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Promocijas darba visparigs raksturojums

Pasaulé notiekoSie kultiirprocesi strauji ienak Latvija un ietekmé cilveékus, kuri darbojas
makslas daudzveidigajas jomas. Tas nosaka vajadzibu makslas profesiju parstavjiem gt
vispusigas un kvalitativas zinaSanas specialitaté, lai palielinatu savu konkur€tsp&ju tas
visplasakaja izpratng.

Misdienas arT dejas makslas robezas ir paplasinajusas, veicinot jaunu dejas zanru un
stilu raSanos, veidoSanos un attistibu Latvija, tade] aktualiz€jas vajadziba ikdiena giito
informaciju uztvert, saprast un analiz€t. Lai veicinatu izpratni par misdienu dejas makslas
procesiem sabiedriba, ir nepiecieSami kompetenti skolotaji ar augsta limena profesionalajam
zindSanam, prasmém un iemanam, izkoptu individualo stilu, sp&jigiem rikoties ar plaso
informacijas plismu dejas maksla — izprast un lietot to, t.i., interpretét.

Dejas pedagogija ir jauna zinatnu nozare Latvija. Par tas pirmsakumiem uzskatama
1996. gada izveidota profesionala bakalaura studiju programma Deju un ritmikas skolotajs
Rigas Pedagogijas un izglitibas vadibas augstskola (tagad Rigas Pedagogijas un izglitibas
vadibas akadémija (RPIVA)), 2008. gada akreditéta profesionala magistra programma Dejas
pedagogija un 2007. gada pirmais aizstavetais promocijas darbs dejas pedagogija Latvija (R.
Spalva Dejas kompozicijas prasmju attistiba studentu makslinieciskaja darbiba). Pétnieciba
dejas pedagogija attistas RPIVA bakalauru un magistru izstradatajos darbos, zinatniskajas
publikacijas, diskusijas, konferenc€s un seminaros, studentu un docétaju pieredzes apmainas
braucienos. Dejas pedagogijas ka zinatnes nozares attistiba ir devusi iesp€jas nepiccieSamas
zinaSanas un prasmes, kas Iidz Sim tika apgitas un nodotas nakosajam deju skolotaju
paaudzeém pieredzes parmantojamibas cela, arT analiz€t, sistematiz€t un teorétiski pamatot.

TopoSo deju skolotaju studiju process RPIVA profesionala bakalaura studiju programma
Deju un ritmikas skolotdjs tiek istenots teorijas un prakses vienotiba. To nodroSina teoretisko
zinaSanu apguve (studiju kursi pedagogija un psihologija, dejas teorija un vésturé, mizikas
teorija, terpu vesture), ka ar1 prakse giita pieredze (Klasiska deja, Dejas kompozicija, Latviesu
deja u.c.), kas paredz izzinat dejas zanrus un stilus to daudzveidiba, lauj izprast un interpretét
dejas makslu veidojoSos komponentus. Tacu studiju programmas talakai attistibai
nepiecieSams padzilinat ar1 atseviSku studiju kursu teorétiskas izstradnes prakses
pilnveidoSanai.

Deju skolotaju izglitiba par dejas makslas apguves pamatu ir uzskatams studiju kurss
Klasiska deja, — fundamentals dejas virziens, kas apvieno sevi gadsimtiem aprobétu kustibu

sistému ar precizi izstradatu dejas valodu. Dejas valoda, tas apguve un lietoSana ir pamata



sp&jai paust makslas darba iekod€to vestijumu, ka ari to uztvert, saprast un lietot — tatad
interpretét. Klasiska deja nodroSina ne tikai dejas valodas apguvi, bet attista un veido
svarigako pamata prasmi — interpret€Sanu, kas ir nepiecieSama deju skolotaja daudzpusigu
darbibu — dejas saceréSanas, dejas demonstréSanas un noveértésanas — veikSanai.

Pieejamaja literatiira par klasisko deju ir iesp&jams iepazities ar tas vesturiskas attistibas
analizi, atsevisku dejotaju un pedagogu pieredzes apzinasanu, metodiskajiem noradijumiem
dejas valodas apguve, tacu nav veikti pettjumi, kas klasiskas dejas apguves procesu analizétu
ta veseluma dejas interpretacija. P&tot interpretacijas prasmes veidoSanos klasiskas dejas
apguves procesa, tiek paplasinati priekSstati par dejas izzinas procesiem vispar, ka ar1 veidota
jauna pieeja studiju kursa Klasiska deja steno$ana.

S1 problema noteica temata ,,Interpretacijas prasmes veido$anas deju skolotajiem
studiju kursa Klasiska deja apguves procesa” izveli un aktualitati.

Pétijuma objekts: studiju kursa Klasiska deja apguves process.
Pétijuma priekSmets: dejas interpretacijas prasme.
Pétijuma merkis: pétit interpretacijas bitibu, balstoties uz teorétisko analizi un empirisko
petijumu, izzinat toposSo deju skolotaju interpretacijas prasmes veidoSanas iesp€jas studiju
kursa Klasiska deja.
Petijuma hipoteze: interpretacijas prasme deju skolotajiem studiju kursa Klasiska deja
veidojas sekmigi, ja:
— notiek studiju teorétisko un praktisko priekSmetu integracija subjektivi — objektivas
pieredzes mijattiecibas;
— studiju procesa tiek nodroSinata individuala pieeja, veicinot individuala stila attistibu;
— 2 attistas zinasanu, personigas attiecksmes un darbibas jégas mijsakaribas.
Pétijuma uzdevumi:
1. Izzinat interpretacijas butibu filozofijas, pedagogijas, psihologijas un dejas makslas
literattira.
2. Pamatojoties uz zinatniskas literatiiras atzinam, analiz€t interpretacijas jédzienu deja,
pamatot dejas interpretaciju veidojoSos komponentus.
3. lzstradat kritérijus un raditajus interpretacijas prasmes Iimena noteikSanai studiju
kursa Klasiska deja.
4. TIzveidot un teorétiski pamatot interpretacijas prasmes studiju kursa Klasiska deja
veidoSanas didaktisko modeli; eksperimentali parbaudit interpretacijas prasmes
veidoSanas efektivitati, aprobgjot to realaja pedagogiskaja procesa.

Pétijuma teorétisko pamatojumu veido:



— filozofijas virziens hermeneitika, kas interpretaciju pamato ka ikviena teksta izpratni un
skaidrojumu ta visplagakaja nozimé (H. G. Gadamers (1999, 2002), I. Suvajevs (2002),
M. Kile, R. Kiilis (1996), A. Slavskaja (Crasckas, 2005), N. Vorbertons (2001));

— fenomenologijas teorija par subjektivitaté tvertu objektu; cilvéka kermeni ka izzinas
subjektu un vienlaicigi kustibas objektu; eso$o apjégumu interpretaciju (E. Huserls
(2002), M. Heidegers (Xatioeezep, 2008), M. Merlo-Ponti (Mepro-Ilonmu, 1999));

— darbibas teorija, kas pamato darbibu ka procesu sistému subjekta un objekta
mijiedarbiba (A. Leontjevs (Jleommwves, 1975, 1994), L. Vigotskis (Beicomckuii, 1926,
1986), S. Rubinsteins (Py6unwmerin, 2006), A. Spona (2001, 2006), I. Maslo (2006), A.
Maslovs (Macnoy, 2002));

— izzinas teorija, kas raksturo pasaules subjektivo atspogulojumu zinasanu apguves
procesa (I. Zogla (1994, 2001), Z. Cehlova (2002), E. Karpovics (1960, 1970));

— individuala stila attistibas teorija (A. Karpova (1994), L. Dorfmans (Jopgman, 1997),
A. Slavskaja (Crasckas, 2005), Dz. Teilors, S. Teilore (Teylor, Teylor, 1995));

— teorijas dejas maksla, kas pamato klasiskas dejas kustibu sistému — dejas valodu; dejas
veidoanu; interpretaciju deja (G. Ceketi (Yexxemmu, 2008), A. Vaganova (Bazanosa,
1980), N. Bazarova, V. Meia (bazaposa, Meu, 1964), N. Tarasovs (Tapacos, 1971),
Dz. Adseda-Lansdale (Adshead-Lansdale, 1999), A. Petersona-Roisa (Peterson-Royce,
2002), R. Spalva (2004, 2007, 2010), P.Hodgensa (Hodgens, 1988), D. Viljams
(Williams, 2000));

— dejas makslas véstures attistibas vertéjumi (Z. Z. Noverrs (Hosepp, 1965), K. Blaziss
(Pnasuc, 2008), L.Bloka (brox, 1987), V. Krasovska (Kpacosckas, 1979, 1999)
V. Uralska (Vpanvcras, 1981), S. Hudekovs (Xyoexos, 2009), Z. Smita-Autarde (Smith-
Autard, 2000, 2010)).

Pétijjuma metodes:
1. Teorétiskas metodes:
— teorétiskas literatliras analize pedagogija, psihologija, filozofija un maksla;
— modela konstruesana.

2. Empiriskas metodes:

pedagogiskais eksperiments;

dokumentu izpéte;

anketéSana;

|

studentu darbibas pedagogiskais novérojums;



— parrunas;
— kvantitativo datu statistiska apstrade un analize ar Microsoft Office Excel (vid&jais
aritmetiskais (average), vienfaktora analize, korelaciju analize, ranz€Sana, datu
grafiska apstrade, ekstrapolacija).

Pétijuma baze:

RPIVA profesionala bakalaura studiju programma Deju un ritmikas skolotajs.
Pétijuma posmi:
1. Petijuma teoretiska pamatojuma izstrade: 2008. gada septembris — 2011. gada februaris.

Pamatojoties uz pétijjuma teorétisko atzinu un metodologisko nostadnu konceptualo
vienotibu, preciz€ts péetijuma temats, izveidots zinatniskais aparats, saplanots pétijuma
process un noteiktas ta realizacijas formas.

2. Interpretacijas prasmes veidosanas didaktiska modela izstrade: 2008. gada oktobris —

2009. gada decembris.

Noskaidroti pedagogiski psihologiskie nosacijumi deju skolotaju studiju procesa,
izveidoti interpretacijas prasmes kriteriji un raditaji, izstradata uzdevumu-—vingrinajumu
sistéma interpretacijas prasmes veidoSanai studiju kursa Klasiska deja un izveidots
didaktiskais modelis.

3. Datu ieguve: sakuma posms: 2008. gada augusts — septembris.

Lai parbauditu gtitas teorétiskas atzipas praks€, veikts konstatgjoSais petijums —
kvantitativs un kvalitativs, 1slaicigs, dabisks. Analiz€jot iegiitos rezultatus, veikta situacijas
izp€te un noteikts interpretacijas prasmes sakotn&jais Itmenis topoSajiem deju skolotajiem
studiju kursa Klasiskd deja.

Lai noteiktu interpretacijas prasmes veidosanos toposSajiem deju skolotajiem studiju kursa
Klasiska deja apguves procesa un parbauditu promocijas darba izvirzito hipotézi, istenots
veidojosais pétljums — kvantitativs un kvalitativs, longitudinals, dabisks, kur$ aptver 3 studiju
gadus:

1. posms: 2008. gada oktobris — 2009. gada maijs;
2. posms: 2009. gada septembris — 2010. gada maijs;
nosléguma posms: 2010. gada septembris — 2011. gada maijs.
4. Datu analize, rezultatu apkopojums un promocijas darba noform&jums: 2011. gada marts
—2012. gada aprilis.

Izmantojot statistiskas metodes, analiz€ti iegiitie dati un to salidzinaSana katra konkrétaja

pétijuma posma, veikts rezultatu izvertejums. Rezultatu ticamibu un validitati nosaka

atbilstoSu pétijjuma metozu izvéle: izmantojot kvantitativo un kvalitativo pétniecibas metodi,
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tika nodroSinata iegiitas informacijas skaitliska apstrade un analize, ka arT iesp€ja precizak

raksturot iegiitas likumsakaribas.

Pétijuma novitate, darba teorétiska nozime.

1.

Pamatota interpretacijas prasme deja un tas veidojoso komponentu saturs.

2. Atklati interpretacijas prasmes veidoSanas pedagogiski psihologiskie nosacijumi.
3.
4

. Izveidots interpretacijas prasmes veidosanas didaktiskais modelis deju skolotajiem

Izstradati interpretacijas prasmes kriteriji un raditaji studiju kursa Klasiska deja.

studiju kursa Klasiskd deja un eksperimentali parbaudita ta efektivitate.

Pétijuma praktiska nozime.

1.

Pétijuma formulétas atzipas ieviestas RPIVA profesionala bakalaura studiju

programmas Deju un ritmikas skolotajs studiju kursa Klasiska deja.

. Pétijuma formulétas atzinas ieviestas RPIVA profesionala magistra studiju

programmas Dejas pedagogija studiju kursa Inovacijas dejas pedagogija.

. Interpretacijas prasmes kritériji un raditaji studiju kursa Klasiska deja ieviesti deju

skolotaju talakizglitiba.
Izstradata uzdevumu un vingrinajumu sist€ma interpretacijas prasmes veidoSanai
studiju kursa Klasiska deja tiek istenota realaja studiju procesa, deju kolektivu

vaditaju un pedagogu talakizglitiba.

Darba struktiiru veido ievads, divas dalas, nobeigums, literatiiras saraksts, pielikumi. Teksts

izklastits uz 178 Ipp., literatiiras saraksta ieklauti 144 publikaciju un avotu nosaukumi,

darbam pievienoti 10 pielikumi (kopuma uz 37 Ipp.).

AizstaveéSanai izvirzitas tezes

1. Dejas izzinas process pamatots ka izpratnes veidoSanas starp veselo un atsevisko, ko

raksturo subjekta darbiba praks€, atklajot mijattiecibas starp interpretacijas prasmes

komponentiem, kurus veido zinaSanas un prasmes dejas valoda, individualais stils, dejas

zanru un stilu izpratne.

2. Interpretacijas prasmes veidoSanas studiju kursa Klasiskd deja istenojas cikliskuma

darbiba, kas teorétiski pamatots ar hermeneitiska apla koncepciju, ko atklaj izstradatais

didaktiskais modelis, paradot ta struktirkomponentu sakaribas.

3. Deju skolotaju interpretacijas prasmes veidoSanos studiju kursa Klasiskad deja nodroSina

merktiecigi organizets dejas valodas apguves process, kas sekmé studentu interpretacijas

prasmes veidoSanos, parejot no reproduktiva uz interpretacijas l[imeni.



Promocijas darba saturs

Ievada pamatota pétjjuma temata izv€le un ta nozimiba miisdienu dejas pedagogija,
noteikts p&tfjuma objekts un priekSmets, izvirzits merkis, raksturota risinama probléma, kuras
pétisanai izvirzita hipotéze un pétijjuma uzdevumi, aprakstiti petjjuma posmi, dots p&tjjuma
teordtiskais pamats, petjuma baze un datu vakSanas metodes, sniegta informacija par
pétfjuma novitati, praktisko nozimi un darba aprobaciju.

Pétijuma 1. dalas ,Interpretacijas biitibas vesturiska un teorétiska izpratne” 1.1.
nodala ,Interpretacijas buitiba”, pamatojoties fenomenologijas teorijas skaidrojuma par
racionalas pasaules izpratni tas subjektivaja un objektivaja vienotiba, tiek raksturots
interpretacijas jédziens. Konstatéts, ka subjektivitaté tvertiem jégpilniem fenomeniem
(paradibam) ir svariga jebkada veida priekSmetiskumu konstitu€Sana izzipa. Savukart
apkartéjas pasaules izzinaSana Tstenojas ar noteikta subjekta gribu, tas aktiva darbiba.
Veidojoties subjekta pieredzei, objektivitate konstitu€jas uztveres sp&ja raksturot un izteikt
satura biitibu atbilstosi likumsakaribam, kas piemit §1 satura raksturizpaudumiem. Tada veida
individuala, ikdieniSka individa aktivitate, kad negaidita sastapSanas ar neparasto un jauno
prasa no subjekta uztverSanu un sapraSanu, rod pamatu interpretacijai — objekta jaunam
traktéjumam, ko raksturo vienojoss izzinas process.

Analiz€jot E. Huserla, M. Heidegera, M. Merlo-Pont1 atzinas, tiek konstatéts, ka
kustibai ka fenomenam piemit divéjada nozime: 1) kustiba ka kermena valoda ir personibas
fenomens; 2) kustiba ka dejas valoda ir fenomenala objektivitate (Huserls, 2002). Savukart
kermenim tiek piedévétas divéjadas funkcijas — tas ir pasaules izzinas subjekts un vienlaicigi
ar1 kustibas objekts (Mepno—Ilontn, 1999). Cilvéka ka kermeniska biitné savienojas subjekts
un objekts.

No citiem makslas veidiem deja atSkiras ar cilvéka kermena plastiku, kas ir §1 makslas
veida valoda. Tapéc deja, kur makslas darba valodas jeéga lauj sevi saprast pastarpinati, nozimi
ieglist vestitajs, kuram makslas darba skaidrojuma svarigi ir taja lietoto valodu uztvert, saprast
un spét interpretét. Pamatojoties uz hermeneitiku — macibu par teksta izpratni un
izskaidro$anu —, interpretacija tiek analiz&ta ka cita teikta (pausta) skaidrojums. Tas apstiprina
to, ka makslas darba javadas pec hermeneitiska noteikuma: veselais ir jaizprot ka atseviska
kopums, bet atseviSskais — ka kopuma sastavdala, kur abos gadifjumos pastav rigkveida
sasaiste. TieSi hermeneitiskais aplis kliist par saprasanas priek$nosacijumu, kura rezultata,
ieklaujot subjekta vertejumu, domas un uzskatus, veidojas individa interpretacija — makslas

darba nozimes skaidrojums, kas izsaka §1 darba sapratni un priekSnesuma izpratni, jo



Linterpretacija attiecas nevis uz domato, bet uz apslépta un atklajama jégu” (Gadamers, 1999,
317).

Apkopojot nodala analiz&to, tiek raksturota interpretacijas biitiba: ta ir subjekta izzinas
procesa rezultata atrasta un atklata noteiktu objektu nozime un jéga, kas tiek pasniegta jauna
traktejuma. Izzinas procesa darbiba ir intencionala un ciesi saistita ar cilvéka darbibu prakseg,
ko pamato fenomenologijas skaidrojums, analiz€jot pasaules veseluma saistibu un subjekta
darbibu, apliecinot subjektiva un objektiva vienotibu, veidojot sasaisti ,,subjekts—objekts”.
Savukart interpretacijas izpratne tiek veidota un attistita ar hermeneitiska apla pieeju: no
vesela uz dalu un atpakal — uz veselo. Ieks€ja un ar€ja dialektika notiek izzinas procesa ar
izpratnes veidoSanos starp veselo un atsevisko.

1. dalas 1.2. nodala ,Interpretacijas deja vesturiski teorétiskais pamatojums”
dejas attistiba un veidoSanas analizéta vesturiskaja konteksta. Izp€tot dejas rasanos, raksturots
tas sarezgitais evoliicijas cel$ seno civilizaciju kulttra, formésanas par tautas deju un virziba
cauri viduslaikiem un renesansei. Atklats, ka dejas pakapeniska partapSana galma deja ir
nosacijums profesionala baleta izcelsmei, ko sekmé&ja fundamentala dejas virziena klasiska
deja izveide un attistiba.

Vesturiski teorétiskas analizes rezultata pamatots, ka deja ir savdabiga komunikacija,
kas notiek ar zimju palidzibu (Jlorman, 2009). Ta ir informacijas veids, kur dejas valoda ir
redzama un uztverama ka teksts (Adshead-Lansdale, 1999). Apkopojot promocijas darba
analiz€tas atzinas, autore veido dejas valodas definiciju: dejas valoda ir péc noteiktiem dejas
likumiem sakartots zimju kopums, kas eksisté laika un telpa, un ta ir noteicosais komponents
dejas teksta veidoSana, saprasana un interpreté€Sana. Deja teksts tiek vestits priekSnesuma
forma, kur izpilditajs autora radito tekstu tulko jeb interpreté ar dejas valodas palidzibu. Spéja
brivi parvaldit dejas valodu un taja izteikties — paust véstijumu caur savu individualitati — ir
dejas interpretacijas iesp&jamibas galvenais komponents. Konstatéts, ka dejas interpretaciju
veidojoSie komponenti ir dejas valoda, subjekta individualais stils, ka arT dejas Zzanra un stila
raditie nosactjumi.

Analiz€jot dejas valodu ka vienotu veselumu, konstatéts, ka tas apguvi veicina dejas
teksta un ta pieraksta izpratne. Pateicoties tieSi notacijas — dejas pieraksta veida — esamibai, ir
iesp€jama dejas makslas tapSanas un veidoSanas procesa sist€miska izpéte, kas lauj izsekot
gan dejas valodas veésturiskajai attistibai, gan arT tas interpretacijai.

Analizgjot interpretaciju deja, konstatéts, ka deja ka makslas darbs var ievérojami
mainities atkariba no konteksta, jo taja apvienojas tris darbibas veidi (dejas veidoSana,

demonstréSana un novertésana), kuri nosaka interpretacijas prasmes saturu. Interpretacija deja
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saistas ar personigo skatfjumu uz lietam vai paradibam (kas izpauzas individualaja stila), kad,
veidojot jaunu dejas trakt&jumu, tiek lietotas konkrétas zinaSanas un prasmes dejas valoda.
1.3. nodala ,Interpretacijas prasmes veidoSanas pedagogiski psihologiskie
nosacijumi deju skolotaju studiju procesa” interpretacijas prasmes un tas veidosanas
iespejas deju skolotajiem analizetas izzinas procesa konteksta, balstoties darbibas teorijas
atzinumos (A. Leontjevs (Jleonmwes, 1994, 1975), L. Vigotskis (Beicomckuu, 2001, 1968,
1926), S. Rubinsteins (Py6unwmerin, 2006), A. Spona (2001, 2006), 1. Maslo (2006), I. Zogla
(1994), Z. Cehlova (2002), E. Karpovics (1960, 1970)). Pamatojoties, darbibas teorijas atzinas
par izzinas priekSmetisko un garigo vienotibu subjektiva un objektiva skatijuma, izveidota
dejas izzinas struktiira (skat. 1. att.), kas apvieno veseluma darbibu kopumu, kurs§ ir atkarigs
no katra studenta mérkiem, nostadném, vajadzibam un iepriek$gjas pieredzes, kas nosaka vina

darbibas izveli un virzibu.

Iepriekséja |¢ Jauna
l paspieredze pasSpieredze

Jaunas
vajadzibas

v

Darbibas Deju
iZIéle skolotajs

Merkis

A

A

PriekSstata
tels

Uztvere

Y
A\ 4

1. attels. Dejas izzinas process

Studenta izpratne darbibas mérka apzinaSana nosaka izzinas procesa praktisko nozimi,
iegiistot izzinas objektu, zinasanas un to lictoanas noderiguma novértésanu. Sadas izzinas
procesa iegiitas zinasanas raksturo adekvats Tstenibas atspogulojums, kas veido informacijas
kopumu, kur zinasanas attiecinamas uz to pielietoSanas sferu. Rezultata studentam veidojas

nepiecieSamas iemanas un prasmes, kas ir uz zinasanu pamata par deju un dejas valodu
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izveidojusies sp&ja darboties, lai sasniegtu mérki konkrétos apstaklos, izraugoties atbilstosu
formu. Izzinas procesa, veidojoties sapratnei par dejas valodu, studenti ieglst ne tikai
zinasanas, bet ar1 parliecibu par savu maku un var€Sanu, lai veiktu jebkuru darbibu vai
uzdevumu deja, ko, apvienojot ar personiga individuala stila attistiSanu un radoSu pieeju
mekl€jumiem, izmanto makslas darba interpretacija.

Konstatéts, ka deju skolotaja profesijas apguves pamata ir teorijas un prakses
apvieno$ana, zinaSanu parmantojamiba un jaunas pieredzes apzinaSana. Deju skolotaju
interpretacijas prasmes veidoSanas iesp&jama studiju procesa, kur§ istenojas mijiedarbiba
pedagogs—students un noris pedagogiskas un makslinieciskas darbibas vienotiba, kad
izmantojot integrativo pieeju, studenta izpratne par dejas izzinas procesa veselumu veidojas
racionala un emocionala mijattiecibas. Dejas interpretacijas prasmes veidoSanos veicina
ikviena studenta personiga ieinteres€tiba, aktiva lidzdaliba studiju procesa, kas sekme
saprasanu, darbibas jégas mekl€jumus, individa attiecksmes veidoSanu un izteikSanu.

1. dalas 1.4. nodala ,Interpretacijas prasmes veidoSanas didaktiskais modelis
studiju kursa Klasiska deja” analizgjot faktus un atzinas no zinatniskajiem petijjumiem dejas
vesturg, teorija un notacija, tiek pamatots, ka klasiska deja ir dejas makslas virziens ar
izveidotu, precizi izstradatu kustibu sist€ému jeb dejas valodu. Toposo deju skolotaju studiju
procesa Klasiska deja ir viens no svarigakajiem studiju kursiem, lai paplasinatu zinasanas,
prasmes un iemanas dejas valoda.

Analizgjot studiju kursa Klasiska deja nodarbibas jeb stundas saturu, raksturoti dejas
valodas pamatkustibu obligatie vingrinajumi pie stiepa, ka arT minéti klasiskas dejas valodas
termini. Dejas izzinas procesa klasiskas dejas valoda tiek apgiita un trenéta deju stunda ipasi
sastaditos uzdevumos un vingrindjumos, kur uzdevumi paredz€ti dejas valodas teorijas
apguvei un tiek grup@ti pec to iegiistama rezultata nozimes, bet teoretiski guitas zinaSanas tiek
papildinatas ar praktiska darbiba apgiitam prasmém un iemanam, veicot konkretus
vingrinajumus. Pamatots, ka uzdevumu un vingrindjumu sistematiskums, apjoms un
sasniegtais rezultats ir faktori, kas uzrada subjekta zinaSanu, prasmju un iemanu veidoSanas
intensitati un to kvalitates uzlaboSanos, nodroSinot dejas valodas apguvi, kas nepiecieSama
dejas interpretacijas veikSanai. Visas zinasanas, prasmes un iemanas Klasiskas dejas stunda
tiek uzkratas pakapeniski un ilgstosa laika posma, lai nodrosinatu klasiskas dejas valodas

apguvi tas veseluma (skat. 2. att.).
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Kustibu
izpildijuma
metodesun
panémient

interpretacijas
prasme

2. attels. Klasiskas dejas valodas struktiirkomponenti

Pamatojoties uz dejas valodas struktirkomponentu analizi, izstradati interpretacijas

prasmes kriteriji un raditaji (skat. 1. tab.).

1. tabula. Dejas interpretacijas prasmes Kriteriji un raditaji

Interpretacijas prasmes Kriteriji Raditaji

. . .. Zinasanas kustibu terminos
Dejas terminologija . T
Terminologijas lietojums

Koordinacija un lidzsvara sajiita

Telpiska izjuta
Kustibas virziena un limena izpratne

Tempa izpratne

Laika uztvere
Kustibu sasaiste frazéjuma

Kustibas intensitates izpratne

Kustibas dinamika

Konstatéts, ka deja jebkura darbiba — izpausme dejas valoda — pieprasa ne tikai viena minéta
interpretacijas prasmes krit€rija uzsvérSanu, bet visu kontinuitati. Savukart interpretacijas
iespgjamibu ietekmé ne tikai kads no dotajiem kriterijiem, bet ar1 tos raksturojosie raditaji.

Lai dejas valodas apguvé darbiba pilnveidotos no reproduc€josas uz radoSo, studiju
procesa tiek izmantotas daudzveidigas macibu metodes, tadejadi rosinot studentu izzinas
aktivitati, radoSo attieksmi, kas savukart veicina zinaSanu ieguvi, prasmju un iemanu apguvi.

Balstoties uz studentu iepriek§€jo pieredzi, lietojot macibu metozu daudzveidibu, tiek
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paplasinata un nodro$inata zinasanu apguve un prasmju pilnveide dejas valoda, ka ar spgja
analizet un izvertét savu izzinas aktivitati radosa darbiba. Stimul€jot studentus individuala
stila meklgjumos, lietot iegiitas teorctiskas zinasanas prakse, veidojas subjektivi jauna
pieredze, kas studiju procesa veicina interpretacijas prasmes veidosanos deju skolotajiem
studiju kursa Klasiska deja. Pamatojoties uz veikto interpretacijas prasmes veidosanas analizi,
S. Rubinsteina (PyGunmrreiin, 2006), Z. Cehlovas (Cehlova, 2002), Z. Smitas-Autardes
(Smith-Autard, 2000), I. Jurgenas (Jurgena, 2010), P. Hodgenas (Hodgens, 1988), R. Krausa,
S. C. Hilsendageres, B. Diksones Gotsildes (Kraus, Hilsendager, Dixon Gottschild, 1997), Dz.
Adsedas-Lansdales (Adshead-Lansdale, 1999), L. Blokas (bmok, 1987), V. Krasovskas
(Kpacosckas, 1979), S. L. Fosteres, (Foster, 1986) atzinam, izstradats interpretacijas prasmes

veidosanas didaktiskais modelis studiju kursa Klasiska deja (skat. 3. att.).

Interpretacija
» studiju kursa ¢
Klasiska deja
Klasiskas dejas | Merkis Individualais
> valoda p > stils Nl
7y y
IstenoSana
v y
Macibu metozu Prasmes | ZinaSanas
daudzveidiba - RadoSa darbiba
Uzdevumu-— < | Personiga atticksme
vingrinajumu sistéma Izzinas aktivitate
Rezultati ]
v y
L ») Objektivi - Subjektivi —
jauna pieredze = <———— jauna pieredze

A
4

3.attels. Interpretacijas prasmes veidoSanas didaktiskais
modelis studiju kursa Klasiska deja

Modelis rada sakaribu sistemu starp mérki, stenoSanu un rezultatu interpretacijas
prasmes veidoSana deju skolotajiem studiju kursa Klasiska deja. Dejas interpretacijas prasme
ir komplicéta, un tas veidoSanas noris aktiva dejas izzinas procesa. Cikliskuma koncepcija

skaidro izzinas darbibas procesu ka spiralveida virzibu uz augstaka Iimena sistému, kas ietver
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katra nakama darbibas cikla mérka izveli, ta TstenoSanai atbilstosas metodes un noteiktu
rezultatu sasniegSanu, kuri veido pamatu jauna darbibas cikla sakumam, parejai uz augstaku
Iimeni. Dejas izzinas procesa Sos attistibas limenus raksturo lidzsvara uzturéSana starp
prasmju, iemanu un zinaSanu apguvi, to lietoSanu un jaunas pieredzes novertesanu. legtta
objektivi un subjektivi jauna pieredze nodroSina izpratni par klasiskas dejas valodu, ka
rezultata students ieglist parliecibu par savam zinasanam un uzdrikstéSanos paust kustibas
individualaja stila, kas apliecina vina interpretacijas prasmi (izskaidrot, tulkot un vestit
makslas darba ietverto biitibu subjektivi personiga savas izpratnes valoda), kas ir pamats deju
skolotaja darbibas profesionalitatei.

2. dalas ,Klasiskas dejas interpretacijas didaktiska modela aprobacija Rigas
Pedagogijas un izglitibas vadibas akadémija” 2.1. nodala ,,Studiju kursa Klasiska deja
izvertejums Latvijas dejas izglitiba” pamatojoties uz Latvijas augstakas izglitibas iestazu
dokumentu analizi, apzinats piedavajums profesionalas augstakas izglitibas ieguvei dejas
maksla. No analizéto studiju programmu piedavajuma konstatéts, ka Sobrid profesiju Deju
skolotajs pilnvertigi iesp&jams apgiit tikai viena augstskola — Rigas Pedagogijas un izglitibas
vadibas akadémija (RPIVA).

RPIVA studiju programma Deju un ritmikas skolotajs izveidota 1996. gada, lai
sagatavotu deju skolotajus darbam skolas, interesSu izglitiba. Programmas nosaukums ietver
tas satura biitibu — studiju procesa tiek nodroSinata zinaSanu ieguve visos ar So profesiju
saistitajos teorétiskajos studiju kursos, veicinata prasmju un iemanu veidoSanas praktiska
darbiba, ka ari akcentéta teorétisko un praktisko studiju vienotiba pedagogiskas darbibas
veikSana, lietojot giitas atzinas, zinasanas, prasmes un iemanas. Analiz€jot studiju
programmu, tiek secinats, ka taja ieklauti svarigakie studiju kursi, kas nodroSina pamata
zinaSanas pedagogija, savukart zinasanu un prasmju veidoSanas dejas maksla bazéta uz
studiju kursu Klasiska deja, kas nodroSina dejas valodas apguvi un veicina izpratni par tas
lietojumu.

2.2. nodalas ,Interpretacijas didaktiska modela parbaude topoSo deju skolotaju
eksperimentalaja grupa” 2.2.1. apakSnodala ,Interpretacijas prasmes sakotnéjais
verteéjums toposajiem deju skolotajiem studiju kursa Klasiska deja” analizéta empiriska
pétijuma norise, kura gaita istenots pedagogiskais eksperiments divas dalas:

1) konstatgjosais eksperiments — kvantitativs un kvalitativs, 1slaicigs, dabisks;

2) veidojosais eksperiments — kvantitativs un kvalitativs, longitudinals, dabisks

(Albrehte, 1998; Lasmanis, 1999; Geske, Grinfelds, 2001) .

14



Konstatgjosa eksperimenta mérkis — noteikt eksperimenta dalibnieku interpretacijas
prasmes sakotng&jos Iimenus studiju kursa Klasiska deja atbilstosi izstradatajiem krit€rijiem un
raditajiem.

Konstatgjosa eksperimenta uzdevumi:

1) apzinat pétijjuma bazi;

2) veidot eksperimentalo grupu;

3) atlasit pétjjuma mérinstrumentus;

4) eksperimenta sakuma apzinat dalibnieku pieredzi dejas maksla un prasmi
klasiskas dejas valoda;

5) parbaudit dejas interpretacijas prasmes veido$anas Iimenus eksperimenta
dalibniekiem.

Konstatgjosa eksperimenta veikSanai izveletas kvalitativas un kvantitativas pétijjuma
metodes:

1) dokumentu izpéte (studiju programmas Deju un ritmikas skolotajs analize);,

2) pedagogiskais novérojums;

3) aptaujas, lai noskaidrotu eksperimenta dalibnieku pieredzi dejas maksla un
zinasanas klasiskas dejas valoda;

4) parrunas, lai noteiktu dalibnieku izpratni par klasiskas dejas valodas
nepiecieSamibu un noderibu deju skolotaju profesionalaja darbiba;

5) studentu darbibas analize;

6) datu statistiska analize studentu dejas interpretacijas prasmes sakotnéja Iimena
noteikSanai.

Par bazi empiriska pétijuma veikSanai izvéléta RPIVA ka vieniga augstskola Latvija,
kura sagatavo deju skolotajus. Uzsakot pétjjumu, eksperimentalaja grupa ieklauti 15
dalibnieki profesionala bakalaura studiju programmas Deju un ritmikas skolotajs pilna laika
klatienes 1. kursa studenti (studijas uzsaka 2008. gada septembri), kas dod iesp€jas izsekot
interpretacijas prasmes veidoSanas norisei Klasiskaja dejd visa studiju procesa garuma.

Interpretacijas prasmes sakotngja Iimena diagnostic€Sanai eksperimentalaja grupa tiek
izveidots uzdevumu un vingrinajumu komplekss. Ta izveide ievérota atbilstiba dejas valodas
konvencionalas zimju sisttmas un dejas valodas neverbalas zimju sist€mas
struktiirkomponentu noteikSanai p&c izstradatajiem krite€rijiem un raditajiem. Uzdevumu
(dejas terminologija — kustibu terminos) un vingrinajumu (dejas valoda — kustibu dinamika,
laika uztvere, telpiskuma izjita) kompleksa istenoSana un ta rezultata iegito vertgjumu

apkopojums un analize, lauj noteikt studentu interpretacijas prasmes sakotngjo Iimeni studiju
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kursa Klasiska deja. Pamatojoties uz empiriska petijuma sakuma posma (2008. gada augusts —
2008. gada septembris) veikta konstatjosa eksperimenta ieglitajiem datiem, tiek konstatéts,
ka zinasanas dejas terminologija un prasmes dejas valoda studentiem ir atskirigas, kas nosaka
interpretacijas prasmes Klasiskaja deja sakotng€jo Iimenu neviendabigumu.

2.2. nodalas 2.2.2. apaksnodala ,Interpretacijas prasmes veidoSanas toposajiem
deju skolotajiem pétijjuma norises rezultati un analize”, lai izzinatu interpretacijas prasmes
veidoSanos deju skolotajiem studiju kursa Klasiska deja apguves procesd un parbauditu
promocijas darba izvirzito hipotézi, izvertets empiriska petijuma ietvaros veiktais veidojosais
eksperiments.

Eksperimenta mérkis: veicinat interpretacijas prasmes veidoSanos studiju kursa Klasiska
deja, aprobgjot izveidoto modeli realaja pedagogiskaja procesa. Veidojosa eksperimenta
uzdevumi:

1) lietojot daudzveidigas macibu metodes, izstradat noteiktu uzdevumu un
vingrinajumu sistému atbilstos$i klasiskas dejas valodas struktirkomponentu
saturam un didaktiska modela darbibas principiem,;

2) izpétit sakaribu starp dejas interpretaciju un modela darbibas veidiem
eksperimenta dalibnieku patstavigaja darbiba studiju kursa Klasiska deja.

Eksperimenta veikSanai izveél€tas p&tnieciskas metodes:

1) aptauja, rakstisks uzdevums, lai noveértétu eksperimenta dalibnieku zinaSanas
klasiskas dejas valodas terminologija;

2) pedagogiskais noverojums — eksperimenta dalibnieku tie$a novéro$ana praktisko
nodarbibu laika;

3) eksperimenta dalibnieku patstavigas darbibas analize;

4) studentu veidoto vingrinajumu demonstréjumu analize;

5) eksperimenta dalibnieku kolegialais novérojums — veidoto vingrinajumu analize
un novertgjums;

6) datu statistiska analize eksperimenta dalibnieku interpretacijas prasmes limena
noteikSanai.

Veidojosais eksperiments sastav no 3 posmiem:

1. posms: 2008. gada oktobris — 2009. gada maijs;
2. posms: 2009. gada septembris — 2010. gada maijs;
nosléguma posms: 2010. gada septembris — 2011. gada maijs.
Katrs posms atbilst vienam studiju gadam jeb diviem semestriem, kuru realizacijai

paredzéts 6 KP apjoms un attiecigi 96 kontaktstundas.
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Atbilstosi 1., 2. un nosléguma posmam izstradata vingrinajumu un uzdevumu sist€ma,
lai ikviena studenta zinaSanas un prasmes dejas valoda nepaliktu sakotn&ja Iimeni, kads tas
bija uzsakot studijas, bet papildinatos un sasniegtu iesp&jami augstaku limeni. Katru posmu
raksturo konkréti izveidots uzdevumu un vingrinajumu komplekss ar noteiktu dejas valodas
apguve ieglstamo gala rezultatu, péc kura var konstatét un pamatot ikviena studenta
interpretacijas prasmes veidoSanas ltmeni. Katra posma beigas dati tiek apkopoti un analiz&ti
atseviski gan konkréti veiktajiem uzdevumiem (zinaSanas dejas terminologija), gan
vingrinajumiem (prasmes un iemanas dejas valoda).

Eksperimenta 1. posma vingrinajumu un uzdevumu komplekss izveidots ta, lai ikvienas
nodarbibas laika studenti, apgiistot dejas valodu, iegiitu ne tikai zinaSanas un spgjas, kas lauj
sekot pedagoga dotajiem piemériem atkartojot, imit&jot un atdarinot, bet, uztverot un saprotot,
attistitu un veicinatu ar1 vinu prasmi sacerét savu dejas tekstu, veidojot kustibu kombinacijas.
Tie$i pasu savirknétas un demonstrétas kustibas ir stimuls meklét savu individualo stilu,
personigo pieeju kustibas izpausmei, kas veicina interpretacijas prasmes veidosanos.

1. posma sasniegtais interpretacijas prasmes Itmenis tiek parbaudits ar atbilstoSiem
uzdevumiem un vingrinajumiem.

1) Students veic rakstisku uzdevumu, ar kura palidzibu tiek konstat&tas klasiskas dejas
valodas 8 pamatkustibu un tam pakartoto paligkustibu terminu zinasanas, ka ari
metodiski izskaidro So kustibu tehnisko izpildijumu.

legiitie rezultati par veiktajiem uzdevumiem lauj konstatét zinaSanu Iimeni dejas
terminologija.

2) Students, izmantojot iegiitas zinasanas, prasmes un iemanas klasiskas dejas valoda,
pie stiena stavokli en face veido vingrinajumu — sastada kombinaciju ar kadu no
apgitajam pamatkustibam —, meklgjot radosu pieeju kustibu virkn&juma un izpildot
to sava individualaja stila, kas pamato vina dejas interpretacijas prasmes veidoSanos.

legtitie rezultati par patstavigi izveidoto vingrinajumu lauj konstatét prasmju Itmeni
dejas valoda.

Analizgjot veidojosa eksperimenta 1. posma beigas iegitos datus un veicot
salidzinajumu ar konstat€jos$a eksperimenta rezultatiem, tiek secinats, ka studentiem dejas
valodas lietoSana veél sagadaja griitibas, kas pamatojamas ar nepiecieSamibu izveidotaja
kombinacija vienlaicigi demonstrét izpildijjuma tehnisko meistaribu un paradit kustibas sava
individuala stila izpausmi. Tiek konstatéts, ka tehniska izpildijjuma meistaribas trikums

ietekme studentu varéSanu paust savu individualo stilu dejas valodas lietojuma.
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Eksperimenta 2. posma vingrindjumu un uzdevumu komplekss ietver krasas izmainas
galveno pamatkustibu apguvé pie stiena. Izpildijuma netiek akcentéts stavoklis en face, bet
gan pastiprinati pievérsta uzmaniba kustibu virzienu (fran¢u val. — épaulement croisée,
épaulement effacé, écarté) un pozu (fran¢u val. — arabesque) apguvei pie stiena. Gatavojoties
pedagogiskajai darbibai, studentiem ir svarigi izprast dejas valodas terminu nozimi kustibu
tehniskaja izpildijjuma un macét tos lietot verbali. Tap&c $aja posma viens no galvenajiem
uzdevumiem dejas valodas apguves laika ir savu izveidoto kombinaciju demonstréjums,
lietojot precizus kustibu nosaukumus.

2. posma sasniegto interpretacijas prasmes limeni parbauda ar diviem patstavigi
veiktajiem darbiem.

1) Students veic rakstisku uzdevumu, ar kura palidzibu tiek konstatétas zinasanas
klasiskas dejas valodas terminologija, ka arl metodiski izskaidro kustibu tehnisko
izpildijumu.

Posma beigas tiek konstatéts zinaSanu Iimenis dejas terminologija un veikts
salidzinajums ar 1. posma datiem. Secinats, ka studentu kop€jais Itmenis zinasanas dejas
terminologija ir pieaudzis.

2) Students, izmantojot iegiitas zinasanas, prasmes un iemanas, veido kombinacijas ar
kadu no pamatkustibam gan pie stiepa, gan zales vidi virzienos (franCu val. —
épaulement croisee; épaulement éffacé, écarté) un pozas (francu val. — arabesque),
izmantojot radosu pieeju kustibu virknéjuma — izpildot to sava individualaja stila.

Analizgjot veidojosa eksperimenta 2. posma beigas iegiitos datus dejas valoda un veicot
salidzinajumu ar 1. posma rezultatiem konstatéts, ka visi studenti ir pilnveidojusies, ieglistot
zinasanas, prasmes un iemanas dejas valoda, tadg€jadi veicinot interpretacijas prasmes
veidosanos, kas paver iespéjas to lietot darbojoties izvéletaja profesija. Saja eksperimenta
posma noverots, ka dejas valodas apguvé viens no svarigakajiem uzdevumiem — atklat katra
dalibnieka individualitati — sak realiz&ties, jo studenti, pilnveidojot tehnisko izpildijjumu,
mekl€ un attista savu individualo stilu kustibu kombinaciju izveide un to demonstrgjumos.
Studentu veélme radit savu dejas tekstu personiga dejas vestijuma, apliecina vigu
interpretacijas prasmes veidoSanos.

Eksperimenta 3. posms ir noslédzosais etaps klasiskas dejas valodas apguvé. Sim
posmam izstradata vingrinagjumu un uzdevumu sistéma pakartota tam, lai pilnveidotu
zinaSanas dejas valodas terminologija, pamatkustibu apguvé un tehniska izpildjjuma
pilnveidé pie stiena un zales vidi — gan stavokli en face, gan virzienos (francu val. —

épaulement croisée, épaulement effacé, écarté) un pozas (franCu val. — arabesque),
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pakapeniski pievienojot arvien sarezgitakas paligkustibas un daudzveidigakas pirouettes
(griezienus uz vienas kajas).

Nosléguma posma studentiem ir svarigi ne tikai macét izveidot un demonstrét kustibu
kombinacijas pie stiena un zales vidd, kas ir neatnemama dejotaju deju nodarbibas sastavdala
un deju skolotajam japrot novadit ikviena deju kolektiva, bet arT macét izveidot nelielu
variaciju, izmantojot apguto klasiskas dejas valodu, kas ir tieSs apliecinajums iegiitajai
interpretacijas prasmei. Veidojosa eksperimenta nosl€guma posma pastiprinati tiek pieversta
uzmaniba studentu sp&ju un prasmju pilnveidei tieSi dejas valodas tehniskajam izpildijumam,
maksimali iedroSinot nebaidities paust savu individualo stilu.

Nosléguma posma sasniegto interpretacijas prasmes limeni parbauda ar diviem
patstavigi veiktajiem darbiem.

1) Students veic rakstisku uzdevumu, ar kura palidzibu tiek konstatétas zinasanas
klasiskas dejas valodas terminologija, ka arl metodiski izskaidro kustibu tehnisko
izpildijumu.

2) Lietojot iegiitas zinasanas, prasmes un iemanas, students veido variaciju klasiskas
dejas valoda, izmantojot radosu pieeju, izpildijuma pauzot savu individualo stilu un
tadgjadi apliecinot savu interpretacijas prasmi.

Izvertejot veidojosa eksperimenta nosléguma posma beigas iegitos datus un veicot
salidzinajumu ar 2. posma rezultatiem, tiek secinats, ka 93% eksperimentalas grupas
dalibnieku ir papildinajusi zinasanas, prasmes un iemanas Klasiskaja deja, tatad veicinajusi
interpretacijas prasmes veido$anos. Saja eksperimenta posma novérots, ka dejas valodas
apguve viens no svarigakajiem faktoriem — paradit savu individualitati — ir realiz&jies, jo
studenti, pilnveidojot tehnisko izpildijumu, jutas parliecinataki par savu prasmi, ko apliecina
sp€ja darboties, kas vienlaicigi atspogulojas dejas teksta izveide un individuala stila izpausmée
ta demonstréjuma laika.

Pedagogiska eksperimenta visos posmos iegito raditaju apkopojums lauj konstatét

interprtacijas prasmes studiju kursa Klasiska deja veido$anas sekmigumu.
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4.attéls. Interpretacijas prasmes veidosanas studiju kursa Klasiska deja

Diagramma parada grafiski attélotas verté&jumu veértibas dejas terminologija un dejas
valoda (skat. 4. att.), kas apstiprina interpretacijas prasmes pieaugumu studentiem Klasiskas
dejas apguves procesa.

Veicot interpretacijas prasmes veidosanas didaktiska modela aprobaciju RPIVA studiju
programma Deju un ritmikas skolotajs, empiriski tika pieradits, ka, seSu studiju semestru
laika, apgtistot studiju kursu Klasiska deja 18 KP apjoma, studentu interpretacijas prasmes ir
attistijusas no zemaka limena eksperimenta sakuma Iidz vidéjam Iimenim, kas pietuvojas
augstakajam Itmenim eksperimenta beigas. Tas pierada $1 modela efektivitati un parada
sakaribas starp klasiskas dejas valodas apguvi un katra studenta individualo izpratni, kas
atspogulojas studenta individualaja stila dejas valodas lietojuma. Modelis parada arT sakaribas
starp macibu metozu izveli un katra studenta izzipas aktivitati. Metozu daudzveidiba un
individuala pieeja dejas valodas apguvé veicina radoSumu zinaSanu un prasmju apguve.
Students, apgitistot dejas valodu, ieglist ka objektivas zinasanas studiju kursa Klasiska deja, ta
ari tikai vipa individualitatei atbilsto§u subjektivu pieredzi zina$anu un prasmju veida. ST
atzina pamato teorétiski izvirzito piep€mumu, ka interpretacija ir subjektivi—objektivs
process, kura laika notiek darbibas jégas mekl&jumi.

Petijuma apkopojums: promocijas darba veikts inovativs pétjjums, kura analiz€ta
interpretacijas biitiba un tas nozime Klasiskas dejas apguves procesa.
Pétijuma rezultata tiek secinats:

1) Interpretacija ir subjekta izzinas procesa rezultata atrasta un atklata noteiktu objektu

nozime un jéga, kas tiek pasniegta jauna trakt&juma.
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2) Zinasanas un prasmes dejas valoda, individualais stils, dejas Zanru un stilu izpratne ir
dejas interpretaciju veidojosie komponenti, bet interpretacija deja ir subjekta radosa
darbiba, ko primari ietekmé zinasanas un prasmes lietot dejas valodu subjekta
individualaja izpausmé, izprotot dejas zanru un stilu.

3) Dejas valodas struktiirkomponenti — terminologija, kustibu izpildijuma metoZzu un
pan@mienu kopums, telpa, laiks un dinamika — raksturo interpretacijas prasmi, kuras
veidosanos deju skolotajiem nodrosina klasiskas dejas valodas apguve.

4) Interpretacijas prasmes veidosanos deju skolotajiem studiju kursa Klasiska deja raksturo
un pamato didaktiskais modelis, kura ietverta cikliskuma koncepcija, kas veicina pareju
no reproduktiva uz interpretacijas Itmeni, ko, savukart, nodroS$ina atbilstosi katram dejas
valodas apguves posmam Tistenots noteiktu uzdevumu un vingrinajumu komplekss,
ievérojot pedagogiski — psihologiskos nosacijumus: macisana un macisanas, sadarbiba
un sazina lidztiesiga dialoga istenota mijiedarbiba pedagogs—students.

5) Interpretacijas prasmes veidoSanos studiju kursa Klasiska deja sekmé izveidotais un
praks€ parbauditais didaktiskais modelis, kas parada sakaribu sist€ému starp mérki,
istenoSanu un rezultatu, kura teorétisko zinaSanu apguve klasiskas dejas valoda un
izpratne par tas struktirkomponentiem  praktiska darbiba nodroSina objektivi—
subjektivu jaunas pieredzes uzkrasanu, veicinot studentu individuala stila attistibu

radosa dejas valodas izpausmg, kas ir apliecinajums interpretacijas prasmei.

Pétijuma rezultatu aprobacija
Pétijuma rezultati atspoguloti zinatniskas publikacijas, kas pieejamas datu bazes un
ASYV Kongresa bibliotéka ar zinatnes citéSanas indeksu (6):

1. Vitola, S., Spalva, R. (2008) Development of Professional Competencies within the
Further Education of Dance Teachers. Signum Temporis. Journal of Research in
Pedagogy and Psychology, Volume 1, Number 1, March, 2008. Riga: RTTEMA, 47-53
p. ISSN 1691-4929.

Pieejams datu baze: Versita.

2. Vitola, S., Balina, G. (2009) Feldenkraisa metode paSizpausmes veicinasanai deju
skolotaju izglittba. SABIEDRIBA, INTEGRACIJA, IZGLITIBA. Starptautiskas
zinatniskas konferences materiali 2009. gada 27.-28. februaris. Rézekne: RA

Izdevnieciba, 33.—40. Ipp. ISBN 978-9984-44-018-7.
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Pieejams datu bazé: Thomson Reuters ISI Web of Knowledge, ISI Proceedings
Database.

3. Vitola, S., Balina, G. (2010) Profesionalo veértibu veidosanas deju skolotaju studiju
procesa. SABIEDRIBA, INTEGRACIJA, IZGLITIBA. Starptautiskds zinatniskas
konferences materiali 2010. gada 19.-20. februaris. Re€zekne: RA Izdevnieciba, 32.-40.
Ipp. ISBN 978-9984-44-034-7, ISSN 1691-5887.

Pieejams datu bazé: Thomson Reuters ISI Web of Knowledge, ISI Proceedings
Database.

4. Vitola, S. (2010) Horeografijas interpretacijas prasmju veido$anas pedagogiski
psihologiskie nosacijumi. RPIVA 5. Starptautiska zinatniska konference Teorija praksei
miisdienu sabiedribas izglitiba. Starptautiski recenzets zinatnisko rakstu krajums. Riga:
RPIVA, 378.-382. Ipp. ISBN 978-9934-8060-5-6.

Piecjams datu bazé: The Library of Congress.

5. Vitola, S. (2013) Dejas interpretacijas noteicoSie komponenti deju skolotaju
interpretacijas prasmes veidoSanai. SABIEDRIBA, INTEGRACIJA, IZGLITIBA.
Starptautiskas zinatniskas konferences materiali 2013. gada 24.—25. maijs. Rézekne:
Rézeknes Augstskola, 528.-538. Ipp. ISSN 1691-5887.

Pieejams datu baze: Thomson Reuters ISI Web of Knowledge, ISI Proceedings
Database.

6. Vitola, S. (2013) The acquisition of the Language of dance in the Classical dance study
course for development of student—dance teachers’ interpretation skills. Problems in
music pedagogy, Volume 12(2), 2013. Daugavpils: Daugavpils University, 123-139 p.
ISSN 1691-2721.

Pieejams datu baze: EBSCO.

Originali raksti starptautiskajos, anonimi recenzéjamos zinatniskajos izdevumos (9):

1. Vitola, S., Spalva, R. (2008) Emocionala un racionala mijattiecibas Klasiskas dejas
stunda. RadosSa personiba, VI. Starptautiski recenzéts zinatnisko rakstu krajums. Riga:
apgads ,,JUMI”, 256.-264. Ipp. ISBN 978-9984-9965-1-6.

2. Vitola, S., Balina, G. (2009) Interpretacija un individuala stila veidoSanas Klasiskas
dejas stundas. RPIVA Jauno zindtnieku konference. Rakstu krajums. Riga: RPIVA,
225.-233. Ipp. ISBN 978-9934-8060-2-5.
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3. Vitola, S., Spalva, R. (2009) Interpretacijas problémas deju skolotaju izglitiba. Radosa
personiba, VII. Starptautiski recenzgts zinatnisko rakstu krajums. Riga: apgads ,, JUMI”,
137.-144. Ipp. ISBN 978-9984-39-913-3.

4. Vitola, S. (2010) Kreativitate individuala stila veicinaSanai dejas interpretacija. Radosa
personiba, VIII. Starptautiski recenz€ts zinatnisko rakstu krajums. Riga: apgads
,JUMI”, 294.-302. Ipp. ISSN 1407-6276.

5. Vitola, S. (2010) Competences of a Dance Group Leader. 26™ World Congress on
Dance Research Rapprochement of Cultures. Riga: RPIVA, 78-84 p. ISBN 978-9934-
8060-7-0.

6. Vitola, S. (2011) Telpas izpratnes veidoSanas Klasiskas dejas nodarbibas augstskola.
Radosa personiba, IX. Starptautiski recenzets zinatnisko rakstu krajums. Riga: apgads
,JUMI”, 160.-169. Ipp. ISBN 978-9934-8215-2-3.

7. Vitola, S. (2012) Laika izpratnes veidoSanas toposajiem deju skolotajiem studiju kursa
Klasiska deja apguves procesa. RPIVA 6. Starptautiska zinatniska konference Teorija
praksei miisdienu sabiedribas izglitiba. Starptautiski recenzets zinatnisko rakstu
krajums. Riga: RPIVA, 373.-378. Ipp. ISBN 978-9934-8215-9-2.

8. Vitola, S., Danosa, D. (2013) 4-5 gadigu bérnu psihiskas attistibas veicinaSana deju
nodarbibas kustibas un miizikas integracija. Zinatniskie raksti Dejas pedagogija, 1.
s€jums, 2013. Riga: RPIVA, 9.-23. Ipp. ISSN 2255-7768.

9. Vitola, S. (2013) Conditions for acquiring language of Classical Dance to enable
Interpretation Skills of Dance Teacher. Dance education tendencies and perspectives,
International Scientific Methodical Conference proceedings, Volume 1, Number 2,
2013. Riga: RTTEMA, Lithuanian University of Educational Sciences, 70-76 p.
ISSN2255-7768.

Pétijuma rezultati prezentéti zinatniskas konferences (15):

1. RPIVA 4. Starptautiska zinatniska konference Teorija praksei miisdienu sabiedribas
izglitiba. Referats: ,,Profesionalo kompetencu pilnveide deju skolotaju talakizglitiba”.
RPIVA, Riga, 13.-15.03.2008.

2. RPIVA XIII starptautiska kreativitates konference Kreatologija ka kreativitates
kompleksa izpéte. Referats: ,.Interpretacijas problémas deju skolotaju izglitiba”. RPIVA,
Riga, 07.-08.11.2008.

3. RPIVA 1V Jauno zindatnieku konference. Referats: ,Interpretacija un individuala stila

veidoSanas Klasiskas dejas stundas”. RPIVA, Riga, 04.12.2008.
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4. Starptautiska zinatniska konference SABIEDRIBA, INTEGRACIJA, IZGLITIBA.
Referats: ,Feldenkraisa metode paSizpausmes veicinasSanai deju skolotaju izglitiba”.
Rézeknes Augstskola, Rézekne, 27.—28.02.20009.

5. 12. starptautiska zinatniska konference Sabiedriba un kultira: Citadiba un mazakuma
intereses. Referats: ,Interpretacijas problémas un to risindgjums deja”. Liepajas
Universitate, Liepaja, 23.—24.04.2009.

6. RPIVA X1V starptautiska kreativitates konference Kreativitate individualitates dzives
gaita. Referats: ,Kreativitate individuala stila veicinaSanai dejas interpretacija”.
RPIVA, Riga, 06.-07.11.2009.

7. RPIVA 5. Starptautiska zinatniska konference Teorija praksei miisdienu sabiedribas
izglitiba. Referats: ,Horeografijas interpretacijas prasmju veidoSanas pedagogiski
psihologiskie nosacijumi”. RPIVA, Riga, 25.-27.03.2010.

8. Starptautiska zinatniska konference SABIEDRIBA, INTEGRACIJA, IZGLITIBA.
Referats: ,,Profesionalo vértibu veidoSanas deju skolotaju studiju procesa”. Reézeknes
Augstskola, Rezekne, 19.-20.02.2010.

9. RPIVA XV starptautiska kreativitates konference Kreativitates izpétes un
paaugstinasanas nozime cilvekresursu attistiba. Referats: ,,Telpas izpratnes veidoSanas
Klasiskas dejas nodarbibas augstskola”. RPIVA, Riga, 06.11.2010.

10. 26™ World Congress on Dance Research Rapprochement of Cultures. Paper
presentation: ,,Competences of a Dance Group Leader”. RPIVA, Riga, 12.— 16.07.2010.

11. RPIVA 6. Starptautiska zinatniska konference Teorija praksei miisdienu sabiedribas
izglitiba. Referats: ,Laika izpratnes veidoSanas toposSajiem deju skolotajiem studiju
kursa Klasiska deja apguves procesa”. RPIVA, Riga, 29.-31.03.2012.

12. International Scientific Methodical Conference Dance education tendencies and
perspectives. Paper presentation: ,,Conditions for acquiring language of Classical Dance
to enable Interpretation Skills of Dance Teacher”. Lithuanian University of Educational
Sciences, Vilnius, 12.10.2012.

13. RPIVA VIII Jauno zinatnieku konference. Referats: , Interpretacijas prasmi klasiskaja
deja veidojosie komponenti”. RPIVA, Riga, 06.12.2012.

14. Starptautiska zinatniska konference SABIEDRIBA, INTEGRACIJA, IZGLITIBA.
Referats: ,,Dejas interpretacijas noteicoSie komponenti deju skolotaju interpretacijas
prasmes veidoSanai”. Rézeknes Augstskola, Rézekne, 24.-25.05.2013.

15. 8™ International Scientific Conference Problems in music pedagogy. Paper

presentation: ,,The acquisition of the Language of dance in the Classical dance study
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course for development of student—dance teachers’ interpretation skills”. Daugavpils
University, Daugavpils, 26.-28.09.2013.

Pétijuma rezultati aprobéti, vadot meistarklases (8):

1.

Meistarklasu Klasiskas un moderndas dejas valodas lietojums dejotaju vispusiga attistiba
vadiSana Valsts izglitibas satura centra rikotajos Latvijas deju pedagogu profesionalas

pilnveides kursos Aktualitates misdienu deju interesu izglitibas programmu veidosana,

27.11.2013.

. Meistarklases Klasiskas un moderndas dejas valodas lietojums dejotaju vispusiga

attistiba vadiSana Valsts izglitibas satura centra rikotajos Latvijas deju pedagogu

profesionalas pilnveides kursos, 14.11.2012.

. Meistarklases Gridas tehnikas lietojums klasiskaja deja vadisana RPIVA Miizikas un

dejas pedagogijas katedras rikotajos dejas pedagogu profesionalas pilnveides kursos

Profesionala pilnveide dejas pedagogija, 03.10.2012.

. Valsts izglitibas satura centra organizétas meistarklases vidusskoleniem Klasiskaja deja

vadiSana, 17.03.2012.

. Meistarklases Klasiskas un modernas dejas valodas integracija dejas apguvé vadisana

Vidzemes regiona kultiiras projekta Vidzemes deju kolektivu vaditaju apmdacibas un

seminari ietvaros, 8.02.2012.

. Meistarklasu Klasiskas un modernas dejas valodas lietojums dejotaju vispusiga attistiba

vadiSana Valsts izglitibas satura centra rikotajos Latvijas deju pedagogu profesionalas

pilnveides kursos, 31.10.-03.11.2011.

. Meistarklasu Klasiskd deja vadiSana Latvijas deju kolektivu vaditajiem RPIVA

rikotajos profesionalas pilnveides kursos, 19.10.2010.

. Meistarklasu Klasiskdas dejas valodas lietojums deju pedagoga praktiskaja darbiba

vadiSana LLP/ERASMUS intensivas programmas ietvaros Turku LietiSko Zinatgu

Universitate (Somija), 24.—28.05.2009.
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General Description of the Doctoral Thesis

The cultural processes that take place in the world are rapidly entering Latvia and have
impact on people from diverse fields of art. That determines the need for representatives of art
professions to gain comprehensive and qualitative knowledge in the specialty, in order to
increase own competitiveness in its broadest sense.

Nowadays the borders of the art of dance have broadened as well, facilitating the
creation and development of new dance genres and styles in Latvia, therefore there comes a
need to perceive, understand and analyze the information acquired in the everyday life.
Competent teachers are required in order to facilitate an understanding of the processes of the
art of dance in society today. These teachers need to have high-level professional knowledge,
skills and abilities, a well-developed individual style, able to handle the broad flow of
information in the art of dance — to understand and to use it, i.e., to interpret it.

Dance pedagogy is a new scientific discipline in Latvia. The professional Bachelor’s
study programme Dance and Rhythmic Teacher was started in 1996 at the Riga Teacher
Training and Educational Management Academy (RTTEMA), along with the professional
Master’s programme Dance Pedagogy accredited in 2008 and the first doctoral thesis in
dance pedagogy defended in Latvia in 2007 (Rita Spalva Development of Dance Composition
Skills in the Artistic Work of Students) are considered to be the origins of this discipline.
Research in dance pedagogy develops through the Bachelor’s and Master’s theses of
RTTEMA students, scientific publications, discussions, conferences and seminars, and
student and lecturer exchange visits. Development of dance pedagogy as a scientific
discipline has given an opportunity to analyze, systematize and theoretically justify the
required knowledge and skills, which up to this point have been acquired and passed on to the
next generations of dance teachers in the form of inheritance of experience.

The study process of future dance teachers at the RTTEMA professional Bachelor’s
programme Dance and Rhythmic Teacher is being realized in a unity between theory and
practice. It is ensured by an acquisition of theoretical knowledge (study courses in pedagogy
and psychology, dance theory and history, music theory, costume history), as well as practical
experience (Classical Dance, Dance Composition, Latvian Dance, etc.) that helps to explore
dance genres and styles in their diversity, help to understand and to interpret the components
that constitute the art of dance. Yet for further development of the study programme it is
needed to deepen the theoretical elaborations of separate study courses to improve the

practical training.
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In dance teacher education the study course Classical Dance is considered to be the
basis of acquiring the art of dance — a fundamental field of dance that unites in itself a
centuries long approbated system of movements with a precisely worked out language of
dance. The language of dance, its acquisition and use lies at the basis of the ability to express
the message encoded in a work of art, as well as to perceive, understand and use it — thus to
interpret it. Classical Dance ensures not only an acquisition of the language of dance, but also
develops and forms the most important basic skill — interpreting, which is needed for
completion of diverse actions of dance teachers — composing, demonstration and assessment
of a dance.

The literature available on classical dance offers an introductory analysis of its historical
development, an overview of experiences of several dancers and pedagogues, methodological
instructions for the acquisition of dance language, yet there are no studies that analyze the
process of classical dance acquisition on the whole. Research on the development of
interpretation skills in the process of classical dance acquisition broadens the notions of dance
cognition processes as such and develops a new approach to the realization of the study
course Classical Dance.

This question determined the choice and relevance of the topic “Formation of
Interpretation Skills among Dance Teachers during the Course Classical Dance”.
Research object: acquisition process of the study course Classical Dance.

Research subject: dance interpretation skill.
Research aim: to research the nature of interpretation, based on theoretical analysis and
empirical studies to explore the opportunities of interpretation skill formation among future
dance teachers within the study course Classical Dance.
Research hypothesis: the interpretations skills among dance teachers within the study course
Classical Dance develops with success, if:
— Integration of theoretical and practical subjects takes place within a reciprocal
relationship of subjective-objective experience;
— The study process ensures an individual approach, facilitating the development of an
individual style;
— It develops through an interaction of knowledge, personal attitude and sense of action.
Research tasks:
1. To explore the meaning of interpretation in the literature of philosophy, pedagogy,

psychology and the art of dance.
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2.

Based on the scientific literature, to analyze the notion of interpretation in dance, to
justify the components that form dance interpretation.

To develop criteria and indicators for determining the level of interpretation skills
within the study course Classical Dance.

To develop and to theoretically justify the didactical model of interpretation skill
formation within the study course Classical Dance; to experimentally verify the
effectiveness of interpretation skill development, by approbating this skill within the
actual pedagogical process.

The theoretical basis of the study is constituted by:

the philosophical field hermeneutics that justifies interpretation as an understanding
and explanation of each text in its broadest sense (H. G. Gadamers (1999, 2002), I.
Suvajevs (2002), M. Kiile, R. Kilis (1996), A N. Slavskaya (Crasckas, 2005), N.
Vorbertons (2001));

the theory of phenomenology on an object captured in subjectivity; human body as a
subject of cognition and simultaneously an object of movement; interpretation of
existing apprehensions (E. Huserls (2002), M. Heidegger (Xaiioeceep, 2008), M.
Merleau-Ponty (Mepro-TTonmu, 1999));

action theory that justifies action as a system of processes within a subject-object
interaction (A. N. Leontyev (Jleonmwes, 1975, 1994), L. Vigotskiy (Bwieomckui,
1926, 1986), S. Rubinstein (Py6unwumeiin, 2006), A. Spona (2001, 2006), I. Maslo
(2006), A. Maslow (Macnoy, 2002));

cognitive theory that describes the subjective reflection of the world in the process of
knowledge acquisition (I. Zogla (1994, 2001), Z. Cehlova (2002), E. Karpovics (1960,
1970));

individual style development theory (A. Karpova (1994), L. Dorfman (Jopgman,
1997), A. Slavskaya (Crasckas, 2005), J. Taylor, C. Taylor, (1995));

dance theories that ground the Classical Dance movement system — the dance
language; dance composition; interpretation in dance (G. Chekketti (Yexxemmu, 2008,
2010), A. Vaganova (Baeanosa, 1980), N. Bazarova and V. Mey (Bazaposa, Mei,
1964), N. Tarasov (Tapacos, 1971), J. Adshead-Lansdale (1999), A. Peterson-Royce
(2002), R. Spalva (2004, 2007, 2010), P. Hodgens (1988), D. Williams (2000));
assessment of the development of dance history J. G. Noverre (Hosepp, 1965),
K. Blazis (brasuc, 2008), L. Blok (brok, 1987), V. Krasovskaya (Kpacoeckas, 1979,
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1999) V. Uralskaya (Vpanvcras, 1981), S. Hudekovs (Xyoekos, 2009), J. M. Smith-
Autard (2000, 2010)).
Research methods:
1. Theoretical methods:
— Literature analysis in pedagogy, philosophy and art;
— Constructing a model.
2. Empirical methods:

— Pedagogical experiment;

— Document research;

— Surveying;

— Pedagogical observation of the work of students;

— Discussions;

— Statistical processing and analysis of quantitative data with Microsoft Office Excel
(average, univariate analysis, correlation analysis, ranking, graphic data processing,
extrapolation).

Research base:

RTTEMA professional Bachelor’s study programme Dance and Rhythmic Teacher.
Research stages:

1. Formation of the theoretical grounding of the study: September 2008 — February 2011.

Based on the conceptual unity of theoretical notions and methodological stances, the
research topic was refined, a scientific apparatus was formed, and the research process was
planned along with certain forms of its realization.

2. Production of a didactical model for the development of interpretation skills: October

2008 — December 2009.

The pedagogically psychological conditions of the dance teacher study process were
determined, interpretation skill criteria and indicators were produced, and a task-exercise
system for the formation of interpretation skills was developed within the study course
Classical Dance along with a didactical model.

3. Data acquisition: beginning stage: August — September 2008.

In order to test the theoretical notions in practice, a comparative study was conducted —
quantitative, qualitative, short-term and natural. The obtained results were analyzed, a study
of the situation was conducted, and the initial level of interpretation skills was determined

among the future dance teachers in the study course Classical Dance.
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In order to determine the development of interpretation skills among the future dance
teachers during the study course Classical Dance and to test the hypothesis proposed in the
thesis, a formative study was realized — quantitative and qualitative, longitudinal and natural,
which encompasses 3 study years:

Stage 1: October 2008 — May 2009;
Stage 2: September 2009 — May 2010;
Final stage: September 2010 — May 2011

4. Data analysis, result summary and formatting of the thesis: March 2011 — April 2012.

The obtained data was analyzed by using statistical methods and compared in each
particular research stage, a result assessment was conducted. Credibility and validity of results
was determined by the choice of corresponding research methods: by using the quantitative
and qualitative research method, a numerical processing and analysis of the acquired
information was ensured, which provided a chance for a more precise description of the
obtained regularities.

Research novelty, theoretical meaning of the study.

1. Ajustified interpretation skill in dance and contents of its structural components.

2. Revealed pedagogically psychological conditions of interpretation skill formation.

3. Developed interpretation skill criteria and indicators within the study course Classical
Dance.

4. A developed didactical model of interpretation skill formation for dance teachers
within the study course Classical Dance and its effectiveness tested through an
experiment.

The practical meaning of the study.

1. The conclusions formulated through the study have been introduced into the study
course Classical Dance of the professional Bachelor’s study programme Dance and
Rhythmic Teacher at RTTEMA.

2. The conclusions formulated through the study have been introduced into the study
course Innovation in Dance Pedagogy of the professional Master’s study programme
Dance Pedagogy.

3. Interpretation skill criteria and indicators of the study course Classical Dance have
been introduced into further education of dance teachers.

4. A developed task and exercise system for the development of interpretation skills in
the study course Classical Dance is being realized within the actual study process and

further education of dance group leaders and pedagogues.
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The thesis is structured into an introduction, two parts, a conclusion, a literature list and
attachments. The text is composed of 177 pages, the literature list has 144 titles of
publications and sources, there are 10 attachments (a total of 37 pages).

Theses proposed for the defence

1. The dance cognition process is explained as a development of an understanding
between the holistic and the individual, which is characterized by a subject’s actions
in practice, revealing the mutual relationship between interpretation skill components
formed by knowledge and skills in dance language, an individual style and
understanding of dance genres and styles.

2. Formation of interpretation skills within the study course Classical Dance is realized
through cyclical activity, which is theoretically justified by the concept of a
hermeneutic circle, revealed by a developed didactical model, showing regularities
between its structural components.

3. Formation of dance teacher interpretation skills within the study course Classical
Dance is ensured by a purposefully organized dance language acquisition process,
which facilitates the formation of student interpretation skills by transferring from

the reproductive to the interpretation level.

Contents of the Thesis

The introduction justifies the choice of the thesis topic and its significance for
contemporary dance pedagogy. A research object and subject is determined, an aim is
proposed and the issue, for the study of which a hypothesis and research tasks are proposed, is
described. Research stages are outlined, a theoretical grounding of the research is provided,
and the research base and data collection methods are given, along with information on
research novelty, practical significance and the research work approbation.

Part 1 “Historical and Theoretical Understanding of the Nature of Interpretation”,
Chapter 1.1 “The Nature of Interpretation” describes the term interpretation by relying on
phenomenological theory as it evokes the rational understanding of the world in its subjective
and objective unity. It ascertains that for subjectively grasped meaningful phenomena, any
kind of constituency of new objectivity is significant in learning. The discovery of the
surrounding world, however, takes place through the subjective will, in its active capacity. In

the formation of subject’s experience, the objectivity is constituted in the capacity of
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perception to characterize and convey the essence of the contents according to causality that
belongs to the expression of this content. This way the individual’s mundane activity, when
an unexpected meeting with the unusual and the novel requires from the subject a capacity to
perceive and understand, it, in turn, gives room for interpretation, a new way of seeing an
object, characterized by a united process of exploration.

Analyzing the work of Husserl, Heidegger and Merleau-Ponty, the thesis concludes that
a movement as a phenomenon has a dual meaning: 1) movement as a language of body is a
phenomenon of personality; 2) movement as a language of dance is a phenomenon of
objectivity (Huserls, 2002). The body, however, is ascribed two functions — it is a subject of
exploration of the world and, simultaneously, an object of movement (Mepno—Ilontu, 1999).
A human as a corporeal being unites the subject and the object.

The dance differs from other forms of arts by the plastic of the human body, which,
incidentally, is the language of this form of art. Therefore, in dance, where the meaning of the
language of the work of art provides understanding via mediation, the meaning is grafted unto
signifier, for whom it is important to perceive, understand and interpret the language used to
explain the work of art.

Based on theories of hermeneutics — a teaching on the understanding and clarification of
texts — the term interpretation is analyzed as an explanation of what has been said by the
other. This confirms that the work of art should be approached according to the hermeneutic
principle: the whole understood as the totality of the separate, while the separate as a part of
the whole, where there is a circle-like unity at work in both cases. The hermeneutical circle
becomes the precondition for the understanding. It results in inclusion of subject’s judgment,
thoughts and ideas, forming an individual’s interpretation — an explanation of the meaning of
the work of art, that conveys understanding of the work of art and the appreciation of the
performance, as “interpretation relates not to the thought, but to meaning of the hidden and
the yet-to-be—revealed (Gadamers 1999: 137)

The summary of the chapter conveys the essence of the term interpretation: it is the
nature and meaning of certain objects that has been found and discovered by the subject in the
process of inquiry, which, subsequently, is presented in a different light. The process of
inquiry is intentional and closely related to person’s work in practice, as established by
phenomenological explanation, which analyzes the link between the relation of the world with
that of subject’s action, underlining the unity between the subjectivity and objectivity, linking
“the subject to the object”. The understanding of ‘interpretation’, in turn, is seen through

hermeneutical circle approach: from the whole to the particular and back to the whole. The
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inner and outer dialectic is located within the process of inquiry, where understanding is
formed between the whole and the particular.

Part 1 of Chapter 1.2. “The Historically—Theoretical Foundation of Interpretation
in Dance”. This chapter looks at the development and formation of dance in its historical
context. By looking at the origins of dance, the chapter describes the complex way of
evolution of dance in the culture of ancient civilizations, its formation via folk dance and its
way through the medieval and the renaissance periods. It concludes that the gradual evolution
of dance into the courtly dance is a prerequisite for the formation of the modern ballet, which
was facilitated by growth of such fundamental dance traditions as the classical dance.

As a result of historically-theoretical analysis, the chapter concludes that the dance is a
peculiar form of communication that takes place by means of signs (Jlorman, 2009). It is a
form of information, where the language of dance can be seen and perceived as a text
(Adshead-Lansdale, 1999). By summarizing the findings from the doctoral thesis, the author
frames a definition of the language of dance: the language of dance is a body of signs
organized according to certain rules that exist in time and space, and is the determinant
component in the development, understanding and interpreting of the text of dance. The text
in dance is conveyed by means of performance, where the performer interprets or translates
the text of the author by means of language of the dance. A capacity to command the
language of dance — to convey the message through one’s individuality — is the main pre-
condition for the existence of the interpretation of the dance. A conclusion is drawn, that main
components of the interpretation of dance are the language of dance, a subjectively unique
style as well as the conditions created by the genre and the style of dance.

By analyzing the language of dance as a whole, it is established that its acquisition is
advanced by understanding of the text and inscription of the language of dance. A systematic
analysis of the development of the art of dance is possible thanks to notation — the inscriptive
form of the dance. It enables to trace the historical development and interpretation of the
language of dance.

Analyzing the work of interpretation in dance, it is established that dance as a work of
art may change substantially depending on the context, as it encapsulates three forms of
action (the making, the performance and evaluation of dance) and determines the content of
the interpretative skill. Interpretation within dance is closely related to one’s personal view of
the world (as it is found in one’s personal style), which becomes evident when knowledge and
understanding of the language of dance is employed to come forward with a new

interpretation of dance.
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Chapter 1.3. “Pedagogically Psychological Conditions of Formation of the
Interpretative Skills in the Study Process of Dance Teachers” analyzes conditions of
formation of the interpretative skills among dance teachers by using the following findings of
the action theory: A. Leontyev (Jleonmwes, 1994, 1975), L. Vigotsky (Bwieomcxuu, 2001,
1968, 1926), S. Rubinstein (Pyounwmern, 2006), A. Spona (2001, 2006), I. Maslo (2006), I.
Zogla (1994), Z. Cehlova (2002), E. Karpovitz (1960, 1970)).

Based on the findings from the action theory concerning the objective and spiritual unity
of the learning process, as they are seen from subjective and objective vantage point, the
structure of dance cognition is established (see Figure 1). This structure unites a set of actions,

which are dependent on the goals, dispositions, needs and the former experiences of the each

student.
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Figure 1. The Process of Dance Cognition

A student’s apprehension of the goal of the action determines the practical significance
of the process of inquiry, whereby acquiring the object of inquiry as well as the knowledge
and the understanding of the degree of their usefulness. Knowledge that is acquired in such
manner is characterized by an adequate reflection of reality, which forms a set of information
where knowledge is directly relevant to the field of its application. As a result, a student
acquires necessary skills and abilities — a capacity to act, based on the knowledge of the dance
and the language of dance, in order to meet the set goals in a specific context. In the process
of inquiry, as students start to form the understanding of the language of dance, they acquire
not only knowledge, but also an assurance of their skills and capacities to perform any kind of

task or exercise within dance as such. Combined with development of individual style and a
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search for a creative attitude, these skills are altogether used in the interpretation of the work
of art.

The chapter concludes that at the heart of becoming a dance teacher there lays a
unification of theory and practice, inheritance of knowledge and acquisition of new
experiences. The formation of interpretative skills among dance teachers takes place during
the study process, in reciprocity between the student and the pedagogue and in the unity of
pedagogical and artistic activity. This is an integrative approach, whereby student’s
understanding of dance apprehension as a holistic process is formed in reciprocity between
rational and emotional constituents. Formation of interpretative skills of dance is enhanced by
each student’s personal involvement, an active participation in the study process, which, in
turn advances understanding, the search of the meaning of work and development of
individual attitude and self-expression.

Part 1 of Chapter 1.4. “Formation of the Didactic Model of Interpretative Skills in
the Course Classical Dance”. This chapter analyzes facts and findings from scientific
research in the history of dance, theory and notation and grounds that the classical dance is a
form of art with a developed and precisely attuned system of movement or the language of
dance. During the study process of the nascent dance teachers the course Classical Dance
comes to be one of the most important ones and serves to broaden the knowledge, skill and
capacity to master the language of dance.

Analyzing the contents of study course Classical Dance, the chapter describes the
mandatory exercises of basic movements in the language of dance, such as exercises by the
bar as well as sets to explore the vocabulary of the classical dance. In the process of dance
inquiry the language of classical dance is acquired and trained during the dance lessons by
means of carefully constituted tasks and exercises, the intention of which is to master the
theory of the language of dance. These are grouped according to the importance of the
planned outcome, all the while theoretical knowledge is supplemented by practically learned
skills and abilities gained through doing exercises.

The chapter argues that application of systematic exercise, the scope and the gained
results are, altogether, factors that display the intensity of development of subject’s
knowledge, skills and abilities, as well as improvement of their quality, ensuring the
apprehension of the language of dance that is necessary for the interpretation of dance. All of
the knowledge, skills and abilities acquired during the course Classical Dance are mastered in
a gradual manner and over an extended period of time, which ensures the apprehension of the

language of the classical dance in its fullness (See Figure 2).
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Figure 2. Structural Components of the Classical Dance Language

Interpretation skill criteria and indicators were developed, based on the analysis of the

structural components of dance language (see Table 1).

Table 1. Dance Interpretation Skill Criteria and Indicators

Interpretation skill criteria Indicators

Knowledge of movement terms

Dance terminology Use of terminology

Sense of space Coordination and a feeling of balance
Understanding of movement direction and
level
Sense of time Understanding of tempo

Linking movements within a phrasing

Dynamics of movement Understanding of movement intensity

The chapter establishes that any movement performed in dance —which means a
manifestation in the language of dance — requires an emphasis on not only one criteria of
interpretative skills, but also the whole range of continuity. However, conditions for
interpretation are influenced not only by some of the criteria, but also their characteristic
indices.

In order to insure that movement in the apprehension of language would flow from a

reproductive mode into a creative one, the study process employs a variety of teaching
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methods, enhancing the intensity of inquiry and level of creativity among students and
bettering the apprehension of knowledge, skills and abilities. Based on the former experience
of students and using a wide range of teaching methods, the course of study broadens and
secures apprehension of knowledge and improvement of skills within language of dance. It
also sharpens up the ability to analyze and evaluate one’s process of creative inquiry. By
stimulating students to search for their own individual style, to use theoretical knowledge in
practice, a new subjective experience is acquired, which advances formation of apprehension
of the language of dance among the future dance teachers during the course Classical Dance.
Based on the achieved analysis of the formation of the interpretative skill in the work of S.
Rubinstein (Py6unmreiin, 2006), Z. Cehlova (Cehlova, 2002), Z. Smith-Autard (Smith-
Autard, 2000), I. Jurgena (Jurgena, 2010), P. Hodgens (Hodgens, 1988), R. Kraus, S. C.
Hilsendager, B. Dixon Gottschild (Kraus, Hilsendager, Dixon Gottschild, 1997), G. Adshead-
Lansdale (Adshead-Lansdale, 1999), L. Blok (bmok, 1987), V. Krasovskaya (KpacoBckas,
1979), S. L. Foster (Foster, 1986) the chapter develops the didactic model of the interpretative
skill formation in the study course Classical Dance (see Figure 3).
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Figure 3. Didactical Model of Interpretation Skill Formation in the Study Course
Classical Dance

40



The model shows a system of connections between the goal, realization and results in
the interpretative skill formation among dance teachers in the process of the study course
Classical Dance. The skill of interpretation of dance is a complex one and its formation takes
place by means of an active process of dance cognition. The conception of cycle explains the
process of cognition as a spiral-like movement to a system of a higher level, which includes
the choice of a goal for the next cycle of action, suitable methods to meet these goals and the
attainment of certain goals, which form the ground for the beginning of a new cycle of action
and, subsequently, a move into a higher level again. In the process of dance cognition these
levels of development are characterized by a balance between acquisition of skills, abilities
and knowledge and their use as well as the evaluation of this new experience. Objectively and
subjectively new experience provides understanding of the language of the classical dance. As
a result the student gains confidence in his/her knowledge as well as courage to express
movement in an individual style, which, in turn, ascertains his/her interpretative skill (to
explain, translate and to convey the meaning expressed in the work of the art by language that
is steeped into one’s subjective understanding). This is the ground for a professional work of a
dance teacher.

Part 2 “The Approbation of the Didactic Model of Interpretation of the
Classical Dance at the Riga Teacher Training Education Academy (RTTEMA), Chapter
2.1. “The Evaluation of the Study Course Classical Dance in Latvian Dance Education”.
Based on document analysis of Latvian Higher Education Institutions (HEI), this chapter
covers the course offerings for acquiring a degree from a professional higher education in the
art of dance. Based on the analysis of the study programmes, the chapter concludes that
currently the profession of dance teacher is taught and offered only at one institution —
RTTEMA.

The RTTEMA study programme “Dance and Rhythmic Teacher” was established in
1996 in order to prepare dance teachers for work at schools as well as the field of vocational
education. The title of the program connotes the essence of its contents — the study process
ensures acquisition of knowledge in all theoretical study courses necessary for the
apprehension of this profession. It encourages learning skills, gaining knowledge and
attaining new abilities all the while putting them into a practice. It also accentuates the unity
of theoretical and practical study process in performing the future pedagogical work. In
analyzing the study program, the chapter concludes, it covers the main study courses,
providing the foundational knowledge in pedagogy, while the formation of knowledge and

skills steeped into the art of dance are based on the study course Classical dance, which

41



ensures the apprehension of the language of dance and stimulates the understanding of its
usage.

Chapter 2.2. “Testing the Didactic Model of Interpretation in the Experimental
Group of Nascent Dance Teachers”, sub-chapter “The Initial Evaluation of the
Interpretative Skills among the Future Dance Teachers in the Study Course Classical
Dance”. This chapter analyzes the course of the empirical research during which the
pedagogical experiment was put forth in two parts:

1) A conclusive experiment — quantitative and qualitative at once, short term based and

naturally flowing;

2) A constitutive experiment — quantitative and qualitative at once, longitudinal,

naturally flowing (Albrehte, 1998; Lasmanis, 1999; Geske, Grinfelds, 2001).

The goal of the conclusive experiment — to determine participants’ early stages and
levels of interpretative skills in the study course Classical dance according to previously set
criteria.

The tasks of the conclusive experiment:

1) To study the basics of the research;

2) To form an experimental group;

3) To select the research tools;

4) At the start of the experiment to study participants’ experience in the dance of art as

well as their skills of the language of classical dance;

5) To test the level of interpretative skills formation among the participants of the

experiment.

For the implementation of the conclusive experiment the following qualitative and
quantitative research methods have been selected:

1) Document analysis (analysis of the study program Dance and Rhythmic Teacher);

2) Pedagogical observation;

3) Surveys in order to find the participants experience in the art of dance and their

knowledge of language of classical dance;

4) Conversation to determine participants understanding of the necessity of language of

classical dance and its validity in the professional work of a dance teacher;

5) Analysis of student work;

6) Statistical data analysis to determine student early stages and levels of dance

interpretative skills.
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RTTEMA has become the case study in the empirical research because it is the only
HEI in Latvia that prepares dance teachers. At the beginning of the research the experimental
group included 15 full-time first year students (having started in September 2008) from the
professional Bachelor’s study programme Dance and Rhythmic Teacher. This has given an
opportunity to follow the interpretative skill formation in the study course Classical Dance in
its entirety.

In order evaluate interpretative skill formation in its early stage the experimental group
had a complex list of tasks and exercises prepared for it. The compliance of the list to a
conventional sign system and non-verbal sign system of language of dance was ensured by
means of determined structural components according to elaborated criteria and
measurements. A complex implementation of tasks (in dance terminology -movement terms)
and exercises (in language of dance —movement dynamics, perception of time and sense of
spatiality) as well as the summary and analysis of the results enables to determine the early
stage of student interpretative skill formation in the study course Classical Dance. Based on
the data drawn from the conclusive experiment conducted at the early stage of the empirical
research (August —September 2008), it can be concluded that students have a varying degree
of knowledge of language of dance and terminology of dance, which, in turn defines the
uneven degree of early stage interpretative skills in the Classical Dance.

The sub-chapter 2.2.2. of Chapter 2.2. “Results and Findings of the Course and
Outcome of the Research - Interpretative Skill Formation among Future Dance
Teachers”. This chapter explores interpretative skill formation and apprehension among
nascent dance teachers in the course Classical Dance, tests the hypothesis put forward in the
doctoral thesis and evaluates the results of the constitutive experiment run during the course
of the research.

The goal of the experiment: to encourage interpretative skill formation in the study
course Classical Dance, by approbation of the model in actually existing pedagogical process.
The tasks of the constitutive experiment:

1) By using a diverse range of teaching methods, to form a system of tasks and
exercises according to contents of structural components of language of dance as
well as the principles of didactic model,

2) To research the link between the interpretation of dance and functioning of the model
in the independent work of students in the study course Classical Dance.

The research methods selected for the running of the experiment:
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1) A survey and a written task to evaluate the knowledge of the terminology of the

language of classical dance among the participants of the experiment;

2) A pedagogical observation —a direct observation of participants during their studies

3) Analysis of the independent work of the participants;

4) Analysis of the exercises demonstrated by the students;

5) An observation of participants of the experiment— the analysis of the exercises and

their evaluation;

6) Statistical data analysis in order to determine the level of the interpretive skill.

The constitutive experiment was formed in 3 parts:

Part 1: October 2008—May 2009;
Part 2: September 2009—May 2010;
Concluding part: September 2010 — May 2011.

Every part corresponds to one study year or two semesters, which matches 6 credit
points (CP) and 96 contact hours.

According to the stages 1, 2 and the concluding stage, there is a system of tasks and
exercises developed, so that each student’s knowledge and skill in the language of dance
would progress and reach a possibly higher level of expertise when compared to the initial
stage. Each stage is characterized by a complex set of tasks and exercises with a certain goal
determined by the language of dance apprehension process. Judging from this result, it is
possible to detect and evaluate each student’s level of interpretative skill formation. At the
end of every stage, the data are gathered and analyzed for both, tasks performed separately
and specifically (knowledge in the terminology of dance) as well as for exercises (skills and
abilities in the language of dance).

The complex of tasks and exercises at the 1% stage of the experiment is created in a way
that during each lesson students, whilst acquiring the language of dance, would gain not only
knowledge and skills that enable them to repeat and imitate the examples set by the teacher,
but also to enhance perception and understanding among them, so that they can compose their
own text of dance and create combinations of movement. It is their own succession and
demonstration of movement that stimulates the search of one’s individual style, personal
approach in the expression of movement, altogether advancing the formation of interpretative
skills.

The level of interpretation skills reached during the 1st stage was tested with appropriate

tasks and exercises.
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1) The student completes a written task by which the student’s knowledge in classical
dance terminology of the 8 basic movements and the accompanied additional
movements is tested along with his or her ability to methodologically explain the
technical completion of movements.

The obtained results on the completed tasks allow determine the level of knowledge in

dance terminology.

2) By using the acquired knowledge, skills and abilities in classical dance language,
the student develops a set of combinations with one of the acquired basic
movements at the bar en face. By doing so the student looks for a creative approach
to the arrangement of movements and by completing these movements in an own
individual style, which justifies the formation of his or her dance interpretation
skills.

The acquired results on an independently completed exercise allow determining the

level of skills in dance language.

By analyzing the data obtained at the end of the 1st stage of the experiment and by
comparing them to the overall experiment results, it was concluded that at this stage students
still experienced difficulty applying the dance language, which can be justified by the
necessity to simultaneously demonstrate a technical mastery of the movement along with the
composition of the movement, and to pay attention to expressing an individual style within
these movements. It was concluded that lack of mastery within technical performance of
movements influences the student ability to express an own individual style in the application
of dance language.

The set of exercises and tasks of the 2nd stage of the experiment contains vast changes
in the acquisition of the general movements at the bar. The performance does not emphasize a
state en face, but rather pays extra attention to the movement direction (French — épaulement
croisee, épaulement effacé, écarté) and posture (French — arabesque) at the bar. As students
prepare for pedagogical activity, it is important for them to understand the meaning of dance
language terms in the technical completion of movements and to be able to make verbal use
of them. Therefore one of the most important tasks at this stage of dance language acquisition
is a demonstration of own combinations accompanied by use of precise terms for these
movements.

The level of interpretation skills attained during the 2nd stage is tested with two

independently completed tasks.
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1) The student completes a written task by which the student’s knowledge in classical
dance terminology is tested along with his or her ability to methodologically explain
the technical completion of movements.

At the end of the stage a level of knowledge in dance terminology was determined a
comparison was made with the data of the 1st stage. It was concluded that the overall level of
student knowledge in dance terminology had risen.

2) By applying the obtained knowledge, skills and abilities each student creates
combinations with one of the basic movements both at the bar and in the middle of
the dance floor in directions (French — épaulement croisée; épaulement éfface,
écarté) and postures (French — arabesque), by using a creative approach in the
ranging of movements and by completing it in an own individual style.

An analysis of the data gathered within the 2nd stage of the experiment and comparison
of this data to the results of the 1st stage reveals that all students have shown improvement, by
acquiring knowledge, skills and abilities in dance language, thus facilitating the formation of
interpretation skills, which gives broader opportunities to apply these within the chosen
profession. In this stage of the experiment it has been observed that one of the most
significant tasks within dance language acquisition — to reveal the individuality of each
participant — starts to realize itself, as students, by improving their technical performance,
search and develop an own individual style in the making of movement combinations and in
their demonstrations. The students’ wish to create an own dance text within the dance
message testifies of a formation of their interpretation skills.

The 3rd is the final stage of the experiment in classical dance language acquisition.
The exercise and task system developed for this stage is set in a way to improve knowledge
in dance language terminology, acquisition of basic movements and perfection of technical
performance at the bar or in the middle of the dance floor — both en face, and directions
(French — épaulement croisée, épaulement efface, écarté) and postures (French —
arabesque), gradually adding more complex additional movements and more diverse
pirouettes (spinning on one foot).

At the final stage it is important for students to know how to develop and demonstrate
sets of movements at the bar or in the middle of the dance hall, which is an integral part of a
dance lesson and is something a dance teacher should be able to conduct within any dance
group. Yet it is equally important to produce a small variation by applying the acquired
classical dance language, which is a direct confirmation of the obtained interpretation skill. At

the final stage of the experiment extra attention should be paid to the improvement of student
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skills and abilities within the technical performance of the dance language, within which
students should dare to make most use of their individual style.

The level of interpretation skill achieved at the final stage is tested with the help of two
independently completed tasks.

1) The student completes a written task by which the student’s knowledge in classical
dance terminology is tested along with his or her ability to methodologically explain
the technical completion of movements.

2) By applying the gained knowledge, skills and abilities, the student develops variation
within the classical dance language, applying a creative approach, expressing an
individual style within performance and thus acknowledging his or her
interpretation skill.

An assessment of the data obtained at the end of the final experiment stage and their
comparison to the results of the second stage showed that 93% of experiment group
participants have complimented their knowledge, skills and abilities in Classical Dance, and
thus facilitated the development of interpretation skills. In this stage of the experiment it was
observed that one of the most significant factors in dance language acquisition — to express
own individuality — has been implemented. This is due to the students improving their
technical performance and gaining more confidence in their skills, which is testified by their
ability to act and this simultaneously is reflected in the choice of a dance text and within an
individual style of expression during the performance.

The total of data obtained throughout all stages of the pedagogical experiment allows
concluding that the formation of the interpretation skill during the course Classical Dance has

been successful.
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Figure 4. Formation of Interpretation Skills during the Study Course Classical Dance

The diagramme graphically reflects assessment values in dance terminology and dance
language (see Figure 4), which confirm growth of interpretation skills among students in the
process of acquiring Classical Dance.

By aprobating the didactical model of interpretation skill development within the
RTTEMA study programme Dance and Rhythmic Teacher, it was empirically proven that in
the course of six study semesters of acquiring the study course Classical Dance at a volume
of 18 CP, student indetepretation skills developed from a lower level expert at the beginning
up to an average level and coming closer to a highest level expert at the end. It proves the
effectiveness of this model and shows a connection between the acquisition of a classical
dance language and an individual comprehension of each individual student, which is
reflected in a student’s individual style in the use of the dance language. The model shows
connectins between the choice of learning methods and the cognitive activity of each student.
Diversity of methods and an individua approach to dance language acquisition facilitates
creativity in the acquisition of knowledge and skills. By acquiring the dance lanugage, each
student gains both objective knowledge during the study course Classical Dance, and a
subjective experience in the form of knowledge and skills that fits his or her individuality.
This notion justifies the theoretically proposed assumption that interpretation is a

subjectively-objective process, during which a search for the meaning of action takes place.
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Summary of the study: an innovative study is conducted as part of the thesis, which analyzes

the essence of interpretation and its meaning within the process of acquiring Classical Dance.

The research results conclude:

1)

2)

3)

4)

5)

Interpretation is a meaning and essence of objects found and discovered as a result
of a subject’s cognition process, which is then presented in a new interpretation.
Knowledge and skills in dance langauge, an individual style, comprehension of
dance genres and styles are the components that constitute the development of dance
interpretation; and interpretation in dance is the creative activity of a subject, which
ir primary influenced by knowledge and skills to apply the dance language in the
individual expressions of a subject by comprehending the dance genre and style.
Structural components of the dance language — terminology, the total of methods
and techniques for performing movements, time, space and dynamic — characterize
the interpetation skill, the development of which among dance teachers is ensured
by the acquisition of classical dance language.

The formation of interpretation skills among dance teachers in the study course
Classical Dance is described and justified by a didactical model, which includes the
cycle concpetion, facilitating the transformation from the reproductive level to the
level of interpretation. It then is ensured by a realized set of tasks and exercises
corresponding to each stage of dance language acquisition, taking into account the
pedagogically-psychological conditions: teaching and leaning, cooperation and
communication realized in an equal rights dialogue between a pedagogue and a
student.

Formation of interpretation skills within the study course Classical Dance is
encouraged by the developed didactical model that is tested in practice. It reveals
the system of regularities between the goal, its realization and results. The
acquisition of theoretical knowledge in classical dance language within this model
and an understanding of its structural components ensures accumulation of new
objective-subjective experience, stimulating the development of students’ individual
style in a creative dance language expression, which serves as evidence for the

interpretation skill.
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Approbation of Research Results

Research results are reflected in scientific publications available in data bases
mentioned below and Library of Congress (Washington, D.C) with the Science Citation
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Available in the database: Thomson Reuters ISI Web of Knowledge, ISI Proceedings
Database.

3. Vitola, S., Balina, G. (2010) Profesionalo vértibu veidosanas deju skolotaju studiju
procesa. [Formation of Professional Values in the Study Process of Dance Teachers]
SABIEDRIBA, INTEGRACIJA, IZGLITIBA. [SOCIETY, INTEGRATION,
EDUCATION]. International scientific conference materials, February 19-20, 2010.
Rezekne: RA, 32-40 p. ISBN 978-9984-44-034-7, ISSN 1691-5887.
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Teorija praksei miisdienu sabiedribas izglitiba [Theory for Practice in the Education
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interpretacijas prasmes veidoSanai [ Determining Components of Dance Interpretation
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INTEGRACIJA, IZGLITIBA [SOCIETY, INTEGRATION, EDUCATION].
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