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Promocijas darba visparigs raksturojums

Dialogs misdienu demokratiskas pasaules un katra cilvéka izaugsmes skatijjuma
nodrosina iesp&ju izzinat patiesibu, nodroSina iesp&ju iepazit atSkirigus viedoklus, vienoties
par konkrétiem jautajumiem un aktivizét paskontroli un personibas paspilnveidi. Tolerance un
savstarpgja sapratne, dazadu cilvéku kultiiru pastavesana svariga ne tikai globalos procesos,
bet arT ikdienas komunikacija. Augsts savstarp€jas sapratnes Itmenis dod plaSas iesp&jas
veidot pozitivas attiecibas starp cilvékiem, veidot dialogu ari tadas situacijas, kuras pastav
dazadi uzskati, ievérojot runas kultiiras normas un runas etiketi.

Lai nodrosinatu demokratisku un humanu veértibu pastavésanu, maciba par dialoga
nepiecieSamibu miisdienu pasaulé ir svariga ne tikai no filozofiska un &tiska, bet ar1 no
starptautiska, politiska un kultiiras viedokla (Kile, Kiilis, 1998).

Dialoga pamata ir valoda, un ta ir lidzeklis cilvéka domasanai, paSizteiksmei,
saskarsmei, socialo attiecibu veidoSanai, pasaules uztveres atspogulojumiem, kultiras
atklasmei un tas attistibai. Valoda ir cieSi saistita ar kultiru, ta izaug no kulturas, attistas taja
un izsaka to. Valoda, biidama kultiiras forma, pakapeniski ievada cilvéku savas tautas kulttra,
veido vina pasaules skatijumu un izpratni par citu tautu kulttru.

Ipasa nozime valodas un runas attistiba ir pirmsskolas posmam, un $aja vecuma
galvenokart tas ir dialogs, kura attistas ne tikai bérna runa, bet arl prasme veidot starppersonu
attiecibas, kas ir verstas uz izzinu un paSizzinu. Dialogs ir dzimtas valodas apguves skola un
bérna socializacijas skola. Dialogs ir ne tikai runas forma, bet arT cilvéku daudzveidigas
uzvedibas izpausmes veids. Dialogs ir cilvéku tieSa komunikacija, ta ir viena no saistitas
runas formam, kura atSkiriba no monologa notiek repliku, izteikumu mijiedarbiba starp
diviem vai vairakiem cilvékiem (Vigotskis, 2002). Dialogs rada didaktiski komunikativu vidi,
nodroSinot subjektivi jeédzienisku saskarsmi, personibas refleksiju un paSrealizaciju. Dialoga
tiek nodota informacija ne tikai par sarunas priekSmetu, bet ari par sarunas partneriem, par
vinu izjitam un uzvedibu. Sarunas partnera uztvere reize ir ari vina valodas un runas uztvere
un sapratne, jo dialoga dalibnieki ir reala notikuma partneri. Dialogiskas situacijas centra ir
personiba sava neparastuma un unikalitate.

lesaistiSanas dialoga ir nosacijums bérna pilnvertigai attistibai un vina aktivitatei,
sazinoties ar apkartjiem cilvékiem. 21.gadsimta cilvéks jau bérniba kliist par to dinamisko
procesu dalibnieku, kas norit misdienu sabiedriba. No vienas puses, notikumu dinamika
pasaulé sniedz bérnam jaunas iespgjas, bet, no otras puses, izsauc bérna vél lielaku trauslumu

un neaizsargatibu, ja vin$ tam nav gatavs. Misdienas pieaug prasibas pret pirmsskolas



izglitibas skolotaju ka pirmsskolas vecuma bérna attistibas veicinataju veseluma. Pirmsskolas
vecuma beérnu audzinaSanas produktivitate tiesa veida ir atkariga no skolotaja profesionalas
kompetences, empatijas, vina prasmes adekvati uztvert, pienemt un atbalstit bérnu, vienlaikus
sekmé&jot optimalas savstarp€jas attiecibas ar vienaudziem un pieaugusajiem dazadas
saskarsmes situacijas.

Par vienu no svarigakajam izglitibas prioritatém ir kluvusi pirmsskolas pedagogiska
procesa komunikativa ievirze, tai skaita ar1 bérna valodas un runas attistiba.

Pedagogiskaja un psihologiskaja literatara Sobrid bérna runas attistibu izprot plasak —
ne tikai ka bérna individualo runas sp&ju attistibu, sp&ju uztvert un producet runu, bet ar1 ka
prasmi veidot dialogu, dialogiskas attiecibas ar picauguSajiem un bérniem (E. Hofa, R.
Cimmere, V. Kazakovskaja, O. Bizikova, D. Markus, D. Dzintere u.c.).

Bérna dialogrunas attistiba ir pétita maz, 1paSi Latvijas metodiskaja literatiira. Ari
pirmsskolas izglitibas programmas biezak tiek akcenteta bérna monologruna, tadgjadi, ,,runu
— spriedumu” atzistot par augstako Itmeni b&rnu komunikativaja sadarbiba, par vina
kompetences svarigako posmu. Nepietieckami tiek akcent€ta bérna runas loma savstarp€jo
attiecibu veidoSana ar vienaudziem un pieaugusajiem, macoties un vingrinoties runu izmantot
dabiskos apstaklos — b&rnu savstarp&ja komunikacija rotala.

Runas darbibas nepilniga attistiba nelauj b&rnam pilniba apgtit brivas komunikacijas
procesu, tada veida traucgjot runas, domasanas un izzinas attistibu, bremzgjot ari pasaules
izzinasanu, ka ar1 negativi ietekmg&jot personibas pilnveidoSanos un uzvedibas ieradumus.

Pirmsskolas vecuma bérna dialogrunas attistibas veicinasana ipasi svariga ir rotala.
Tie$i rotala berns valodu un runu apgiist konteksta ar praktisku darboSanos, un vina runas
neprecizitates nav saistitas ar nepatikamam sekam, ka tas médz biit macibas (bpynep, 1987).

Praksé noverots, ka pirmsskola rotalas nozime berna attistiba netiek atbilstoSi
novertéta. Biezi to saista ar izklaidi, ar nenopietnu b&ma briva laika pavadiSanu.
Pedagogiskaja procesa dominé izskaidrojosi ilustrativa metode, dazkart pat reproduktiva
metode, maz ieklaujot rotalu ka dabisku bé&rna macisanas veidu.

P&tijuma probléma izriet no pretrunas starp sabiedribas prasibu péc personas, kura
ka subjekts spgj iesaistities socialajos procesos, un nepietiekamu $o prasmju veidosanas
limeni. Pirmsskolas izglitibas satura apguves planotie rezultati (Ministru Kabineta Noteikumi
par valsts pirmsskolas izglitibas vadlinijam, 2012) paredz attistitas bérna runas un sadarbibas
prasmes, kas raksturigas dialogrunai (klausas, uztver, stasta, pauZ attieksmi pret dzirdeto,
piepem sevi un citus, jit Iidzi, lidz un sniedz palidzibu, sadarbojas ar vienaudziem un

pieaugusajiem, pienem vai noraida ieteikumus, pamato savu viedokli). Tai pasa laika



programma pirmsskolas vecuma b&rnu dialogrunas attistibas veicinasanai nav izstradata. Lidz
ar to pirmsskolas izglitibas skolotajiem, 1pasi tiem, kuriem maza profesionala pieredze, rodas
gritibas mérktiecigi planot un organizét pedagogisko procesu bérnu dialogrunas attistibas
sekm@sanai.

Problémas aktualitati nosaka arf tas, ka tradicionalaja pedagogiskaja procesa biezi
vien dominé monologruna. Dialogs macibu procesa un rotala rodas tikai sarunas forma starp
pedagogu un bérniem, kura pieaugusais kliist par vaditaju, bet bérns — par vadamo. Rodas
pretruna starp pirmsskolas vecuma bérna gatavibu dialogam, kura pamata ir dialoga vajadziba
starp vienaudziem, un to, ka praks€ §1 vajadziba tiek apmierinata. Pirmsskolas vecuma bérna
dialogrunas attistiba ir nepiecieSams nosacijums veiksmigai mijiedarbibai ar apkartgjo vidi
dazados darbibas veidos — ikdienas saskarsmé, rotala, macibu darbiba.

lepriek§ mingta aktualitate un probléma motiv§ja promocijas darba temata
,Pirmsskolas vecuma bérna dialogrunas attistiba rotalas” izveli.

Pétijuma objekts. Pedagogiskais process pirmsskola.
Petijuma priekSmets. Bérna dialogruna rotala.
Petljuma merkis. Izpétit pirmsskolas vecuma bérnu dialogrunas attistibas sakaribas rotala,
izveidot un empiriski parbaudit procesualo modeli mérktiecigai bérnu dialogrunas
sekméSanai.
Petijuma hipoteéze. Pirmsskolas vecuma bérna dialogrunas attistiba noris sekmigak, ja:
e skolotajs piedava bérna attistibas likumsakaribam atbilstoSu dialogrunas apguves
saturu;
e pedagogiskaja procesa tiek veicinata bérna aktiva sazina realajas un modelétajas
rotalsituacijas;
e Dbe@rns iesaistas péc procesualas struktiiras, satura un formas daudzveidigas rotalas,
stenojot sadarbibu: picaugusais — bérns; bérns — bérns.
Pétijuma uzdevumi:
1. Analizét pedagogisko, psihologisko, psiholingvistisko un filozofisko literatiiru par
dialoga, dialogrunas attistibu, rotalas buitibu un 1patnibam pirmsskolas vecuma.
2. lzstradat krit€rijus un raditajus pirmsskolas vecuma bérnu dialogrunas vertésanai.
3. Noteikt realo bérnu dialogrunas attistibas Iimeni sadarbibas procesa: pieaugusais —
bérns, bérns — beérns.
4. lzstradat un eksperimentali parbaudit praksé dialogrunas pilnveidoSanas procesualo

modeli.



5. Noteikt galvenos pedagogiskos nosacijumus bérnu sekmigas dialogrunas aktivizéSanai

rotalas.

Pétijuma teoretisko pamatojumu veido:

Filozofiskas un psiholingvistiskas teorijas, kas dialogu raksturo ka saprasanas
makslu, ka savstarp€jas informacijas apmainas procesu, kura veidojas un pastav
starppersonu attiecibas, kas ir vérstas uz izzinu un paSizzinu (M. Bibers (2010), E.
Hofa (Hoff, 2009), V. Kazakovskaja (Kazaxosckas, 2006), H. G. Gadamers (1999)).
Personibas darbibas teorija, kas pamato darbibu ka procesu sistému subjekta un
objekta mijiedarbiba (D. Liegeniece (1999), L. Vigotskis (Beicomckuii, 1997), A.
Leontjevs (Jleonmwes, 1983)), ka ari vadosas darbibas un jaunveidojumu teorija,
kas raksturo rotalu ka b&rna galveno darbibas veidu (D. B. Elkonins (DmbkoHuH,
1971), H. Svarcmane (Schwartzman, 1985), F. Frébels (®pebens, 2005), O. Svenne
(1930), J. A. Students (1935), D. Dzintere (2007, 2009), S. Millere (Munzep, 1999), N.
Pantina (I7Tanmuna, 1996), N. Podjakovs (I1o0owssxos, 1997)).

Kognitiva teorija, kas pamato bérna valodas apguves un domasanas attistibas saistibu
(Z. Piaze (2002), L.Vigotskis (Buicomcxuii, 1997 Dz. Bruners (bpysep, 1987)).
Lingvodidaktikas teorijas, kas balstas uz dialoga pieeju pedagogiskaja procesa un
dialogrunu ka pirmsskolas vecuma bérna komunikativas kompetences komponentu (E.
Hofa (Hoff, 2000, 2009), R. Cimmere (Zimmer, 2010), D. Dzintere (2009), E. Kramins
(2005), V. Kazakovskaja (Kazaxosckas, 2006), O. Bizikova (busuxosa, 2008), N.
Saprigina (Canpuieuna, 2003), L. Jakubinskis (Axy6unckuii,1996), L. Sterba (I]ep6a,
1957)), ka ar1 dialogrunas apguvi mijiedarbiba starp pieauguso un bérnu sociala vide
(L. Vigotskis (Bwicomckuii, 1997), Dz. Bruners (Bpyuep, 1987), V. Kazakovskaja
(Kazaxosckas, 2006)).

Pétijuma metodes:

Teorétiskas: pedagogiskas, psihologiskas, filozofiskas literatiiras analize, salidzino$a
analize, kontentanalize, modela konstruésana.
Empiriskas:
1. Datu ieguves metodes:
- longitudialais noveérojums;
- aptaujas (mutiskas, rakstiskas).

2. Datu apstrades un analizes metodes:



- aprakstosa statistika: statistiskie raditaji un grafiska analize;
- Secinos$as statistikas metodes: testa ticamibas raditaji (Kronbaha alfa tests);
Stjtidenta t tests; korelaciju analize (Pirsona korelacijas koeficients).
Pétijjuma baze:

e Rigas, Bauskas, C&su, Madonas pilsétu un novadu pirmsskolas izglitibas iestades
(petijuma piedalijas 108 videja un vecaka pirmsskolas vecuma bérni).

e 122 dazadu pils€tu pirmsskolas izglitibas skolotaji.

Péetijuma posmi:

1. Pétjjuma teorétiska pamatojuma izstrade: 2009. gada septembris — 2011. gada
februaris.

2. Dialogrunas prasmes veidoSanas procesuala modela izstrade: 2011. gada februaris —
2011. gada maijs.

3. Sakotngjas situacijas izpéte un dialogrunas procesuala modela eksperimentala
parbaude: 2011. gada maijs — 2012. gada septembris.

4. legito rezultatu apkopojums, analize un promocijas darba noform&ums: 2012. gada
septembris — 2013. gada julijs.

Petijuma zinatniska novitate:

e Izveidots pedagogiskas darbibas procesualais modelis bérna dialogrunas attistibas
veicinasanai, eksperimentali parbaudita ta efektivitate.

e [zstradati bérnu dialogrunas vertesanas kritériji un to raditaji.

Petijuma praktiska nozimiba:

e [zstradata un praksé aprobéta eksperimentala programma b&rnu dialogrunas attistibas
veicinasanai.

e [zstradatas un apkopotas pieauguso strukturétas rotalas bérnu dialogrunas attistibas
veicinasanai.

e Petijuma formulétas atzinas, izstradata eksperimentala programma bérna dialogrunas
attistiba ieviestas praksé — Rigas Pirmsskolas izglitibas iestadé ,,Kamenite” un RPIVA
studiju kursa ,Rotala teorija un prakse” S$adas profesionala bakalaura studiju
programmas: ,,Pirmsskolas izglitibas skolotajs”; ,,Pirmsskolas un sakumskolas
skolotajs”; otra limena 1sa profesionalas augstakas izglitibas studiju programma

,»Pirmsskolas skolotajs”.



Péetijuma struktara:

Pétnieciska darba struktiiru veido divas nodalas, 11 apakSnodalas, nobeigums,
literatiiras saraksts, pielikumi. Teksts izklastits uz 143 lpp., tekstu ilustré 33 tabulas un 25
attcli, literatiras saraksta ieklauti 176 publikaciju un avotu nosaukumi. Darbam pievienoti 13

pielikumi (kopuma 43 Ipp.).

AizstaveSanai izvirzitas tezes

e Pirmsskolas vecuma berna dialogrunas prasme attistas merktiecigi planota un
organizéta pedagogiskaja procesa, kura tiek ievérota bérna runas prasmju attistibas
dabiska logika: no dialoga uztveres un repliku t€lu aizguvumiem Iidz to izmanto$anai
kombinacija ar reproduktivo un produktivo runu rotala un sadzive.

e Bérna prasme izmantot dialogrunu dazadas situacijas ir cie$a mijsakariba ar
bernstrukturéto rotalu satura un formu attisttbu un pieauguso strukturéto rotalu
prasmigu organizaciju sadarbiba: pieaugusais — bérns; bérns — berns.

e Pirmsskolas vecuma bérna dialogrunas attistibu raksturojosie kritériji ir: prasme
iesaistities dialoga atbilstosi situdcijai, prasme izmantot valodu un runu atbilstosi
sazipas situdcijai, prasme ieverot dialogrunas kultiru, kas vienlaicigi liecina par

bérna komunikativo, valodas un sociokultiras kompetenci.

Promocijas darba saturs

Ievada pamatota promocijas darba temata izvéle un aktualitate, noteikts p&tijuma
objekts, priekSmets, mérkis, hipotéze, uzdevumi, pamatota zinatniska novitate un praktiska
nozimiba, atspogulota p&tijuma baze un metodologija.

Pétijjuma 1. dala ,,Pirmsskolas vecuma bérna dialogrunas veidoSanas rotala
teorétiskais pamatojums” ir analiz&ta teorétiska literatiira filozofija, pedagogija, psihologija,
veikta pirmsskolas vecuma bérna dialogrunas procesuala modela konstrué$ana. Pirmas dalas
saturs ieklauts Cetras nodalas.

Pétijuma 1. dalas 1.1. nodala ,, Dialoga un dialogrunas psiholingvistiska analize”
atspogulota dialoga un dialogrunas biitiba filozofija, psiholingvistika un pedagogija (Bibers,
2010; Kalis, Kiile, 1998; Gadamers, 1999; Apsalons, 2011; Piazg, 2002; Hoff, 2009; Gudjons,
2007; Anspoka, 2008; Il]epba, 1957, baxtuu,1986; busukosa, 2008), atklajot dialogu ka
ipasu sociokulturalu fenomenu, kam ir sarezgita struktira un daudzfunkcionals raksturs.
Pétijuma ir analiz€tas pirmsskolas vecuma bérnu runas un dialogrunas attistibas

likumsakaribas. Konstatéts, ka pirmsskolas vecuma bérniem ir raksturiga egocentriska runa



un sociala runa. Egocentrisko runu pakapeniski nomaina sociala runa, atbilstosi mainoties ari
bérnu domasanai. Teorétiskas literatliras analizes rezultata izstradata dialoga struktiira (skat.
1. att€lu), kuru veido komunikativais noliiks, mérkis, dialoga saturs, pats dialoga process un ta

rezultats.

Komunikativais Markis

noliks <=1 Saturs

Dialogs

B1 . = B2

V

Uztvere, sapratne, izpratne un lietojums

1.att€ls. Dialoga struktiira (autores konstrukts)

Dialogu regulé dinamiska situacija, kura ir divi dialoga dalibnieki, Sai gadijuma —
bérni (B1 un B2). Ta saturs, runas un komunikacijas lidzekli izriet no §is situacijas. Attistita
forma dialogs ir ne tikai situativa sadzives saruna, bet domam bagata konteksta runa, logiskas
sadarbibas, mijattiecibu veids, saturigs komunikacijas Iidzeklis, kura tiek nodroSinata runataju
uztvere, runas satura sapratne un izpratne. Dialoga forma veidota saruna teorétiskaja
literatiira tiek definéta ka dialogruna, kurai ir raksturigi Tsi izteikumi, vienkarSu, nepilna
sastava teitkumu dazadiba, atkapes no normativam sintaktiskam konstrukcijam, plaSs
neverbalo lidzek]u lietojums. Tas pamata ir ne tikai vardu un teikumu seciba, bet ar1 domu
seciba, kas izteikta vardos un pareizi veidotos teikumos un replikas. Dialoga vienibu veido
divu savstarp&ji saistitu repliku apvienojums: replika, kura uzsak dialogu (stimuls), un
atbildes replika (reakcija).

Pétijuma 1. dalas 1.2. nodala ,, Dialogruna — bérna komunikacijas komponents” ir
analizéts dialogs ka cilvéku tieSa komunikacija. Dialogd komunikacijas procesa cilveki

(bérni) apmainas ar informaciju, meklé saprasanos, nodod jaunradito personigo un socialo
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pieredzi. Dialoga sanemta informacija tiek parstradata: uztverta, apjégta un interpretéta.
Vienlaikus informacijas apmainas procesa cilvéks (bérns) macas sadzirdét un ar toleranci
izturéties pret dialoga partneri, izprast sevi un citus cilvékus.

Teorétiskaja literatira komunikacija tiek trakt€ta ka sazinaSanas process, tapec
promocijas darba termini ,, komunikacija” un ,, sazina” netiek Skirti. Komunikacija ka prasme
sazinaties ietver spgju sniegt informaciju un vienlaikus ieglt to no partnera, klausoties,
verojot vina reakciju un uzdodot jautajumus. Veiksmigs dialogs nav iedomajams bez
saskarsmes, jo pirmsskolas vecuma bérniem dialogs kalpo gan ka informacijas apmainas, gan
mijiedarbibas process, pauzot savu attieksmi un emocijas. Saskarsmé tiek apmierinata bérna
vajadziba péc cilvéka klatbiitnes, domu apmainas, parauga un atbalsta. Savstarp&jo attiecibu
reguléSana dialoga bérns — bérns, ievérojama loma ir bérna emocionalajam un socialajam
intelektam (Goulmens, 2001; Cenman, 1995).

Petjuma 1. dalas 1.3. nodala , Rotalu procesuali strukturald ietekme bérna
dialogrunas attistiba”, analizgjot rotaJu ka bérna galveno darbibas veidu (Onpkonun, 1971;
@pebenn, 2005; Svenne, 1930; Students, 1935), ir atklata rotalas batiba, tas nozime
pirmsskolas vecuma b€rna attistiba, rotalas daudzveidigas funkcijas, kas nodroSina bé&rna
attistibu veseluma. Konstatets, ka cilvéces sociali vesturiskas attistibas gaita rotala giist
aizvien lielaku nozimi b&rna personibas veidosanas procesa, jo rotala sevi ieklauj plasas, vel
pilniba neizpétitas berna attistibas un audzinasanas iespgjas, respektjot gan beérna dabas dotos
raksturotajus, gan bérna un vides mijiedarbibas nosacijumus. Zinatniskaja literatiira tiek
uzsverta sakariba starp rotalas darbibas attistibu, bérna domasanas un runas attistibu. Katram
intelektualas attistibas posmam atbilst noteikts rotalas attistibas Itmenis (Piazg, 2002;
Vigotskis, 2002).

Atspogulojot rotalu klasifikacijas veidus, konstatéts, ka teorétiskaja literatiira pastav
pretrunas vardu ,,rotala” un ,,spéle” definicijas. Tapéc beérna brivas rotalas apziméSanai tiek
lietots termins ,,bernstrukturéta rotala” (Schwartzman, 1985), rotalas ar noteikumiem
definStas ka pieaugu$o strukturétas rotalas jeb spéles. Analizgjot rotalu klasifikacijas, var
uzskatit, ka potencialas iesp&jas bérnu dialogrunas sekméSanai ir dazadam rotalam — gan
bérnstrukturétajam rotalam, gan pieauguSo strukturétajam rotalam un spé€lém. Ar rotalu
palidzibu bérns apgiist savstarp€jo attiecibu pieredzi, morales normas, praktiskas un
intelektualas darbibas veidus, kuri ir izstradati cilvéces veéstures daudzos gadsimtos.

Teorétiskas literatiras analizes rezultata var secinat, ka rotala rada b&rnam
daudzveidigas situacijas, kas jarisina gan ar verbalu (runu), gan neverbalu (mimiku, Zestiem)

lidzeklu palidzibu, ta sekméjot bérna:
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e valodu un runu, attistot dialogrunas prasmes, (bpynep,1987; Burorckumii, 1966;
Korotkova, 2009; Apymanosa, 2004);

e socialas prasmes — bérns apgist prasmi veidot savstarp&jas attiecibas, apgist
uzvedibas normas, dzives prasmes (Beck, 2002; Newcombe, 2002; Liegeniece, 1999;
Purmale, 2002);

¢ intelektualo attistibu, domasanu (Piazg, 2002; Musiep,1999);

e prasmi radosi izmantot savu pieredzi (Burorckwuii, 1997).

Petijuma 1. dalas 1.4. nodala ,, Dialogrunas procesudalais modelis pirmSskola berna
dialogrunas attistibas sekmésanai”, analiz€jot lingvodidaktiskas teorijas, kas balstas uz
dialoga pieeju pedagogiskaja procesa un dialogrunas apguvi mijiedarbiba starp pieauguso un
bérnu sociala vide (Hoff, 2000, 2009; Ka3zakosckasi, 2006; buzukosa, 2008; bpynep, 1987) un
personibas darbibas teoriju, kas pamato darbibu ka procesu sistému subjektu mijiedarbiba
(Liegeniece, 1999; Spona, 2006; Beirorckuii, 1997; Jleontses, 1983), ka arT vadosas darbibas
un jaunveidojumu teoriju, kas raksturo rotalu ka bérna galveno darbibas veidu (OnbkoHuH,
1971; Schwartzman, 1985; ®pe6ens, 2005; Svenne, 1930; Students, 1935), ir izstradats
dialogrunas attistibas procesualais modelis vidéja (4 — 5 gadi) un vecaka (5 — 6 gadi)

pirmsskolas vecuma bérna dialogrunas attistibas sekméSanai (skat. 2. att€lu).
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Beérna darbibas ~ Berna dialogrunas
motivi, vajadzibas [ ! pilnveide
) ) MACIBU SATURS e Dialogrunas
* Bérna aktiva aktivizeSana sazina,
iesaistiS8anas dazadas pieauguso
sazinas situacijas, strukturetajas rotalas
bérnlstrukturétajés un bérnstrukturetajas
rotalas, pieauguso L~ A o~ rotalas
strukturetajas rotalas REALIZACIJA ® | aiks, vide, ierosinasana,
e Sadarbiba: Bérns - novero$ana, atbalsts
Berns bérnstrukturétajam
e Sadarbiba: Bérns - rotalam
Pieaugusais (skolotajs, * Skolotaja un vecaku
vecaki) sadarbiba dialogrunas
uzdevumu realizéSana
OAp_mierinétas berna v e Prasme atbilstosa
beadzbas P <> REZULTATS (<> sazinas situicia
" P?ir:kus ;);C'r]g; uka iesaistities dialoga
_ . T o« o ® Prasme ieverot
berna pasapliecinasanas dialogrunas kultiiry
lidzekli, paSrealizacija

2. att€ls. Dialogrunas attistibas procesualais modelis pirmsskola

Modelis rada sakaribu sistému starp mérki, macibu saturu, istenoSanu un rezultatu.
Pirmsskolas vecuma bérnu dialogrunas idealais rezultats ir bérma komunikativa, valodas un
sociokultiiras kompetence.

Ka redzams 2. attela, berna dialogrunas attistiba noris b&rnstrukturétajas un
picauguso strukturétajas rotalas sadarbiba ar pieauguSo (skolotaju, vecakiem). Skolotajs
atbilstos$i mérkim, bérnu intereseém un vajadzibam veido macibu saturu, kuru isteno dazadas
ikdienas sazinas situacijas, pieauguso strukturétajas rotalas un rotalnodarbibas.
Rotalnodarbibas ir tada macibu organizacijas forma, kura macibu satura apguvei ka metodiskie
panémieni tiek izmantotas rotalas un spéles (Anspoka, 2011).

Bérnstrukturétajas rotalas skolotajs ir beérna darbibas stimulétajs, atbalstitajs,
organiz¢tajs, bet ne noteicgjs. Skolotajs veido bérna vajadzibam atbilstoSu vidi, bet, kas ir
seviski svarigi, plano laiku bérnstrukturétajam rotalam (lomu, teatralajam, celtniecibas

rotalam). Lai veidotos sadarbiba rotala, bérnam ir jabiit parliecinatam, ka vina patstavigo
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darbibu nepartrauks, jo partraukta doma nevar attistities. Mijiedarbiba bérns — pieaugusais

(skolotajs, vecaki), kur pieaugusais ir paraugs un rotalu biedrs, dialogrunu bérns apgist,

sarunajoties un kopigi darbojoties daudzveidigas situacijas:

jautajot un atbildot, veidojoties garakai sarunai (pieméram, ar vecakiem par bérnus

interes€joSiem jautajumiem);

kopigi darbojoties — rotalajoties, sp&l&jot teatri, vérojot, zZimgjot U.C.;

vingrinoties izprast, saprast teikto un atbildét uz dazadam runas replikam —

jautajumiem, ierosindjumiem, pazinojumiem, veidojot dialogu;

ieverojot dialoga noteikumus, kas veicina savstarp&jo sapratni;

censSoties uzdot dazada rakstura jautajumus — izzino$os un socialos.

Lai bérns varétu aktivi piedalities saruna, nozimiga ir b&rna pieredze par sarunas

tematu, kuru bérni ieglist gan pirmsskolas pedagogiskaja procesa, gan sadarbiba ar vecakiem.

B@érnam reiz€m ir jaapstajas un javelta laiks refleksijai, lai iegtita pieredze tiktu integréta,

pardzivota un kliitu par zinasanam. Refleksija neuzspiez obligatu verbalizaciju, tomér

verbalizacija var palidzet refleksijas procesa. Atbildot uz jautajumu un daloties sava pieredzg,

ko un ka dara, bérns apjédz iegltas zinaSanas, prasmes, papildina savas metakognitivas

zinasanas, labak izprot savu Es.

2. attela redzams, ka $adas sadarbibas rezultata ir apmierinatas b&rna vajadzibas péc

komunikacijas, tiek veicinata bérna pasrealizacija, prieks un bérna prasme atbilstosa sazinas

situdcija iesaistities dialoga, prasme ieveérot dialogrunas kulttru.

Sadu zinasanu, prasmju un attieksmju kopums palidz attistit

bérna spgjas, kas ietekmé komunikativas darbibas sekmes, ieklaujot runas
uzvedibas, iniciativu, izmantoto komunikativo lidzeklu kvalitati;

sp€jas orienteties saskarsmes situacija ar sarunas biedru, prasmé orientéties,
kad un kada forma var ko sacit noteiktam cilvékam,;

sp&jas izmantot valodu un runu atbilsto$i vajadzibai klausiSanas, runaSanas,
lasiSanas un rakstiSanas procesa;

prasmi sekmigi veikt komunikativos uzdevumus dialoga;

prasmi veidot saskarsmi sekmiga runas akta (Kazakosckas, 2006, 119).

Bérnstrukturétajas un pieauguso strukturétajas rotalas bérns jau pirmsskolas vecuma

pakapeniski apgust prasmi veidot uz konkrétam zinasanam un paspieredzi balstitu adekvatu

verbalu un neverbalu saskarsmi starp komunikantiem (Sai gadijuma — b&rniem un skolotaju)

vinu savstarp&jas sadarbibas procesa (Anspoka, 2008; Kazakosckas, 2006).
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Lai veicinatu pedagogiskas darbibas procesuala modela realizaciju, ir akcent&ti
galvenie pedagogiska procesa principi: humanitates princips, radoSuma princips, aktivitates
princips, holistiskais jeb veseluma princips, saprotamibas jeb pieejamibas princips,
individualizacijas un citi vispardidaktiskie principi.

Apkopojot pedagogisko un psihologisko literatiiru par bérna dialogrunas attistibu
(Hoff, 2009; Piaze, 2002; Kaszakosckas, 2006; busuxosa, 2008, Dzintere, 2009 u.c.), ir
izstradati kriteriji bérna dialogrunas verteésanai:

e prasme iesaistities dialoga atbilstosi situacijai;
e prasme izmantot valodu un runu atbilstosi sazinas situacijai,
e prasme ieverot dialogrunas kultiru.

Ieprieks izvirzitie kriteriji izstradati, ieverojot dialogrunas komponentus.

Pétijjuma 2.dala ,,Berna dialogrunas kvantitativa un kvalitativa analize
pedagogiskaja procesa pirmsskola” ir izzinata pirmsskolas vecuma bérnu dialogrunas
apguves organizacija pedagogiskaja praksé pirmsskola, parbauditi teorétiski formulétie bérna
dialogrunas vértésanas kritériji un to raditaji, parbaudita procesuala modela produktivitate.
P&tijuma otras dalas saturs ieklauts tris nodalas.

2.1. nodala ,, Empiriska petijuma metodes un norises organizacija” ir sniegts
pétijuma raksturojums un norise. Empiriskais pétijums tika veikts divos posmos:

1. Sakotngjas situacijas izp&tes posms — kvantitattivs un kvalitativs, Tslaicigs, dabisks
(Albrehta, 1998; Lasmanis, 1999; Wiersma, Jurs, 2005; Pipere, 2011; Kristapsone,
2011);

2. Eksperimentalas darbibas posms — kvantitativs un kvalitativs, longitudinals, dabisks
(Albrehta, 1998; Lasmanis, 1999; Wiersma, Jurs, 2005; Pipere, 2011).

Sakotnéjas situacijas izpetes posma mérkis — noteikt pétijuma iesaistito dalibnieku

sakotngjas dialogrunas prasmi atbilsto$i izstradatajiem krit€rijiem un raditajiem.

Eksperimentalas darbibas mérkis: Eksperimentali parbaudit praksé pirmsskolas vecuma

bérnu dialogrunas attistibas procesualo modeli.

Sakotngjas situacijas izpétes posms Vveikts no 2011. gada maija lidz 2011. gada
oktobrim. legttie rezultati sekméja eksperimentalas darbibas mérka un uzdevumu apzinasanu
un 1stenoSanu. Eksperimentala darbiba dialogrunas procesuala modela parbaudei tika veikta
no 2011. gada oktobra lidz 2012. gada septembrim.

Petijuma 2. dalas 2.2. nodala ,,Situacijas izpéte praksé” pec ieprieks izstradatajiem
kriterijiem un to raditajiem ir veikta vid€ja un vecaka pirmsskolas vecuma bérnu dialogrunas

attistibas analize realajas un model€tajas rotalsituacijas. Petjjuma pirmaja posma tika iesaistiti
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108 bérni (75 bérni ,,N” grupa no dazadam pirmsskolas izglitibas iestadém Latvija un 43 bérni
K grupa no Rigas PII , Kamenite”). Dialogrunas kriteriju un raditaju ticamiba p&tijuma
parbaudita ar Kronbaha alfas testu (skat. 1. tabulu):

1. tabula. Kritériju ticamibas Kronbaha alfas koeficienti

Kritériji | Kronbaha alfas koeficients
Koeficienti ,,N” grupai
Prasme iesaistities dialoga atbilstosi situacijai 0,802
Prasmes izmantot valodu un runu dazadas sazinas 0,817
situacijas
Prasme ievérot dialogrunas kultiiru 0,729
koeficienti ,,K” grupai
Prasme iesaistities dialoga atbilstosi situacijai 0,872
Prasmes izmantot valodu un runu dazadas sazinas 0,927
situacijas
Prasme ieverot dialogrunas kultiru 0,733

Ka redzams 1. tabula, kritériju un to raditaju ticamiba var tikt vertéta ka teicama,
augsta un pietieckami augsta un izmantojama $ada tipa p&tijuma.

Lai noteiktu, vai pastav statistiski nozimiga sakariba starp dialogrunas vértéSanas
kriterijiem, tika veikta korelaciju analize. Aprékiniem tika izvelets Pirsona korelacijas
koeficients, jo grupa (n=43) ir maza, un $aja gadijuma empirisko Sadalfjumu Tpatnibas
neierobezo §1 koeficienta lietoSanu.

Analizgjot iegiitos rezultatus, var secinat, ka starp visiem kritérijiem pastav statistiski
nozimiga korelacija (skat. 2. tabulu).

2.tabula. Korelaciju analize

N Prasme izmantot .
. . Prasme iesaistities Prasme ieverot
e Aprékinatie ) . valodu un runu )
Kritériji . . dialoga atbilstosi . . dialogrunas
lielumi s ... dazadas sazinas _
situacijai e kultiiru
situacijas
Prasme Koeficienta 1 717 ,793
iesaistities vértiba
dialoga atbilstosi | p (nozimibas ,000 ,000
situacijai Itmenis)
Prasme izmantot | Koeficienta 717 1 ,513
valodu un runu vértiba
dazadas sazinas p (nozimibas ,000 ,000
situacijas Itmenis)
Prasme ieverot Koeficienta , 793 531 1
dialogrunas vertiba
kulttru p (nozimibas
ITmenis) ,000 ,000
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Ta ka visi koeficienti ir pozitivi, tas nozimé, ka sakaribas ir tieSas, tas ir, pieaugot
vienas pazimes vertibam, vidgji pieaug arT otras pazimes vertibas, un otradi. Ciesaka
korelacija ir starp $adiem sakaribu pariem: prasme izmantot valodu un runu dazadas sazinas
situacijas un prasme iesaistities dialoga atbilstoSi situacijai; prasme ieverot dialogrunas
kultiiru un prasme iesaistities dialoga atbilstosi situacijai.

Lai raksturotu ,,N” grupa (75 bérni) sakotngji iegttas dialogrunas prasmes datus,
aprekinati statistiskie raditaji. 3. tabula uzskatami var redzet sakotng&jas situacijas izpétes laika

iegiitos rezultatus (skat. 3. tabulu)

3. tabula. ,,N” grupas dialogrunas kriteériju statistiskie raditaji pétijjuma sakuma

Prasme iesaistities Prasmes izmantot Prasme ievérot
dialoga atbilstosi Va!(gdg un runu dialogrunas kultiru
dazadas sazinas
situacijai situacijas
Skaits (validi) 75 75 75
Aritm. vid 2,5 2,7 2,1

Aritmétiskais vid€jais raksturo grupa vidgjo iegito vertgjumu. 1. krit€rija no
maksimali iesp&jamiem 4 punktiem grupa vidgji iegtti 2,5 punkti, 2. kritérija tie ir 2,7 punkti,
kas ir visaugstak novertetais kriterijs, 3. kriterija iegts tikai 2,1 punkts.

Sakotngjas izpétes rezultati liecina, ka viszemak novértéta dialogrunas prasme ir
prasme ieverot dialogrunas kultliru. Tas japem veéra, izstradajot uzdevumus bérnu runas
etiketes (runas etikete — skat. 1.1. nodalu) un dialogrunas kultiiras prasmes pilnveidei.

Ta ka veidojosaja eksperimenta piedalas eksperimentala ,,K” grupa — 43 bérni, tad
sikak tiek analizti tieSi §is grupas iegltie rezultati. Nakamaja datu apstrades posma tiek

aprekinati ,,K” grupas dialogrunas kritériju statistiskie raditaji pétijjuma sakuma (Skat.

4.tabulu).
4. tabula. ,,K” grupas dialogrunas kritériju statistiskie raditaji pétijjuma sakuma
. Prasme izmantot
e Prasme 1esaistities .
Statistiskie dialood atbilstogi valodu un runu Prasme ieveérot
raditaji g4 aib1s dazadas sazinas dialogrunas kultiiru
situacijai o s
situacijas
Skaits (validi) 43 43 43
Aritm. vid 2,3 2,58 2,25
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Analizgjot ieglitos rezultatus, var secinat, ka viszemak novérteta bérnu dialogrunas
prasme ir prasme ieverot dialogrunas kulttiru. Tas ir nemts vera, izstradajot programmu b&rna
dialogrunas attistibas veicinasanai. Tika novérots, ka rotala un sadzivé bérni vérsas viens pie
otra, kas izpauzas ka verbala un neverbala saskarsme dialoga. Verbalaja plaksné §1 vérsanas ir
daudzveidiga — tas ir ierosindjums, noraidijums, lugums, priekslikums, paskaidrojums,
novertéjums, kas ir raksturigs dialogam, tomér vidéja pirmsskolas vecuma bérniem vél ir
raksturigi pseidodialogi. Petijuma atspogulojas, ka vislielakas griittbas bérniem sagada
prasme nepartraukt sarunas biedru, but pacietigiem pret otra cilvéka viedokli, adekvati reagét
uz pieauguSo vai vienaudzu zinojumu, ja tas nesasaucas ar bérna velmé&m. Noverojumi
liecina, ka bérniem atbildét uz jautajumu, reagét uz zinojumu ir vieglak, neka pasiem uzdot
daudzveidigus jautajumus. Atskirigais respondentu veért§jums kritérija — prasme izmantot
valodu un runu dazadas sazinas situdacijas liecina par bérnu atskirigo runas attistibas Iimeni
un divvalodibu gimené. Vairakiem respondentiem ir ieteikts apmeklét logop€du (noveérojumi
liecina, ka gandriz 50% bérnu visas latvieSu valodas skanas neizruna precizi). legttie dati
apliecingja b&rnu atSkirigo attistibas limeni, kas janem veéra, izstradajot programmu
dialogrunas attistibas veicinasanai.

Petljuma gaita Tstenota skolotaju aptauja, izmantojot jautdjumus ar ierobezotam
izv€leém un atvertos jautajumus, ir lavusi izzinat skolotaju prasmes, veélmi un iesp&jas atbalstit
bérnu rotalas, attistot dialogrunu, ka arT skolotaju darba formas un metodes bérnu dialogrunas
apguves sekméSanai. Aptauja piedalijas 122 respondenti no dazadiem Latvijas novadiem.
Respondentu atbildes kod€tas un apstradatas matematiski, izsakot aptaujas rezultatus
procentuali. Secinats, ka skolotdji izprot b&rnstrukturétas rotalas nozimi bérna attistiba
veseluma, veido bérnu vajadzibam atbilstoSu vidi. Pretrunas rada respondentu sniegtas
atbildes uz 6. un 7. jautajumu. Gandriz 50% skolotaju uzskata, ka rotalam atvéletais laiks
pirmsskola ir pietickams, bet nespg&j noradit konkrétu laiku, kad bérni ir netraucéti sava rotala.
Tas liecina, ka praksé bérnustrukturétas rotalas netiek pietickami atbalstitas.

Aptaujas analize rada, ka skolotaji beérnu dialogrunas attistibai izv€las vienveidigas
metodes, nepietiekami izmantojot pieauguSo strukturétas rotalas, skolotdjiem nav zinamas
konkrétas rotalas bérnu dialogrunas sekmesanai.

Pétijuma 2. dalas 2.3. nodala ,, Dialogrunas procesuala modela eksperimentala
parbaude, tas rezultati” ir sniegts eksperimentalas darbibas norises raksturojums un ta
rezultatu analize. Lai aprobétu praksé pedagogiskas darbibas procesualo modeli, tika
izstradata eksperimentala programma 4 — 6 gadu vecu bérnu dialogrunas attistibai un tas

realizacijas saturs. Programmas izveid€ tika izvirziti uzdevumi gan b€rna runas un



18

dialogrunas attistibai, gan prasmei ievérot dialogrunas kultiru. Dialogrunas apgiiSanas
process tika stenots tris posmos:
1. posms — bérns atdarina pieauguso piedavatas replikas (reproduktivais posms);
2. posms — reproduktivas un produktivas runas apvienojums (konstruktivais posms);
3. posms — bérns patstavigi sastada dialogus, radosi izmanto apgiitas prasmes rotala un
sadzive (radosais posms).

Bérna dialogrunas attistiba tika istenota sadarbiba: bérns — pieaugusais, bérns —
bérns. Galvenie pedagogiskie nosacijumi, organiz&jot bé&rnstrukturétas rotalas, ir tam
atveletais laiks, ierosinaSana, atbalsts un novéroSana. Pedagogiskaja procesa pieauguso
strukturétajas rotalas, istenojot beérna dialogrunas attistibas programmu, tika ieveroti
sistematiskuma, seciguma, individualizacijas un veseluma principi. Bérnam, ieklaujoties
praktiska darbiba, ir iesp&ja nonakt situacijas, kur nepiecieSams sarunaties, veidot dialogus,
sadarboties gan ar vienaudziem, gan pieaugusajiem.

Eksperimentalas darbibas nosléguma tika veikts atkartots b&rnu (43 respondenti)
dialogrunas prasmes izvértéjums. Atkartota novérojuma rezultati atspoguloti 5. tabula.

5. tabula. ,,K” grupas dialogrunas Kkritériju statistiskie raditaji pétjjuma beigas

Prasme iesaistities Prasmes izmantot Prasme ievérot
dialoga atbilstosi va!c_)dy un runu dialogrunas kultiru
dazadas sazinas
situacijai situacijas
Skaits (validi) 43 43 43
Aritm. vid. 3,3 3,4 3,19

Ka redzams tabula, visos kriterijos aritmétiskais vidgjais ir virs 3 punktiem. Tas
liecina par bérnu prasmes iesaistities dialoga izaugsmi, ka ari par to, ka tika istenoti vairaki
bérnu dialogrunas attistibas veicinasanas programmas uzdevumi:

e veicinata izpratne par dialogu ka divu lidzvertigu partneru sarunu;

e pilnveidota prasme uztvert, saprast pieauguso un vienaudZzu pazinojumus, jautajumus,
pamudinajumus;

e sekméta prasme veidot dialogu, uzdodot daudzveidigus jautajumus, atbildot uz tiem,
veicot dazadus pazinojumus, pamudinajumus, bagatinot bérnu runas pieredzi ar
dazadam dialoga replikam;

e pilnveidota prasme lietot pamudinajuma replikas un vardus, kas izsaka ligumus,

pateicibu, atvainoSanos;
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e sekméta skanu izrunas kultiira, vardu nozimes izpratne un lietojums atbilstosi sazinas
situacijam;

e sekméta bérnu izpratne par runas etiketi un dialogrunas kultiiru;

e veicinata prasme ieverot secibu saruna, uzklausot, nepartraucot, izradot cienu pret
sarunu biedru;

e veicinata prasme argumentét savu viedokli, izvairoties no kategoriskiem izteikumiem;

o sckméta prasme izmantot neverbalos saskarsmes lidzeklus atbilstosi saskarsmes
situacijai.

Lai noveértétu bérnu dialogrunas attistibas dinamiku, tika izmantots Stjidenta t
kriterijs divu atkarigu grupu salidzinasanai. Tika salidzinati petijjuma sakuma iegttie rezultati
(1. mérjjums) un eksperimentalas darbibas nosléguma (2. mérijums) rezultati. Novertjot
iegiitos rezultatus, jasecina, ka respondentu prasmes pé€tijuma beigas visos krit€rijos ir
augstakas. P&c Stjudenta t testa rezultatiem pastav statistiski nozimigas atskiribas (sig < 0,05)
visos kriterijos (skat. 6. tabulu).

6. tabula. Bérnu dialogrunas attistibas salidzino$a analize

Aritmétiskais vidgjais ttesta | Sig
Raditaji 1.mértjums 2.meérijums | SD | vertiba | (2-tailed)
Brivi uzruna pieauguso 2,37 3,3 737 | -8,281 ,00
Brivi uzruna vienaudzi 2,37 3,42 615 | -11,151 ,00
Uzdod daudzveidigus jautajumus 2,33 3,21 544 | -10,657 ,00
Adekvati atbild uz jautajumiem, 2,56 3,6 615 | -11,151 ,00
uzturot sarunas tematu
Izmanto lugumus, ierosinajumus 2,21 3,28 952 | -12,712 ,00
un citas pamudinajuma replikas
Lomu dialogos ir lidzvertigs 2,16 3,26 ,610 | -11,750 ,00
sarunu biedrs
Maina balss intonaciju atkariba 2,16 3,30 889 | -8,409 ,00
no lomas
Teksta vai teikuma atbilstiba 2,63 3,42 466 | -11,129 ,00
sazinas merkim
Vardu nozimes izpratne un 2,63 3,37 441 | -11,054 ,00
lietojums  atbilstoSi  sazinas
situacijam
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6. tabulas Bérnu dialogrunas attistibas salidzino$a analize turpinajums

Skanu izruna vardos 2,49 3,30 450 | -11,856 ,00
Nepartrauc sarunas biedru 2,19 2,98 ,514 | -10,078 ,00
Prot argumentéti izteikt savu 2,33 3,14 ,627 | -8,513 ,00
viedokli

Prot argument&ti atsacities no 1,95 3,07 ,625 | -11,707 ,00
partnera pamudinajuma

Pauz labveligu attieksmi pret 2,6 3,44 531 | -10,331 ,00
rotalu partneriem (verbali,

neverbali)

Vienojas ar partneri par kopigam 2,19 3,21 556 | -12,071 ,00
darbibam

Prot risinat konfliktus sociali 2,09 3,95 486 | -12,874 ,00

pienemama veida

Novertgjot iegitos rezultatus, var secinat, ka tabula redzamajos veérteéSanas kriterijos
pastav statistiski nozimigas atSkiribas starp 1. mé€rjjumu un 2. mérfjumu, kopuma pastavot
statistiski nozimigam atSkiribam visos minétajos raditajos (pedgja aile sig < 0,05). Tatad
bernu dialogrunas attistibas dinamiku var raksturot ka statistiski nozimigu.

Pirma un otra mérjjuma statistisko raditaju atSkiribas redzamas 3. attela.
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Uz horizontalas ass atziméti kriteriju raditaji (kopa — 16), uz vertikalas ass atziméts
vidgjais aritmétiskais vert€&jums, ko ieguvusi eksperimentala grupa. Ka redzams attéla, visos
raditajos ir v€rojama bitiska bérnu dialogrunas prasmes izaugsme, kas liecina par
dialogrunas attistibas procesuala modela produktivitati.

legtitie rezultati apliecina, ka dialogs veicina lietpratiga valodas lietotaja
komunikativo kompetenci (1. kritérija rezultati), valodas kompetenci (2. kritérija rezultati) un
sociokultiiras kompetenci (3. kritérija rezultati).

Petijuma iegutie rezultati lauj apgalvot, ka ir apstiprinajusies hipot€zes pien€mumi par
to, ka pirmsskolas vecuma b@rna dialogrunas attistiba noris sekmigak, ja skolotajs piedava
bérna attistibas likumsakaribam atbilstosu dialogrunas apguves saturu, pedagogiskaja procesa
tiek veicinata bérnu aktiva sazina realajas un model&tajas rotalsituacijas, bérns iesaistas péc
procesualas struktiiras, satura un formas daudzveidigas rotalas, istenojot sadarbibu:

pieaugusais — bérns; bérns — bérns.

Secinajumi

e Dialogs ir divu vai vairaku personu saruna, kura, atSkiriba no monologa, notiek
repliku, izteikumu mijiedarbiba starp diviem vai vairakiem cilvékiem. Dialogs ir
interakttvs process, kura runatajs un klausitajs savstarp€ji mijiedarbojas, veidojot
abpusgju atgriezenisko saiti.

e Dialoga struktiru veido komunikativais noliiks, mérkis, dialoga saturs, pats dialoga
process un ta rezultats — komunikativa noltika uztvere, dialoga sapratne, izpratne un
atbilstosa verbala un neverbala reakcija.

e Pirmsskolas vecuma bérna dialogruna ir dialogisko prasmju kopums, Kkas
nepiecieSams, lai beérns pilnvertigi piedalitos komunikacija, apkartgjas pasaules
1zzina$anas un apguves procesa, apgistot runas uzvedibas un valodas kultiiras normas.

e Bérna dialogrunas attistibu sekmé bérna individualas attistibas likumsakaribas, bérna
sadarbibas un runas pieredze, bérna zinaSanas, prasmes, attiecksme pret komunikaciju
bernstrukturétajas un pieauguso strukturétajas rotalas.

e Beérnstrukturétas rotalas un pieauguso strukturétas rotalas rada bé&rnam daudzveidigas
situacijas, kas jaatrisina gan ar verbalu (runu), gan neverbalu (mimiku, Zestiem)
lidzeklu palidzibu, tas veicina bérna valodas apguvi un socializaciju, rada prieku un

gandarfjumu komunikacijas procesa.
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Vidéja un vecaka pirmsskolas vecuma bérnu (4 — 6 gadi) dialogrunas attistibas
rezultativitates paaugstinasanu nodroSina  b@rnustrukturéto rotalu ieklausana
pedagogiskaja procesa vienotiba ar picauguSo Strukturéto rotaJu (didaktisko spélu,
mérktiecigi izv€létu tautas rotalu, dzejolu, pasaku dramatiz&umu, kustibu rotalu)
organizaciju, iev€rojot bernu attistibas likumsakaribas un 1istenojot dialogrunas
attistibu veicinoSos uzdevumus.

Promocijas darba ir izzinata tikai dala no bérna dialogrunas veidosanas problematikas.
Paveras iesp&ja talakiem petjjumiem un iegito rezultdtu izmantoSanai vecaka
pirmsskolas vecuma b&rnu (6 — 7 gadi) un jaunaka skolas vecuma beérnu dialogrunas

attistibas veicinas$ana.

Pétijuma rezultati aprobeti:
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General Description of the Doctoral Thesis

Dialogue from the point of view of nowadays democratic world and growth of each
individual separately ensures an opportunity to cognize the truth that may be revealed only
trough discussions, ensures a possibility to find out various opinions, come to an agreement
and exercise self-control and develop personality self-improvement. Tolerance and mutual
understanding as well as cultural expressions thereof among people are significant not only in
global processes, but also in daily communication. Good mutual understanding allows
building positive relationships among people: individual is capable of establishing dialogue
engaging various beliefs, follow the cultural rules and obey speech etiquette.

In order to ensure existence of democratic and human values, studies on the necessity
of dialogue in the modern world are important not only from the philosophical and ethical
viewpoint, but also from international, political and cultural perspective (Kile, Kiilis, 1998).

Language is a tool for human thinking, self-expression, communication,
establishment of social relationships, reflections of world perception, cultural revelations and
development thereof. Verbal communication is closely related to the culture: it arises from
culture, develops in it and reveals or expresses it. As a form of culture, language gradually
leads a person into the culture, and forms ones worldview.

Major significance in the development of language and speech is attached by the pre-
school years, since at this age dialogue is the one within the framework of which not only
child’s speech is formed, but also his/her ability to built inter-personal relationships that are
directed towards the cognition and self-actualization. Dialogue is a school for learning mother
tongue and a school for child’s socialisation. Apart from being a form of speech, it is also an
expression of various people behaviours. Dialogue is direct communication of people, one of
the forms of related speech, in which, unlike in monologue, the interaction of replies and
utterances takes place between two or among more people (Vigotskis, 2002). Dialogue creates
didactically communicative environment that ensures subjectively conceptual interaction,
personality reflection and self-realization. Dialogue helps transmitting information not only
about the conversation object, but also on communication partners, behaviour and internal
state thereof. Perception of the conversation partner in the same time is also perception and
understanding of his/her language and speech, as dialogue participants are partners of the live
event. The centre of dialogical situation is occupied by the personality in its peculiarity and

unigueness.
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Participation in a dialogue is a precondition for wholesome development of a child
and his/her activity when communicating with surrounding people. In 21* century, already in
childhood person becomes a participant of dynamic processes taking place in nowadays
society. On the one hand, dynamics of events in the world gives a child new opportunities,
while on the other hand, it arises more fragility and vulnerability in child if he/she is not ready
for it. Currently requirements for the pre-school teachers as promoters of pre-schooler’s
development in wholeness are growing. Productivity of upbringing of children at pre-school
age directly depends on the teacher’s competence, empathy, his/her ability to understand,
accept and support child adequately, in the same time enhancing optimal mutual relationships
with peers and adults in various communication situations.

Communicative orientation has become one of the key priorities of the educational
process. Also modernisation of nowadays pre-school education intends adopting
communicative approach as one of the most efficient course of action in the development of
child’s language and speech.

Currently in pedagogical and psychological literature development child’s speech is
understood more widely — not only as development of child’s individual speech skills, ability
to perceive and produce speech, but also as capacity to establish dialogue, dialogical
relationships with adults and other children (E. Hofa, R. Cimmere, V. Kazakovskaja, O.
Bizikova, D. Markus, D. Dzintere etc.).

In methodological literature, especially in Latvia, there is a small number of reaches
on the development of dialogue speech. Also in the curriculum of pre-school education only
monologue speech of child is emphasised, thus acknowledging the ‘speech - judgement” as
the highest level in communicative interaction of child and as the most important stage of
his/her competence. The role of child’s speech in building relationships with peers and adults
is insufficiently accentuated; child has to learn and exercise utilisation of speech in natural
settings — communication play among children.

Incomplete development of speech prevents child from the full acquisition of free
communication, thus hindering development of speech, thinking and cognition, delaying
attainment of knowledge as well as negatively influencing personal fulfilment and
behavioural habits.

Play is highly significant in the facilitation of pre-school children dialogue speech
development, since trough it child learns language and speech in context with practical
activities, and inaccuracies of his/her speech are not related to unpleasant consequences as it

tends to be in studies (bpyuep, 1987).
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In practice it has been observed that, in pre-school, the importance of play in the

child’s development is under-evaluated, by relating it to entertainment or frivolous leisure
time. Pedagogical process is dominated by explanatory-illustrative method, sometimes even
by reproductive method, while play as natural way how children are learning is used very
little.
Research problem arises from the contradiction between the society demand for a person that
as a subject is able to take part in social processes and low level for the formation of these
skills. The planned results of the pre-school education curriculum acquisition (Regulations of
the Cabinet of Ministers on State pre-school education guidelines, 2012) stipulate well-
developed speech and communication skills characteristic to dialogue speech (listens,
perceives, tells, expresses attitude towards what has been heard, accepts himself/herself and
others, sympathizes, asks for a help and gives support, cooperates with peers and adults,
accepts or denies suggestions, substantiates own opinion). At the same time the program for
facilitation of development of dialogue speech for children in pre-school age is not developed.
Therefore for pre-school teachers, especially for those, who have little professional
experience, appear difficulties to plan and organize pedagogical process purposefully in order
to facilitate development of children dialogue speech.

The topicality of the problem lies in the fact that traditional teaching process often is
dominated by the monologue speech, dialogue in the education process and play arises only in
a form of conversation between teacher and child, moreover, adult is the leader, while child —
the one who is guided. Thus there is contradiction between the readiness of pre-schooler for
the dialogue (that is based on the necessity for dialogue among peers) and the fact that in
reality these needs are not taken into consideration. Development of pre-school age children
dialogue speech is a pre-condition essential for the interaction with the surrounding
environment in various types of activity — daily communication, play, educational activities.

The topicality and problem above encouraged the choice of the subject for the
doctoral thesis — “Development of dialogue speech of pre-school age child in play”.

Object of study: Pedagogical process in pre-school.

Subject of study: Child’s dialogue speech in play.

Study objective: Study of the correlations of pre-school children dialogue speech
development arising in the play, creation and empirical verification of procedural model for
purposeful facilitation of children dialogue speech.

Research hypothesis: development of pre-school children dialogue speech takes place more

successfully if:
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teacher ensures content of dialogue speech meeting the needs of child’s development;
within the pedagogical process active child’s communication in real and simulated
play situations is ensured;

child engages in plays, varying in structure, content and form, that ensures interaction
adult — child and child — child.

Research tasks:

1. To analyse pedagogical, psychosocial, psycho-linguistic and philosophical
literature on dialogue, dialogue speech, play essence and features thereof at pre-
school age.

2. To work out criteria and indicators for assessment of pre-schooler dialogue speech.

3. To determine real level of pre-school children dialogue speech development in
cooperation process: adult — child, child — child.

4. To develop and in practice experimentally verify procedural model of dialogue
speech improvement.

5. To find out the key pedagogical preconditions for successful activation of children

dialogue speech in plays.

Theoretical substantiation of the research:

Philosophical and psycho-linguistic theories that are characterising dialogue as an
art of understanding each other, mutual information exchange process within the
framework of which inter-personal relationships directed towards cognition and self-
examination are forming and existing (M. Bubers (2010), E. Hofa (Hoff, 2009), V.
Kazakovskaja (Kaszaxosckas, 2006), H. G. Gadamers (1999)).

Personality action theory that substantiates action as a system of processes in subject
and object interaction (D. Liegeniece (1999), L. Vigotskis (Bwsieomckuii, 1997), A.
Leontjevs (/leonmwes, 1983)), as well as leading action and new-formation theory
that characterises play as the main activity of a child (D. B. Elkonins (DabkoHHH,
1971), H. Svarcmane (Schwartzman, 1985), F. Frébels (®pebens, 2005), O. Svenne
(1930), J. A. Students (1935), D. Dzintere (2007, 2009), S. Millere (Munanep, 1999), N.
Pantina (I7Tanmuna, 1996), N. Podjakovs (/7o00wssxos, 1997)).

Cognitive theory that corroborates connection between the development of child’s
language acquisition and thinking (Z. Piazg (2002), L.Vigotskis (Buicomckuii, 1997
Dz. Bruners (bpynep, 1987)).
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Lingvodidactic theories that are based on the dialogues approach in pedagogical
process and dialogue speech as a component of pre-school child’s communicative
competence (E. Hofa (Hoff, 2000, 2009), R. Cimmere (Zimmer, 2010), D. Dzintere
(2009), E. Kramins (2005), V. Kazakovskaja (Kazaxosckas, 2006), O. Bizikova
(Pusukosa, 2008), N. Saprigina (Canpwieuna, 2003), L. Jakubinskis
(Axybunckuii,1996), L. S¢erba (Ilep6a, 1957)), as well as acquisition of dialogue
speech in interaction between adult and child in social environment (L. Vigotskis
(Bvicomcexuti, 1997), Dz. Bruners (bpyuep, 1987), V. Kazakovskaja (Kazaxosckas,
2006)).

Research methods:

Theoretical: analysis of pedagogical, psychological, philosophical literature in
pedagogy, comparative analysis, content analysis, construction of model.
Empirical:
1. Methods of data acquisition:
- longitudinal observation;
- surveys (oral, written).
2. Methods of data processing and analysis:
- descriptive statistics: statistical indicators and graphical analysis;
- conclusive statistical methods: test reliability indicators (Cronbach’s alpha

test); Studend’s t test; correlation analysis (Pearson correlation coefficient).

Research base:

Pre-school education institutions in Riga, Bauska, Cesis, and Madona cities and
counties (research engaged 108 children at middle and older pre-school age).

Teachers from 122 various pre-school education institutions.

Research stages:

1.

Development of research theoretical substantiation: September, 2009 — February,
2011.

Development of dialogue speech formation procedural model: February, 2011 — May,
2011.

Investigation of the initial situation and experimental verification of processual model
of dialogue speech: May, 2011 — September, 2012.

Summary of the obtained results, analysis and drawing up of a doctoral dissertation:
September, 2012 — July, 2013.
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Scientific novelty of the research:

Procedural model for furthering child’s dialogue speech development has been worked
out and efficiency thereof has been verified.
Criteria and indicators for evaluation of child’s dialogue speech have been worked

out.

Practical significance of the research:

Experimental program for child’s dialogue speech development promotion was
formulated and approbated in practice.

Adult-structured plays for furthering child’s dialogue speech development have been
compiled.

Research includes formulation of recognitions, system of tasks for the development of
child’s dialogue speech has been introduced in practice — in Riga Pre-school
Education Institution “Kamenite” and RTTEMA study course “Play in theory and
practice” in following bachelor study programmes: “Pre-school education teacher”;
“Pre-school and elementary school teacher”; second level short-term higher education

study programme “Pre-school education teacher”.

Research structure:

The doctoral thesis consists of two sections, 11 sub-sections, conclusions,

bibliography, annexes. The text has been unfolded on 143 pages and illustrated by 33 tables

and 25 figures, references include 176 titles of publications and information sources used. The

paper has been supplemented with 13 annexes (totally 43 pages).

Theses to be supported

Pre-school child’s dialogue speech skills are developing in purposefully planned and
organised pedagogical process, within the framework of which natural logics of
child’s speech development is observed: from dialogue perception and utterance
image borrowings to their use in combination with the reproductive and productive
speech in play and everyday life.

Child’s ability to use dialogue speech in various situations is closely related to the
development of content and form of child-structured play as well as skilful

organisation of adult-structured plays in cooperation adult — child and child - adult.
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e Criteria characterising development of pre-school children dialogue speech are: ability
to engage in dialogue in compliance with the situation, ability to use language and
speech in accordance to the communication situation, ability to observe rules of
dialogue speech culture that simultaneously demonstrates child’s communicative,

language and socio-cultural competence.

Content of the doctoral thesis

Introduction explains the choice of the doctoral thesis theme and topicality thereof,
determines the research object, aim, hypothesis, and tasks, substantiates the scientific novelty
and practical significance of the study, and reflects the research base and methodology.

Section 1 of the research “Theoretical substantiation for development of pre-
school age children dialogue speech in play” analyses theoretical literature in philosophy,
pedagogy, psychology, as well as includes construction of pre-school children dialogue
speech procedural model. First section has been unfolded in four chapters.

Chapter 1.1 “Psycholinguistic analysis of dialogue and dialogue speech” reflects
the essence of dialogue and dialogue speech in philosophy, psycholinguistics and pedagogy
(Bubers, 2010; Kalis, Kile, 1998; Gadamers, 1999; Apsalons, 2011; Piaze, 2002; Hoff, 20009;
Gudjons, 2007; Anspoka, 2008; Il]epba, 1957; baxtun, 1986; busukosa, 2008), by showing
dialogue as specific socio-cultural phenomena having complicated structure and multi-
functional character. The research aims at analysing correlations in development of pre-school
children speech and dialogue speech. It has been found out that pre-schoolers are
characteristic with egocentric speech and social speech. Along with the corresponding change
in child’s thinking, egocentric speech is gradually substituted by the social speech. Analysis
of the theoretical literature resulted in working out dialogue structure (see Fig. 1) that is
formed by the communicative intention, aim, dialogue content, dialogue process and result

thereof.
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Fig. 1. Structure of dialogue (author’s construct)

Dialogue is regulated by the dynamic situation that engages two participants, in this
case — children (B1 and B2). Dialogue content, speech and communication means are arising
from this situation. In well-developed form dialogue is not only a situational everyday life
conversation, but contextual speech full of thoughts, type of logical cooperation,
interrelations, meaningful communication tool that ensures perception of the speakers,
understanding and comprehension of the speech content. Conversation built in a dialogue
form in theoretical literature is defined as dialogue speech characteristic with short utterances,
diversity of simple, incomplete sentences, deviations from regulating syntactic, and wide use
of non-verbal means. It is based not only on the sequence of words and sentences, but also on
sequence of thoughts expressed in words and well-structured sentences, utterances.
Combination of two mutually related replies: utterance initiating the dialogue (incentive) and
reply utterance (reaction) are forming dialogue unit.

Chapter 1.2 “Dialogue speech — component of child’s communication” aims at
analysing dialogue as direct communication of people. Within a dialogue, as communication
process, people (children) are exchanging information, looking for understanding, sharing
newly created personal and social experience. Information received in a dialogue is processed:

perceived, recognised and interpreted. In the same time, within the information exchange
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process person (child) is learning to hear and treat the dialogue partner with tolerance,
understand himself/herself and other people.

In theoretical literature communication is treated as communication process,
therefore terms "communication” and “interaction” are not separated. Communication, as an
ability to interact, includes ability to give information and in the same time to acquire it from
the partner, by listening, observing reaction and asking questions. Successful dialogue may
not exist without contacting, as for pre-schoolers dialogue is serving as both information
exchange and interaction process, by expressing own attitude and emotions. In contact child's
needs for human presence, exchange of thoughts, example and support are satisfied. When
governing the relationships, in dialogue child-child significant role is taken by the emotional
and social intellect of the child (Goulmens, 2001; Cenman, 1995).

Chapter 1.3 “Procedurally structural influence of plays on development of child’s
dialogue speech” thought the analysis of play as main activity of a child (Qapkonun, 1971;
@pebenw, 2005; Svenne, 1930; Students, 1935) reveals the essence of the play, significance
thereof in development of a pre-schooler, various functions of a play ensuring development of
a child as a whole. It has been found out that during the socially historical development of
humanity play is obtaining increasingly greater significance in formation of child's
personality, as play incorporates wide and currently not fully investigated opportunities for
child development and upbringing, respecting child’s natural characteristics and preconditions
for interaction between child and environment. Scientific literature emphasises correlation
between the progress of play activities and development of child’s thinking and speech. Each
stage of intellectual development meets a certain stage of play progress (Piage, 2002;
Vygotsky, 2002).

When reflecting types of play classification, it was recognised that in theoretical
literature there are contradiction in the definitions of the terms “play” and “game”. Therefore
free play of a child is called “child-structured play” (Schwartzman, 1985), plays with rules
are called adult-structured plays or games. Analysis of the play classifications shows that
various plays have potential for furthering dialogue speech of children — child-structured
plays and adult-structured plays and games. With the help of plays child acquires experience
of mutual relationships, moral norms, types of practical and intellectual activities that have
formed during many centuries.

Analysis of theoretical literature allows concluding that play creates various
situations that have to be solved with the help of verbal (speech) and on-verbal (mimics,

gestures) tools, thus facilitating child’s:
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e language and speech, developing dialogue speech skills (bpynep, 1987; Burorckuii,
1966, Korotkova, 2009; Apymianosa, 2004);

e social skills — child learns how to built mutual relationships, acquires behavioural
rules, life skills (Beck, 2002; Newcombe, 2002; Liegeniece, 1999; Purmale, 2002);

¢ intellectual development, thinking (Piaget, 2002; Muiep, 1999);

o ability to use own experience in a creative way (Burorckuii, 1997).

Chapter 1.4 “Dialogue speech procedural model for furthering development of pre-
school children dialogue speech” analyses lingvodidactic theories that are based on dialogue
approach in pedagogical process and acquisition of dialogue speech in interaction between
adult and child in social environment (Hoff, 2000, 2009; Kazakosckas, 2006; busukosa,
2008; Bpynep, 1987) and personality action theory that substantiates action as a system of
processes in interaction (Liegeniece, 1999; Spona, 2006; Beirotckuii, 1997; Jleontses, 1983),
as well as leading action and new formation theory that characterises play as the main activity
of a child (Omekonun, 1971; Schwartzman, 1985; ®pe6ens, 2005; Svenne, 1930; Students,
1935). The chapter helped working out a procedural model for facilitation of middle (4 - 5

years) and oldest (5 - 6 years) age pre-school children dialogue speech (see Fig. 2).
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Fig. 2. Procedural model for development of dialogue speech in pre-school

Model shows a system of correlations among aim, curriculum, implementation and
result. The perfect result of the pre-schooler dialogue speech is communicative, language and
socio-cultural competence of the child.

As it can be seen in the Figure 2, development of child’s dialogue speech takes place
in child-structured and adult-structured plays in cooperation with adult (teacher, parents).
Teacher is developing curriculum in compliance with the aim, child’s interests and needs, and

it is implemented in various daily communication situations, adult-structured plays and play
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lessons. Play lessons are a form of education organisation within which curriculum is
acquired with plays and games (Anspoka, 2011).

In child-structured plays teacher is simulator, supporter, organiser of child activity,
but not leader or determinant. Teacher arranges environment meeting the child’s needs, while,
what is important, is planning time for child-structured plays (role, dramatic, construction
plays). To facilitate child cooperation in play, child has to be confident that his/her
independent activity will not be distracted, as interrupted thought is not able to develop. In
interaction child-adult (teacher, parents), where adult is an example and the play mate, child is
acquiring dialogue speech by talking and jointly performing activities in various situations:

e when asking and answering, as longer conversation arises (e.g., with parents about
issues topical for children);

e when jointly performing activities — playing, performing a role in theatre, assessing,
drawing etc.;

e when practicing to understand, comprehend and answer to various utterances —
questions, suggestions, announcements, when establishing a dialogue;

e when observing rules of dialogue that facilitates mutual understanding;

e when trying to ask questions of various types — cognitive and social.

Active child’s participation in conversation largely is influenced by the child’s
experience in the conversation theme that is acquired within both pre-school pedagogical
process and cooperation with parents. Sometimes child has to stop and devote some time to
the reflection to ensure that the experience gained is integrated, lived trough and becomes
knowledge. Reflection does not enforce obligatory verbalisation, still verbalisation may help
during the reflection process. When asking a question and sharing experience, child
recognises the knowledge, skills acquired, supplements own meta-cognitive knowledge and is
able to understand own “I”” better.

Figure 2 depicts a fact that in the result of such cooperation child’s needs for
communication are met, child’s self-realization, joy and child’s ability to engage in dialogue
within corresponding communication situation as well as ability to obey rules of dialogue

speech culture all are facilitated.
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Totality of such knowledge, skills and attitudes helps to develop:

e child’s skills influencing progress of communicative activity, engaging
quality of speech behaviour, initiatives, and communicative tools used;

e abilities to orient is communication situation with conversation partner,
capability to navigate in when and what form something may be said to a
particular person;

e abilities to use language and speech in line with the need in listening,
speaking, reading and writing process;

e ability to perform communicative tasks in dialogue;

e ability to establish communication in successful speech act (Ka3sakosckas,
2006, 119).

In child-structured and adult-structured plays child already at pre-school age
gradually is acquiring ability to establish particular knowledge and experience-based adequate
verbal and non-verbal communication among communication partners (in this case — children
and teacher) in their mutual cooperation process (Anspoka, 2008; Kazakosckas, 2006 ).

To facilitate implementation of pedagogical activity procedural model, the key
principles of pedagogical process are emphasized: humanity, creativity, activity, holistic or
entirety, intelligibility or accessibility, individualisation and other generally didactic
principles.

Compilation of pedagogical and psychological literature on child’s development
(Hoff, 2009; Piaze, 2002; Kazakosckas, 2006, busukosa, 2008, Dzintere, 2009) has resulted
in criteria for evaluation of child’s dialogue speech:

e ability to engage in dialogue correspondingly to situation;
e ability to use language and speech in line with the communication situations;
e ability to obey rules of dialogue speech culture.

The criteria moved forward were developed basing on the dialogue speech
components.

Section 2. “Qualitative and quantitative analysis of child’s dialogue speech in
pre-school pedagogical process” deals with studying the organisation of pre-schooler
dialogue speech acquisition in practice, verification of theoretical criteria used for the
assessment of pre-schooler dialogue speech and indicators thereof, as well as verification of
the procedural model productivity. Content of the second section has been unfolded in three

chapters.
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Chapter 2.1. “Organisation of empirical research method and progress”
characterises research and progress thereof. Empirical research includes pedagogical
experiment performed in two stages:

e the stage of the investigation of initial situation — quantitative and qualitative, short-
term, natural (Albrehta, 1998; Lasmanis, 1999; Wiersma, Jurs, 2005; Pipere, 2011);

o the stage of the experimental action — quantitative and qualitative, longitudinal, natural
(Albrehta, 1998; Lasmanis, 1999; Wiersma, Jurs, 2005; Pipere, 2011).

The aim of the investigation of initial situation was to find out initial dialogue speech
skills of the participants in compliance with the pre-developed criteria and indicators. The aim
of the experimental action was experimental testing of pre-school age children dialogue
speech development procedural model productivity in practice.

The stage of the investigation of initial situation was done from May, 2011 until
October, 2011. The obtained results promoted clarification and realization of the objective
and tasks of the experimental action. The experimental action was done from October, 2011
until September, 2012.

Within the Chapter 2.2. ,, The investigation of situation in practice” basing on the
pre-developed criteria and their indicators, development of middle and older age pre-school
children dialogue speech was analysed in real and simulated play situations. The first stage of
the research engaged 108 children (75 children from various pre-school education institutions
in Latvia in group ‘N’ and 43 children from pre-school education establishment “Kamenite”
in Riga in group ‘K’). Reliability of dialogue speech criteria and corresponding indicators
were verified with the help of Cronbach’s alpha test (see Tab. 1):

Table 1. Cronbach’s alpha coefficients for criteria reliability

Coefficients for group ‘N’
Criterion Cronbach’s alpha coefficient
Ability to engage in dialogue correspondingly to 0.802
situation
Ability to use language and speech in line with 0.817
the communication situations
Ability to obey rules of dialogue speech culture 0.729
Coefficients for group ‘K’
Criterion Cronbach’s alpha coefficient
Ability to engage in dialogue correspondingly to 0.872
situation
Ability to use language and speech in various 0.927
communication situations
Ability to obey rules of dialogue speech culture 0.733
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As it can be seen in the Table 1, reliability of criteria and indicators thereof may be
evaluated as excellent, good and acceptable and suitable for such research.

To find out if there is statistically significant correlation among the dialogue speech
evaluation criteria a correlation analysis was carried out. Calculations were based on the
Pearson correlation coefficient, as group (n=43) is small, and in this case peculiarities of the
empirical breakdowns do not limit the use of this coefficient.

Analysis of the results acquired allows concluding that among the criteria there is

statistically significant correlation (see Tab. 2).

Table 2. Correlation analysis

. Ability to use .
Ability to Ability to
] language and
engage in ] obey rules
o Values ) speech in i
Criterion dialogue ) of dialogue
calculated ) various
correspondingly o speech
o communication
to situation S culture
situations
Ability to engage in | Coefficient 1 717 793
dialogue value .000
correspondingly to | p (significance .000
situation level)
Ability to use Coefficient 717 1 513
language and value
speech in various p (significance .000 .000
communication level)
situations
Ability to obey Coefficient 793 531 1
rules of dialogue value
speech culture p (significance
level) .000 .000

As all coefficients are positive, it means that correlations are direct, i.e., as value of
one characteristics increases also values of other characteristics on average are growing, and
vice versa. Closer correlation was recorded between the following pairs: ability to use
language and speech in various communication situations and ability to engage in dialogue

correspondingly to situation; ability to obey rules of dialogue speech culture and ability to



42

engage in dialogue correspondingly to situation.

To characterise initial dialogue speech skills in the group ‘N’ (75 children), statistical
indicators were calculated. Table 3 depicts the results acquired in the stage of the
investigation of initial situation:

Table 3. Initial dialogue speech statistical indicators in group ‘N’

Ability to engage in Ability to use language Ability to obey
. . and speech in various rules of dialogue
dialogue correspondingly o
communication speech culture
to situation situations
Valid 75 75 75
Mean 2,5 2,7 2,1

The mean characterises average points gained in group. In the 1% skill, out of
maximally possible 4 points the group acquired on average 2.5, while in 2" skill those are 2.7
points and it is criterion that got the highest evaluation. The criterion with the lowest
evaluation was ability to obey rules of dialogue speech culture — 2.1 point.

As the experimental action engaged group ‘K’ — 43 children, more detailed analysis
is performed for this group. Within the next stage of the data processing, the initial statistical
indicators of dialogue speech criteria in group ‘K’ are calculated (see Tab. 4).

Table 4. Initial dialogue speech statistical indicators in group ‘K’

Ability to engage in Ability to use language | Ability to obey
Statistical dialogue correspondingly and speech in various | rules of dialogue
indicators o communication speech culture
to situation situations
Valid 43 43 43
Median 2.3 2.58 2.25

Analysis of the results obtained allows concluding that the lowest evaluation was
given to ability to obey rules of dialogue speech culture. It was taken into consideration when
working out programme for facilitation of children dialogue speech. It was observed that in
play and daily life children are turning to each other and that takes a form of verbal and non-
verbal communication dialogue. In verbal field this turning is various — it is proposal,
rejection, request, suggestion, explanation, evaluation characteristic for dialogue; nevertheless
middle age pre-schoolers still are characteristic with pseudo-dialogues. Research showed that
children face the greatest difficulties with not interrupting the communication partner, being

patient towards the opinion of the other person, and reacting on what adult or peer has said
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adequately if child’s opinion or desires are opposite. Observations indicated that children find
it easier to answer to the question or react on what has been said, as compared to asking
various questions by themselves. Various respondent opinions in criterion ‘ability to use
language and speech in various communication situations’ demonstrate differing
development levels of children speech and bilingualism in families. Several respondents were
suggested to visit a speech therapist (observations show that almost 50% of children are not
pronouncing sounds in Latvian words precisely). The data gained indicated varying levels of
children development that should be considered when working out a programme for
facilitation of dialogue speech development.

Teacher survey conducted within the framework of the research included questions
with answer versions and open questions and it allowed finding out teacher skills, willingness
and abilities to support children plays helping to develop dialogue speech, as well as it helped
arranging forms and methods used in teacher work to facilitate acquisition of dialogue speech.
The survey engaged 122 respondents from various Latvia counties. Answers were coded and
processed mathematically, expressing survey results in per cent. It was concluded that
teachers understand the significance of child-structured play as a whole and are arranging
environment meeting the children needs. Contradictions were found in answers given to the
questions 6 and 7. Almost 50% of the teachers believe that time devoted to playing in pre-
school is sufficient, while they can not indicate specific period of time during which children
are not disturbed in their play activities. It may mean that in practice child-structured plays are
insufficiently supported.

Analysis of the survey shows that teachers are using unvarying methods for the
facilitation of children dialogue speech, and also adult-structured plays are insufficiently used
for this purpose, moreover, teachers do not know particular plays furthering development of
children dialogue speech.

Chapter 2.3. “Experimental test of dialogue speech procedural model and results
thereof ” characterises progress of the experiment and analyses results of it. To approbate
pedagogical activity procedural model in practice a programme was worked out for the
development of children aged 4-6 dialogue speech and content of the implementation thereof.
Development of the programme covered setting of tasks for development of both child’s
speech and dialogue speech and ability to obey rules of dialogue speech culture. Acquisition
of the dialogue speech was implemented in three stages:

Stage 1 — child is using ready, pre-learned utterances (reproductive stage);

Stage 2 — combination of reproductive and productive speech (constructive stage);
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Stage 3 — child is independently establishing dialogues, creatively using acquired skills in

play and daily life (creative stage).

Development of child’s dialogue speech was implemented in cooperation child-adult,

child-child. The key pedagogical pre-conditions used when organising child-structured plays

are the time devoted to these plays, initiation, support and observation. Within the

pedagogical process in adult-structured plays, when implementing child’s dialogue speech

development programme, the principles of systematic approach, continuity, individualisation

and integrity were observed. When child engages in practical activities, he/she may face

situations requiring conversation, dialogue, cooperation with both peers and adults.

At the end of formative experiment dialogue speech skills of children (43

respondents) were evaluated repeatedly. Results of the repeated observation are depicted in
the Table 5.

Table 5. Dialogue speech statistical indicators in group ‘K’ at the end of the research

Ability to engage in Ability to use language | Ability to obey
. . and speech in various rules of
dialogue correspondingly communication dialogue speech
to situation situations culture
Valid 43 43 43
Median 3.3 3.4 3.19

As it can be seen in the table, median in all criteria exceeds 3 points; thus it may be

concluded that children abilities to engage in dialogue have improved and several tasks

related to the development of children dialogue speech were fulfilled:

understanding about dialogue as conversation of two equal partners was facilitated;
ability to perceive and understand utterances, questions and encouragements of adults
and peers was improved;

children ability to establish dialogue, ask various questions, answer to them, make
announcements and encouragements was developed, by increasing children speech
experience with various dialogue utterances;

ability to use incentive utterances and words expressing requests, gratitude and
apology was improved,;

sound pronunciation, understanding and use of the word meanings correspondingly to
the particular situation was facilitated;

children understanding about the speech etiquette and rules of dialogue culture was

developed,
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o ability to obey particular order in speech, by listening to, not interrupting and showing
respect towards the communication partner was promoted;
¢ ability to substantiate own opinion by avoiding categorical statements was improved,;
e ability to use non-verbal communication tools according to the interaction situation
was facilitated.
Dynamics of child’s dialogue speech development was evaluated with the help of Studend’s t
criterion for the comparison of two dependent groups. The results obtained at the beginning of
investigation (1st measurement) and the results obtained at the end of experimental action
(2nd measurement) were compared. After assessment of the obtained results it can be
concluded that the skills of respondents at the end of the investigation are higher in all
criteria.
Results of the Studend’s t test show that there are statistically significant

differences (sig < 0.05) in all criteria (see Tab. 6).

Table 6. Comparative analysis of children dialogue speech development

Mean t-test | Sig

Indicators 1 2" SD value | (2-tailed)

observation | observation
Addresses to adults freely 2.37 33 737 | -8.281 .00
Addresses to peers freely 2.37 3.42 615 | -11.151 .00
Asks various questions 2.33 321 544 | -10.657 .00
Adequately answers to questions, 2.56 3.6 615 | -11.151 .00
maintaining the conversation
subject
Uses requests, suggestions and 2.21 3.28 552 | -12.712 .00

other incentive utterances

Is equal conversation partner in 2.16 3.26 610 | -11.750 .00

role dialogues

Changes  voice intonations 2.16 3.30 .889 | -8.409 .00
depending on the role
Text or sentence meets the 2.63 3.42 466 | -11.129 .00

conversation aim
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continued
Mean ]
Indicators E ond SD viest Sl.g
value | (2-tailed)
observation | observation

Understanding and use of words 2.63 3.37 441 | -11.054 .00
meets the communication
situation
Pronunciation of sounds in words 2.49 3.30 450 | -11.856 .00
Does not interrupt conversation 2.19 2.98 514 | -10.078 .00
partner
Can express own opinion in well- 2.33 3.14 627 | -8.513 .00
substantiated way
Can refuse from partner’s 1.95 3.07 .625 | -11.707 .00
incentive in  well-substantiated
way
Expresses  positive  attitude 2.6 3.44 531 | -10.331 .00
towards play mates (verbally,
non-verbally)
Can come to an agreement with 2.19 3.21 556 | -12.071 .00
partner about common actions
Can solve conflicts in socially- 2.09 3.95 486 | -12.874 .00
acceptable way

Evaluation of the results acquired allows concluding that in the evaluation criteria

there are statistically significant differences between the 1% and 2™ observation, generally

there are statistically significant differences in all mentioned criteria (last column sig < 0.05).

Thus, dynamics of children dialogue speech development may be characterised as

statistically significant.

Differences in the statistical indicators recorded in 1% and 2" observations are

characterised by the figure below (see Fig. 3).
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Figure 3. Polygon of statistical indicators in 1 and 2" observations

Horizontal axis depicts indicator criteria (totally 16), while vertical — mean acquired
by the experimental group. As it can bee seen in the figure, dialogue speech skills have
improved in all indicators, testifying productivity of procedural model for the development of
dialogue speech.

The results acquired indicate that dialogue facilitates communicative competence of
adept language user (results of criterion 1), language competence (results of criterion 2) and
socio-cultural competence (results of criterion 3).

The results gained allow asserting that assumptions of the hypothesis on the facts that
development of pre-school children dialogue speech takes place more successfully if teacher
ensures content of dialogue speech meeting the needs of child’s development; within the
pedagogical process active child’s communication in real and simulated play situations is
ensured; child engages in plays, varying in structure, content and form, that ensures
interaction adult — child and child — child have all been confirmed.

Conclusion

e Dialogue is conversation of two or more people in which, unlike in monologue, the
interaction of replies and utterances takes place between two or among more people.
Dialogue is interactive process within which speaker and listener are mutually
interacting by establishing reciprocal feedback.

e Structure of the dialogue is formed by communicative intention, aim, dialogue

content, dialogue process and result — perception of communicative intention,
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understanding and comprehension of dialogue, as well as adequate verbal or non-
verbal reaction.

Dialogue speech of children at pre-school age is an aggregate of dialogical skills
necessary for wholesome child’s participation in communication, cognition and
acquisition of surrounding world, by learning rules of speech and language culture.
Development of child’s dialogue speech is facilitated by child’s individual
development regularities, child’s cooperation and speech experience, child’s
knowledge, skills, as well as attitude towards the communication in child-structured
and adult-structured plays.

Child-structured and adult-structured plays create various situations that have to be
solved with the help of verbal (speech) and non-verbal (mimics, gestures) means,
facilitate acquisition of language and socialisation, as well as bring joy and
satisfaction in communication process.

Efficiency of middle and older age pre-schooler (aged 4-6) dialogue speech
development may be enhanced by supplementing pedagogical process with child-
structured plays together with adult-structured plays (didactic games, purposefully
chosen national plays, dramatization of poems and stories, motion games), taking into
consideration the regularities of child development and implementing tasks facilitating
development of dialogue speech.

Doctoral thesis covers study only on the part of the issues related to the development
of child’s dialogue speech. It may serve as a base for further researches and the results
acquired within it may be used to enhance older pre-schooler (6-7 years) and younger
school age children dialogue speech development.
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