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Promocijas darba visparigs raksturojums

Kultiras vertibu saglabasana un to nodosana nakoSajam paaudzém vienmér
bijis aktuals pedagogijas uzdevums. Par iz§kiroSo posmu ne tikai gimenes vertibu, bet
sabiedribai kop&u kultiras vertibu parpemsSanai, tiek uzskatits pusaudzu
vecumposms, jo $aja vecuma idealu mekl§jumi sastopas ar kritisku un veértgjosu
atticksmi. Attistas sp&ja abstrah&t, analiz€t un izveleties; sociali nozimigas vertibas
tiek liktas personiskas identitates pamata. Sabiedribas un pedagogu uzdevums ir
piedavat pusaudziem tadas veértibas, kuras ne tikai atbilst idealu kategorijai, bet palidz
dzivot pasaul€, kas satur nebeidzamas parmainas.

Postmodernaja sabiedriba jautajumus par vertibu hierarhiju vai vienlidzigumu
un veértibu laicigumu vai mainigumu ir aizstajusi jautajumi par globalam, universalam
vertibam un lokalo un etnisko veértibu nozimigumu. Blakus tradicionalam kultiram,
kas ienak sabiedriba, ir hip-hop kultiira. Hip-hop kulttira tas pirmsakumos radusies ka
socials protests. Tikai velak attistas ka jaunas paaudzes izglitoSanas lidzeklis,
deklargjot, ka IidzSingja izglitibas sistéma nelauj objektivi izzinat kultiru, vesturi,
socialekonomisko un garigo realitati (Akom, 2009).

Hip-hop kultiira vertibas — ideali ir pietuvinati realajam pusaudzim, kur$ deja,
dziesma vai zim&juma pausto ideju saskata ka paraugu, lai pasapliecinatos. No visiem
hip-hop kultiras veidiem visbiezak tiek izmantota deja. Hip-hop kultaras dejas
pamatprincipu — risinat jebkuru sarezgijumu ar meistaribas un veiklibas, nevis
agresijas palidzibu, var izmantot pusaudzu personibas attistiba. Hip-hop kulttiras deja
atSkiriba no citiem deju veidiem svarigaka nav tehnikas vai dejas struktiiras apguve,
bet dejas filozofijas apguve un tas radosa izmantoSana. Hip-hop kultiiras deja tiek
paustas galvenas hip-hop kultiiras vertibas - miers, milestiba, vienotiba un prieks,
kas ir daudzu pasaules kultiru pamatvértibas. Hip-hop kultiiras deja tas apvienojas
savdabigas idejas, attiecksme&, uzvediba un artefaktos, kuri aktudli ari misdienu
pusaudziem.

Hip-hop kulttiras deja ietver ari izglitibas un socialas veértibas — sadarbibu,
personibas unikalitates veértibu un pasdisciplinu. Ta ir Iidzeklis pedagogisku, &tisku
un politisku vertibu pauSanai, tiesiskuma un demokratijas nodrosinasana.

Misdienas hip-hop deja ka globala kultiira pieejama jaunajai paaudzei visa
pasaulé. Globalizacijas un kultiras komercializacijas procesi ir sekmégjusi hip-hop

kulturas dejas izplatibu arpus ASV robezam — Eiropa, Azija, Australija un Afrika.



Hip-hop kultaras deja ir 1pasi svariga socialo parmainu un krizu posmos, kad
valsts ne vienmér sp&j nodrosSinat stabilu sociali ekonomisko vidi, iespg&jas péec
izglitoSanas posma beigam iesaistities darba tirgii. Tikai formala izglitiba nevar
palidzet attistit tadu aktivu, radoSu un paSapzinigu personibu, kurai nesagadatu
gritibas adaptéties sarezgitas situacijas. Sava loma ir arT neformalai izglitibai.

Pusaudzu aizrauSanas ar dazadam arpusskolas nodarbibam, to noturigums, So
nodarbibu audzinoSais raksturs, dazadi personibas attistibu sekmé&joSie apstakli,
neformala vide, pedagogiskie panémieni sadarbiba ar pusaudziem, ir tas
pedagogiskas problémas, kas, pamatojoties vairak ka divdesmit gadu ilga
profesionalaja darbiba deju joma, motivéjusas hip-hop kultiras dejas ka vértibu
veidoSanas pedagogiska lidzekla izpétei.

Teoretiskas koncepcijas par vertibu veidoSanos pusaudziem no socialajiem un
psihofiziologiskajiem aspektiem biezi sniedz pretrunigu skaidrojumu. Ir atzinas, ka
vertibu veidoSanas saistama ar iedzimtibas faktoriem. Dazkart tiek uzsverta atSkiriga
vertibu attistiba dazadiem pusaudza personibas tipiem atkariba no neirofiziologiskas
uzvedibas, temperamenta u.c. Nevar nenemt véra, ka pusaudza vertibu veidoSanos
ieteckmé ari daudzi citi objektivas pasaules faktori, pieméram, globalie procesi
sabiedriba, politiskas, ekonomiskas un socialas parmainas, informativas vides un
tehnologiju attistiba.

Misdienas aktuals ir uzskats par tadu personibas attistibu, kam piemit ieks&ja
briviba. Pusaudzis biezi vé€las veidot pasauli ap sevi atbilstoSi paSa izvélétam
idealam, un ta ir vecumposmam kopé&ja iezime neatkarigi no personibas tipa.
Pusaudzu vecumposms misdienas klast par aizvien izteiktaku un labak apzinatu
posmu vina dzivé. Dazas kultiras So vecumposmu saista ar konkrétu dzivesveida
statusu. Pusaudza vértibu veidoSanas ir saistita ar to, ka dazreiz pusaudzis pilniba
uztver pats sevi, bet biezi savu idealu mekl&jumos pieredzes trikuma del pienem cita
uzskatus par savéjiem.

Pieredze rada, ka pusaudzis, aizraujoties ar konkrétu nodarbibu, kas vinam
kldist personigi nozimiga, labak izprot visparcilvéciskas un dzives vertibas. Pusaudza
darbosSanas noteikta kultiirvidé atklaj vina alternativo skatijumu uz pastavoso kultiru
un velmi to parveidot. Tikai svarigi apzinaties, ka tam biezi vajadziga arl
profesionala palidziba.

Par to liecina ar1 vairaki konkré&ti fakti. 80. gados Latvijas pusaudzi saka

aizrauties ar tadiem hip-hop kultiras virzieniem ka breikoSana (breaking), grafiti

5



(grafitti), repa (rap) miizika un didZzejoSana (DJ-ing), kas sakotng&ji radas ASV
Rietumu krasta un lielakajas Eiropas valstu pilsétas. Nevis noliedzot, bet izprotot
pusaudzu aizrauSanas motivus ar $ada veida tendencém un palidzot viniem realizet
savas vajadzibas, ir iesp&jams izmantot ari Sos alternativos Iidzeklus sabiedriba
visparpienemto veértibu apguvei.

Miusdienu pétijumi par hip-hop kultiru ka pedagogisku Iidzekli pusaudzu
vertibu attistiba uzsver, ka hip-hop kultiira sevi ietver pusaudziem bitiskas vertibas
un artefaktus, kuri palidz veidot identitati. Identitates veidoSanas procesa pusaudzi
macas, ka pielagoties sabiedribas prasibam un kultiras veértibam, saglabajot un
attistot personiskas unikalitates un autonomijas apzinu (Erikson, 1968; Hall, 2009).

IepriekS veiktie pétijjumi rada, ka hip-hop kultiras vertibas balstita
pedagogiska darbiba palidz mazinat spriedzi starp dazadu naciju cilvékiem. Pretrunas
tiek risinatas makslinieciskas izpausmeés, nevis agresivas darbibas pret alternativus
uzskatus parstavosiem cilvékiem (Akom, 2009; Alim, 2006). Sada aspekta hip-hop
kultiras veértibu veidoSana pusaudziem ir nozimiga ari Latvijas ekonomiskas un
nacionalas situacijas konteksta, jo hip-hop ka kultiiras un socialais fenomens balstas
sociala taisniguma principos, kas tiek istenoti nevardarbiga cela. Marginalizétam
pusaudzu grupam, kuru sociala identitate tikai veidojas, pusaudziem, Kuri sevi uztver
ka diskriminacijas vai apspiesanas objektus, savas identitates izpauSana hip-hop deja,
kura lieto kinestétiskus izteiksmes lidzeklus, lauj parvaret lingvistiskas barjeras un
dod iesp&ju integréties konkréta kulttirvide, saglabajot personisko identitati. Hip-hop
kultiras deja palidz izteikties par butisko, kas pusaudzim svarigs, un sanemt atbildi
no citiem, t.i., tikt sociali uzklausitam. Balstoties miera, milestibas, vienotibas un
prieka vertibas, hip-hop kulttras deja klast par sabiedriskas integracijas un socialas
situacijas stabilizacijas pedagogisku lidzekli.

Latvija hip-hop kultura, tai skaita ar hip-hop deja ir maz apzinata. Trikst
pétijumu par to, ka hip-hop kultiira var veicinat vertibu veidoSanos pusaudziem.
Redzot cieSu saikni starp pusaudzu aizrauSanas garu, v€lmi izpausties darbiba, kas
Saja vecumposma ir personigi nozimiga, no vienas puses, un paSaudzinaSanas
darbibu, vertibizpratni un So vertibu attistibas veicinasanu, no otras puses, petjjums
var dot ieguldijumu miisdieniga, teorétiski un empiriski pamatota pusaudzu veértibu
veidoSanas procesa izpratn€. Veikt §ada veida p€tijumu par pusaudzu vertibu attistibu
hip-hop kultiiras deja ir veicinajis ar1 tas, ka kops 1988. gada notiek hip-hop deju

maciSana pusaudziem un jaunieSiem deju skola.
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Ieprieksgjos gados uzkrata empiriska pieredze un sakotngjie verojumi liecina,
ka pusaudziem, kuri aizraujas ar dazadam hip-hop kultiras dejam un citiem
Izpausmes veidiem ilgstosa laika perioda un to veic sistematiski un mérktiecigi vadita
procesa, atrak rodas izpratne par visparcilvéciskam veértibam — darba tikumu, laika
planosanu, sadarbibu, komunicéSanas makslu, dazadu viedoklu respektésanu,
patstavigumu, cienu pret citadibu. Pusaudziem pastav iespgjas attistit ar1
pasSvért§juma prasmi un gaumi. Veidojas izpratne par skaisto, notiek tradiciju
apjauSana, iesaistiSanas kolektiva darba. Ar1 tadi jautajumi ka atbildiba, radoSums,
meérktieciba, sp€ja analizet un vertet ir tie, kuri svarigi pusaudzu personibas attistibas
procesa.

Ieprieks izteiktie apgalvojumi arT noteica petijuma par hip-hop kultiiras deju
un tas ietekmi uz pusaudzu iesaistiSanos jégpilna darbiba, lai tad€jadi nodroSinatu
vinu personibas veido$anos, aktualitati.

P&tijuma objekts. Pusaudzu darbiba hip-hop kulttiras deju skola.

Petjjuma priekSmets. Pusaudzu veértibas.

P&tijuma merkis. Izpétit deju ka hip-hop kulttiras sastavdalu un atklat pedagogiskos

lidzeklus pusaudzu vertibu attistibai deju skola.

P&tijuma hipoteze:

Pusaudzu vertibu attistiba hip-hop kulttiras deju skola notiek sekmigak, ja:

= pedagogiskais process nodroSina personibas paSizpausmes un pasSapliecinaSanas
iespé&jas, individualitates apzinaSanos, radoSu pieeju un izaugsmi;

= pusaudzu darbibas process deju skola tiek planots, organizéts un istenots,
nodrosSinot savstarpg&jas sadarbibas iespéjas.

P&tijuma uzdevumi:

1. Analizét pedagogijas un makslas teorijas par pusaudzu vértibu veido$anos un
Tpatnibas hip-hop kultura.

2. Analizét hip-hop kultaras deju ka lidzekli pedagogiskaja procesa deju skola.

3. Veikt eksperimentu par pusaudzu vértibu apguvi hip-hop kulttiras deju skola un
apkopot eksperimenta rezultatus.

P&tjjuma baze. Hip-hop kultiiras deju skola.

Pétijjuma teorétiska novitate.
e Pirmo reizi Latvijas pedagogijas zinatné tiek pétita hip-hop kultiiras deja ka

pedagogisks lidzeklis pusaudzu veértibu attistibai deju skola, paplasinata hip-

hop kultiiras definicija.



e Atklati pedagogiskie lidzekli pusaudzu vertibu attistibai hip-hop kultiras deju
skola. Peétfjuma rezultati lauj prognozet pusaudzu vertibu veidoSanos un
uzlabot sadarbibas iespgjas hip-hop kultiiras deju skola.

e Precizéti hip-hop kultiiras un dejas pamattermini, to butibas skaidrojums
latviesu valoda.

e PaplasSinata izpratne dejas pedagogija par hip-hop kultiiras deju Latvija ka
sociali &tisku un vertibveidojoSu pusaudzu socializacijas un sadarbibas

lidzekli.

Petijuma praktiska nozimiba.

e Pilnveidota hip-hop dejas metodika un tas izmantoSanas iesp&jas Latvijas
formalaja un neformalaja izglitiba.
e Teorétiskais pamatojums lauj izstradat pedagogiski pamatotas macibu

programmas hip-hop kultaras dejas apguvei.

Promocijas darba teorétisko un metodologisko pamatu veido:

e Veértibu un vertibizglitibas teorijas, kas atklaj vertibu, vertibu ka darbibas,
uzvedibas, ticibas un attiecksmes lomu personibas attistibas procesa (Dale,
1952; Durkheim, Kolb, 1959; Rokeach, 1960; Landes, 1967; Epstein, 1977;
Bilsky, Schwartz, 1994).

e Socializacijas un personibas attistibas teorijas, to loma personibas vértibu
apguves procesa (Axelrod, 1984; Brandenburger, Nalebuff, 1996; Johnson,
Johnson, 1987, 2005);

e Hip-hop kultiiras teorijas, kas pamatotas hip-hop veértibu socialaja vidg, tas
nozime pusaudza personibas veidoSanas procesa (Mercadal — Sabbagh, Raton,
2007; Akom, 2009; Pulido, 2008; Shami, 2010; Forster, 1995; Hornsby, 2005;
Dimitriadis, 2009).

Pétijjuma metodes:

1.
2.

Teoretiska metode — literattiras analize.

Empirisko datu ieguves metodes:

2.1. Dokumentu analizes metode, lai izzinatu pusaudZzu darbibas deju skola
pedagogiskos planosanas, organizé$anas un izglitoSanas aspektus. Deju skolas
normativo dokumentu, deju skolas Zurnala, pasakumu kalendara un audze€knu
personigo lietu analize.

2.2. Longitudinala noveéroSana saskana ar izvirzitiem kriterijiem.



2.3. Anket€Sana, lai identificétu pusaudzu vértibas deju skola (Roki¢a vértibu
aptauja (Rokeach Value Survey, by Milton Rokeach, 1973) — lai pamatojoties
klasiskaja Rokic¢a vertibu teorija, noteiktu hip—hop kultiras deju skolas
audz€knu visparigas (péc Rokica terminalas) vertibas un specifiskas (p&c
Rokica instrumentalas) vertibas.

2.4. Sociometrija (Moreno, 1946, 2004) — pusaudZzu komunikativo, emocionalo
un profesionalo vertibu socialas mijiedarbibas aspektu parbaudei.

2.5. Intervésana ar dalgji strukturétas intervijas palidzibu, lai salidzinatu hip-hop
kultiras deju skolas komunikativo, emocionalo un profesionalo jomu lideru
vertibas un iespéjas deju skolas darbibas uzlaboSanai.

3. Matematiskas statistikas metodes:

3.1. Faktoranalize pusaudzu vértibu identificéSanai hip-hop kultiiras deju skola.

3.2.Kendela rangu korelacijas koeficients pusaudzu vertibu savstarpgjas saistibas
stipruma noteikSanai (Kendells tau_b).

3.3. Spirmena rangu korelacijas koeficients pusaudzu terminalo un instrumentalo
vertibu sakaribas izzinaSanai.

4. Kvalitativas p€tniecibas metodes:

Kontentanalize padzilinatai hip-hop kultiras deju skolas komunikativo,
emocionalo un profesionalo jomu lideru veértibu izzinaSanai.

Pétijjuma posmi:

Pétijuma pirmaja posma (2008.gada oktobris — 2009.gada junijs) tika veikta
zinatniskas literatliras apkopoSana, salidzinaSana un analize un vértibu veidoSanas
nosacijumu apzinasana, lai veidotu izpratni par p&tamo problému un izvirzitu
p€tijuma hipoteézi.

Petijjuma otraja posma (2009.gada julijs — 2010.gada augusts) izstradata
pétijuma metodologiska struktiira, balstoties uz deju skolas dokumentu analizes un
longitudinalas novéroSanas gaita iegitiem prickSstatiem par pedagogiska procesa
organizacijas nosacijumiem deju skola.

Pétijjuma tresaja posma (2010.gada septembris — 2010.gada decembris) tika
istenots kvalitativa un kvantitativa pétijuma 1.posms (intervijas, aptaujas,
sociometrija), no (2011.gada janvaris — 2011.gada junijs) tika 1stenots kvalitativa un
kvantitativa petjjuma 2.posms (veikta kontentanalize un pirmdatu statistiska apstrade

ar matematiskas statistikas metodém, izmantojot SPSS 11.5 paketi).



Pétijjuma ceturtaja posma (2011. gada septembris — 2012. gada decembris) -

datu analize, rezultatu apkopojums un promocijas darba noform&jumes.

Promocijas darba apjoms un struktira. Promocijas darba struktiiru veido
divas dalas, nobeigums, literatiiras saraksts. Teksts izklastits uz 145 lpp., bibliografija
ar 159 avotiem un 18 pielikumi, kuri ir izvietoti uz 22 lapam. Lai Latvija pilnveidotu
dejas pedagogijas terminologiju 18. pielikuma atrodama hip-hop kultaras
pamatterminu skaidrojosa vardnica.

Aizstaveésanai izvirzitas tézes
1. Pusaudzu veértibu veidoSanas sakumposma svariga nevis sabiedriski nozimiga, bet

personiski nozimiga ievirze, un hip-hop kultiiras dejas apguves process, kas

balstits uz sadarbibas principu, klist par svarigu pusaudzu vertibu apguves
lidzekli.

2. Pusaudzu vértibu veidoSanas hip-hop dejas apguves procesa balstas uz tadiem
svarigiem pedagogiskajiem nosacijumiem ka vecumposmam  atbilstosa
demokratiska komunikacija un sadarbiba starp vienaudziem un pedagogu, skaidri
un pusaudza labpratigi pienemti darbibas nosacijumi.

3. Hip-hop kultaras deju skolas pedagogiskaja procesa apgutas vértibas integréjas

pusaudza personiba un tiek izmantotas veiksmigai dzives darbibai sabiedriba.

Promocijas darba saturs

Ievada pamatota pétijuma temata aktualitate, izvéle un ta nozimiba misdienu
dejas pedagogija, noteikts pétijuma objekts un priekSmets, izvirzits mérkis un
uzdevumi, risinamas problémas pétiSanai izvirzita hipotéze, aprakstiti p&tijjuma
posmi, dots p&tijuma teoretiskais pamats, pétijuma baze un datu vakSanas metodes,
sniegta informacija par pé€tijuma novitati, praktisko nozimi un darba aprobaciju.
Pétljuma 1. dalas ,,Vértiba ka pedagogijas kategorija” 1.1. nodala ,,Vértibas
jédziens” ir teorctiskas literatliras analize par veértibu jédzienu, ietverot §1 termina
vesturisko aspektu.

Petijjuma tiek apskatitas vertibu un vertibizglitibas teorijas, kas atklaj veértibu ka
idealu, ko iesp&jams sasniegt merktieciga pret apkartéjo pasauli darbiba (Dale, 1952;
Durkheim, Kolb, 1959; Rokeach, 1960; Landes, 1967; Epstein, 1977; Bilsky,
Schwartz, 1994). Promocijas darba skatitas pedagogijas zinatnes un kulturologijas

zinatnes nostadnes par vertibam, kuras izteikti doming€ darba vertiba un sadarbibas
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vertiba. Petijuma par vértibu tiek pienemtas moralas, socialas, estétikas, religijas u.c.
vertibas.
Par pamatu empiriskam p&tfjumam ir V.Bilska un S.Svarca vértibu teorija no ka izriet

vertibu, vertiborientaciju un vertibu raksturojoso krité€riju sakaribas (sk. 1.attelu).

Pasapliecinasanas Pajizpausme (attieksmes)
g i LN tolerance, izprame, sabiedribas
':nezt\“z}: ‘;{“‘1’% znﬁf‘: labklzjiba, dabas aizsardziba;

DOvaCTas, paran. ry: socializacija, lojalitate, izpalidziba,
pte_d;g‘eopxmg dzives baudiSana, godigums,]piedghna 2

18U g cializacija

il

Konfor

misms

Drosiba

Sasniegumi

Passaglabasanas

kultiira, religija,
mtegracija, ciena,

Pasizaugsme normas, paidisciplina,
harmonija. socidla

socialais statuss, izglftiba, stabilie, kartha,

prestizs, autoritate, kontrole, drosiba, séx-smpéjais

veiksme, spjas, godkare; 3,34y
dzives baudisana, izklaide noderigums

1.att€ls. Vertibu, vertiborientaciju un vertibu raksturojosSo Kkriteriju sakaribas

(W.Bilsky, S.H.Schwartz, 1994, 2008)

1. dalas 1.2. nodala ,,Vertiba Kkultarizglitiba” tika veikta pedagogiskas
literattiras analize par vertibu lomu kultirizglitibas attistibas veésturiska aspekta. Tas
lauj izvirzit teor€tisku pienémumu par individualo veértibu veidoSanas procesa
mijiedarbibu ar kulttiras procesiem un parmainam izglitibas vidé. Ne tikai kultarvide
ietekme individu, bet notiek ar1 atgriezenisks process. Individs sp&j radit un ietekmét
parmainas Sai kultiirvide, tadgjadi veicinot savstarp&jo bagatinasanos, jo tiek apgiitas
jaunas zinasanas, prasmes un atticksme gan pret sevi, gan pret citiem.

Kultiiras vértibu apguvi veicina tada kultirvide, kas sevi ietver gan materialas, gan
nematerialas kultiiras fenomenus un socialos aspektus, un tie ir nozimigi individam,
socialai grupai vai visai sabiedribai.

Ta ka musdienu kultirvidé dzivojoSajai personibai svarigas veértibas ir atvertiba

jaunajam, personibas paSapliecinasanas, individualisms, ievirze uz personibas
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autonomiju, racionalisms, briviba, vienlidziba un iecietiba, ciena pret privatipaSumu
un  demokratiskums, tad S$is vertibas kulturizglitibas procesa ari klust par
kulttrizglitibas pamatu.

1. dalas 1.3. nodala ,,Vértibu veidoSanas pusaudZa vecuma” analiz€tas vertibu
veidos$anas Tpatnibas un to loma personibas vertibu apguves procesa (Axelrod, 1984;
Brandenburger, Nalebuff, 1996; Johnson, Johnson, 1987, 2005).

Pusaudza attistibas posmu var izprast ka attiecibu veidoSanas un iespgju rasanas
laiku, jo Saja posma tiek apgitas dazadas zinaSanas un prasmes, ka ar1 neatkariba
sociala piederiba, veidotas saiknes ar citiem.

Sadarbiba ar pusaudzi klist svariga vertibu apguveé. Pusaudzim 1pasi nozimiga ir
atmosfera grupa, tas demokratiska struktiira un tolerance pret citiem, gandarijjums ka
par grupas, ta ar1 individualo rezultatu. Pusaudza vecuma neder autoritars sadarbibas
stils. Pedagogam ir jabut tik pusaudza sadarbibas partnerim. Svariga horizontala,
nevis vertikala hierarhija. Sadarbiba svariga ari grupas iek$€jo — neformalo lideru
loma, un tas ietekme uz grupu.

Hip-hop kulttira var kliit par pusaudza vértibu apguves Iidzekli, ja vien §is process
balstas uz zinasanam par pusaudza ka personibas veidoSanos noteikta socialaja vidé
un pusaudzim tiek dota iesp€ja apgiit konkrétas zinasanas par So kultiiras jomu.
Pusaudzim vertibu veido$anas posma svariga saprotama un tuva radosa forma, lai
vin$ var pasSapliecinaties, nenonakot pretruna ar sabiedriba pienemtajam normam.
Pusaudzim nozimigs ir personigais pardzivojums, nevis piespiedu rezultats.

1. dalas 1.4. nodalas ,,Hip-hop Kkultira ka pedagogiska vértiba” 1.4.1.
apakS$nodala ,,Hip-hop kultiiras batiba un komponenti” ietverta analize par hip-
hop kultaras butibu, komponentiem un pamatveértibam no pedagogiska procesa
aspekta. Analiz&jot hip-hop kultiiras musdienu izpausmes, nemti véra gan vé&sturiski
fakti par 17., 18.gadsimta verdzibas laikmetu Afrika, ka ari 20.gadsimta 50. — 60.
gadu Amerikas melnadaino iedzivotaju cinu par Iidztiesibu sabiedriba, kas
ietekméjusi hip-hop kultiras attistibu.
No sakotn€ja sociali rosinata protesta pret noteiktam diskriminacijas izpausmém
izriet talaka hip-hop kultiras attistiba, kas balstita uz miera, milestibas, vienotibas un
prieka filozofiju.

Analizgjot hip-hop kulttiras attistibas socialos nosacijumus, tiek izvirzits
pienémums, ka hip-hop kultira ar tas izpausmes formam, darbibas filozofiju un

lideru paraugu, klist par vértibu attistibu sekmégjosu faktoru, ja vien ta iegist
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organiz€tas struktiiras formu hip-hop kultiiras kolektivos, pieméram, deju skolas,

vokalajos pulcinos u.c.

Konstatéts, ka deja ir viena no piecam galvenajam sastavdalam, kuras atklajas hip-

hop kultiiras biuitiba, kas tiek skaidrota ka savstarpé&ji saistitu komponentu kopums:

1.

pasakuma vadiSana, repoSana (anglu val. - MC’ing [emceeing], rapping);
hip-hop pasakuma vaditajs (anglu val. - Master of Ceremony, MC) — pieteicgjs,
pula un publikas uzrunatajs, kas uzskatams ne vien ka pasakuma vaditajs, bet hip-
hop kultiiras filozofijas publisks paudgjs;

didZejoSana, diskZzokejoSana, vinilla plasu atskanoSana - (anglu val. - Disk
Jockeying, DJ'ing, Turntable-ism);

diskZokejs, DJ's, didzejs (anglu val. - Disk Jockey, DJ) ir persona, kas uznemas
riipes par hip-hop pasakuma muzikalo ievirzi, apskanoSanu un tas istenoSanu;
grafiti (anglu val. - Graffiti, Writing, Aerosol Art) — zim&8ana, aerosola maksla,
sienu zim&umi pils€tvidé, ar personibas paSizpausmes, gan komunikacijas un
sociala v€stijuma nozimi;

deja, kas sakotngji ietvera tadus stilus ka breikoSana (anglu val. - breaking),
divcina (anglu val. - up-rocking), sasprindzinaSanas (anglu val. - popping),
aizslégSanas (anglu val. - locking), bet vélak ari hip-hop deja un majas deja (anglu
val. — house dance) un citus stilus, kas pauz hip-hop kultaras vertibas ar kustibu
palidzibu;

zinasanas par hip-hop kultiaru — hip-hop kultiiras vienojo$a sastavdala, kas pastav
integréti ar iepriekS nosauktajam hip-hop kultiiras sastavdalam; hip-hop kulttira
balstas uz konkrétam zinasanam par hip-hop filozofiju, tas izpausmes formam un
tas lauj integréet hip-hop kulttiru pedagogiskaja procesa (Alim, 2006; Cobb, 2007,
Smith, 2005)

Pétjjuma izmantoti Latvija [idz Sim v&l netulkoti termini, kas tiek skaidroti latvieSu

valoda un pievienotaja terminu skaidrojos$a vardnica. Ta ka pétijuma objekts ir

darbiba hip-hop kultaras deju skola, tad konstatéts, ka hip-hop kultiras deja ietver

Sadus galvenos deju stilus:

breikoSana, breika deja, starpspéles deja, pauzes deja (anglu val. — breaking,
breakin’, breakdance, b-boying) — ielas deju stils, ko sakotngji izpildija pie
dzivespriecigas (anglu val. - funk) muzikas; izveidojas 60.-to gadu beigas ASV
Dienvidbronksa; deja ko dejoja pauzes (starpspéles) starp dzejolu pantiem un
piedziedajumiem; raksturigas akrobatiskas, speka, kaju darbibu, individuala stila
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un griezienu kustibas parsvara gulus uz gridas; kombinacijas beigas dejotajs
parasti sastingst kada nekustiga poza;

divcina (anglu val. - up-rocking) — ielas deju stils, ko parasti dejo, nostajoties
divas I1ijas iepretim; Sis veids radies ka alternativa bandu ielu kaujam; sava zina
dejotaju pretgjas Itnijas simboliski parada stila v&sturisko izcelsmi, kad graustu
rajonos cinijas banda pret bandu;

sasprindzinasanas (anglu val. - popping) — ielas deju stils, kas radas ASV
Fresno, Kalifornija, 60.-70.gados; dejoSana balstas uz muskulus atras
sasprindzinaSanas un atslabinasanas tehnikam, kas rada krampjveida izravienus;
nosaukumu radija Buagalo Sems (Boogaloo Sam), kas dejojot un katru reizi
sasprindzinot muskulus, izrunaja skanu ,,pop”, ta atgadinot skanu, kas lidziga
popkorna spradzienam mikrovilnu krasni; $o terminu izmanto ari ka vienojoSo
terminu tadiem radniecigiem deju stiliem ka robots (anglu wval. - robot),
vilnoSanas (anglu val. - waving), karaliskas zimes (anglu val. - king tut),
manekens (anglu val. - mannequin), putnubiedéklis (anglu val. - scarecrow) un
vel 40 Iidz 50 citu deju stilu apziméeSanai;

aizslegSanas, blokésana (anglu val. - locking) — ielas deju stils, kas sakotngji 60.-
tajos gados tika dejots pie dzivespriecigas (anglu val. - funk) miuzikas;
nosaukumu radija Dons Kampbels (Don Campbell), kas neprasmigi dejoja
kustibas no filmas ,,Dzivesprieciga vistina” (angl. — Funky Chicken), tas
skatitajiem patika un iedvesmoja autoru S$1 dejoSanas stila radiSanai; dejas
kustibam raksturigas slégti un noradosi Zesti ar Tpatn€jam, atSkirigam roku un
plaukstu kustibam, kas ir kombinétas ar atslabinatiem gurniem un kajam;
kustibas parsvara ir ar lielu amplitidu un parspilétas;

hip-hop deja, hip-hop Nujorkas pilsétas stils (anglu val. - hip-hop NewYork City
Style, saisinati hip-hop NewsStyle, hip-hop NYstyle), bet visizplatitakais ir Tsais
nosaukums hip-hop - dejas stils, kas radies 70.-80. gados no breikoSanas (anglu
val. - breaking) kaju kustibam, kas tiek dejotas atrodoties nevis gulus zemé& uz
gridas, bet gan atrodoties stavus aug$a (anglu val. - top rock); vairaku ielas deju
stilu apvienojums; parasti dejo stavus uz gridas, izmantojot kermena plastikas, ta
fiksacijas, SuposSanas, kaju un roku darbibas, individuala stila u.c. tehnikas;

terminu hip-hop NewsStyle ieviesa Francijas dejotaji, lai izceltu hip-hop dejas
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vesturiskas izcelsmes vietu - Nujorku un akcent€tu jaunako laiku ieguldijumu
hip-hop stila attistiba;

e majas deja (anglu val. - house dance) — deja, kuru raksturo stilu sajaukums un
kam raksturiga kermena augsgjas un apaks€jas dalas un kaju kustibu apvienosana
vienota dejas stila; vE€sturiski So stilu saka dejot paradoties ,,House” mizikas
stilam, kuru sakotn&ji nesp€l§ja oficialos klubos, bet tikai privatas ballites,
vasarnicas, maju garazas un lielakos dzivoklos; sakotng&jais nosaukums bija
DzZeka deja (anglu val. - Jack dance), kas saistits ar savdabigam kermena
augsSdalas atbrivoSanas kustibam.

Ieprieks nosauktie ir tikai galvenie deju stili, bet kopuma stilu paveidu un novirzienu

ir ap 100. Savukart dazadu kustibu un elementu nosaukumi varieé vél plaSaka

amplituda.

Hip-hop kultiiras deja atzistama ka kultiiras vértiba. Ta kopa ar citam hip-hop

kultiras sastavdalam ir ieklauta Starptautiskaja miera deklaracija, kas 2001.gada tika
tesniegta UNESCO ar meérki izmantot hip-hop starptautisko kultiru miera,
labklajibas un sadarbibas veicinasanai starp valstim.
Hip-hop miera deklaracija ir nosaukti 18 principi, kas palidz pamatot hip-hop ka
kultiru, paradot hip-hop kultiras nozimigumu globala wvalstu sadarbibas un
individuala izaugsme.
Hip-hop kultiira savas filozofijas d€] ir pieecjama visa pasaul€, un tas to padara par
globali nozimigu kultaru. Hip-hop kultira ir universali lietojama kultara, kas
vienlaikus atzistot iepriek$€jo paaudzu veikumu, tomér koncentréjas uz nakotni un
jaunu vértibu radiSanu. Hip-hop kultiru raksturo gan noteiktas kulttiras veértibas —
briviba, vienotiba, miers, milestiba, gan artefakti — kulttiras piederigo izpausmes
apgerba, aksesuaros, izskata u.c. kultliras materialajos aspektos.

Hip-hop kultara ir starptautisks, universali izmantojams kultiiras paveids, kas

integré visparcilvéciski nozimigas vértibas - briviba, vienotiba, miers, milestiba,

prieks, ka arT artefaktus - kultiirai piederigo izpausmes apgerba, aksesuaros, izskata

u.c. kultiiras materialajos aspektos.

Hip-hop kultdra ir dzivotspgjiga mainiga vide, jo spgj pielagoties lokalam kultiram,

neapspiezot tas, bet tas atraisot, un tas pilna méra atbilst miisdienu multikulturalisma

prasibam. Zinasanas par sevi un pasauli hip-hop kultiiras apguves procesa veicina

cilvéka ieklausanos zinasanu sabiedriba.
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1.dalas 1.4. nodalas 1.4.2. apakSnodala ,,Hip-hop kultiiras deja ka pusaudzu
vértibu attistibas lidzeklis” ietverta analize par hip-hop kultoras deju, jo ta sevi ietver gan
kustibas, gan miiziku un spgj piesaistit vairak cilveku.

Hip-hop deja paredz ari tadu vértibu ka sadarbiba, radoSums un pasdisciplina
apguvi. Hip-hop deja palidz mazinat rases vai personiskas identitates pretrunas,
izprast vesturi un politiku, savienot kultaras, izglitibas un mizikas veértibas vienota
veseluma. Hip-hop deja ir labs lidzeklis &tisku, politisku vertibu pausanai, tiesiskuma
un demokratijas nodrosinasana (Gilroy, 2000).

Hip-hop kultaras vertibu apguve dejojot, lauj istenot individa brivibu un
vienlaicigi dzilaku izpratni par citiem dejas dalibniekiem. Hip-hop kultiiras vertibu
apguve var pat mainit neadekvatus vai pat aplamus priekSstatus, jo hip-hop dejas
apguves procesa var ietvert arl intervijas, diskusijas, priekSnesums, debates ar hip-
hop kultaras Iideriem ne tikai par hip-hop kulttras, bet ari sabiedribas svarigam
probléemam (Akom, 2009).

Hip-hop deja musdienas tiek izmantota, lai attiritos, atbrivotos, kad tiek
izladets ikdiena uzkratais sasprindzinajums, stress, agresija. Ta ir personibas ieks¢ja
potenciala — motivu, veértibu un pasaules uzskata izpausme. Pusaudzis dejas procesa
var sapemt atbildes uz vinam svarigiem jautajumiem, kas palidz risinat aktualas
problémas. Pusaudza nemiera gars, pretrunigums, mainigais garastavoklis, dejojot
tick izdzivots makslas t€la, primara energija parveidota akceptéta izpausmé un klast
par dzives veidu.

Ja pusaudzis deju nodarbiba izturas neadekvati, tas nozimé, ka vin$ atbrivojas
no liekas energijas un uznem pozitivo. Notiek rituals — kas sakotn&ji izpauzas ka
atbrivosanas un attiriSanas process. Tas var paraugt harmoniska deja, kad kustibas
tiks kontrolétas un koordin€tas, un pusaudzis apzinasies savu kermeni, pats sevi un
savas emocijas, izveidos savu vertibu sistému, un tas ir pedagogiska procesa
svarigakais devums.

Sadarbiba hip-hop kulttiras deja ir loti izplatita macibu forma un butiski attista
vertibu izpratni, jo dejotaji savstarpgji ir saistiti, pat liela méra atkarigi viens no otra.
Sadarbiba, macoties dejot, savstarp&ja palidz€Sana, pielagoSanas, rékinasanas,
uzticeSanas ir saistita ar pusaudzu veértibu attistibu.

Savstarp€jais atkarigums dod dejas pedagogam iesp&ju izveidot vai izmantot
tadu pedagogisko procesu, kur§ ir piemérojams visdazadakajam pedagogiskajam

situacijam un attiecinams uz plasu problému risinasanas spektru.
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Izmantojot hip-hop pedagogiskas iesp&jas pusaudzu deju grupas, notiek
socializacija, mazinas vajadziba meklet savu identitati arpus grupas.

Hip-hop deju grupa ir sociali labvéligi noskanota, sadarbojas uz vienlidzibas
un godiguma pamatiem.

Individualie un socialie aspekti var pastiprinat viens otra efektu, jo kolektiva
pieejams plasaks informacijas spektrs, neka tas pieejams individuali (Salomon,
Perkins, 1998).

Apgistot hip-hop deju, svarigi nemt veéra, ka Sis process notiek aktiva darbiba.
Dejotajs improvizé vai atdarina, izmantojot savu pieredzi. Pilnveidojas ari vina
zinasanas un radoSums, macas sadarboties, ka ari dejojot macas viens no otra (JIprou,
1997; Mercadal — Sabbagh, Raton, 2007).

Hip-hopa dejas apguves process klast par dinamisku procesu, kura nozimiga loma ir
pedagoga personibai un pieredzei. Pedagogs uznemas uzdevumu palidzet pusaudzim
apgit pasaules uzskatu un konkrétas zinaSanas un prasmes, lai sp€tu identific€t savas
vertibas, vietu socialaja vide (Norton, 2008).

2. dalas ,,PusaudZu vértibu attistiba hip-hop Kkultiras deju skola” 2.1. nodala
»~Empiriska pétijuma gaita, visparigs raksturojums un vérteSanas Kritériji”
aprakstita empiriska pétijuma posmi, veiktie meérijjumi un izpétes darbibas un datu
analizes metodes. Aprakstiti izstradatie pusaudzu vertibu attistibas kritériji un
raditaji, ka arm Iimena noteikSanas parametri, péc ka novértét pusaudzu veértibu
attistibas dinamiku hip-hop kultiiras deju skola noteikta laika perioda.

SagatavosSanas posms ietver precizu jédzienu operacionalizaciju, pamatojoties teorija
un analogisku pétijumu pieredzes analiz€, eksperimenta shémas izveidi.

Metodiku izv€les un izstrades posma vértibu aptaujas izvéle, to tulkojums no
originalvalodas.

Notiek dalibnieku atlase hip-hop kultiiras deju skola, lai veidotu reprezentativu izlasi,
kas atspogulo populacijas vidgjos raditajus, izmantojot nejauSas atlases metodi.
Izméginajumpétijums jeb pilotp&tijums ir ar mérki aprobét izstradato vertibu aptaujas
un interviju, un noskaidrot, kada ir pusaudzu vértibu izpratne.

Péc tam notick metodikas korig€sana, izmantojot izme&ginajumpétijuma iegiito pieredzi,
neskaidru formuléjumu maina, novertéSanas kritériju izstradasana un limenu.

Eksperimentala pétljuma sakotngjais meérijjums lauj pilnveidot Hip-hop Kkultiras deju skolas

darbibas modeli.
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P&c tam tiek veikta hip-hop kultiiras deju skolas darbibas modela eksperimentala parbaude un
rezultatu apkoposana.

Eksperimenta pé&tijuma realizacijas vieta ir hip-hop kulttras deju skola.

Ar nejausas atlases metodi izvE€léts 21 hip-hop deju skolas audzeknis. Respondenti
atlastti p&c sadiem kritérijiem: dzimums, vecums, darbibas ilgums deju skola.
P&tijumam tiek atlasiti 8 z&ni un 13 meitenes. P&tamaja grupa visvairak parstaveti
pusaudzi vid€ja pusaudzu vecumposma — no 13 — 15 gadiem. Tie izlases kopa
veidoja 62%. Savukart agrina pusaudzu vecumposma — no 11 Iidz 13 gadu vecumam
— 38% no respondentu skaita. Pétijuma ir parstavéti ka agrina, ta vidéja pusaudzu
vecumposma pusaudzi. Respondentu sadalijums pa dzimumiem un vecumiem ir
relativi vienlidzigs. Lai validi un ticami noteiktu pusaudzu vértibu veidoSanos hip-
hop deju skola, ka priek$nosacijums ieklauSanai pétijjuma grupa tiek izvirzits
pusaudza vismaz gadu ilga darbiba hip-hop kultiiras deju skola.

Lai saprastu, kadi ir pedagogiska procesa organizacijas pamatnosacijumi deju
skola, vai tie ka prioritaru izvirza sadarbibas veicinaSanas principu, tiek izmantota
dokumentu kontentanalizes metode. Izvertgjot deju skola pieejamo informaciju —
skolas zurnalus, pasakumu kalendarus un audz€knu lietas (ar audz€knu vecaku
piekriSanu), iegita informacija par hip-hop kultiras deju skolas dalibniekiem.
Savukart novérojumu gaita iegita informacija lauj spriest par hip-hop kulttras deju
skolas dalibnieku izpratni par veértibam.

Deju skolas audz&knu veértibu noteikSanai ir izveidota aptaujas anketa saskana
ar Bilska — Svarca universalo vértibu koncepciju (sk. l.attélu). Izmantojot
pilotp€tijuma iegiitas pusaudzu vertibu atzinas, aptaujas anketa tika ietverti 30
apgalvojumi, kas tika iedaliti nosacitos vertibu blokos, kas atklaj pusaudzu
vertiborientaciju:

e pasapliecinasanas, radoSums, individualitate;

e pasizpausme, tolerance, labvéliba;

e socialas vertibas - draudzigums, lojalitate, vienotiba, sadarbiba;

e zinatkare, izaugsme, kompetence, sasniegumi;

e autoritates, socialais statuss;

e paSsaglabasanas, tradicionalas vértibas, kartiba, pasdisciplina, noteikumu
ieverosana;

e dejoSanas procesa organizacija, fiziska vide.
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Ar aptaujas palidzibu, tika mériti pusaudzu vertibizteikumi par hip-hop kultiiras
deju skolas darbibu, kuros atklajas dazadas dzives vértibas. Saskana ar vertibu

teorijjam So veértibu novértesanai tika izvirziti Cetri pamata kritériji un tiem atbilstosi

raditaji (sk. 1.tabulu).

1.tabula

PusaudZzu vértibu attistibas novertéSanas Kriteriji un raditaji

veértibu apguves

Iimenis
kriteriji raditaji
zems limenis videéjs limenis augsts limenis
" e . N dazkart izpauzas, | izpauzas
... . _. _ |pasnoteikSanas | neizpauZas, bet DArSvara jau atstAviel un
paSapliecina$anas | jndividualitate, | izpauzas loti | o Poovara) patstavigiun
. . zinamas jebkura situacija
radoSums reti o . —
situacijas un apstaklos
. ... |spg brivi
& socializacija nav kontaktgjas tikai kI())rftaktéties ar
pasizpausme ‘U8 | kontakta ar | ar atsevikiem . .
komunikacija .. o jebkuriem
pargjiem cilvékiem 1
cilvékiem
jaunas jaunas zinasanas | patstavigi sp&j
zinasanas, zinasanas, un prasmes apgit jaunas
prasmes prasmes apgust tikai zinasanas,
pasizaugsme apglst vaji | nepatstavigi prasmes
nepienem reizém pienem cenem  atikirico
attieksmes atSkirigo un | atSkirigo un pIel atskirig
.2 .o un autoritates
autoritates autoritates
noteikumus . noteikumus
e ) noteikumus ) _.
kartibas izjtita | pienem ar . pienem un spgj
o pienem S
griutibam izvertet
§ asana _. sp€j kritiski
pasSsaglabasanas nespgj paust L pej kit
. . sp€j izteikties kas | novertét un
. viedokli par - : - e .
konformisms . patik vai nepatik | piedavat idejas
apkartejo e .. e
vidi par apkartgjo vidi | apkartgjas vides
izmainam

Vertibu raditaji tick noteikti p&c to izpausmes intensitates limena:

1. zems limenis;

2. vidgjs limenis;

3. augsts Iimenis.
Aptaujas anketa katru vertibizteikumu pusaudZi noverté péc to svariguma pakapes un
péc tam ar matematiskas apstrades metodes (SPSS datu analize), ir noteikts grupas

kopéjais katra vertibizteikuma svarigums skaitliska izteiksmé no 0.001 1idz 0.999. Ja
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rezultats ir tuvaks ciparam ,,1” , tad $1 vértibizteikuma izteikta vértiba $ai pusaudzu
vecuma grupai ir raksturigaka.
Lai noteiktu vertibu raditaju intensitates limeni, noteiktas sadas robezas:

1. zems Iimenis, ja rezultats ir no 0.001 I1dz 0.333;

2. vidgjs limenis, ja rezultats ir no 0.334 Iidz 0.666;

3. augsts ITmenis, ja rezultats ir no 0.667 lidz 0.999.

Lai méritu pusaudzu vispargjas un specifiskas veértibas izmantota V.Rokica

vertibu aptauja divas dalas, katra no tam bija 18 jautajumi. Pusaudzi saranzé veértibas
pec savas vertibu izpratnes. ST aptauja vairak ir informativa, jo jaunaka vecuma
pusaudzi tikai ar gratibam sp&ja izprast dazado veértibu jédzienu butibu. Iegiitie dati
tika izmantoti padzilinata intervija ar sociometrija identificétajiem Iideriem, lai
noteiktu pusaudzu vertibas un salidzinatu iegiitos rezultatus ar Rokica vertibu aptauja
iegitajiem un analiz€tu rezultatu ticamibu.
P&tijuma laika tika veikta hip-hop deju grupas pusaudzu sociometriska izpéte (saskana
ar J.Moreno metodi) ar mérki noteikt neformalos grupas liderus, kas var€tu sniegt
,ekspertu” viedokli par deju skolas darbibas uzlaboSanas jautajumiem darbibas
modela pilnveidoSanai un pusaudzu vértibu noteikSanai padzilinata strukturéta
intervija. Interviju veidoja pieci jautajumi, kas tika izvirziti saskana ar pétijuma merki.

Metodikas korigéSanas posms ictver ari potencialo draudu pétijuma validitatei un
ticamibai izvertéSanu.

P&c pétijuma metodikas korigé8anas, aptaujas anketas un intervijas galiga varianta
izveides tika veikts arT eksperimentala p&tijuma mérijjums par pusaudzu sakotngjo
izpratni par vertibam hip-hop kultiiras deju skolas darbiba. Tiek pilnveidots hip-hop

kultiras deju skolas darbibas modelis un veikts atkartots merijjums.

2.dalas 2.2. nodala ,,PusaudZu izpratne par vértibam hip-hop kultiiras deju skola” ir
empiriskais pétijums par pusaudzu vertibu veidoSanos un izpratni hip-hop kultiiras
deju skola.

Lai vertétu, ka pusaudzu darbibas process deju skola tiek planots, organizéts,
strukturéts un Tstenots, lai nodroSinatu savstarpgjas sadarbibas iespé&jas, izveidota
aptaujas anketa, kas tika izveidota saskapa ar Bilska — Svarca universalo vértibu
koncepciju (sk. l.att€lu), hip-hop kultiras veértibam un pilotpétjjuma iegiitajiem
vertibizteikumiem, kura tika ietverti pusaudZu veértibizteikumi par dzives vertibam

saistiba ar darbibu hip-hop kultiiras deju skola. Sakaribas starp veértibu kritérijiem, to
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raditajiem un pusaudzu vértibam, kas izpauzas aptaujas anketas apgalvojumos

attélotas 2.attéla.

PASAPLIECINASANAS | PASIZPAUSME
RadoSums
Improvizat et
Ierasties dtrak padarboties Komunikacija
Pasnoteiksanas Pagam izdomat kustibas Labik dzjojunekikaujos
3 < Lidzigi dom3&josi
Hip-hop apearbs s
Uzvaret e | Dsjunometnes
Socializacija
Individualitate Citi ir mani drausi
: e Fanoju par savijiem
i Palidzit citiem
Sacensties
4“ vvll
| l Kartiba
T “ [ Noteikumu
Zinasanas \ / pienemsiana
Sekmes skola ' ; Pafc%fscxph:.?.a &
TP y Atskiribu pisnemsana
Ziniianaspardsju C .
Sasniegumine tusini,
Konformisms
Prasmes Lielaka garbtuva
L . Lainav jasalst
Nemsings dusta partneri ey Uzfilmétun redzat
Da.”d‘ treneri r Komforts, idans,
Dejotlabak . mikrovilm ks
Attieksmes
Gimene, Treneris,
— Autorititas loma, = — =
PASIZAUGSME Atikiried cienifana PASSAGLABASANAS

2.attéls. Pusaudzu vertibu sakaribas

Lai noskaidrotu, kada ir pusaudzu vertibu attistiba hip-hop kultiras deju skola, bija
nepiecieSams izmérit sakotn€jo pusaudzu vertibu izpratni un péc noteikta laika perioda
atkartoti izmeért pusaudzu vertibu izpratni péc tas paSas metodikas.

Aptauja iegiito sakotngjo datu analize tiek veikta ar mérki identificét hip-hop kultiiras deju
skolas pusaudzu sakotngjo veértibu izpratni.

Aptaujas gaita iegiitie dati apstradati, izmantojot faktoranalizi, kas lauj ne tikai atrast faktorus,
kas atrodas vairaku mainigo lielumu saistibas pamata, bet ar1 dod iesp&ju novertet §is saistibas
droSumu starp faktoru un novérotajam pazimeém.

Apkopojot analiz€tos pusaudzu vertibu izteikumos iegiitos sakotn&jos
rezultatus var secinat, ka relativi augsti raditaji ir izpausmém, kas saistitas ar
gerbsanos sev pienemamas drébes, darbosanos nometngés, iesp&ju pasam biit radoSam,

izdomat kustibas un izpausties dejojot, tadejadi ar1 paSapliecinoties, izcelot savu
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individualitati un nostiprinot savu socialo statusu vienaudzu vida, ka ari uzsverot
savu pasnoteikSanos vecaku acis. Neskatoties uz konfrontacijas iesp&ju gerbsanas
jautajuma, vecaki un gimene ir relativi augstu novertétas veértibas pusaudzu veértibu
aptauja.

Relativi zemi raditaji ir zinasanam par deju, sekmém skola, tehnologiju iesp&ju
izmantoSanai, personigam komfortam, deju skolas vides nozimei un radoSuma
izpausmei improviz&Sana.

Pretrunigi vért€jama radoSuma izpausme. Ta izteikumos pastav pat tadas galgjibas ka
kustibu izdomasana, kas tiek augstu noveérteta ar 0,834, kas atbilst augstakajam -
3.limenim, gan improvizéSana, kas ir relativi zemu novértéta ar 0,457, kas atbilst
vidéjam - 2.Itmenim. Tas ir saistits ar macibu priekSmeta ,,dejas improvizacija”
sagadatajam grutibam hip-hop dejas apguves procesa. Ta ka improvizacijas prasme
respondentiem izpauzas tikai zinamas treninu situacijas, tas ir pazeminajis radoSuma
izpausmes novert¢jumu kopuma.

Relativi zemie raditaji, kas atspogulo zinasanas par deju, ir pamatoti, jo macibu
programmas apguves sakumposma tas objektivi ir ar1 zemakas.

Ka deju skolas nepilnibas atklajas fiziskas vides nesakartotiba un triikkumi, pedagogu
atSkiriga profesionalitate un dazadiba, ka art macibu procesa intensitate.

Ka pilnveidojamu macibu procesa zina var minét dazadibu macibu metozu
izmantosana un satura apgts$anas motivacijas veicinasana.

Pilnveidojama ari darba organizacija, lai pusaudziem biitu iesp&jams socializéeties,
komunic€t un pilnveidoties ar1 dejas joma.

P&tijuma rezultati lauj apgalvot, ka hip-hop dejas apguves macibu procesa var
integrét hip-hop kulttiras un visparpienemto veértibu apguvi.

Lai noteiktu pusaudzu vértibu attistibu, bija nepiecieSsams veikt atkartotu merijjumu
un analizét pusaudzu veértibu apguves limenus péc zinama laika.

Pusaudzu vertibu noskaidroSanai, hip-hop kultiras deju skolas darbibas
modela pilnveidoSanai un sadarbibas nozimes noskaidroSanai, tika veikta Iideru
noteikS8ana un to interv@Sana ar struktur€tas intervijas palidzibu. Petijuma hipotézes
parbaudei tika veikta hip-hop deju grupas sadarbibas aspektu sociometriska izpéte.
Kvalitativaja izpete atklatas audzeéknu vertibas apstiprina aptaujas iegtitos rezultatus,
kas norada uz sadarbibas nozimi pedagogiskaja procesa, uz atbalstoSas vides —
pedagogu un gimenes — lomu pozitiva vertibu attistiba pusaudziem, rosinot

radoSumu, pasizpausmi, cienu citam pret citu.
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2.dalas 2.3. nodala ,,PusaudZu vértibu attistibas modelis hip-hop kultiras deju
skola” atspogulota izglitibas iestades organizatoriska struktiira, macibu darbiba,
sadarbibas realizéSana, pedagogiska procesa planoSana un realizacija. Lai veidotu
pusaudzu vertibas, iemacttu pusaudziem but labakiem, nebut atkarigiem, citigak
macities, cilvecigak attiekties vienam pret otru komunikacija, svarigi ir izprast savu
pedagogisko atbildibu un personibas parauga speku.

Nemot vera pusaudzu vertibu apguves sakotngja p&tfjuma iegiito datu analizi, var secinat,
ka deju skolas darbiba ir iesp&jams veikt izmainas, kas var€tu kvalitativi uzlabot macibu
procesu, tai skaita macibu saturu, macibu metodes, ka arT uzlabot organizatorisko procesu, lai
veicinatu pusaudzu vertibu attistibu.

Hip-hop kultiras deju skolas darbibas modela uzlaboSanai tiek precizéti deju skolas
darbibas principi. Hip-hop kultiiras deju skolas modelis veidots, balstoties uz teorijam
par pusaudza attistibu vertibizglitibas konteksta (Bilsky, Schwartz, 1994; Eriksona,
Johnson, Johnson, 1987, 2005, Rokeach, 1960) un hip-hop dejas ka hip-hop kulttiras
komponenta saturu un apguves metodiku (Mercadal — Sabbagh, Raton, 2007; Akom,
2009; Pulido, 2008; Shami, 2010; Hornsby, 2005; Dimitriadis, 2009).

Par svarigakajiem tiek uzskatiti $adi principi:

e meérktieciguma, radoSuma, demokratijas principi;

e pedagogu, audz€knu un vecaku sadarbibas princips;

e icklausanas princips, tolerance un integracijas princips;

e satura un metodikas p€ctecibas princips;

e pasvert§juma un vert€juma vienotibas princips.

Hip-hop kulttiras deju skolas darbibas meérkis ir personibas attistibas veicinasana deju
apguves procesa. Hip-hop kultiiras deju apgiiSanas process ir lidzeklis pusaudzu
vertibu apguvei, dzives veértibu orientacijai, savstarp&jai komunikacijai, kas balstita
uz sadarbibas principiem, ka ar1 jaunu zinasanu, prasmju un veértibu apguvei.

Ta ka iepriek$ veikta petijuma atklajas, ka pusaudzu meérkis sakotngji ir atrast domu
biedrus, labi pavadit laiku, iemacities jaunakos deju stilus, paSapliecinaties,
izmantojot iegiitas zinaSanas un prasmes, tad deju skola, istenojot pedagogisko
procesu, ir svarigi izvirzit tadu meérki, kas maksimali nodroSina katra pusaudza
vertiborientaciju un personibas attistibu.

Atbilstosi iepriek$ veikta petijjuma rezultatiem, minéta meérka istenoSanai svarigs tads

hip-hop kulttras deju skolas programmas ietvertais saturs un metodes, kas rodas
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savstarpgja sadarbiba. Pedagogs un audzéknis savstarp€ji vienojas par tadu deju
apguves formu, kas pusaudziem rada lielaku darboSanas motivaciju, dod iesp&ju
pasapliecinaties un pasSizpausties un veicina pasizaugsmi. Tikai tas nozimée, ka sada
satura izveides pamata ir preciza darba organizacija, darbam atbilstoSa vide un
pedagogs ka autoritate. Lidz ar to, nemot v&ra sakotngja petijuma rezultatus, ir
izveidots pusaudzu veértibu apguves modelis hip-hop kultiras deju skola (sk.

4 att€lu).

Hip-hop Kultiiras deju skolas darbibas principi:
mérktiecigums, radoSums, demokratija;
pedagoga, audzeknu, vecaku sadarbiba;

ieklauSanas princips, tolerance, integracija;
pasvertéjuma un veértéjuma vienotiba

I

Hip-hop kultiiras deju skolas mérkis:
personibas attistibas veicinaSana;
dejotprasmes apguve

A

A 4

A

v

edagogiska procesa istenoSana sadarbiba

]

saturs metodes

I

rezultati — vertibu attistiba:

pasapliecinasanas, pasizpausme, pasizaugsme,
zinasanas, radoSums, individualitate, socializacija

4.attels. PusaudZzu vertibu attistibas modelis hip-hop kultiiras deju skola

Pusaudzu vertibu attistibas modelis darbojas hip-hop kulttiras deju skola. Deju skola
ir valsts akrediteta profesionalas ievirzes izglitibas iestade, kas isteno profesionalas
ievirzes izglitibas programmu deja ,,hip-hop kultiras deju stili” un bérnu un jauniesu
interesu izglitibas programmas.

Hip-hop kultiras deju skolas pedagogiska procesa istenoSana svarigi tadi butiski

aspekti ka pedagogiska procesa organizatoriski saturiskais aspekts un savstarpgja
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sadarbiba pedagogiskaja procesa (Axelrod, 1984; Brandenburger, Nalebuff, 1996;
Geidzs, Berliners, 1999; Johnson, Johnson, 1987, 2005).

Ieverojot, ka pusaudziem ir nepiecieSamiba sajusties ka pieauguSiem, jaizturas pret
viniem, ka pret pieaugusiem cilvékiem, nevis jaatgadina par to, ka vini vel ir bérni.
Ta ka pusaudzu pasapliecinasanas dazkart izpauzas protesta forma - nedariSana, tad,
lai to noverstu, jadod iesp&ja protestu izteikt parrunas. Savu audzeknu viedoklus
jauzklausa un jaapsver viniem to dzirdot.

Jaizce] pat mazakos panakumus, ta paaugstinot paSapzinu un pasSapliecinasSanas
iesp&ju pusaudziem, 1idz ar to veicinot motivaciju turpmakai darbibai un attistibai.
Jauztur pastavigs kontakts ar pusaudziem, jarosina talakas sarunas par jebkuru
aktualiz€to tematu. JacenSas “turé€t roku uz pulsa” t.i. zinat grupas noskanojumu un
atticksmi pret lietam, problémam, paradibam, jaunieviesumiem, macibu programmu,
darba organizaciju. Regulari jasniedz aktualako informaciju un japaskaidro: kas, kur,
kad un kapéc notiek. Neinformétiba ir konfliktu un nesaprasanas ce€lonis. Pusaudzu
vecuma populari izteicieni: “Bet, mums neviens neko par to neteica...”, “Ka es to
varéju zinat? ”, “Man neviens to neteica” u.tml.

Hip-hop kultaras deju skolas modelis ir pamats pusaudzu vértibu attistibal.

2. dalas 2.4. nodala ,,Pusaudzu vertibu attisttbas modela eksperimentala
parbaude deju skolas pedagogiska procesa un ta rezultati” tika noskaidrots, ka ieprieks
aprakstitais hip-hop kultiiras deju skolas darbibas modelis sekmé pusaudzu vertibu
attistibu. Péc zinama laika tika veikts atkartots meérijjums.

Ir mériti pusaudzu vertibizteikumi par hip-hop kultiiras deju skolas darbibu, kuros
atklajas dazadas dzives vértibas. So vértibu novérté$anai tika izmantota ieprieksgja
aptaujas anketa, tie pasi vertéSanas kriteriji un raditaji.

Salidzinot pusaudzu vértibu attistibas raditaju meérijjumu rezultatus pirms un péc
eksperimenta, no  Cetriem  vertibu attistibas noveért€Sanas  krit€rijiem:
paSapliecinasanas, pasizpausme, paSizaugsme un paSsaglabasanas attistibas dinamika
ir noveérota visiem.

Pec kriterija paSapliecinasanas, paaugstinajusies raditaji radosums un
individualitate, bet raditajs pasnoteiksanas ir samazindjies, jo ir mazinajusies
pusaudzu apgérba sakotngji augsta nozimiba, ka ari wuzvaréSanas vajadziba ir
mazinajusies, bet palielinajusies ir vertibas piedaliSands nozimiba.

PaSizpausmes vértibu raditaji atkartotaja merjjuma caurméra ir palielindjusies
no otra Iltmena uz treso. Vismazaka dinamika ir augstajam nometnu un citu neformalo
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pasakumu veértibam, kas izskaidrojams ar sakotngji jau augstiem S$is vertibas
raditajiem. Pusaudziem vertibu attistiba svariga ir neformala komunikacija, kas tiek
realizéta deju nometnés, dazados arpus nodarbibu pasakumos un ierodoties uz deju
nodarbibam atrak, lai satiktos ar vienaudziem un kopa ,, kaut ko iesaktu”. Vertibas
»socializacija”  izaugsme no otra uz treSo ITmeni spilgti raksturo pusaudzu
apgalvojuma ,, labak dejoju, neka iesaistos kautinos” mnozimibu un realitati. Tas
liecina par pusaudzu izveli par labu sociali pienpemamam, nevis destruktivam
darbibam. Iesp€jams, liela nodarbibu slodze un daudzie pasakumi ari ir par iemeslu
tam, ka ,,nedarbiem” nepietiek laika.

Pasizaugsmes raditaji zinasanas, prasmes un attieksmes visi ir paliclinajusies,
kas liecina par pusaudzu vertibu attistibas pozitivu dinamiku. PaSizaugsmes vertibu
raditaji ,,zinasanas un prasmes” ka vertiba pusaudzu vecuma doming&jos$i izpauzas
sevi interes€josos virzienos — ta rezultati apliecina, ka vispirms pusaudzu izzina
aktivizg€jas, ja stimuls satur jaunu informaciju par deju, un tikai péc tam — attieciba uz
obligato macibu saturu skola. Tomér pozitivi veérteéjams fakts, ka izzina tomer virzita
gan uz obligato, gan neformalo jomu, kas noraida vecaku un pedagogu bazas, ka
parlieka aizrauSanas ar hip-hopa kultiiras veértibam varétu novirzit vai deformeét
pusaudzu intereses vai padarit tas vienpusigas, jo pusaudzi noradijusi, ka vinu
,.Sekmes skola drizak paaugstinajusas”.

,»Prasmes” ka vertiba hip-hop deju skolas audze€knu skatijuma, pirmkart, balstas uz
savas kompetences attistiSanu, palidzot citiem apgtit dejas makslu, tatad, pusaudzu
izaugsmei ka vertibai ir socials pamats, kas ir svariga norade pedagogiem, ka
organizeét macibas, ka arT apstiprina hipot€z€ minéto pienémumu par vertibu attistibas
saikni ar pedagogiska procesa organiz&Sanu, ieverojot sadarbibas principu. Tikai péc
tam seko dazadas pieredzes (dazadi treneri) nozime izaugsmé un vélme dejot aizvien
labak, tatad, subjektiva un objektiva noveértgjuma ietekmets spriedums.

Ar atkartotais mérjjums atklaja, ka vertibu raditajs ,,attieksmes” raksturo primaras
gimenes joprojam lielo un nemainigo nozimi pusaudzu dzivé, un uzreiz p&c tam
svarigaka ir trenera autoritate. Tas atbilst teorijam par to, ka attiecibas gimen& un
vecaku ietekme izpauzas visdazadakajas pusaudzu darbibas un priekSstatu sféras un
veértibas nav izp€mums. Attiecksme pret gimeni tikai pakapeniski var tikt aizvietota ar

citu, sabiedrisku formaciju autoritati.
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Passaglabasanas raditajs kartiba ir nedaudz samazinadjies, kas liecina par
negativu dinamiku, bet tom&r objektivu situacijas atspogulojumu. Pusaudzu vélme
pe€c kartibas, savukart sniedz drosas un stabilas esamibas pamatu, uz kura pusaudzi
var eksperimentet un veidot savu identitati. Nedaudz parsteidz, bet ir pamatots
vertibu kartiba un pasdisciplina samazinajums deju skolas modela darbiba.
Izskaidrojums tam ir rodams apstaklos, ka sakotngji uzsakot nodarbibas deju skola
viss ir jauns, nezinams un atmosféra jauno dejotaju grupa, parasti ir formala un
noteikumi tiek ieve@roti pusaudziem raksturiga manieré. Savukart otraja un treSaja
macibu gada, kad audzeknu attiecibas, ka ari audzéknu un pedagogu attiecibas
savstarp€ja sadarbiba ir kluvuSas neformalakas, rodas iesp&jamiba p&c noteikumu un
noteikto robezu biezakas parbaudes un parkapSanas. Tas izskaidro vertibas kartiba
samazinasanos. Savukart, izteikti palielinajies ir tolerances aspekts, vé&léSanas
pienemt atSkirigo. Pusaudzu skatijums ir atveérts, to v€l nesaista stereotipi un
aizspriedumi. Pusaudzu taisniguma izjita hip-hop kultiras deju skola istenojas
tadgjadi, ka vins, jutot, ka ar vinu rékinas, pienem ne vien hip-hop deju skolas arg&jos
noteikumus ka vertibu, bet ari Sos noteikumus pienem ka iek$€ju normativu. Tas
pilna meéra atbilst pusaudzu audzinasanas mérkim.

Petijuma datu novert§jums lauj secinat, ka pusaudzu vertibas veidojas gan attiecibas
ar vienaudzu grupu, gan attiecibas ar vecakiem, pedagogiem. Pusaudzi turpina
palauties uz autoritaSu emocionalo atbalstu un padomu, ka ari pienemt tas sociuma
piedavatas kultiras veértibas, kas lauj viniem bt paSiem, brivi attistit savu identitati
un sanemt pozitivu socialu noveért€§jumu, ja viniem to lauj izdarit ka brivu izveli,
savstarp€ji vienojoties.

Tas lauj apgalvot, ka hipotézes pienémumos par to, ka hip-hop deju skola svarigs uz
sasvstarp&jo sadarbibu balstits pedagogiskais process ir apstiprinajies.

Rezumgjot pusaudzu vertibu veidosanas izpéeti hip-hop deju skola, var secinat, ka:

e hip-hop kultiras veértibas ir raduSas vietu pusaudzu vértibu struktira,
lidztekus universalam veértitbam un pusaudzu vecumposmam specifiski
raksturigam;

e pusaudzu periodu raksturo dzives jégas un dzives pamatvertibu mekl&jumi,
tomér petamaja grupa raksturiga idealo veértibu izpratne, kas lauj idealiem
piemeérot to sasniegSanas Iidzek]us;

e pusaudZzu vertibas vél nav galigi noformé&jusas, ta radot iesp&ju vertibu talakai
veidoSanai atbilsto$i organizéta pedagogiskaja procesa.
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Secinajumi

Petijums ietver ka teoretisku, ta praktisku pusaudzu veértibu attistibas izzinaSanu ar
merki izpétit deju ka hip-hop kultiras sastavdalu un atklat pedagogiskos lidzeklus
pusaudzu vertibu attistibai hip-hop kultiras deju skola.

Darba saturs ir orientéts gan uz hip-hop kultirai tradicionali raksturigu vértibu —
individualitates, vienotibas, miera un milestibas, gan universalu visiem cilvékiem
aktualu vertibu ka radoSums, izaugsme, paSizpausme, gan pusaudzu vecumposmam
1pasi nozimigo vertibu ka vienaudzu grupas un personiskas autonomijas — veidoSanas
izp&ti pedagogiskaja procesa.

Pusaudzu veértibas attistas veiksmigak, ja pedagogiskais process ir organizgets,
veicinot sadarbibu — kas izpauzas hip-hop deju skolas audzeéknu izaugsmes tieSaja
saikn€ ar iesp€ju sadarboties ar citiem, palidzot macibu procesa, kopigi dejojot ar
dueta partneri un veidojot atseviskas horeografijas kop&jam grupas dejam. Sadarbibas
nosactjumi ir tadi, lai pusaudziem biitu iesp€ja savstarp€ji palidzeét macibu procesa un
ta sekmétu katra izaugsmi.

Pedagogiskais process hip-hop kultiiras deju skola veicina pusaudzu vertibu
veidoSanos, jo tas ir planots, organiz€ts un Tistenots, nodroSinot savstarpéjas
sadarbibas iespé€jas, liekot uzsvaru uz pusaudzu individualajam un vecumposma
Ipatnibam, akcept€jot neformalo saiknpu un Iideru nozimi pusaudzu deju grupas
Procesos.

No pusaudzu palidzibas vienaudziem pakapeniski var attistities dzilaka sociala
lietderiguma vertibas izpratne, jo pusaudzu vértibas vairak verstas uz pasa personibu
vai tuvako vidi, nevis sabiedribu kopuma. Ipasa vieta pusaudzu vértibu izpratnei ir
pedagogiskajai ietekmei, Tpasi tapéc, ka atklatas veértibas liecina ari par liekuligu
labklajibas sabiedribas standartu interioriz€Sanu. Pusaudzim ir svarigi, kadas veértibas
ar savu paraugu piedava pedagogi.

Lai pusaudzu nobrieSsana un biologiskie stimuli, mijiedarbojoties un
konfrontgjoties ar socialajam lomam, gaidam un vajadzibam, nenovestu pie ieilgusas
krizes un noturigas opozicijas sabiedribai, nozimiga ir pedagoga meistariba un sp&ja
uzklausit, izskaidrot un parliecinat par papémienu izveéli ne tikai specifisku ar
dejoSanu saistitu uzdevumu risinasana, bet ar1 pretrunigu vertibu situaciju risinasana.

Pedagogiskais process hip-hop kultiiras deju skola veicina pusaudzu veértibu
veidoSanos, jo tiek nodroSinata individualitates izpausmes iesp&ja starp Ilidzigi

domajosiem. Kaut arT vienaudzu grupas vertiba ir nozimiga, grupa un pastéls var biit
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svarigaki pat par tadiem individualitates aspektiem ka savu uzskatu aizstaviba un

radoSums. Tomé&r tikpat nozimiga pusaudziem ir autoritasu — gimenes, skolas, treneru

vertiba, jo ta sniedz pusaudziem nepiecieSamo drosibas un kartibas izjutu.

Hip-hop deja ir pedagogisks lidzeklis pusaudzu vertibu attistiba, jo:

e ietver pusaudzim nozimigas vértibas un artefaktus, kuri palidz veidot vipa
identitati, prasmi izprast sabiedribas prasibas pret sevi un tas ieveérot savstarpgja
komunikacija ar citiem sabiedribas locekliem:;

e hip-hop deja palidz mazinat spriedzi starp dazadu naciju cilvékiem, jo pretrunas
tiek risinatas nevis agresivi, bet makslinieciskas izpausmes;

e hip-hop kultaras deja, izmantojot kinest&tiskos lidzeklus, pusaudziem dod iesp&ju
parvarét lingvistiskas barjeras, integréties konkreta kultirvidé, un saglabat
personisko identitati.

Promocijas darba izpétitais alternativais cel§ pusaudzu vertibu attistibai hip-
hop kultiras deju skola ir svariga inovacija, jo palidz integrét neformalas un formalas
izglitibas sistémas uzdevumus — apzinaties pilsoniskas sabiedribas sp&ju generét
idejas, ka panakt pusaudzu veidoSanos par €tiskam, fiziski, sociali un emocionali
harmoniskam personibam, un nodroSinat Iidzek]us §1 mérka sasniegSanai.

Kopuma pusaudza posmu raksturo dzives jégas un dzives pamatvertibu
mekl&jumi, tomeér p&tamaja grupa raksturiga idealo vertibu reala izpratne un tas lauj
piemérot ideala sasniegSanas lidzeklus. Pusaudzu vertibas ve€l nav galigi
noformé&jusas, ta radot iesp&ju vertibu talakai veidoSanai atbilstoSi organizéta
pedagogiskaja procesa.

Promocijas darba ir izskatita tikai dala no pusaudzu veértibu veidoSanas
problematikas. Paveras iesp€ja talakiem pétijjumiem un iegiito rezultatu izmantoSanai
deju skolu darbiba, lielaku uzmanibu pieveérSot ar1 pedagogu un audz€knu vértibu
sisttmu mijiedarbibas aspektam. Tas padzilinds izpratni par pusaudzu vértibu
attistibas jautajumu un palidz€s veidot meérktiecigaku pedagogisko procesu deju
skolas.

Pétijuma rezultatu aprobacija

Originali raksti starptautiskajos, anonimi recenzéjamos zinatniskajos izdevumos (5)

1. Veizans, E. (2013). Jédziena hip-hop kultira aspekti. RPIVA 8. Jauno zinatnieku
konference. Rakstu krajums. Riga: RPIVA, 125-130 Ipp. ISBN 978-9934-503-12-2

2. Veizans, E. (2013). Hip-hop dance as a developer of adolescent values within the aspect

of the UNESCO hip-hop declaration of peace. International Scientific Methodical
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Conference ,,Dance education tendencies and perspectives”. Riga: RPIVA, Vilnius:
Vilnius University, 58-61 p. ISSN 2255-7768

Veizans, E., Anspoka, Z. (2012). Hip-hop dance as a means of socialization and some
aspect of teacher’s professional competence development. Continuous X International
Scientific Conference ,, Teachers’ training in the XXI century: changes and perspectives”.
Sauliai: Sauliu University. p.150.-154. ISBN 978-609-430-176-6

Veizans, E., Anspoka, Z. (2012). Hip-Hop Dance as a Means of Upbringing Adolescents:
several aspects of teacher professionalism. ATEE Spring University 2012 Conference ,,20
years for sustainable development: learning from each other®. Klaipeda: Klaipeda
University. p.249.- 252. ISBN 9789-9848-25519

Veizans, E. (2010). Hip-hop dance as a creative means of self-expression. 26" World
Congress on Dance Research ,,Rapprochement of Cultures”. Riga: RPIVA, 36-40 p.
ISBN 978-9934-8060-7-0

Petijuma rezultati prezenteti zinatniskas konferences (8)

1.

RPIVA VIII Jauno zinatnieku konference. Referats: “Dazadi hip-hop kultiiras aspekti’.
RPIVA, Riga, 06.12.2012.

Continuous X International Scientific Conference ,,Teachers’ training in the XXI century:
changes and perspectives”. Report: ,,Hip-hop dance as a means of socialization and some
aspect of teacher’s professional competence development” Siauliai University, Lithuania,
Siauliai, 23.11.2012.

International Scientific Methodical Conference ,,Dance education tendencies and
perspectives”. Report: ,, Hip-hop dance as a developer of adolescent values within the
aspect of the UNESCO hip-hop declaration of peace”. Lithuanian University of
Educational Sciences and Riga Teacher Training and Educational Management Academy,
Lithuania, Vilnius, 12.10.2012.

ATEE Spring University 2012 Conference ,20 years for sustainable development:
learning from each other®, Report: ,Hip-Hop Dance as a Means of Upbringing
Adolescents: several aspects of teacher professionalism”. Klaipeda University, Lithuania,
Klaipeda, 03.-05.05.2012.

XXVI World Congress on Dance Research ,,Rapprochement of Cultures”. Report: “Hip-
hop dance as a creative means of self-expression”. RPIVA, Riga, 12.-16.07.2010.
RPIVA 5.Starptautiskaja zinatniska konference ,,7Teorija praksei miisdienu sabiedribas
izglitiba”. Referats: ,,Personibas attistibu sekméjosie apstak]i hip-hop kultira”. RPIVA,
Riga, 25.-27.03.2010.

30



7.

8.

7th International Scientific Conference. ,,Teachers’ Training in the 21st Century: Changes
and Perspectives”. Report: ,,Technologies of education in dancing studies”. Siauliai
University, Lithuania, Siauliai, 21.11.2008.

RPIVA 13.starptautiska kreativitates konference ,,Kreatologija ka kreativitates kompleksa
izpete”. Referats: ,,Radosums hip-hop dejas improvizacijas procesa”. Riga, 07.-

08.11.2008.

Pétijuma rezultati aprobéti, vadot meistarklases un seminarus (6)

1.

Valsts izglitibas satura centra organiz€tas meistarklases vidusskoléniem ,,Mitsdienu modes
deja” vaditajs, 15.12.2012

Meistarklases ,, Hip-hop kultiras vésture” Latvijas Misdienu deju asociacijas rikotajos
deju pedagogu profesionalas pilnveides kursos ,, Misdienu deju jaundakas tendences, stili
un tehnikas. Efektiva kolektiva vadisanas metodika”, 04.12.2011.

Meistarklases ,, Hop-Hip deju pamatsoli” Latvijas Miusdienu deju asociacijas rikotajos
deju pedagogu profesionalas pilnveides kursos ,, Misdienu deju jaundakas tendences, stili
un tehnikas. Efektiva kolektiva vadisanas metodika”, 06.11.2011.

Valsts izglitibas satura centra organizéta pedagogu profesionalas pilnveides programma
LYAktualitates miisdienu deju interesu izglitibas programmu veidosana” meistarklases
»Ireninstundu veidosanas pedagogiskie aspekti musdienu deju kolektivu dazadam
vecumgrupam’ vaditajs. 02.11.2011.

Seminara ,,Hip-hop kultiras deja ka pedagogiska vertiba personibas attistibas
sekmésana” vaditajs Jaunatnes deju organizacijas rikotajos deju pedagogu profesionalas
pilnveides kursos ,, Deju skolotaja rokasgramatas domu graudi jeb glabsanas rinkis”,
15.05.2011.

Seminaru cikla ,,/mprovizacijas metodika hip-hop deju tehnikas apguve” Kaliningradas

dejas federacija ,,Svoi stilj” Krievija, Kaliningrada vaditajs. 07.-14.08.2010.g.

Pateicibas

Izsaku sirsnigu pateicibu:

darba zinatniskajai vaditajai RPIVA profesorei Dr. paed. Zentai Anspokai,
par impulsu zinatniskai darbibai RPIVA profesorei Dr. paed. Ritai Spalvai,
par optimismu un neatlaidigu motivaciju RPIVA profesorei Dr. habil. paed.

Ausmai gponai,

visiem RPIVA Pedagogijas doktora studiju programmas profesoriem, studiju biedriem un
kolegiem, pétijuma iesaistitajiem eksperimenta dalibniekiem — Veizana deju skolas
profesionala ievirzes programmas Hip-hop kultiras deju stili audzeékniem par atbalstu un
iedvesmosanu, konsultacijam, ierosinajumiem un sadarbibu promocijas darba tapsana.
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General Description of the Doctoral Dissertation

Preserving cultural values and passing them on to the next generations have always
been important tasks of pedagogy. The period of adolescence is acknowledged to be a crucial
stage for both accepting family values, but also the general cultural values of society, for at
this age the search for ideals meets a critical and judging attitude. An adolescent develops a
skill to distance him- or herself from an issue, to analyze it and to make choices. Socially
significant values are put at heart of personal identity. The task of the society and pedagogues
is to offer adolescents values, which would not just correspond to the category of ideals, but
would also help live in a world of continuous changes.

In the postmodern society questions about value hierarchy or equity and continuity or
variability of values have been substituted by questions about global, universal values and the
meaning of local and ethnic values.

In its origins the hip-hop culture emerged as a form of social protest. Only later did it
develop as a means of educating the younger generation, by declaring that the current
educational system is a prison that does not allow objectively explore culture, history, and the
socio-economic and spiritual reality. It often does not teach how to live right and even lies.”
(Akom, 2009).

Within the hip-hop culture value-ideals are close to an adolescent, who through an
idea expressed in a dance, song or a drawing can see an example of how to survive and to
exist. The basic principle of hip-hop dance — to solve any complicated issue through mastery
and agility rather than through aggression, can be attributed both to action within the
objective reality and to the development of a worldview. The main difference between hip-
hop dance and other forms of dance is not a question of technique or dance structure, but
rather a question of dance philosophy, expressed in hip-hop as creativity. Through a creative
hip-hop dance the main cultural values of hip-hop are expressed — peace, love, unity and joy,
which are also the basic values of many cultures of the world. However in hip-hop culture
these values are united in peculiar ideas, attitudes, behaviour and artefacts, which speak to
adolescents of today.

Hip-hop also supports educational and social values — cooperation, the unique value of
a personality and self-discipline. It would be too simplified to formulate hip-hop solely as a
cultural phenomenon. It is a means of expressing pedagogical, ethical and political values and

of ensuring justice and democracy.
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Nowadays hip-hop as a model of global culture is available to the young generations
all over the world. Globalization and cultural commercialization processes have facilitated the
development of hip-hop outside the USA — in Europe, Asia, Australia and Africa.

Hip-hop culture dance is particularly meaningful in periods of social changes and
crisis, when the state is not always able to provide a stable socio-economical environment, in
which diverse opportunities on the labour market usually follow the path of education. Formal
education alone cannot help develop an active, creative and self-confident personality, who
does not find it hard to adapt to complex situations. In this non-formal education plays a
meaningful role.

The interest of adolescents in various extracurricular activities, their perseverance and
the educational nature of these lessons, as well as various circumstances that facilitate the
development of the personality, the informal environment, pedagogical means used in
cooperation with adolescents all constitute the pedagogical problems, which based on over 20
years of professional activity in the field of dance, have motivated research on formation of
hip-hop cultural values into a pedagogical means.

Theoretical concepts on value development among adolescents often provide
contradictory explanation to the social and psycho-physiological aspects of value-creation.
There are theories that link value development with heredity factors, emphasizing the
development of different values among different types of personality, depending on
neurophysiologic behaviour, temper, etc. The emergence of adolescent values is also
influenced by diverse factors of objective reality, such as the global processes in society,
political, economical and social changes and development of the information environment and
technologies.

Of relevance today is the view on personality development, emphasizing inner
freedom. Adolescents wish to create the surrounding world in line with the chosen ideals,
and this is a common trait of this age group, regardless of the personality type. The period of
adolescence nowadays becomes an ever more distinct and better-realized period in their lives.
In various cultures this age period is linked to the status of a particular lifestyle. Development
of adolescent values is also linked to how adolescents perceive themselves, yet oftentimes,
due to lack of experience, in the quest for ideals adolescents take up beliefs of someone else.

Experience shows that by actively engaging with a particular activity that becomes
personally meaningful to them, adolescents better understand the universal life values.

Activities of adolescents within a certain cultural environment reveal their alternative views
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on the existing culture and a desire to transform it. It is however important to bear in mind
that professional assistance is often required here.

Several particular facts serve as evidence of this. In the 1980s adolescents in Latvia
began to take interest in such fields of hip-hop culture as breaking, graffiti and rap, music and
DJ-ing, which emerged on the West Coast of the US and the largest cities of Europe. By
understanding rather than by denying the motives of adolescent engagement with such
tendencies and by helping them realize own needs, such alternative tools can be used to
acquire values widely accepted in society.

Modern research on hip-hop culture as a pedagogical means in adolescent value
development emphasizes that hip-hop culture encompasses values and artefacts meaningful to
adolescents, which help create an identity. In the process of identity development adolescents
learn to adapt to requirements of society and cultural values, by preserving and developing the
awareness of personal uniqueness and autonomy (Erikson, 1968; Hall, 2009).

Previously conducted studies show that pedagogical activity based on hip-hop culture
values helps to decrease the tension between different nationalities Contradictions are solved
through artistic expressions instead of aggression against people representing alternative
views (Akom, 2009; Alim, 2006). In this aspect development of hip-hop cultural values
among adolescents is also meaningful in the context of the economical and national situation
in Latvia, for hip-hop as a cultural and social phenomenon is linked to the principles of social
justice that are implemented in a non-aggressive way. For marginalized groups of adolescents,
the social identity of which is still developing an for adolescents, who perceive themselves as
objects of discrimination or oppression, to express own identity through hip-hop dance, which
makes use of Kkinaesthetic means of expression, thus overcoming linguistic barriers, is a
chance to integrate into the existing culture by preserving personal identity. Hip-hop culture
dance helps express oneself about the essential and to obtain answers from others and
therefore to be socially heard. Based on values of peace, love, unity and joy, hip-hop dance
becomes a pedagogical means of societal integration and stabilizes social situations.

Hip-hop culture, including dance hip-hop dance culture in Latvia has been little
explored. There is lack of studies on how hip-hop culture can facilitate the development of
values among adolescents. By seeing a clear link between the engaging spirit of adolescents,
their wish to express themselves in action, which is personally meaningful at this age on the
one hand, and with self-educational activity, value-awareness and development of these
values on the other, this research can be seen as a meaningful contribution to a theoretically

and empirically justified development of adolescent values. This research on adolescent value
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development in hip-hop culture has been facilitated by teaching hip-hop to adolescents and
youth since 1988.

Empirical experience acquired in the past years and initial observations suggest that
adolescents who engage in various activities linked to hip-hop culture in a longer period of
time and do so as part of a systematically and purposefully managed process, are more likely
to develop universal values — the habit of working, time planning, cooperation, art of
communication, respect to diverse opinions, independence, respect for the different.
Adolescents also have the opportunity to develop taste and self-assessment skills. They
develop a comprehension of the beautiful, awareness of tradition and learn to engage in group
work. Responsibility, creativity, determination, ability to analyse and assess skills are all
aspects of significance to the development process of adolescent personality.

Previously expressed statements have determined the study of hip-hop culture
dance and its impact upon adolescent engagement in meaningful activity, thus
ensuring development of their personality and research relevance.

Research object. Adolescent activity within at a hip-hop culture dance school.

Research subject. Adolescent values.

Research aim. To study dance as a component of hip-hop culture and to reveal

pedagogical means of adolescent value development at a dance school.

Research hypothesis:

Adolescent value development at a hip-hop culture dance school is more successful if:

e the pedagogical process ensures possibilities of personality self-expression and
self-affirmation, awareness of individuality, creative approach and growth;

e adolescent activity process at a dance school is planned, organised and
implemented by ensuring mutual cooperation possibilities.

Research objectives:

4. To analyse pedagogical and art theories on adolescent value development and
peculiarities in hip-hop culture.

5. To analyse hip-hop culture dance as a means to implement pedagogical process at
a dance school.

6. To conduct an experiment on adolescent value acquisition at a hip-hop culture
dance school and to summarize results of the experiment.

Research base. Hip-hop culture dance school.
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Theoretical novelty of research.

For the first time in the history of Latvian pedagogical science hip-hop culture is
studied as a pedagogical means of adolescent value development within the
pedagogical process at a dance school.

The pedagogical conditions of adolescent value development at a hip-hop culture
dance school have been explored. Research results allow to predict development of
adolescent values and to improve cooperation possibilities at a hip-hop dance school.
Basic hip-hop dance and hip-hop culture terms were specified along with a
clarification of their meaning in Latvian.

Broadened understanding within dance pedagogy on hip-hop culture dance in
Latvia as a socially ethical and value-developing means of socializing and

cooperation among adolescents.

Practical significance of the study

Improved hip-hop dance methodology and possibilities of its use in formal
and non-formal education in Latvia.

The theoretical justification allows developing pedagogically justified learning
programmes for acquiring hip-hop culture dance.

The theoretical and methodological justification of the study is constituted by:
Value and value education theories, which reveal the meaning of normative and
cultural ideals, value as a role of activities, behaviour and attitudes (Dale, 1952;
Durkheim, Kolb, 1959; Rokeach, 1960; Landes, 1967; Epstein, 1977; Bilsky,
Schwartz, 1994);

Socialisiation and personality development theories, their role in the
process of personality value acquisition (Axelrod, 1984; Brandenburger,
Nalebuff, 1996; Johnson, Johnson, 1987, 2005);

Hip-hop culture theories, which are based on the social environment of hip-
hop values, the significance of hip-hop culture within an adolescent’s
personality development process (Mercadal — Sabbagh, Raton, 2007; Akom,
2009; Pulido, 2008; Shami, 2010; Forster, 1995; Hornsby, 2005; Dimitriadis,
2009).

Research methods:

5. Theoretical method — literature analysis.

6. Empirical data acquisition methods:
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6.1.

6.2.
6.3.

6.4.

6.5.

6.6.

Method of document analysis to explore the pedagogical aspects of planning,
organization and education of adolescent activities at a dance school. Analysis of the
normative documents of the dance school, dance school journal, event calendar and
personal cases of dance school pupils.

Longitudinal observation in line with the proposed criteria.

Surveying with the help of a self-developed questionnaire — to identify adolescent
values in the context of dance school activity (in line with hip-hop values and he
conceptual stances of Maslov, Rokeach and Schwartz and Bilsky).

Rokeach Value Survey, by Milton Rokeach, 1973 — based on the classical Rokeach
Value Survey, to determine the general (terminal, according to Rokeach) values and
specific (instrumental, according to Rokeach) values.

Sociometry (Moreno, 1946, 2004) — to test the social interaction aspects of
adolescent communicative, emotional and professional values.

Interviewing with the help of a self-developed partly structured interview template to
compare the values of communicative, emotional and professional field leaders at a

hip-hop dance school.

Mathematical statistical methods:

7.1.
7.2.

7.3.

Factor analysis for identifying adolescent values at a hip-hop dance school,

Kendall Rank Correlation Coefficient for determining the strength of the mutual link
between adolescent values (Kendall tau_b);

Spearman’s Rank Correlation Coefficient for exploring terminal and instrumental

value correlation of adolescents;

Quialitative research methods:

Content analysis for an in-depth exploration of values of communicative, emotional and

professional field leaders at a Hip-hop dance school.
Research base.
Hip-hop culture dance school.

Research stages:

First research stage (October 2008 — June 2009) — summarizing, comparing and

analyzing scientific literature and defining conditions of value development to create an

understanding of the researched issue and to propose a research hypothesis;

Second research stage (July 2009 — August 2010) — developing the methodological

research structure, based on the acquired notions of the conditions of pedagogical process

organization from the dance school document analysis, longitudinal observation.
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Third research stage (September 2010 — December 2010) — implementation of the 1st
stage of qualitative and quantitative research (interviews, surveys, sociometry), and (January
2011 — June 2011) — implementation of the 2nd stage of qualitative and quantitative research
(content analysis and statistical processing of primary data with mathematical methods of
statistics by using the SPSS 11.5 package).

Fourth research stage (September 2011 — December 2012) — data analysis, result
summary and formatting the doctoral thesis.

Volume and structure of doctoral dissertation. The doctoral dissertation
consists of two parts, a conclusion and a literature list. The text comprises 145 pages,
the bibliography lists 159 sources and there are 18 attachments comprising 22 pages.
In order to improve terminology of dance pedagogy in Latvia, attachment 18
constitutes a hip-hop culture glossary of basic terms.

Theses proposed for the defence
4. Given the importance of personal rather than the social significance in the initial

stages of adolescent value development, the process of hip-hop culture dance

acquisition based on the principle of cooperation becomes a meaningful tool for
acquiring adolescent values.

5. Adolescent value development in the process of hip-hop dance acquisition is
based on such important pedagogical conditions as age-group appropriate
democratic communication and cooperation between peers and a pedagogue, clear
and voluntarily adopted conditions of activity.

6. The values acquired in the pedagogical process of a hip-hop culture dance school
integrate with an adolescent’s personality and are used further for successful

inclusion into society.

Contents of the doctoral dissertation

The relevance and choice of the research topic is justified in the introduction part
along with its significance within contemporary dance pedagogy. The research object and
subject were defined, the aim and tasks were proposed, a hypothesis for the researched
problem was proposed, research stages were described and a theoretical base for the research
was given. Further provided: data acquisition methods, information on research novelty,

practical significance and work approbation.
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Part 1 “Value as a Pedagogical Category”, Chapter 1.1. “Notion of Value” is an
analysis of theoretical literature on the notion of value, including the historical aspect of this
term.

The research explores value and value education theories, which reveal value as an
ideal, and can be reached through purposeful activity towards the surrounding world (Dale,
1952; Durkheim, Kolb, 1959; Rokeach, 1960; Landes, 1967; Epstein, 1977; Bilsky,
Schwartz, 1994). This doctoral thesis explores the views prevailing in pedagogical science
and cultural theory dominated by the value of work and value of cooperation. Research on

value assumes moral, social, aesthetic, religious, and other values.

The empirical study is based on the Bilsky-Schwartz value theory, from which follow the

value, value orientation and value describing criteria correlations (see Image 1).

Self-expression (attitudes)

Self-affirmation ) )
tolerance, comprehension, wellbeing

independence, freedom, of society, nature protection,
curiosity, imnovation, life socialising, lovalty, helpfilness,
changes. experiences, enjoying honesty, forgiveness

life, entertainment

Safety

Achievements

Self-preservation

culture, religion,
mtegration, respect,
norms, self-disciplne,
hammany, social
stability, order, rmutual
uszefulness

Self-growth

social status, education,
prestige, authority, contral,
success, skills, ambition,
enjoving life, entertanmmert

Image 1. Correlation between value, value orientation and value-descriptive
criteria (W.Bilsky, S.H.Schwartz, 1994, 2008)
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Part 1, chapter 1.2 “Value in cultural education” is an analysis of pedagogical
literature on the role of values within the historical aspect of cultural education development.
This allows proposing a theoretical assumption on the interaction between an individual value
development process and cultural processes and changes in the educational environment. It is
not just the cultural environment that influences the individual, for this is a two-way
process. An individual can create and impact changes within this cultural
environment, thus facilitating mutual enrichment, for new knowledge, skills and
attitudes are acquired towards the self and others.

Acquisition of cultural values is facilitated by a cultural environment, which
includes phenomena of both material and non-material culture and social aspects and
these are meaningful for the individual, the social group and the society as the whole.

For someone inhabiting the contemporary -cultural environment, the
important values are openness towards the new, self-affirmation, individuality,
orientation towards personality autonomy, rationality, freedom, equality and
tolerance, respect for private property and democracy. Therefore these values in the
process of cultural education become the fundament of cultural education.

Part 1, chapter 1.3 “Value development during adolescence” analyses peculiarities
of value development and their role in the process of personality value acquisition (Axelrod,
1984; Brandenburger, Nalebuff, 1996; Johnson, Johnson, 1987, 2005).

The period of adolescence can be understood as a time when relationships develop and
opportunities emerge, for in this period a variety of knowledge and skills is acquired, as well
as independence, social affiliation and ties with others are established.

Cooperation with an adolescent becomes meaningful to value acquisition. An
adolescent finds atmosphere in a group particularly important, as well as a democratic
structure and tolerance towards others, satisfaction about the results achieved both within the
group and individually. An authoritarian style of cooperation is not suitable for this age group.
Pedagogues should act only as a cooperation partners to an adolescent. It is the horizontal
rather than the vertical hierarchy that is important. Within the cooperation approach the role
and impact of internal or informal group leaders also is meaningful.

Hip-hop culture can become a means of acquiring adolescent values, on the
condition that this process is based on knowledge about the development of an
adolescent as a personality within a certain social environment and an adolescent is
given a chance to acquire particular knowledge about this field of culture. In the

process of value development of importance to adolescents is a clear and close
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creative format, through which adolescents can experience self-affirmation, without
contradicting the norms of society.

It is the personal experience rather than forced results that is important to an

adolescent.
Chapter 1.4 of Par 1 “Hip-Hop Culture as a Pedagogical Value”, Sub-Chapter 1.4.1
“Essence and Components of Hip-Hop Culture” includes an analysis of the essential
components and basic values of hip-hop culture from the aspect of the pedagogical process.
Analysis of contemporary expressions of hip-hop culture takes into account both historical
facts of 17th and 18th century slave era in Africa and 20th century 50s and 60s struggle for
equality in society by the African Americans, which have influenced the development of hip-
hop culture.

Further development of hip-hop values derives from the initial socially
triggered protest against certain expressions of discrimination, which are based on the
philosophy of peace, love, unity and joy.

Upon analyzing the social conditions of hip-hop culture development, the
assumption was proposed that hip-hop culture with its forms of expression,
philosophy and role-models is becoming a factor that facilitates value development,
on the condition that it acquires an organized structure, such as in hip-hop culture
interest groups, dance school, vocal groups, etc.

It was found that dance is one of the five main components, through which the
essence of hip-hop culture is revealed, and this is explained by a total of mutually
linked components:

1. MC’ing [emceeing], rapping.

- Master of Ceremony, MC — a host who addresses the crowd or the public and is
considered to be not only the host of the event, but also the person who
expresses the views of hip-hop culture.

2. Disk Jockeying, DJ'ing, Turntable-ism.

- Disk Jockey, DJ — a person who takes care of the musical background of a hip-
hop event, sounds and its realization.

3. Graffiti (Writing, Aerosol Art) — drawing, aerosol art, wall paintings in an ubran

environment that carry the significance of personal-expression, communication and a

social message.
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4. Dancing, which initially included such styles as: breaking, up-rocking, popping, locking,

and later on also hip-hop dance and house dance as well as other styles, which express
values of hip-hop culture through movement.

Knowledge — the unifying element of hip-hop culture, which is integral to the above-
mentioned fields of activity. Hip-hop culture is based on concrete knowledge and hip-hop
philosophy, its forms of expression and allows integrating culture into the pedagogical

process.

Given that the research object is the activity at a hip-hop culture dance school, it was

found that hip-hop culture dance includes the following main dance styles:

breaking, breakin®, breakdance, b-boying — street dance style originally performed with
joyful music in the background (funk); it emerged at the end of 1960s in the South of
Bronx, USA; characteristic acrobatic and power movements, leg movements, individual
style and turning movements performed mostly by lying on the floor; after the
combination the dance usually freezes in a static pose;

up-rocking — a street dance style, which is usually performed by forming two lines
opposite each other; this style developed as an alternative to street fights; in a sense the
dancers in the opposite lines symbolically reveal the historical origins of this style, when
gangs would face each other in slums.

popping — a street dance style that emerged in 1960s and 1970s in Fresno, California,
USA; the dancing is based on techniques of quickly tensing and relaxing the muscles,
which create spastic breakthroughs; the title bears its name from Boogaloo Sam, who
would pronounce the sound “pop” while dancing and tensing his muscles, which would
mimic the sound of pop-corn popping in the microwave; the term “popping” is also used
as a unifying term for such related dance styles as robot, waving, king tut, mannequin,
scarecrow and about 40-50 other dance styles that developed in California;

locking — a street dance style, which was initially performed in the 1960s with funk music
in the background; the dance movements have characteristic closed and indicating
gestures with different peculiar hand and palm movements, which are combined with
relaxed hips and legs; the movements are usually exaggerated and of large volume;
hip-hop New York City Style (abrev. hip-hop NewStyle), most commonly known by its
short title hip-hop; this term was introduced by dancers from France to bring out New
York as the historical origin of hip-hop dance and to emphasize the investment the new

era has brought to the development of hip-hop style; hip-hop dance style emerged in
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1970s and 1980s from leg movements used in breaking, which were performed in a top
rock form — it is @ mix of several street dance styles; usually performed while standing on
the floor, using body plasticity, its fixation, swinging, leg and arm movements, individual
style, and other techniques;

e house dance — a dance characterized by a mix of styles, based on joining upper and lower
body and leg movements in one dance style; historically this style was performed together
with the emergence of house music, as initially it was not played at official clubs, but only
in private parties, hotels, garages and larger flats; its initial title was jack dance, which
comes from the movement of relaxing upper body.

The above-mentioned are only the main dance styles, while there are around
100 different dance styles in total. Titles of various movements and elements vary to
an even broader extent.

Hip-hop culture dance is recognised as a cultural value. Along with other hip-
hop culture components it has been included into the International Declaration of
Peace that was submitted to UNESCO in 2001 with the aim to use the international
hip-hop culture for promoting peace, wellbeing and cooperation between countries.

The International Hip-Hop Declaration of Peace lists 18 principles, which help
justify hip-hop as a culture, by showing the significance of hip-hop culture to the
global cooperation between countries and individual growth.

Due to its philosophy hip-hop culture is available all over the world, which
makes it a globally meaningful culture. Hip-hop culture is a universally applicable
culture, which, by acknowledging the achievements of previous generations,
simultaneously focuses on the future and the creation of new values. Hip-hop culture
is characterized by both certain cultural values — freedom, unity, peace, love and by
artefacts — cultural expressions through clothing, accessories, appearance, and other
material aspects of culture. Hip-hop culture is a global, international, universally
applicable multiculture with universally meaningful values, which focus on creation
and use of new values. Hip-hop culture is viable in a changing environment, for it is
able to adapt to local cultures, without repressing them and by disengaging them,
which fully corresponds to the requirements of contemporary multiculturalism.
Knowledge about the self and the world in the process of hip-hop culture acquisition

triggers human integration into a knowledge-based society.
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Part 1, Chapter 1.4, sub-chapter 1.4.2 “Hip-hop culture dance as a means of
adolescent value development™ includes an analysis of hip-hop culture dance, for it concerns
both movement and music and is able to engage a larger amount of people.

Hip-hop dance also foresees the use of such values as cooperation, creativity and
self-discipline. Hip-hop dance helps lessen racial or personal identity contradictions,
helps understand history and politics, and conjoin cultural, educational and musical
values in a single whole. Hip-hop dance is a good means for expressing ethical and
political values thus contributing to justice and democracy. (Gilroy, 2000).

Acquisition of hip-hop culture values through dancing allows realising
individual freedom and simultaneously getting to know other dance participants. Hip-
hop culture value acquisition may even change inadequate or faulty notions, for the
process of hip-hop dance acquisition may also include interviews, discussions,
performances, debates with hip-hop culture leaders on issues relevant not only to hip-
hop culture but also to the society in general (Akom, 2009).

Nowadays hip-hop dance is used to free oneself from the tension, stress and
aggression that has stored itself in the everyday life. It is an expression of the inner
potential of personality — motives, values and worldviews. Through the dance process
adolescents obtain answers to meaningful questions, which help solve urgent
problems. Restless spirits, contradictions, changing moods of adolescents turn into an
artistic image through dance. The primary energy is transformed into an accepted
expression and becomes a lifestyle.

If an adolescent behaves inadequately in a dance lesson, it means he or she is
getting rid of excessive energy and captures positive energy. This can evolve into a
harmonious dance, where movements are controlled and coordinated and an
adolescent is aware of the body, oneself and emotions, develops a value system,
which is the most significant task of the pedagogical process.

Cooperation in hip-hop culture dance is a very widespread learning form and
significantly develops value understanding, for dancers are mutually connected and
often largely depend on each other. In learning a dance, cooperation, mutual help,
adjustment, consideration and trust are linked to adolescent value development.

Mutual dependence gives dance pedagogue a chance to create or to apply a
pedagogical process, which is applicable to the most diverse pedagogical situations
and refers to a broad spectre of problem solving.

By using the pedagogical possibilities of hip-hop in adolescent dance groups,

46



socialisation takes place and there is less of a need to look for an identity outside this
group.

A hip-hop dance group is socially favourably disposed, in which cooperation
Is based on equality and honesty.

Individual and social aspects can reinforce one another, for a broader spectre
of information is available within a group than it is individually (Salomon, Perkins,
1998).

Within hip-hop dance acquisition it is important to take into account that this
process takes place through activity. A dancer improvises or imitates something by
using own experience. His or her knowledge and creativity develops and he or she
learns to cooperate and mutual learning takes place by dancing together (stowm,
1997; Mercadal — Sabbagh, Raton, 2007).

The process of hip-hop dance acquisition is dynamic, and a pedagogue’s
personality and experience plays an important role in this. A pedagogue takes up the
task to help an adolescent acquire a worldview and particular knowledge and skills in
order to identify own values and place within the social environment (Norton, 2008).
Part 2 “Adolescent value development in a hip-hop culture dance school”,
chapter 2.1 “Empirical research, general description and assessment criteria”
describes the stages of empirical research, conducted measurements, research
activities and methods for data analysis. The defined adolescent value development
criteria and indicators are described along with parameters of detecting the levels of
adolescent value development dynamics at a hip-hop culture dance school within a
certain period of time.

The preparation stage contains precise operationalisation of notions, based on
theory and analysis of analogous research experience, as well as a development of an
experiment scheme.

In the stage of methodology selection and development a value survey is
chosen and translated from its original language.

Participants are selected at a hip-hop culture dance school to obtain a
representative selection, which would reflect averages of population by using the
random sampling method. The experimental or pilot study is conducted with an aim
to test the developed value survey and interview and to explore the value

understanding among adolescents.
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Afterwards the methodology is corrected by using the experience of the pilot study,
unclear formulations are altered, and assessment criteria and levels are produced.

The initial measurement of the experimental study allows improving the cooperation
model at a hip-hop culture dance school. Afterwards the activity model of a hip-hop culture
dance school is experimentally tested and results are summarized.

The experiment was conducted at a hip-hop dance school.

By using the random sampling method 21 pupils of the hip-hop dance school
were selected. Respondents were selected according to these criteria: gender, age,
duration of activity at the dance school.

8 boys and 13 girls were selected for this research. The studied group predominantly
consisted of adolescents with the median age of 13-15. They constituted 62% of the sample.
Whereas the early adolescent age group — 11-13 years old — accounted for 38% of the total. It
can be concluded that both early and median adolescence age pupils were represented. The
gender and age representation of respondents was relatively equal. In order to define
development of adolescent values at a hip-hop dance school in a valid and reliable way, a
precondition for including pupils in a research group was their activity at the hip-hop dance
school for no less than a year.

In order to understand the basic conditions of organizing the pedagogical process at a
dance school and whether the principle of facilitating cooperation is promoted as a priority,
the method of document content analysis was applied. As part of this method the information
available at the dance school was reviewed — school magazines, event calendar and case
studies of pupils (with parental consent) and information about the participants of the hip-hop
culture dance school was obtained. The information obtained throughout observation allows
drawing conclusions about the understanding and values of hip-hop culture dance school
participants.

A survey was developed for determining values of dance school pupils in line with the
Bilsky-Schwartz universal value concept (see Image 1). By using the adolescent value
findings obtained in the pilot study, the survey questionnaire included 30 statements, which
were further divided into value blocks, revealing the value orientation of adolescents:

e self-actualization, creativity, individuality;
e self-expression, tolerance, benevolence;
e social values — friendliness, loyalty, unity, cooperation;

e inquisitiveness, growth, competence, achievements;
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e authorities, social status;

e self-preservation, traditional values, order, self-discipline, observation of rules;

e organisation of the dance process, physical environment.

A survey questionnaire was used to measure the value expressions of adolescents

on the activity of a hip-hop culture dance school, which revealed various life values.

In line with the value theories, four basic criteria were proposed to assess these

values along with corresponding indicators (see Table 1).

Table 1

Criteria and indicators of adolescent value development assessment

value acquisition

o . level
criteria indicators i
low level average level high level
does not sometimes is able to
self- express or expresses him- or | independently
self-actualization | determination, | rarely herself, but find and
individuality, expresses mainly in expresses him- or
creativity him- or common herself under any
herself situations circumstances
i socializin Is not in Is only in touch f:r;}rilr){wunicates
self-expression 9 touch with | with separate . )
communication with any kind of
others people
people
poorl_y acquires new continuously is
acquires knowledge and 4
knowledge, . . able to acquire
. new skills by being
skills new knowledge
knowledge | dependent on .
: and skills
self-growth and skills others
does not .
sometimes .
accept what accepts what accepts things
attitudes differs from CCEp different from the
differs from the .
the authorit authority
authority y
has
e accepts rules and
difficulty ;
sense of order . accepts rules is able to evaluate
accepting
them
rules
self-preservation is unable to is able to express is able to
express an critically assess
- what he or she :
i opinion . and offer ideas
conformism likes about the .
about the for changing the

surrounding
environment

surrounding
environment

surrounding
environment
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Value indicators are determined based on the intensity level of their expression:

4. low level;

5. average level,

6. high level.

Each value expression in the survey questionnaire was assessed by adolescents to
its level of importance. After that a mathematical data processing method (SPSS data
analysis) was used to determine the average group average for each value expression
quantified between 0.001 and 0.999. If the result is closer to umber “1”°, then the
value of this expression is the most characteristic for the particular adolescent age
group.

To determine the level of intensity of value indicators, the following limits are
defined:

4. low level for results between 0.001 and 0.333;

5. average level for results between 0.334 and 0.666;

6. high level for results between 0.667 and 0.999.

Rokeach value survey was used in two parts to measure general and specific
values of adolescents, each of the parts containing 18 questions. Adolescents range
values according to their value understanding. This survey is rather informative,
because younger adolescents have difficulty understanding the essence of various
value notions. The obtained data was used for an in-depth interview with the leaders
identified through sociometry, in order to detect adolescent values and to compare the
obtained results through the Rokeach value survey and to analyse result credibility.

In the course of the study a sociometric research of hip-hop dance group adolescents
was conducted (in line with the Moreno method) aimed at detecting informal group leaders,
who would provide an ‘expert’ opinion on improving dance school activity model and at
defining adolescent values through an in-depth, structured interview. The interview
consisted of five questions, which were proposed in line with the research aim.

The methodology correction stage also contains assessment of potential threats for
research validity and credibility.

After correcting the research methodology, developing the final version of
survey questionnaire and interview, an experimental study measurement was
performed on the initial understanding of adolescents about values of a hip-hop
culture dance school activity. The hip-hop culture dance school activity model was

improved and a repeated measurement was performed.
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Part 1, Chapter 2.2 “Adolescent understanding of values at a hip-hop culture
dance school” is an empirical study on adolescent value development and understanding at a
hip-hop culture dance school.

To assess the ways in which the adolescent activity process is being planned,
organised, structured an implemented at a dance school and to ensure mutual
cooperation possibilities, a survey questionnaire is designed in line with the Bilsky-
Schwarz universal value conception (see Image 1), hip-hop culture values and the
value expressions obtained through the pilot study. It contains value expressions of
adolescents about life values in line with the activity at a hip-hop culture dance
school. Correlation between value criteria, their indicators and adolescent values

expressed through survey questionnaire statements are depicted in Image 2.
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Image 2. Adolescent value correlations
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To determine the adolescent value development at a hip-hop culture dance school, it
was necessary to measure the initial value comprehension of adolescents and after a certain
period of time to repeatedly measure adolescent value comprehension by using the same
methodology.

Initial survey data analysis was conducted with an aim to identify the initial value
comprehension of hip-hop culture dance school adolescents.

The data obtained through the survey was processed by using factor analysis, which
allows to not only find factors, which are at the basis of links between several variables, but
also gives an opportunity to assess the safety of these links between the factors and the
observed traits.

By summarizing the analysed initial results of adolescent value expressions,
we may conclude that relatively high indicators belong to expressions that are linked
with dressing in clothes acceptable to oneself, active participation in outings, an
opportunity to be creative, to come up with movements and express oneself through
dance, thus also having self-affirmation by highlighting own identity and securing
own social status among peers, as well as emphasizing own self-determination in the
eyes of parents. In spite of the confrontation surrounding the dressing questions,
parents and family are relatively highly assessed values in the adolescent value
survey.

Knowledge about dance, grades at school, use of technologies, personal
comfort, dance school environment and expressions of creativity through
improvisation have relatively low indicators.

The creativity expression seems to entail a contradiction. Its exists in such
extreme statements as inventing movements, which is assessed highly with an 0.834,
and corresponds to the highest — 3rd level, as well as improvising, which is assessed
relatively low with an 0,457 and corresponds to the average 2nd level. This is linked
to the difficulties caused by the study subject “dance improvisation” in the process of
hip-hop dance acquisition. Given that improvisation skills among respondents are
expressed only in certain situations, it has lowered the creativity expression
assessment in general.

The relatively low indicators of knowledge about dance are justified, as at the

initial stage of the learning programme these are objectively lower.
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Among imperfections of a dance school there is disorder in the physical
environment, varying grades of pedagogue professionalism, as well as intensity of the
learning process.

Diversity in the use of learning methods and content acquisition for
stimulating motivation can be mentioned as a few aspects subject to improvement.

In addition, work organisation, adolescent socialization, communication and
iImprovement possibilities in the field of dance are listed among aspects to be
improved.

Research results allow concluding that acquisition of hip-hop culture and
generally accepted values can be integrated into the process of hip-hop dance
acquisition.

In order to assess adolescent value development, it was necessary to conduct
repeated measurements and to analyse adolescent value acquisition after a certain
period of time.

For detecting adolescent values, for improving the hip-hop culture dance
school activity model and detecting the significance of cooperation, leaders were
defined and interviewed with the help of a structured interview. Research hypothesis
was tested by conducting a sociometric study on hip-hop dance group cooperation
aspects.

Adolescent values revealed through the qualitative study confirm the results
obtained in the survey, which reveal the significance of cooperation in the
pedagogical process and the role of a supportive environment of pedagogues and the
family to value development among adolescents, triggering creativity, self-
expression, respect towards the self and others.

Part 2, chapter 2.3 “Development model of adolescent values at a hip-hop
culture dance school” reflects the organizational structure of an educational institution, the
course of learning, planning and realization of the pedagogical process. In order to develop
values among adolescents, to teach them to be better, independent, to study harder and to have
a more humane attitude towards each other in communication, it is important to understand
one’s own pedagogical responsibility and the powerful role-model that own personality
provides.

Taking into account the analysis of data obtained in the initial study, we may conclude

that changes can be introduced to a dance school activity, which could qualitatively improve
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the learning process, including learning contents, learning methods, as well as improve the
organisational process to facilitate adolescent value development.

In order to improve the hip-hop culture dance school activity model, principles of
dance school activity were specified. A hip-hop culture dance school model was
developed based on theories on adolescent development in the context of value
education (Bilsky, Schwartz, 1994; Eriksona, Johnson, Johnson, 1987, 2005,
Rokeach, 1960) and contents and methodology of hip-hop dance as a hip-hop culture
component (Mercadal — Sabbagh, Raton, 2007; Akom, 2009; Pulido, 2008; Shami,
2010; Hornsby, 2005; Dimitriadis, 2009).

The following principles are considered to be the most important:

e principle of purposefulness, creativity, democracy;

e principle of pedagogue, pupil and parent cooperation;

e principle of inclusion, tolerance and integration;

e principle of content and methodology succession;

e principle of self-assessment and assessment unity.

The aim of a hip-hop culture dance school is to facilitate personality development
through the process of dance acquisition. Hip-hop culture dance acquisition process
iIs a means of adolescent value acquisition, life value orientation, mutual
communication, which is based on cooperation principles, as well as an acquisition of
new knowledge, skills and values.

A previously conducted study revealed that initially the aim of adolescents was to
find like-minded peers, to have a good time, to learn the newest dance styles, to
experience self-affirmation, by using the acquired knowledge and skills. Therefore by
implementing pedagogical processes at a dance school it is important to propose an
aim, which would optimally ensure value orientation and personality development of
each adolescent.

In line with the results of the previously conducted study, of importance for the
realisation of the said goal are contents and methods implemented as part of a hip-
hop culture dance school programme, which emerge through mutual cooperation.
Pedagogues and pupils mutually agree on a form of dance acquisition, which keeps
adolescents better motivated, allows their self-expression and self-affirmation and
facilitates self-growth. However it means that creation of such contents should be

based on very precise work organisation, an environment suitable for work and
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pedagogue as an authority. Therefore, given the initial research results, an adolescent
value acquisition model at a hip-hop culture dance school has been developed (see

Image 4).

Activity principles of a hip-hop culture dance school:
purposefulness, creativity, democracy;
cooperation between pedagogues, pupils and

—> parents;
principle of inclusion, tolerance, integration;
unity between self-assessment and assessment

I

Aim of a hip-hop culture dance school:
facilitate personality development;
help acquire dance skills

A

v

implementation of the pedagogical process through
cooperation

content A methods

l

results — value development:

self-affirmation, self-expression, self-growth,
knowledge, creativity, individuality, socialization

Image 4. Adolescent value development model at a hip-hop culture dance school

The adolescent value development model is active at a hip-hop culture dance
school. The dance school is a state accredited professional educational institution,
which implements the professional education programme in dance “Hip-hop Culture
Dance Styles” as well as children and youth interest education programmes.

Of importance to the implementation of the pedagogical process at the hip-hop
culture dance school are such aspects as organisational contents of the pedagogical
process and mutual cooperation within the pedagogical process (Axelrod, 1984;
Brandenburger, Nalebuff, 1996; Geidzs, Berliners, 1999; Johnson, Johnson, 1987,
2005).

Bearing in mind the need of adolescents to feel like adults, they should be

treated as adults instead of reminding them that they are children. Given that self-
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affirmation among adolescents often may be expressed in the form of a protest — of
not doing something, then in order to avoid it, a chance must be given to express the
protest through discussion. Opinions of pupils must be heard and considered in their
presence.

Even the smallest achievements should be highlighted, thus increasing self-
esteem and self-affirmation possibilities among adolescents, therefore facilitating
motivation for further activity and development.

Pedagogues must stay in touch with the adolescents and initiate further
discussion of any topic. One should “keep a finger on the pulse”, i.e. to be aware of
the group’s moods and attitudes towards issues, problems, phenomena, innovation,
the learning programme and work organisation. The newest information should be
provided to the adolescents, describing what is happening, where and when it is
happening. Lack of information is a cause of conflicts and misunderstandings.
Popular statements among adolescents are: “Nobody told us anything about it...”,
“How could I have known this?”, “No-one told me”, etc.

The hip-hop culture dance school model forms basis for adolescent value
development.

Part 2, chapter 2.4 “Experimental testing of the adolescent value development
model within the pedagogical process of a dance school and its results” shows how the
previously described hip-hop culture dance school model triggers adolescent value
development. After a certain period of time a repeated measurement was performed.

Value expressions of adolescents were measured on the activity of the hip-hop
culture dance school, which reveal various life values. A survey questionnaire was
used to assess these values, including the same assessment criteria and indicators.

Comparison of adolescent value development indicator results before and after
the experiment showed the development dynamics for the following four aspects
among all of the adolescents; self-affirmation, self-expression, self-growth and self-
preservation.

The criterion self-affirmation showed an increase in the indicators creativity and
individuality, whereas the indicator self-determination showed a decrease, for the
high significance of clothing among adolescents has decreased, along with the desire
to win, while the value participation has increased.

In the second measurement the self-expression value indicators have generally

increased from the second to the third level. The smallest dynamic is for the high
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values of outings and other informal events, which can be explained by the initially
high indicators of this value. Informal communication is important for adolescents in
value development. This takes place through dance outings, different extracurricular
events and by arriving earlier to the lesson to meet the peers and to “do something”.
Growth of the value socializing from second to the third level is characteristic of the
meaning and reality of the adolescent statement “/ would much rather dance than get
involved in fights”. This testifies of the choice of adolescents in favour of socially
acceptable rather than destructive activities. Possibly the heavy physical activities
and the many events leave adolescents having no time for troublemaking.

Self-growth indicators knowledge, skills and attitudes have all increased, which

testifies of a positive dynamic of adolescent value development. Self-growth value
indicators knowledge and skills as a value at adolescence are dominant in the fields of
interest to the adolescent. Results show that firstly adolescent cognition is activated if
the stimulus contains new information about dance and only then in relation to
mandatory subjects at school. However what is positive is that cognition is orientated
towards both the mandatory and the informal fields, which rejects parental concern
that excessive engaging with the values of hip-hop culture might derive or deform
adolescent interests or make them one-sided, for adolescents themselves have
indicated that their “grades at school have more likely improved”.
“Skills” as a value in the view of hip-hop dance school pupils firstly are based on the
development of own competence, helping others acquire the art of dance. Therefore
adolescent growth as a value has a social foundation, which is an important
indication for pedagogues on how to organise studies, as well as affirms the
hypothetic assumption on the link between value development and organisation of
the pedagogical process, by observing the cooperation principle. Only thereafter
follow the meaning of various experiences (various coaches) in growth and the desire
to dance increasingly better — thus a judgement influenced by subjective and
objective assessments.

The repeated measurement revealed that the value indicator “attitudes”
characterizes the ongoing and steady significance of primary family in the life of
adolescents, followed right after by the authority of a coach. This corresponds to the
theories about how relationships in a family and parental influence express

themselves in the most diverse adolescent activities and spheres of notions, with
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values being no exception to this. Attitude towards the family can only gradually be
substituted by another authority of social formation.

The self-preservation indicator order has slightly decreased, which shows a
negative dynamic, yet an objective reflection of the situation. Adolescent desire for
order gives basis for a safe and stable existence, upon which adolescents can
experiment and develop their identity. There is a justified decrease in the values
order and self-discipline in the activity of a dance school model, which is surprising.
This can be explained by the fact that upon first joining the activities of the dance
school, everything is new and the atmosphere in the group of young dancers is
usually formal and rules are observed in a manner characteristic to adolescents.
However in the second and third study year, when the relationships between pupils,
as well as pupil and pedagogue relationships have become more informal, there is a
tendency to test the limits and to violate the rules more often. This explains the
decrease of the value order. The tolerance aspect has however increased significantly
along with the desire to accept what is different. The minds of adolescents are open
and not bound by stereotypes and prejudice. The sense of justice among adolescents
manifests in a way that adolescents feel being taken into account. They accept not
just the external regulations of a hip-hop dance school as a value, but also accept
these rules as an inner norm. This fully corresponds to the aim of adolescent
upbringing.

The research data assessment allows concluding that adolescent values develop
both in relations with the group of peers, and through relationships with parents and
teachers. Adolescents continue to rely on the emotional support and advice of
authorities, as well as to accept the offered cultural values of its socium, which allow
them to be themselves, to freely develop their identity and to receive a positive social
assessment, on the condition that the choices are free and it is based on mutual
agreement.

This allows stating that the hypothesis assumption that a pedagogical process
based on mutual cooperation is important at a hip-hop dance school, has been
confirmed.

By summarizing the adolescent value development research at a hip-hop dance

school, we may conclude that:
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e hip-hop culture values have found a place in the adolescent value structure,
along with universal values and those specifically characteristic to
adolescence;

e the period of adolescence is described by a search for life meaning and basic
life values, however the studied group is characterised by a comprehension of
ideal values, which allows assigning tools for achieving these ideals;

e adolescent values have not fully formed yet, thus creating a possibility to
further develop values through an accordingly organised pedagogical
process.

Conclusion

The study encompasses both theoretical and practical exploration of
adolescent value development with an aim to study dance as a component of hip-hop
culture and to reveal pedagogical means of adolescent value development at a hip-
hop culture dance school.

Work contents are orientated towards researching the development of values
within a pedagogical process. These are values traditional to hip-hop culture —
individuality, unity, peace and love, and universal values relevant to all humans such
as creativity, self-expression, as well as values particularly meaningful in the period
of adolescence, such as peers and personal autonomy.

Adolescent values develop better, if the pedagogical process is organised by
facilitating cooperation, which is expressed as direct ties between hip-hop dance
school pupils, engaging in activities together, helping each other in the learning
process, dancing together with a partner and choreographing parts of group dances.
Conditions of cooperation are such that adolescents should have the possibility to
help each other in the learning process, thus contributing to individual growth.

The pedagogical process at a hip-hop culture dance school facilitates
adolescent value development, for it is planned, organised and implemented by
ensuring possibilities for mutual cooperation, emphasizing individual peculiarities of
adolescents, as well as those of their age group, accepting the importance of informal
ties and leaders within adolescent dance group processes.

Through the help of their peers, adolescents may develop a deeper
understanding of the social usefulness, for adolescent values are more directed at own
personality or the near environment instead of the society in general. Pedagogical

impact takes up a special role in adolescent value comprehension, especially because
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the revealed values also testify of a hypocritical interiorisation of the society

wellbeing standards. Adolescent finds important the values that pedagogues show as

their role models.

In order to avoid adolescent maturity and biological stimuli interacting with
and confronting social roles, expectations and needs and not to lead to a long-drawn
crisis or a steady opposition to society, pedagogical mastery and the ability to listen,
to explain and to persuade about the choice of techniques is important. This concerns
not only the solution of specific tasks linked to dancing, but also the solution of
contradictory value situations.

The pedagogical process at a hip-hop culture dance school facilitates
adolescent value development, for the opportunity for individual expression is
ensured among like-minded. Although the value of peers is important, group and
self-image may be even more important than such aspects of individuality as
defending own views and creativity. However the value of authorities — family,
school and coaches — are equally crucial for adolescents, for it gives adolescents the
necessary sense of safety and order.

Hip-hop dance is a pedagogical means for adolescent value development, as:

e it contains values and artefacts meaningful for adolescents, which help develop
their identity, the skill to understand society’s requirements towards them and to
observe these in mutual communication with other members of society;

e hip-hop dance helps lessen the tension between representatives of different
nationalities, for contradictions are solved through artistic expressions instead of
through aggression;

e hip-hop culture dance, by using Kkinaesthetic means, gives adolescents an
opportunity to overcome linguistic barriers, to integrate into a particular cultural
space and to preserve personal identity.

The doctoral dissertation has explored alternative paths to adolescent value
development at a hip-hop culture dance school, which is an important innovation, for
it helps integrate the tasks of an informal and formal education system — to be aware
of the ability of civic society to generate ideas on helping adolescents develop into
ethical, physically, socially and emotionally harmonious personalities and to ensure
means for achieving this goal.

The period of adolescence is generally described by the question of life

meaning and basic life value search, yet within the studied group a realistic
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understanding of ideal values is present, and this allows applying means of achieving

these ideals. Adolescent values have not fully formed yet, thus giving an opportunity

for values to further develop in an accordingly organised pedagogical process.

The doctoral dissertation has looked at only one part of adolescent value
development. There is potential for further research and the obtained results can be
applied in dance school activity, paying larger attention to the aspect of pedagogue
and pupil value system interaction. This will deepen the understanding on the
question of adolescent value development and will help create a more purposeful
pedagogical process at dance schools.

Research Result Approbation

Original publications in international, anonymously reviewed scientific editions (5)

1. Veizans, E. (2013). Dazadi hip-hop kultiras aspekti. [Various Aspects of Hip-Hop
Culture] RPIVA 8. Jauno zindtnieku konference [RTTEMA 8" Young Scientist
Conference]. Compilation of articles. Riga: RTTEMA, 125-130 p. ISBN 978-9934-503-
12-2

6. Veizans, E. (2013). Hip-Hop Dance as a Developer of Adolescent Values within the
Aspect of the UNESCO hip-hop declaration of peace. International Scientific Methodical
Conference Dance Education Tendencies and Perspectives. Riga: RTTEMA, Vilnius:
Vilnius University. Riga: RPIVA, Vilnius: Vilnius University, 58-61 p. ISSN 2255-7768

2. Veizans, E., Anspoka, Z. (2012). Hip-hop Dance as a Means of Socialization and Some
Aspect of Teacher’s Professional Competence Development. Continuous X International
Scientific Conference Teacher training in the XXI century: changes and perspectives.
Sauliai: Sauliu University. p.150.-154. ISBN 978-609-430-176-6

3. Veizans, E., Anspoka, Z. (2012). Hip-Hop Dance as a Means of Upbringing Adolescents:
several aspects of teacher professionalism. ATEE Spring University 2012 Conference 20
Years for Sustainable Development: learning from each other”. Klaipeda: Klaipeda
University. p.249.- 252. ISBN 9789-9848-25519

4. Vleizans, E. (2010). Hip-Hop Dance as a Creative Means of Self-Expression. 26" World
Congress on Dance Research “Rapprochement of Cultures”. Riga: RPIVA, 3640 p.
ISBN 978-9934-8060-7-0

61



Research results presented in scientific conferences (8)

1.

RPIVA VIII Jauno zinatnieku konference [RTTEMA Young Scientist Conference].
Repot: Dazadi hip-hop kultiras aspekti [Various Aspects of Hip-Hop Culture] RTTEMA,
Riga, 06.12.2012.

Continuous X International Scientific Conference Teacher Training in the XXI Century:
changes and perspectives. Report: Hip-Hop Dance as a Means of Socialization and Some
Aspects of Teacher’s Professional Competence Development” Siauliai University,
Lithuania, Siauliai, 23.11.2012.

International Scientific Methodical Conference Dance Education Tendencies and
Perspectives. Report: Hip-Hop Dance as a Developer of Adolescent Values Within the
Aspect of the UNESCO Hip-Hop Declaration of Peace. Lithuanian University of
Educational Sciences and Riga Teacher Training and Educational Management Academy,
Lithuania, Vilnius, 12.10.2012.

ATEE Spring University 2012 Conference 20 Years for Sustainable Development:
learning from each other, Report: Hip-Hop Dance as a Means of Upbringing
Adolescents: several aspects of teacher professionalism. Klaipeda University, Lithuania,
Klaipeda, 03.-05.05.2012.

XXVI1 World Congress on Dance Research Rapprochement of Cultures. Report: Hip-Hop
Dance as a Creative Means of Self-Expression”. RPIVA, Riga, 12.-16.07.2010.

RPIVA 5.Starptautiskaja zinatniska konference Teorija praksei miisdienu sabiedribas
izglittha [RTTEMA 5™ International Scientific Conference Theory for Practice in the
Educatin of Contemporary Society]. Report: Personibas attistibu sekméjosie apstakli hip-
hop kultura [Circumstances Facilitating Personality Development within Hip-Hop
Culture]. RPIVA, Riga, 25.-27.03.2010.

7th International Scientific Conference. ,,Teachers’ Training in the 21st Century: Changes
and Perspectives”. Report: ,,Technologies of education in dancing studies”. Siauliai
University, Lithuania, Siauliai, 21.11.2008.

RPIVA 13.starptautiska kreativitates konference Kreatologija ka kreativitates kompleksa
izpete [RTTEMA 13" International Creativity Conference Creatology as a Complex Study
of Creativity]. Report: Radosums hip-hop dejas improvizacijas procesa [Creativity within

the Hip-Hop Dance Improvisation Process]. Riga, 07.-08.11.2008.

62



Research results validated by conducting master classes and seminars (6)

1.

Master classes for secondary school students organized by the State Education Centre
Contemporary Fashion Dance, leader, 15.12.2012

Master class History of Hip-Hop Culture as part of the dance pedagogue professional
improvement course organized by the Contemporary Dance Association of Latvia Newest
Tendencies, Styles and Techniques of Contemporary Dance. Effective Methodology of
Group Leading, 04.12.2011.

Master class Basics of Hip-Hop Dance organized by the Contemporary Dance Association
of Latvia Newest Tendencies, Styles and Techniques of Contemporary Dance. Effective
Methodology of Group Leading, 06.11.2011.

Leader of the master class Pedagogical Aspects of Training Development for Various Age
Groups of Contemporary Dance Groups organized as part of the State Education Centre
professional improvement programme for pedagogues Trends in Contemporary Dance
Interest Education Programme Development. 02.11.2011.

Leader of seminar Hip-Hop Culture Dance as a Pedagogical Value for Facilitating the
Development of Personality organized as part of the dance pedagogue professional
improvement course Extracts from a Manual of Dance Teachers 15.05.2011.

Leader of the seminar cycle Improvisation Methodology in Hip-Hop Dance Technique
Acquisition, Kaliningrad Dance Federation “Svoi stilj”, Russian Federation, Kaliningrad.
07.-14.08.2010.g.

Gratitude

I would like to express my gratitude to:

my supervisor, RTTEMA professor Dr. paed. Zenta Anspoka,
RTTEMA professor Dr. paed. Rita Spalva for givving inspiration for scientific activity,
RTTEMA professor Dr. habil. paed. Ausma Spona for her optimism and continuous

motivation,
all professors of the RTTEMA doctoral study programme Pedagogy, course mates and
colleagues, the participants of the experiment engaged in the study — pupils of the
professional study programme Hip-Hop Culture Dance Styles for their support and
inspiration, consultations, suggestions and cooperation in the development of this doctoral
dissertation.

63



