19). Lidzigu skaidrojumu
varam rast Pedagogijas terminu skaidrojos$a vardnica, kur prasmes definétas ka maka veikt
kadu darbibu atbilstosi nepiecieSamajai kvalitatei un apjomam. Prasmes ir darbibas izpildes
priekSnosacijums, tada zinasanu, darbibas panémienu apguves pakape, kas lauj apgito
izmantot mérktieciga darbiba. Dalu prasmju cilvéks apgiist dabiska pieredzes procesa
(pieméram, prasmi staigat), citas — apzinati vingrinoties pats vai specialista vadiba (pieméram,
datora lietoSanas prasmi). Prasmes veidojas daudzpusigos, atkartotos vingrinajumos un var
pilnigoties bezgaligi (Pedagogijas terminu skaidrojo$a vardnica, 2000, 134).

Runajot par darba prasmém, 1pasi rokdarbos, ka uzsver K. Obsteins, skoléniem péc iespejas
mazak nepiecieSams dot teorétiskas zinasanas, bet vairak planot apgiit prasmes un iemanas,
iepazistinot skolénus ar materialiem, darbarikiem, darba panémieniem. “Rokdarbiem jadod
ierosme garigiem darbiem, jo patstavigs garigs darbs ir ista darba skolas pazime” (Obsteins,
1939). Miisdienas, ka atzist A. Kangro un A. Geske, svarigi ir veidot, pilnveidot, attistit dzives
prasmes: patstavibu, atbildibu, uzne€mibu. Dzives prasmes klust par biitisku Sodienas izglitibas
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sastavdalu. Dzivesprasmju “bagaza” veido attieksmes pret visu, kas apkart: vidi, cilvékiem,
procesiem, notikumiem (Kangro, Geske, 2000).

Pardomas rosina jaunaja pamatizglitibas standarta formuléta priekSmeta “majturiba un
tehnologijas” merkis — pilnveidot izglitojama izpratni par cilveka dzivesvides droSibas un
kvalitates nosactjumiem un iesp&jam tas uzlabosanai, veicinat izglitojama praktiskas ricibas
un socialas sadarbibas prasmju attistibu, lai ikviens sp&tu patstavigi planot un organizet
personigo majturibu, radosi iesaistitos tehnologisko procesu isteno$ana (Noteikumi par
valsts standartu pamatizglitiba un pamatizglitibas macibu priekSmetu standartiem, 2006).

Misdienas izskan doma, ka “visiem kopa jamacas saimniekot un planot savu dzivi 21. gs.
apstaklos”. ST doma ietverta arT Valsts pamatizglitibas standarta mérki: sekmét skoléna
atbildigu atticksmi pret sevi, gimeni, lidzcilvékiem, savu tautu, Tévzemi, cilvéci un augstakajam
moralam vértibam, sabiedribu, vidi un valsti (Valsts pamatizglitibas standarts, 1998, 7). Tacu
jateic, ka jaunaja macibu priekSmetu standarta nevar atrast nevienu no uzdevumiem, kas
orientétu skolenus uz darbu ka vienigo morali atbalstamo eksistences lidzeklu iegiiSanas
un labklajibas avotu, ka tas noradits Bérnu tiesibu aizsardzibas likuma 4.2 panta (Beérnu
tiesibu aizsardzibas likums, 2007.). Tas izskaidrojams ar to, ka ped&jos gados skoléni skola
nedrikst uzkopt savu klases telpu, dezurét virtuvé un klasé. Lauku skolas ar malkas apkuri
skoléni nedrikst nest malku savai klasei un kartot malku skiint. To nosaka Bérnu tiesibu
aizsardzibas likuma 16. pants, ka b&rnam ir tiesibas “.. uz atpiitu un brivo laiku ..” (B&rnu
tiesibu aizsardzibas likums, 2007). PrickSmeta “Majturiba un tehnologijas” macibu uzdevums,
kas saistas ar darbaudzinasanu, ir uzdevums attistit prasmes majas darbu planoSana un
veikSana. Pamatprasibas macibu priekSmetu apguvei noradits, ka skoléni, beidzot 3. klasi, prot
uzturét kartibu darba vieta, prot elementari riipéties par savu apgérbu un apaviem, piedalas
majas darbu veik3ana. Seit gan rodas jautajums, ka skolotajs macibu stunda var nodroinat,
ka skoléns piedalas majas darbu veikSana.

Lidz ar to jaatzist, ka pasSreizgja situacija nerealiz€jas teorijas un prakses vienotiba. Piem&ram,
izpildit pamatprasibas 3. klasei — prot raksturot partikas produktu kvalitati péc to aréjam
pazimém, gatavot vienkarsus édienus, neizmantojot termisko apstradi; prot klat galdu
vienkarsai ikdienas maltitei, rikoties ar galda piederumiem, uzvesties ésanas laika —
ieverojot nepiecieSamas drosibas un higi€nas prasibas, liedz kabineta iekartojums, nepilniga
materialtehniska baze. Parrunu rezultata noskaidrojam, ka ir skolas, kuras direktors/e aizliedz
realiz€t macibu saturu, kas saistits ar &dienu gatavosanu, jo ta TstenoSana ir pretruna ar
normativajos aktos noteiktajam higi€niskajam prasibam. Tikpat pretruniga ir pamatprasiba —
ir iepazinies ar majas izmantojamo sadzives atkritumu galvenajiem Skirosanas un parstrades
veidiem —, ja Latvijas lielakaja dala atkritumi netiek Skiroti.

Pretrunu starp macibu didaktisko principu — teorijas un prakses vienotiba — un ta realizaciju
prakse apliecina ar1 macibu saturs, kas saistits ar prasmju apguvi uzturmaciba sakumskola,
jo 1 stundas laika nav iesp&jams sagatavoties darbam, apgut kartibas paradumus, ieverot
higi€nas noteikumus, apgiit prasmes €diena gatavoSana, péc darba sakartot darba vietu, kur
nu vel izvertét paveikto. VertéSanu, 1pasi skolénu pasvértéjumu, nepiecieSams attistit jau
sakumskola, to nosaka priekSmeta standarts (Noteikumi par valsts standartu pamatizglitiba
un pamatizglitibas macibu priekSmetu standartiem, 2006).

Jateic, ka sakumskola macibu priekSmeta “Majturiba un tehnologijas” apgiistamas
pamatprasibas (Noteikumi par valsts standartu pamatizglitiba un pamatizglitibas macibu
priekSmetu standartiem, 2006) salidzinajuma ar macibu priekSmeta “Rokdarbi” apglistamajam
pamatprasibam (IM Sakumskolas vadlinijas un standarti, 1992) vairak orient&tas uz teorijas
apguvi neka uz prasmju apguvi. Majturibas un tehnologiju standarta noradits, ka izglitojamam
vismaz 75% no macibu procesam atveleta laika javelta prasmju apguvei un praktiskas
darbibas pieredzes veidosanai (1 stunda nedela). Interesanti, ka skoléniem, beidzot 3. klasi,
no 28 noraditajam apglistamajam pamatprasibam jaunaja majturibas un tehnologiju standarta
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tikai 9 pamatprasibas apgustamas praktiski. Parsvara pamatprasibas saistitas ar teoriju,
zinasanam. To norada vardi “izprot, zina, ir iepazinies, saskata, atSkir, saprot, apzinas, izjit,
pazist”. Tas ir pretruna ar J. Studenta atzinu, ka jaunakam skolas vecumposmam raksturigs
ick$€jais nemiers, fiziskas energijas parpalikums, kas novérSams, iesaistot skolénus praktiska
darbiba (Students, 1935). Tai pasa laika noveérojam, ka pasliktinas skolénu elementaras darba
prasmes — ievert adata diegu, sasiet mezglu, piesiit pogas, Siit —, stradajot ar tekstilmaterialiem.
Skoléniem arvien lielakas griitibas sagada uzdevumi, kas saistiti ar meriSanu, grieSanu un
konstrugésanu.

Skolénu darba prasmju noveértgjumam izstradajam veérteSanas kriterijus, kurus apkopojam
tabula (sk. 1. tabulu). P&tTjuma iesaisttjas RPIVA pilna un nepilna laika studenti 17 prakses
skolas gan pilsétas, gan laukos. PEtijumam izvélgjamies pétit 1. klases skolénu darba prasmes
rokdarbos 2004. gada un tas pasas prasmes tehnologijas 2007. gada pavasari.

1. tabula
Macibu priekSmeta “Majturiba un tehnologijas” standarta apgiistamo
skolénu prasmju vértéSanas kriteriji

Nr. p. | Macibu priekSmeta Veértesanas Kkritériji prasmju raksturojumam Max | legitie
k. “Majturiba un punkti | punkti
tehnologijas”
standarta
apgiistamas prasmes

1. | Konstrugt, izmantojot |- ekonomét materialu (papiru) 2

papiru, kartonu - apzimét detalu ( ar zZimuli, uz kreiso pusi, 3

eckonomgjot papiru) 2

- merTt atbilstosi dotajiem izmeriem 4

- izgriezt (pa uzziméto liniju, gludi) 3

- Itm&t (izmantojot salveti, neatstajot Iimes p&das,
pielimgjot visu figiiru)

- sadalit darbu uzdevumus
- palidzet citiem, pienemt palidzibu
- novertét darba procesu

2. | Aplicet, ieverojot - izkartot laukuma, ievérot lidzsvaru 2
kompozicijas - aplicét, ievérojot krasu kontrastu ar pamatlaukumu 2
pamatprincipus - izveidot netradicionalu kompoziciju 3

3. |Piesit pogu - ievert adata diegu 2

- izvéleties atbilstodu diega krasu, adatu 4
- piesit vienmerigi 2
- nostiprinat diega galus 2

4. |Kartibas paradumu - sagatavot darbam materialus, darbarikus 4

uzturésana - sagatavot darbam darba vietu 2

- sakartot darba vietu p&c padarita darba 2

5. | Sadarboties - noteikt merki, planot darba procesu 4
2

2

2

Petjumam izvelgjamies izzinat tas skolénu darba prasmes, kuras sagadajusas skoléniem
grutibas dazados laika posmos. Ka pierada prakse, 1. klas€ vairakumam skolénu grutibas
sagada tie rokdarbu veidi, kas saistiti ar prasmém apzimet detalas, izgriezt pa uzziméto liniju,
ievert adata diegu, aizsiet mezglu. Tas izskaidrojams ar to, ka skolénu pirkstu stka muskulatiira
nav pietieckami attistita, kas, savukart, rada nepatiku pret rokdarbiem, neapmierinatibu ar
Sevi.

Petijuma izvelgjamies tos uzdevumus, kuru izpildei nepiecieSamas gan zinaSanas, gan prasmes.
No papira darbiem tas ir prasmes apzimét detalas no kreisas puses ar zimuli, ekonomét
materialu, merit atbilstosi dotajiem izme&riem, ITm&jot neatstat Iimes pedas, izmantot salveti,
pielimét visu figliru. Savukart aplicgjot ta ir prasme ievérot kompozicijas pamatprincipus.
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Ta ka macibu priekSmeta standartos dazados laika posmos noradits, ka skoléni prot uzturét
kartibu darba vieta, petijuma ietvéram ari So aspektu. Jateic, ka, sakot ar jauna macibu satura
meklgjumiem (1990. gads), majturibas un tehnologijas (rokdarbu) maciba akcentg ar1 skolénu
prasmi sadarboties, veikt pasanalizi péc padarita darba.

2007. gada iegiitos petijuma rezultatus salidzinajam ar 2004. gada ieglitajiem rezultatiem un

apkopojam tabula (sk. 2. tabulu).

2. tabula

Macibu priekSmeta “Majturiba un tehnologijas” standarta apgiistamo
prasmju raksturojums 1. klases skoleniem

Uzd. Max Videji ieguitais punktu Viegluma pakape

Nr. punktu skaits (vid/max)

skaits
2004. gada | 2007. gada | 2004. gada |2007. gada

1. 14 6,02 4,62 0,43 0,33

2. 7 49 3,92 0,7 0,56

3. 10 5,8 5,3 0,58 0,53 Max iegiitais punktu skaits — 41

4, 8 1,6 1,2 0,2 0,15 Min iegiitais punktu skaits — 16

5. 10 1,8 3,6 0,18 0,36 Kopgjais klasu skaits —13
Kopa 49 20,12 18,64 2,09 1,93 Kopgjais skolénu skaits — 598

Jaatzist, ka atSkirigi bija rezultati starp dazam 1. klas€m. To noteica skolénu 1patnéjais sastavs,
citas klas@s — skolotaja darba stils. Tomér zinamas likumsakaribas skolénu darba prasmju
apguve bija saskatamas.

P&tijuma noverojam, ka, pat atra tempa visiem stradajot, nepietiek laika darba pilnvertigai
analizei, pilniba nenotiek skolénu paSanalize. Griutibas sagadaja tas, ka vairak neka pusei
skolénu nav pietiekami attistita pirkstu muskulatiira, pasi tas vérojams pedgjos gados. Kaut ar1
darbs bija interesants, tome&r bérnu uzmaniba un pacietiba, saskaroties ar pirmajam gritibam,
samazinajas un dazi centas darbus atstat nepabeigtus. Uzteicama ir skolotaju prasme organizét
citiem palidzibu.

legtitos rezultatus skolenu prasmju apguve 2004. un 2007. gada apkopojam grafika (sk. 1. att.).
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Jateic, ka iegiitie rezultati apliecina pedagogiska prakse glitos novérojumus, ka pédgjos gados
pasliktinas skolénu darba prasmes. Vienigi skolénu prasme sadarboties ievérojami uzlabojusies
(no 18% l1dz 36%) 2007. gada beigas. Tas izskaidrojams ar to, ka skolotaji no darba organizacijas
formam arvien vairak izmanto paru un grupu darbu, 1pasi tapec, lai nodarbibas beigas sasniegtu
rezultatu. Sadarbibas prasmes, ka atzist S. Rone, ir vienas no biitiskakajam dzivesprasmeém,
gatavojot audz€knus dzivesdarbibai. Humanistiskas mijiedarbibas galvena atzina — palidzet
audz€knim pasSattistities — ir viena no galvenajam dzivesdarbibas komponentém. Ta ir virzita,
lai attistitu iniciativu, paskontroli, pasnovértejumu (Rone, 2006, 374).

Veicot pétijumu, parliecindjamies, ka nepiecieSams rosinat bérnus darboties patstavigi, bez
argjas palidzibas. Tas veido pakapenisku prasmju uzkrasanos skolénu pieredze. Katrs bérna
solis uz patstavibu, katrs jauns neatkaribas Itmenis sekmé jaunu sadarbibas formu, jaunu
neatkaribas un patstavibas ITmeni uz radosas darbibas attistibu, uz jaunu prasmju apguvi.

Petijuma laika nov€rojam, ka skolénu prasmes merit, izgriezt konstruétas detalas ir pat
sliktakas neka prasme apzimét. Procentuali ir vairak tadu skolénu (56%), kas neprot taisni
griezt pa uzziméto liniju, vienmerigi izgriezt apziméto detalu. Jateic, ka prasme merit
nozimiga konstrué$ana, matematika, ar1 ikdiena. Rezultati liecina, ka daudziem skoléniem
pietrikst pacietibas, vini visu sasteidz. Stundas veikta darba kvalitate ar katru gadu klist
zemaka, pieaug pavirSo darbu skaits, skolénu neapmierinatiba ar darba rezultatu. Interesanti,
ka, sasaistot macibu uzdevumus ar rotalu, kam ir konkréts mérkis, tika nodroSinats talaks
darbibas process. Bérnus interes€ja ne vien §is process, bet ari rezultats, kas sniedza estétisku
apmierinajumu. Tada veida tika sekmeta bérnu ticiba saviem spekiem. Petijjums apstiprinaja L.
Taivana atzinu, ka bérna raksturs veidojas darba un ka svarigi katram apzinaties sevi $aja dzivée
un darba, tapéc nepiecieSams klasé iemacitas veiksmes lietot realos dzives apstaklos. Vins
apgalvoja, ka 81 prasme pati no sevis nenak, tapec ir vajadziga tehnisku veiksmju vingrinaSana
un pasveidoSanas (Taivans, 1935, 62.—66.). Tam vajadzigs laiks. Ar vienu stundu nedg¢la, t. 1.,
ar 40 minttém nedgla, ir par maz.

1. klase skolénu izt€le ir spilgta, to apliecinaja fakts, ka daudzi bérni saka rotalaties ar pus-
gataviem darbiem. Novérojam, ka nodarbibas sakuma ar skoléniem kopigi formuléti vértésanas
kritériji, sekmigi izveleti uzdevumi (ar praktisku lietojumu), kas ir nozimigi paSiem b&rniem,
aizrauj vinus. Rezultata skoléni apgtist ne tikai dazadas darba prasmes, bet arT prasmes sevi
novertét. Apkopojot iegiito informaciju, redzams, ka ir svarigi skolotajam pasam milét savu
macibu priekSmetu, ar savu attieksmi iedvesmot un aizraut skolénus.

Interesantas atzinas ieguvam no skoléniem p&c parrunam par priekiem un bédam rokdarbos.
Viens z€ns atzina, ka “rokdarbi man nepatik, jo tur vajag pacietibu, bet man pacietibas nav.
Vienigi man rokdarbi patika tad, kad skolotaja panéma mani par paligu — macit citiem pit”.
Labi, ka skolotajai izdevas atrast darba veidu, kas nozimigs pasam skolniekam. Vairakas skolas
skoléni izsaka véleéSanos, lai macibu priek$mets “Majturiba un tehnologijas” buitu biezak, dazi
pat v€lgjas, lai tas butu visu dienu, jo, p&c skolénu domam, stunda laiks paiet atri.

Ta ka sava starpa ciesi saistits macibu un audzinaSanas process, biitiskaka skolénu darba
prasmju veidoSana ir skolotaja kompetence izvéleties tadus macibu uzdevumus, kas saistiti
ar lietojamu izstradajumu izgatavosanu, praktiskas darbibas lietoSanu atbilstoSi personibas
pilnveidoSanas vajadzibam, izstradat savu macibu programmu, 1pasi realiz&jot macibu saturu
jauna macibu priekSmeta standarta aspekta. Vienlaikus pétijuma rezultati radija parliecibu, ka
skoléniem nepiecieSams palielinat stundu skaitu (2 stundas nedg€la) praktiskam nodarbibam,
1zstradat metodiskos materialus, macibu lidzeklu komplektus, darbibas planu “Majturiba un
tehnologijas” maciba un tos popularizét skolotaju talakizglitibas kursos.

Sakumskolas skolénu majturibas un tehnologiju prasmju veicinasanai seviski nozimigs ir darbs,
kura izpilde prasa nevis automatisku darbibu, bet gan domasanu, analizi, visparinasanu un
lémumu pienemsanu, kur, izpildot dazadus rokdarbu veidus, attistas pirkstu stka muskulatiira,
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kas veicina gan garigo, gan fizisko, gan emocionalo darbibu, jo §is darbibas ir nozimigas
pasam cilvékam.

Secinajumi

Macibu priek§meta “Majturiba un tehnologijas” mérkis orientéts uz cilvéku dzivesvides
drosibas un kvalitates nosactjumu izpratni, izglitojama praktiskas ricibas un socialas sadarbibas
prasmju attistibu, uz sp&ju patstavigi planot un organizét personigo majturibu, neakcentgjot
skolénu prasmju apguvi personibas attistibas aspekta.

Pamatizglitibas satura reformas rezultata sakumskola macibu priekSmeta “Majturiba un
tehnologijas” standarts salidzinajuma ar iepriek$¢jo standartu “Rokdarbi” vairak orient&ts
uz teorijas apguvi neka uz prasmju apguvi.

Petijuma gaita parliecinajamies, ka pedejos gados 1. klases skoléniem pasliktinas skolénu
elementaras prasmes majturiba un tehnologijas, pieaug pavirSo darbu skaits, tai pasa laika
uzlabojas skolénu prasme sadarboties.

P&tijuma rezultati radija parliecibu, ka nepiecieSams izstradat metodiskos materialus, macibu
lidzeklu komplektus, darbibas planu majturibas un tehnologiju prasmju veicinaSanai un
popularizét tos skolotaju talakizglitibas kursos, turpinat iesakto p&tijumu par skolénu
majturibas un tehnologiju prasmju apguvi un aktivi iesaistities to pilnveides procesa.
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Summary

The system of education is being radically reformed both in Latvia and in Europe as well as
all worldwide. One of the purposes of elementary education is to promote the creation and
development of each student’s harmonious personality, including studies of handicraft. The
most significant changes are introduced by a new standard of the subject. As a result, not only
the handicraft study content (knowledge, skills, attitudes) and the title — “Home economics
and technologies” — have been changed but also its implementation.

Modern education tasks (also in the studies of home economics and technologies) are supposed
to assist in acquiring the skills necessary in various spheres of life: at work, in studies, private
and social life. Therefore, the question regarding the acquisition of students’ working skills
has become topical in the aspect of the new standard.

The aim of the present article is to study the tendencies in acquisition of the subject “Home
Economics and Technologies” in recent years and to analyze this acquisition in the context
of the new subject standard to reveal problematic aspects in its implementation and seek
solutions.

Conclusions

The subject “Home economics and Technologies™ is focused on the comprehension of safety
and quality conditions of the household environment, on the ability to plan and organize
one’s own home economics, not emphasizing acquisition of working skills in the aspect of
student personality development.

As a result of the reform of elementary education content at elementary schools, the subject
standard of “Home economics and technologies”, in comparison with the previous standard
“Handicraft”, is more focused on acquisition of theory than on acquisition of skills.

In the course of the research, we discovered that in recent years, elementary working skills in
handicrafts are decreasing with the planned distribution of lessons for the first form students,
the number of careless works is growing; meanwhile, the students’ cooperation ability is
improving. It is anticipated that with a reduced number of lessons (1 lesson per week) the
students’ working skills will have a tendency to decline.

The results of the research assured that it is necessary to produce methodical materials,
complete sets of teaching aids, an action programme in the studies of “Home economics and
Technologies™ and popularize them in teachers’ further education courses and to continue
the commenced research on acquisition of students’ working skills in the subject of Home
Economics and Technologies, participating actively in its development process.

Keywords: skills of home economics and technologies, subject standard, primary school.
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