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Promocijas darba visparigs raksturojums

Misdienas aktualiz€jas jautajums par nepiecieSamibu péc cilveka ar
jaunu, izmainitu attiecksmi pret dzives darbibam. Atbildiga, patstavigi
doma3josa, briva personiba, kas ar cienu, toleranci izturas pret citiem, spgj
sadarboties un radit jauno ir nozimigs izglitibas uzdevums. Demokratiskas
sabiedribas lielaka verttba un labklajibas  priekSnoteikums ir
individualitates briva attistiba. Spé€ciga personiba, individualitate ir
ikvienas sabiedribas lielakais ieguvums. Vienlaikus individualitates
atziSana un brivibas saglabasana ir viens no griitakajiem audzinasanas
uzdevumiem.

Doma par personibu, kas ir iek§€ji briva, paSpietickama un atbildiga,
atrodama ikviena 20.un 30. gadu latvieSu pedagoga darba. K.Dgkena,
J.A Studenta, P.Birkerta, M.Stala, A.Dauges, O.Svennes darbu centra tiek
izvirzita ideja par bérnu ka unikalu individualitati, ar gribu un jatam
apveltitu, darbigu buitni. Turklat prats, jiitas un griba ir nedalams veselums.
Sis kopums ir viens no galvenajiem nosacfjumiem, kas veido cilvéka
personibu. Vertigas personibas organiz&tajs, centrs un kodols ir darbiga un
laba, uz personiskam veértibam virzita un neatkariga griba (Dale, 1944, 29).

Apzinoties, ka ,,visu cilvéku gribai nav viens un tas pats objekts, bet
katram cilvékam ir savs (vina paSa labklajiba)” (Kants, 2006, 184),
pieaugusSais (audzinatajs) spej saskatit un attistit katra bérna individualitati,
cienit viga tiesibas uz savu brivibu. Griba un briviba ir savstarpgji ciesi
saistitas, bez savas gribas nav iesp&jama briva izvéle, briva darbiba. Sads
skatljums uz beérnu ir aktuals arT Sodien, kad cilvéka individualitate, griba
vairak tiek atzita teor€tiskajos pétijumos, bet praks€ nereti tiek darits viss,
lai nomaktu un iznicinatu visu, kas ir b&rna briva griba. Bérns ir radits
brivibai, izv€lém, nevis pavélem (Meiksane, 2008).

Bérniba — laika, kad aizsakas gribas, spécigas personibas veidoSanas
un bérns ir pilnigi atkarigs no pieaugusa, vina noteikumiem, kuri nereti var
versties pret berna ,veseligo, sapratu un spécigo cilvécisko gribu”
(Korcaks, 1986, 86), visvieglak noslapé€t bérna iniciativu, paklaut sist€émai
(Fromms, 2003, 29). Bérna iniciativas, aktivitates slapéSana ir ari b&rna
gribas un individualitates stindzinasana, jo ,,gribas attistiba ir cilvéka paSa
iedarbiba uz sevi” (Spona, 2006, 36).

Cilveks veidojas un attistas darbiba, kas ir gribas raditajs, kura griba
rodas un izpauzas. Pirmsskolas vecuma bérna dzives saturs un pamats ir
rotala (Dale, 1944, 30). Rotalasanas ir aktiva, meérktieciga, radosa,
produktiva darbiba, kas rodas no individa iek$€jiem spekiem (Picka, 1990,
71) un ir saistita ar bérna pieredzi un pardzivojumiem — prieku, beédam,
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bailem, ceribam un socialajam attiecibam (3enpkoBckuii, 1996, 267).
Rotala, kas ir loti komplicéts bernibas fenomens, gan vesturiski, gan
filozofiski ir saistita ar rotallietu. Rotallieta vienlaikus ir gan produkts,
darindjums ar noteiktam funkcijam un formam, kuru veidojis makslinieks,
gan noteiktas sabiedribas, taja valdoSo atzinu, vértibu iemiesots simbols,
kas organize pieredzi un regul€ ricibu, gan bérna darbibas ierosinataja, ta
saista bérna uzmanibu, raisa interesi, aizrauj un apmierina rotaltieksmi,
darboSanas, veidoSanas un radiSanas ticksmes (Birkerts, 1923, 49).

Rotallieta palidz bernam klit par aktivu petnieku pasaules
likumsakaribu izzina, atrast jégpilnibu un mérktiecibu fiziskaja vide
(Dahlgren, Szczepanski, 2005, 35) un dod iesp&ju macities pasam atbilstosi
savam vajadzibam, nevis ar€ji noteikta iemesla d€l. 1zzinot pasauli, tas
likumsakaribas, apgiistot jaunas, nepiecieSamas dzives prasmes, iemanas,
parvarot gritibas, notiek bérna paSapliecinasSanas, un bérns izbauda prieka
emociju, kas rodas, apzinoties savas iespgjas, panakumus un sasniegumus.
Rotallieta bernam lauj izbaudit neatkaribu, biit brivam no pieaugusa
kontroles, aizliegumiem, ierobezojumiem, noteikumu un instrukciju
ieverosSanas. Darbojoties ar rotallietu, izpauzas bérna pirmie patstavigas
gribas impulsi, tiek rosinatas gribas 1paSibas — neatlaidiba, patstaviba, kas
raksturo personibas mérktiecibu un gribasspeku meérka ka rezultata
sasniegSanai.

Teoréetiskie pétijumi aktualizé bernibu ka nozimigu laika posmu
cilvéka dziveé un rotalu ka neatnemamu tas dalu. Bérniba nav tikai noteikta
attistibas pakape, kuras laika tiek apgiita sabiedribas pieredze un notiek
pielagoSanas noteiktam sabiedribas prasibam, citu piedavato uzvedibas
modelu piepemsana, atveido$ana. Saja laika aizsakas brivas, patstavigas,
lemt un rikoties sp&jigas personibas veidoSanas, tomeér pirmsskolas
skolotaji ne vienmer izprot un zina, ka to istenot sava ikdienas darba.

Petijuma “Obligatas pirmsskolas un sakumskolas 1zglitibas
izvertéjums un pilnveides iespejas” (2008) dati atklaj, ka 56% pirmsskolas
skolotaju uzskata, ka, sagatavojot 5 — 6 gadigo bérnu skolai, vin$ tiek
parslogots, jo nevis rotala, bérna patstaviga darbiba, bet pieaugusa
organiz€tas, vaditas rotalnodarbibas ir galvenas aktivitates pirmsskola.
Pedagogi uzskata, ka lielaka uzmaniba pedagogiskaja darba pievérSama
socialas (30%) un intelektualas (28%) attistibas panakumiem. Vien 11%
pedagogu par svarigu atzist gribas attistibu pirmsskola, 21% — skola, bet
turpmakaja dzive tas nozimibu akcent€ 8%. 5% pedagogu saskata
nepilnibas un uzskata, ka nepiecieSami uzlabojumi pedagogiskaja procesa
pirmsskola, lai tiktu veicinata bérna jiutu un gribas attistiba. Minétas
pretrunas ir aktuals miisdienu audzinasanas prakses uzdevums, kas ir
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teorétiski pamatojams. Tas ari noteica temata ,,Pirmsskoléna gribas
ipasibu veidoSanas darbibas ar rotallietam” izvéli.

Pétijuma objekts - pirmsskoléna gribas veidoSanas darbiba ar
rotallietam.

Pétijuma priekSmets - pirmsskoléna griba.

Pétijjuma mérkis - teorija un praks¢ atklat gribas Ipasibu veidosanas
pedagogiskos nosacijumus pirmsskoléna darbibas ar rotallietam, teoretiski
izstradat un praks€ parbaudit bérna gribas ipasibu veidoSanas procesualo
modeli.

Pétijuma hipotéze - pirmsskoléna darbibas ar rotallietu sekme gribas
ipasibu veidoSanos, ja:

e Dberns darbibu ar rotallietam izv€las atbilstosi savam vajadzibam,
interes€ém, pieredzei,

e bérns darbiba ar rotallietam veido paradumu neatlaidigi,
parvarét SkeérSlus un sasniegt merki;

e picaugusais atbalsta berna iniciativu, patstavibu darbiba ar
rotallietam, humana un emocionali atsauciga vide.

Pétijjuma uzdevumi:

1. Analizét gribu filosofijas, pedagogijas un psihologijas literatiira,
1zzinat tas veidoSanas specifiku pirmsskolas vecuma.

2. Petit pirmsskolas vecuma bérna gribas veidoSanas pedagogiskos
nosacijumus darbibas ar rotallietam.

3. Izstradat  pirmsskoléna  gribas  izpétes  metodologisko
pamatojumu, gribas veidoSanas krit€rijus, raditajus, to limenus
un pazimes.

4. Izveidot pirmsskoléna gribas ipasibu veidoSanas procesualo
modeli darbibas ar rotallietu, empiriski parbaudit to.

Pétijuma teoretisko pamatojumu veido:

e teorijas par gribas bitibu, individa brivibas lomu moderna
sabiedriba — P.Natorps (Hamopn, 1911), S.Hessens (1929;
1995), 1.Kants (1988, 2006), B.Spinoza (1998), H.Arente
(2001), D.Hjums (Hume 2008);

e teorijas par personibas darbibas procesu strukturalo pieeju —
L.Vigotskis (Buieomcxuii, 1997; 2002), A.Spona (2006),
D.Leontjevs (JIeonmwes, 2007);

e teorijas par emociju un gribas mijiedarbibu ka pamatu apzinigai
darbibai — M.Montesori (Moumeccopu, 1916; 1997; 1965),
S.Tomkins (Tomkins, 1962), D.Goulmens (Goleman, 1995),
Izards (/3apo, 1999), F.La Frene (Jlagpenwve, 2000);
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e atzinas, ka bérna gribas veidoSanas pirmsskola notiek darbiba,
humana mijiedarbibas procesa — L.Vigotskis (Bwsieomckuii,
1997; 2002), H.Gudjons (1998), E.Eriksons (1998),
D.Liegeniece (1999), A.Maslovs (Macnos, 1999; 2003),
E.Fromms (2003);

e teorijas par rotalu ka  motivétu  aktivitati = —
J.Nunnally&L.Lemond (1973), M.Ellis (1984), R.MccCall
(1974), R.White (1959), J.Bruner (1972; 1973), J.Watson
(1971), J.Nuttin (1973);

e teorijas par rotallietu ka kultirvides vides sastavdalu — F.Ari€ss
(Aries, 1980), D.Dzintere (2005; 2007), F.Frébelis (@pebenv,
2005), E.Smirnova, M.Sokolova (Cumuprosa, Coxonosa, 2005;
2008), G.Brougere (Brougere, 2006), V.Abramenkova
(A6pamenxosa, 2008), Dz.Rodari (2009), H.T.Eriksens (2010),
N.K.Frimena (Freemen, 2007).

Pétijjuma metodes:

1.Teoretiskas metodes:

o filozofiskas, pedagogiskas un psihologiskas literatiiras un
avotu analize par pirmsskolas vecuma bérnu gribas veidoSanos
darbibas ar rotallietu;

e dokumentu izpéte.

2.Empiriskas metodes:

e pirmsskolas izglitibas iestaZzu pedagogu aptauja;

e rakstnieku bérnibas atminu t€lojumu atlase un kontentanalize;

e nestrukturétas intervijas, studentu  b@rnibas  atminu

kontentanalize;

e sarunas ar bérniem par vinu milakajam rotallietam;

e bérnu darbu izpete un analize;

e noverosana;

e datu apstrades matematiski statistiskas metodes (korelativo

sakaribu noteikSana, izmantojot datu statistiskas apstrades un

analizes paketi - IBM SPSS Statistics 19.

Pétijuma baze:

Pirmsskolas izglitibas iestades. P&tljuma izlasi parstav 253 bérni
vecuma no 5 — 7 gadiem un 228 pirmsskolas izglitibas skolotajas no
dazadam Latvijas pirmsskolas izglitibas iestadém.

Rigas Pedagogijas un izglitibas vadibas akadémija (turpmak teksta -
RPIVA). Pétijuma izlasi parstav 222 dalibnieki — topoSie pirmsskolas
izglitibas skolotaji.



Pétijuma posmi:

Promocijas darbs tika veikts no 2008.gada septembra lidz 2013.gada
decembrim.

Pirmais petijjuma posms (2008 — 2010) — tika izvirzita pé&tljuma
problema, sakotn€ja hipotéze. Veikta literaturas, dokumentu, pétijjumu
novertésana, latvieSu rakstnieku autobiografisko bérnibas atminu telojumu
atlase un kontentanalize, organizeta nestrukturéta intervija ar studentiem
par bérnibas rotallietam, atverta intervija ar 5-7 gadigiem bérniem par vigu
milakajam rotallietam, veikta gito datu interpretacija un kontentanalize,
atbilzu kod&Sana, izveidota anketa pedagogiem. Otrais pétijuma posms
(2010 — 2011) — apkopota un analizeta literatira par pirmsskoléna gribas
veidoSanos, izstradats bérna gribas 1pasibu veidoSanas modelis darbibas ar
rotallietu. Noteikti gribas verteSanas kritériji, raditaji, to [imeni un pazimes.
Veikta pedagogu aptauja, tas rezultati analiz€ti peéc biezuma un
interpretacijas, izmantojot aprakstoSo un analitiskas statistikas metodi
(IBM SPSS Statistics19). Ieguti dati, kas nepiecieSami pirmsskoléna gribas
ipasibu veidoSanas modelim darbibas ar rotallietam, balstoties uz humano
pieeju bérna audzinasana. TreSais pétijuma posms (2011 — 2013) —
promocijas darba pabeigSana un noforméSana.

Pétijuma novitate, darba teorétiska nozime

Petijuma aktualiz€ts maz pétits problémjautajums Latvija -
pirmsskoléna  gribas  veidoSanas, ka = miusdienigas  izglitibas
pamatuzdevums. Promocijas darba konkretizéts pirmsskolas vecuma b&rna
gribas veidosanas jeédzienu darbiba ar rotallietam, izstradati un empiriski
parbauditi gribas veidoSanas kritériji, raditaji, to Iimeni un pazimes
pirmsskolas vecuma.

Petijuma gaita izstradats un empiriski parbaudits pirmsskoléna gribas
ipasibu veidoSanas procesualais modeli darbibas ar rotallietu, balstoties uz
darbibas procesuali strukturalo pieeju un Rubikona modeli” (Rubicon
Model of Action Phases), uzlikojot bérnu par savas ricibas subjektu,
atzistot gribas un jutu attistibas vienotibu. Piedavatais modelis
izmantojams pedagogiskaja darbiba, veicinot pirmsskolas vecuma b&rnu
gribas 1pasibu veidosanos darbibas ar rotallietu.

Petijuma rezultata atklati pirmsskoléna gribas ipasibu veidoSanas
sekméjosie un kavéjosie faktori, izstradati ieteikumi praksei. Pirmsskoléna
gribas veidoSanas rotaldarbiba ir pedagogiskas mijdarbibas rezultats, kuru
pedagogs var sekmeét netiesi, atbalstot bérna izveli, iniciativu, patstavibu un
neatlaidibu darbibas ar rotallietu, humana un emocionali atsauciga vide.



Pétijuma nozime praksé

Petijuma gutas teorctiskas un atzinas praksei ieviestas studiju procesa,
1zglitojot topoSos pirmsskolas izglitibas skolotajus.

Darba struktiira: ievads, divas dalas, secindjumi, izmantotas
literatiiras un avotu saraksts (231 nosaukums), pielikumi (9). Teksts
izklastits uz 170 Ipp.

Tezes aizstaveSanai:

1. Pirmsskolas vecuma bérna gribas veidoSanas pamatojas uz
lidzsvarotu psihisko attistibu, pieauguSajam izprotot un atzistot
gribu ka nozimigu psihes fenomenu un darbibu ka butiskako
apzinatas gribas veidoSanas lidzekl:.

2. Rikoties sp€jigas personibas veidosanas iespéjama pirmsskoléna
un pieaugusa humana mijiedarbibas procesa, cienot b€rna
unikalo personibu, individualitati un atzistot bérnu par savas
ricibas subjektu. Pirmsskolena gribas veidoSanos ieteicams
vertet darbiba péc petijuma izstradatiem krit€rijiem un
raditajiem: interese par rotallietu, vajadziba atdarinat, rotala
atveidot apkartné veroto, prasme darboties bez pieaugusa
palidzibas, aizrautiba darbiba, darbibas pabeigSana, prieks par
darbibas procesu.

3. Darbibas ar rotallietu, apmierinot bérna dabisko v€lmi rotalaties,
veicina bérna gribas veidoSanos netraucéta, sistematiska
rotaldarbiba, kas ietver strukturala veseluma savstarp€ji saistitu
komponentu kopu, ko atklaj beérna gribas ipasSibu veidoSanas
procesualais modelis: vélmes apzinaSanas, darbibas uzsaksana,
darbiba, emocionalais pardzivojums, prieks darbiba.

Promocijas darba saturs

Lai pétitu gribu ka pedagogisku paradibu, 1.dalas Bérna gribas
attistibas teorétiskie pamati 1.1.nodala Gribas bitiba filosofiskaja,
pedagogiskaja un psihologiskaja doma ta vispirms tika skaidrota
filosofija, jo filosofu atzinas palidz pedagogiem veidot zinatniski pamatotu
pasaules redz&jumu. Atzinu analize (Spinoza, 1998; Loks, 1960, 1977,
1988; Hjums, 2008; Ruso, 1981; Kanta, 1988, 2006; Huserls, 2002;
Gadamers, 1999; Arente, 2001) lauj secinat, ka katrs cilveks ir unikals,
spejigs veidot sevi un personibas individualitati, realiz€jot savu gribu.
Pétijuma bitisks ir E.Huserla atzinums, ka cilvéks reagé uz kaut ko tikai
tapec, ka ,,pieredz€tie appasaules objekti” tiek ieveroti vai neieveroti, vai
Sie objekti piesaista uzmanibu ar savam ,,izzinamajam tpasibam.” Objekta
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1zraisitais kairinajums var bt gan patikams, gan nepatikams, un atkariba
no ta rodas noteikta darbibas tendence, darbiba kliust merktieciga.
E.Huserls norada, ka ,,nav runa par kermena un acu kustibam ka realam
dabas noris€m,” bet gan par brivu kustibu iesp&jamibas jomu, kad manam
,,es varu” — atbilstosi attiecigajam kairinajumam un tendencém — seko ,,es
daru” (Huserls, 2002, 96).

Pedagogu atzinu izvert§jums (Pestalocijs, 1996; ®dpebens, 2005;
Montesori, 1916, 1965, 1997; Haropm, 1911; Hessens, 1929) lauj secinat,
ka audzinaSanas galvenais merkis ir briva griba — ,tikai brivi paklausot
savam pienakumam, cilvéks var izpildit tikumibas velegjumu” (Hessens,
1929, 101), ,,(..) cilvéks caur savu gribu klust redzigs un caur savu gribu —
akls” (Pestalocijs, 1996, 49). Nozimigas ir personibas, kuras veido bérna
priekSstatus par pasauli, jo pieauguSais neapzinati piedalas bérna ieksgjas
pasaules veidosana, tatad, ar1 gribas veidoSana (Haropm, 1911).
M.Montesori uzskata, ka parmérigas riipes un gadiba, audzinaSana, kas
maca cilvékam uzvesties ,,pareizi”’, neveicina specigas personibas rasanos
un nekada veida neveido stipras gribas cilvéku (Monteccopu, 1997).
Teorétiska modela izveidei bitiskas ir arT humanistiskas psihologijas
parstavju (Maslow, 1954, 1999, 2003; Fromms, 2003) atzinas. Balstoties
uz kopveseluma pieeju personibas attistiba, audzinasana, vini par
nozimigako uzdevumu nosaka cilvéka individualitates aktualiz€Sanu.

Katras tautas izglitiba balstama uz savu savdabigo un atskirigo, tadel
l.dalas 1.2.nodala Pirmsskolas vecuma berna gribas ipasibu
veidoSanas likumsakaribas Latvijas brivvalsts un miisdienu pedagogu
teorijas. Pirmsskolas vecuma bérna gribas, gribas veidoSanas
likumsakaribas ir plasi analizétas Latvijas brivvalsts pedagogu, psihologu
atzinas (Dékens 1919, 1921; Birkerts 1923; Dauge 1925, 1926; Stals 1927;
P&tersona 1931; Students 1935; Dale 1944). Mainoties laikam, attistoties
zinatnei un tehnologijai, mainas veértibas un Iidz ar tam arT audzinasanas
meérkis, kuru vienmér nosaka sabiedriba doming€joSais uzskats par cilveku
(Cole, 1988). Sobrid aktuals ir paattistibas mérkis, kas akcenté domu par
personibas paSrealizaciju sabiedriba ar patstavigas domasanas un
spriestspéjas prasmes palidzibu (Gudjons, 1998; Rubene, 2008; Spona,
Camane, 2009). Sis mérkis zinama méra sasaucas ar Latvijas brivvalsts
pedagogu audzinaSanas idealu. Biitiska loma audzinasanas idealu
sasniegSana ieradita ari gribas audzinasanai ka vienam no galvenajiem
audzinaSanas uzdevumiem (Dgkens, 1921). Gribas audzinaSana ir
harmoniskas, lidzsvarotas, spécigas personibas veidoSanas, kurai piemit
gudriba, prata skaidriba, kura nepartraukti tiecas péc tikumiska, laba. So
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idealu iesp€jams sasniegt, balstoties uz tris audzinaSanas principiem
(Dekens, 1919, 1921; Birkerts, 1923; Dauge, 1928; Svenne, 1930):
1) humanistiska pieeja cilvékam, skattfjums uz cilvéku ka vienotu
veselumu;
2) bérna individualitates atziSana un cieniSana;
3) bérna aktivitates jeb pasdarbibas atbalsts.

Min&tie audzinasanas principi nav zaud&jusi savu aktualitati arT
Sodien, jo tie vairak tiek respekteti teoretiskajos petijumos, nevis prakse
(Liegeniece, 1999). Raksturojot pirmsskoléna gribas 1paSibu veidoSanas
likumsakaribas, teorétiska modela izveidei biitisks ir treSais princips, jo tas
pauZ cienu pret bérna darbibam. Berna attistiba un izglitiba balstama uz
individa veélmi darboties, paSsatistities. Teorijas par personibas darbibas
procesu strukturalo pieeju (Bsirorckuii, 1926, 2003; Jleontsen, 2007,
Spona, 2006; Meiksane, 1998) atzist, ka darbibas jéga tiek noteikta caur
darbibas mérka virzibu (JleontheB, 2007), bet uz berna gribas patieso
speku norada ne tikai motivs izvéleta meérka sasniegSana, bet ar1 bérna
aktivitate vai pasivitate attieksmé pret apkartni, pieaugusa prasibam.

Atsaucoties uz pedagogu, psihologu teorijam, kas skata beérna
personibas attistibu veseluma (Montesori, 1965; Steiners, 1997, 1999,
2000; Liegeniece, 1992, 1999; Macnos, 1999, 2003; Fromms, 2003;
Eriksons, 1999), atzist vinu ka savas darbibas subjektu, kas rotalu un
rotallietu skata ka bérnibas ikdienas patstavigo dzivi un darbu (®pebdenb
2005; Watson, 1971; Nuttin, 1973; Dzintere, Stangaine, 2005, 2007,
CmupnoBa, Canmuna, Tuxanosa, 2008), tika radits modelis (skat.1.attelu).

1.attéls. Bérna gribas ipasSibu veidosanas procesualais modelis
darbibas ar rotallietu

*Pirms darbibas faze -

* Gatavosanas faze - saistita ar gribu

saistita ar motivaciju

Velmes
apzina$anas, Darbibas
interese par uzsik$ana
rotallietu
A Darbiba
Emocionals g
ardzivojums patstaviga,
pa > neatlaidiga,
prieks darbiba e 2
7 meérktieciga

*Darbibas faze-
saistita ar gribu

+P&c darbibas faze -
saistita ar motivaciju

10



Modela teoretisko bazi veido bé&rna personibas attistiba veseluma,
teorija par emociju un gribas mijiedarbibu ka pamatu apzinigai darbibai,
balstoties uz darbibas procesuali strukturalo pieeju (Vigotskis, 1997, 2002;
Leontjevs, 2007; gpona, 2006) un ,,Rubikona modeli” (Rubicon Model of
Action Phases) (Heckhausen, Gollwitzer, 1987, 1990). Modela izveidei
nozimigi bija teor€tisko nostadnu salidzinasana giitie secinajumi, ka bérna
darbibu motivé vina vajadzibas (Macnos, 2003), identitate (Eriksons,
1998) un emocijas (Stéls, 1929; Picka, 1990; Tomkins, 1962; Goulmens,
1995; Izards, 1999; La Frene, 2004), emocionala stabilitate (benkun,
2000). Modela izstrades laika tika atklats, ka, neskatoties uz to, ka
motivacija ir svarigaka par argjiem pastiprindjumiem, b€rna gribas
veidoSanas procesa nozimigs ir arl pieaugusais, jo pieaugusie var atnemt
ceribu, ieprogrammé&jot bérnam domu, ka vin$ ir bezspécigs (Liptons,
2011, 124). Griba, tapat ka citi psihiskie procesi, veidojas ciesas
mijattiecibas ar pieauguso, kurs rada apstaklus bérna motivetai darbibai.

Darbibas, kas tiek veiktas to paSu laba, ir motivetas. Motivacijas
raksturigakas pazimes ir interese, kompetence (zinaSanas) un
paSnoteikSanas (Amabile, 2007). Tas attistiba ir saistita gan ar iekSejiem
procesiem, gan ar apkart§jo vidi. Pirmsskoléna gribas pirmavots ir
vajadzibas, tas ierosina darbibu, rada motivaciju un dod nepiecieSamo
speku iedomata mérka sasniegSanai. Darbibas mérki veido pats bérns, tadel
to nevar uzspiest, nevar mainit ar varu. Briva rotala, motivéta darbiba bérns
parvar SkérSlus, gritibas, apgiist jaunas prasmes, nostiprina iemanas,
apzinas savu dveéseles speku, pauz neatkaribu. Rotala berns piedzivo to
prieku, kurs$ atkarigs tikai no katra pasa, kurs iepriecina, izkopjot gribu, kas
ir cilveka spgja apzinati un merktiecigi regulét savu ricibu, uzvedibu un
darbibu 1zvirzito mérku sasniegSanai.

1.dalas 1.3.nodalas Pirmsskolas vecuma bérna gribas ipasibu
veidoSanas darbibas ar rotallietam 1.3.1.apakSnodala Rotallietu
kulturvesturiska attistiba rotallieta vispirms aplikota ka kultaras
prickSmets. Balstoties uz teorétiskas literatliras analizi (Aries, 1980;
McNeal, 1999; Jlateimuna, 2003; Brougere, 2006; Aopamenkoa, 2008;
Rodari, 2009; Eriksens, 2010), secinats, ka rotallicta par audzinaSanas
lidzekli kluvusi salidzinoSi nesen. Rotallieta ka macibu vides sastavdala
tika pétita pedagogu atzinas (Montesori, 1916, 1965, 1997; Korcaks, 1986;
Komenskis, 1992; Steiners, 1997, 1999, 2000; ®pe6ens 2005; Dzintere,
2005, 2007). Rotallietam, rotalu materialam japakartojas beérna dzivei,
jamudina bérns konstruktivai darbibai, javeicina aktivitate un jalauj
bernam 1istenot savus izvirzitos mérkus, izmantot savu pieredzi, kas ir
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rakstura un personibas veidoSanas galvenie nosacijumi (MoHTeccopu,
1997). Atbilstosi pétijuma problematikai, pamatojoties uz D.Dzinteres,
|.Stangaines (2007); 1.Opie, P.Opie (1969) un pirmsskolas izglitibas
terminu skaidrojoSaja vardnica sniegtajiem skaidrojumiem (/lomkossHOE
obpazoBanue. CioBapp TepmuHoB) (2005, 109 — 110), tika izveidota 1.

tabula ,,Rotallietu dalfjums.”

1.tabula. Rotallietu daltjums

Rotallietu grupa Rotallietu grupas raksturojums
" Izklaides jautras cilvéku (klaunu), dzivnieku figaripas, kuru negaidita
P rotallietas riciba, darbiba iepriecina, rada jautribu.
3 Tehniskas izgatavotas peéc noteikta tehnikas principa, ievada bé&rnu tehnikas
*é 2 rotallietas pasaulé, izraisa zinatkari, prieku, sniedz informaciju, padzilina
7 g zinasanas par tehniku, pasaules daudzveidibu (rotalu talskatis,
"8 =l fotoaparats, virtuves, sadzives tehnika, ar pulti vadama
,§ = automasina, u.c.).
§ SiZetiskas, nosaka rotalas sizetu. Istu priek§metu imitacijas (Ielles, dzivnieku
S gatavas figirinas, automasinas, lellu trauki, mébeles). Paplasina bérna

rotallictas redzes loku, socialo pieredzi, bagatina rotalas siZetu.

= é Rotallietas — paredzets bérna fiziskajai attistibai (veiklibai, acum&ram, kustibu
g‘ = | sporta koordinacijai, lielajai un mazajai motorikai). Darbojoties ar to,
2 g inventars bérns fiziski nodarbina muskulus, gtst prieku, apzinoties savas
= iespgjas, rodas ticiba sev, saviem sp&kiem (vilcins, bumbas,
'g :é lecamaukla, divritenis, slidas, ragavas, u.c.).
‘§0 E Didaktiskas paredz@tas sensords un domaSanas attistibas veicinaSanai.
3 *é rotallietas Rotallietas konstrukcija slépjas didaktiskais uzdevums (mozaikas,
A galda spéles, loto, piramidas, krasainas péerlites u.c.).
|§ Konstruktori, paredzeti bérnu konstruktivas darbibas rosinasanai, ,,veidoSanas
'% buvklucisi dzinas” (Birkerts, 1925), kas saistita ar apzinigo gribu un
= apzinigiem mérkiem, apmierinasanai. Darbojoties ar materialiem
«g (buvklucisi, konstruktori), bérns giist priekSstatu par telpiskam
gz attiecibam, geometriskajam formam, macas planot, izvirzit un
S o sasniegt izvirzito mérki (sakuma pieaugusa, vélak savu).
% fg" Paéggtavotﬁs rotalai n@piecie§amie materiali, kurus bérns gat.axfo pats vai kopa
5 = rotallietas ar vecakiem, pedagogu. To pamata ir makslinieciska darbiba,
s darbs, kura laika bérns véro pieauguso, vina darbu un censas to
§ atdarinat. Darbojoties tiek 1iepaziti dazadi materiali, to
:2" raksturigakas 1pasibas, apgiitas darbam nepiecieSamas prasmes.
4

Sis rota]lietu dalfjums izmantots, analiz&jot gan rakstnicku bérnibas
atminu te€lojumus, gan studentu atvertas jeb nestrukturétas intervijas, gan
bérnu intervijas, gan pedagogu anketas.

Bérns ka rotallietu vides veidotajs un darbibas organizators arT riip&jas
par rotallietam. PieauguSais raugas, lai rotallieta palidzeétu beérnam attistit
noteiktas prasmes un rakstura ipaSibas darbiba, jo bérnam vislielako
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apmierinajumu sniedz nevis rotallieta, bet tas, kas norit bérna dveselg, kas
tieck modinats bérna rotalas laika (®pebdens, 2005). Rotallieta ka ,,objekts
ar savu ieksgjo stastu” (Brougere, 2006) sekmé beérna attistibu veseluma,
tai skaitd, gribas veidoSanos. ST pedagogiska meérka sasnieganai
pieaugusais rupg€jas, lai rotallietas:

e ir droSas, tam ir est€tiska un makslinieciska veértiba;

e atbilst bérna vecumam, personibas vajadzibam;

e apmierina berna intereses, rosina izzinat pasauli, palidz apzinaties
savas iespgjas;

e veicina bérna dabisko veélmi darboties patstavigi;

e paklaujas berna fantazijai un vienlaikus rosina daudzveidigu,
meérktiecigu darbibu veikSanu (Svenne, 1930; CmupnoBa, CanmuHa,
TuxanoBa, 2008).

l.dalas 1.3.nodalas 1.3.2.apakSnodala Beérna gribas 1paSibu
veidoSanas rotalsadarbiba ar pieauguso atklats, ka b&rna gribas
audzinaSana vispirms ir b&rna individualitates atziSana un saudzESana, jO
gribas audzinasana ir ne tik daudz veérsta uz paSu gribu, cik uz labveligu
audzinasanas apstaklu radiSanu. Analizgjot latvieSu pedagogu K.Dé&kena
(1921), P.Birkerta (1923), O.Svennes (1930), J.A.Studenta (1935), polu
pedagoga J.Korcaka (1986), ka arm krievu pedagogu E.Smirnovas un
M.Sokolovas (2005) atzinas, tika atklats, ka bérna gribas 1paSibas darbibas
ar rotallietu ar veidojas veiksmigak, ja tiek raditi labveligi apstakli:

e berna personibas skatijums veseluma, b&rna intereSu apzinasanas,
1evérosana;

e berna darbigas dabas atbalsts (ka nosacijums paSapliecinasanas
iesp€jai);

e argja kartiba (lietu kartiba), mazina disciplinas jautajuma aktualitati;

e picaugusa paraugs (gariga atbrivotiba, uzskatu plasums, prata
lokaniba);

e berna gribas respektéSana (iesp€ja pienemt un realiz€t savus
lémumus, jo bérns ir savas attistibas lidzdalibnieks).

2.dalas Pirmsskolas vecuma bérna gribas iIpasibu veidoSanas
izpéte un rezultati 2.1.nodala Empiriska pétijjuma organizacija,
petamas grupas raksturojums, izpétes metodes raksturota pétijuma
struktiira promocijas darba izvirzitas hipotézes parbaudei, aprakstitas datu
ieguves metodes, datu petiSanas metodes, pétijuma datu apstrades metodes,
raksturota pétfjuma izlase. Gribas, arl b&rna gribas, veidosanas specifika
nedod iesp&ju novertet kvalitativas izmainas neliela, 1sa laika posma.
Turklat gribas audzinasana ir vairak saistita ar ideju par to, ka bis. Sis
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apstaklis noteica pétijuma metozu izveli un empiriska pétijuma modela
izveidi (skat. 2.attelu).
2.attéels. Empiriska pétijuma modelis

LatvieSu rakstnieku un
studentu bérnibas atminu
( \ analize par darbibam ar
rotallietu
Teorijas

1zpétita un

izskaidrota Be Pétijuma giito
berna érnu Zim&jumu, ot
gribas interviju un ture

veidoganis novérojumu analize strukturesana

darbibas ar
rotallietam
Aptauja konstateta
situacija par gribas
veidosanas probléemu

Empiriska petijuma kriteriji atbilstosi teorétiskajam modelim izveleti,
pamatojoties uz teorétiskajam atzinam, ka bérna griba veidojas darbiba,
humanas mijiedarbibas procesa (E.Eriksons, A.Maslovs, E.Fromms,
K.Dékens, J.A.Students, D.Liegeniece, A.Spona, D.Dzintere). Izstradatos
kriterijus raksturo Itmenu pazime: A limenis — augsts raditaju izpausmes
Iimenis, attieciga pazime spilgti izteikta; B Iimenis — vidgjs raditaju
izpausmes Itmenis, attiecigajai iezimei ir gadijuma raksturs; C Iimenis —
zems raditaju izpausmes ITmenis, iezime nav vérojama (skat. 2.tabulu).

Pamatojoties uz izstradatajiem kriterijiem, tika analiz€tas gan
rakstnieku un studentu bérnibas atminas, gan intervijas ar b&rniem, gan
izstradats bérna darbibas ar rotallietam vérojuma protokols.
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2.tabula. Kriteriji, raditdji un raditaju limenu pazimes
bérna gribas ipasibu veidoSanas noteiksanai darbibas ar

Emocionalas
pardzivojums,
prieks darbiba

1995; Uzapa, 1999; Ness,
Ingvars, 2001; Jladpensbe,
2004)

rotallietu
Kri Gribas raditaji Limenu pazimes darbibas ar rotallietu
teriji C Iimenis B limenis A IImenis
@ Interese par rotallietu Izrada interese Veic Veic
g (Dékens,1921; par rotallietu vienveidigas daudzveidigas
T§ Svenne,1930; Aries, ka par darbibas ar darbibas ar
g 1980;Torrance, 1998; priekSmetu, rotallietu rotallietu
s McNeal, 1999; ®pebens, bez vElmes
g 2005; Cmuprosa, Canvuna, izmantot to
© Tuxanosa, 2008; Eriksens, rotaldarbiba
> 2010)
Vajadziba atdarinat, Rotala Dazreiz, Vienmér rotala
= rotala atveidot apkartné neatdarina atkariba no atdarina
3 :_‘é’ véroto apkartne situacijas, rotala apkartne
£ 2 (Students,1935; Veroto atdarina veroto
5 S Birkerts,1923; Eriksons, apkartné véroto
= 1998; Jleontnes, 2007;
Rodari, 2009)
Prasme darboties bez NepiecieSams Atkariba no Vienmér
< pieaugusa palidzibas picaugusa situacijas, darbojas
.—g =2 (Hessens, 1929; Montessori, atbalsts darbibas veida patstavigi
8 5 1965; Opie,|.,&Opie,P., darbojas
5 S 1969; Eriksons, 1998; patstavigi
Gadamers, 1999;
Ypynraesa, 2001)
Darbibas pabeigS§ana Iesakto Iesakto pabeidz Iesakto
(Dekens,1921; Montessori, | nepabeidz pat tikai pec pabeidz bez
:_‘.5 1965; Xekxaysen, 2003; péc pamudinajuma | pamudinajuma
—c% Wneun, 2011; Mainza, pamudinajuma
< 2013)
8 Aizrautiba darbiba Islaiciga Mainiga Ilgstosa
% (Dékens,1921; Uzapna, 1999; darbiba aizrauSanas ar | aizrauSanas ar
% Lika, 2003) (mazak par vienu darbibu | vienu darbibu
Z piecam (no sesam lidz (desmit un
mindtém) devinam vairak
miniitém) miniites)
Apmierinajums, prieks Nav priecigs | Reiz€m priecigs Vienmeér
par darbibas procesu darbiba darbiba priecigs
(Petersons, 1931; Goleman, darbiba

Skaidrojot gribas veidosanos darbibas ar rotallietu, veidojot logisko un
matematisko pamatojumu, tika izmantots art H1 kvadrata kriterijs (SPSS,
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Analyze, Crosstabs), kas paredzets korelativo sakaribu noteikSanai starp
pazimém, kuras meritas kvalitativi, t.i., konstatéti izv€léto kvalitasu
biezumi pétamaja grupa. Sadu pétijuma metozu izvéli noteica pétijuma
objekta sarezgitais raksturs. Turpmak teksta tiks aplukota p&tijuma iegiito
kvalitativo un kvantitativo datu analize.

Meklgjot pamatojumu berna gribas attistibai gan darbibas ar
rotallietam, gan b@rna un piecaugusa mijattiecibas, 2.dalas 2.2.nodala
Rotallietas latvieSu rakstnieku bernibas atminu analizé atlasiti un
analizgti septinu latviesu rakstnieku (Doku Atis, Aspazija, E.Birznieks —
Upitis, V.Pludonis, J.Jaunsudrabins, K.PamSe, V.BelSevica) bé&rnibas
atminu fragmenti. LatvieSu rakstnieku b€rnibas atminas, ka viens no
autobiografisko atminu veidiem, ir lielisks b&rna izzinaSanas avots, kas
palidz izprast bérna iek$€jo pasauli. Dailliteratiiras izpete dod ieskatu bérna
pardzivojumos, atklaj bérna aktivitates, un art to, ka, manipul&jot ar argjo
vidi, veidojas bérna personiba. Rakstnieki nereti daudz precizak par
pedagogiem un psihologiem sp€j atklat bérna pardzivojumus, var paradit,
kas ir cilvéks (Students, 1998; Gustavsons, 1995; Comskis, 2013), ka
veidojas personiba, vinas raksturs, domas, jlitu un gribas pasaule (Birkerts,
1922). Pamatojoties uz autobiografisko atminu tElojumu analizi, tika
parbaudits darba teor€tiskaja dala izveidotais modelis par bérna gribas
ipasibu veidosanos darbibas ar rotallietu. Modela parbaude, izmantojot
latvieSu rakstnieku bernibas atminu t€lojumus, atklaj turpmakajam
petijumam butiskus atzinumus:

e darbosanas maz strukturéta videé (daba) ir bérna dzives neatnemama
sastavdala. Katrs gadalaiks piedava savus rotalu materialus, kurus
bérns transforme rotallietas atbilstosi savam vajadzibam, interesém.
Vienlaikus ar objektu funkcionalitates iepaziSanu b&rns macas
paklauties dabai ka lielakajai autoritatei (Hessens, 1929);

e darbibas, kuras bérnu nekontrole pieaugusais, kuras norit bez tieSas
pieaugusa  uzraudzibas, vadibas, tiek veicinata  bé&rna
paSapliecinasanas iesp&ja, attistas b&rna patstaviba, meérktieciba,
neatlaidiba;

e [idzdarbojoties piecaugusajam, kopigi gatavojot rotallietu vai rotalai
nepiecieSamos papildinadjumus, vérojot, ka darbojas pieaugusais,
b&rnam veidojas ne tikai noteiktas darba prasmes, pirma pieredze
par to, ka izvirzit un, parvarot gritibas, pabeigt iesakto darbibu,
sasniegt izvirzito merki (neatlaidiba, mérktieciba), bet ari izpratne
par darbu ka nozimigu darbibu pasam.
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Rakstnieku autobiografisko atminu analizes rezultati pilniba neatkl3j
gribas 1paSibu veidosanos darbibas ar rotallietu, bet ir pamats
pienémumam, p€tot bérna gribas 1pasibu veidosanos darbiba ar rotallietam.

Petijuma turpingjuma 2.dalas 2.3.nodala Studentu bérnibas atminu
par darbibam ar rotallietu izpétes rezultatu raksturojums veikta bérna
gribas  veidoSanas  specifikas  izpéte  rotaldarbiba, izmantojot
autobiografiskos (studentu) stastijumus. No visiem 222 studentu
stastijumiem 76 studentu (34,23 %) atmipas plasak komentStas ar1
darbibas, notikumi un pardzivojumi, kas radusSies rotaldjoties. LatvieSu
rakstnieku bernibas atminu t€lojumos atrastas frazes, kuras ilustré
meérktiecibu, patstavibu, neatlaidibu, motiv€ja ari studentu stastijumos
mekleét $ada rakstura izteikumus. Kopuma studentu atminu stastijumos
Ssadas frazes paradijas 55 reizes. Minétas frazes tika konstatetas
stastijumos, kas vésta par darboSanos ka ar strukturétam, ta ar dal€&ji un
maz strukturétam rotallietam. Lai izvairitos no subjektiviem vert§jumiem
un paaugstinatu petijjuma objektivitati sakaribu noteikSanai starp pazimem,
kuras méritas kvalitativi, tika izmantots H1 kvadrata kriterijs. Tika atklats,
ka starp darbibam ar rotallietu un patstavibu, neatlaidibu pastav statistiski
nozimigas sakaribas, bet starp darbibam ar rotallietu un mérktiecibu -
tendencu Iimena sakaribas. Sakaribas raksturojoSie iegiitie rezultati
atspoguloti 3. tabula.
3.tabula. Studentu atminu stastijumu par darbibam ar rotallietu saistiba ar

gribu raksturojosam ipasibam

Darbibas ar Hi kvadrata | Brivibas | Nozimibas Secinajums par
rotallietu un vértiba pakapes |limenis (p) saistibam
gribas ipasibu (Chi Square) (df)
sakaribu pari
Darbibas ar 24,070 2 ,000 Statistiski nozimigas
rotallietu patstaviba sakaribas
Darbibas ar 5111 2 078 Tendencu Iimena sakaribas
rotallietu
meérktieciba
Darbibas ar 8,307 2 016 Statistiski nozimigas
rotallietu sakaribas
neatlaidiba

Studentu stastijjumu izvert€jums, sakaribu noteikSana bagatina
izveidoto modeli par bérna gribas 1pasibu veidoSanos darbiba ar rotallietu
ar atzinu, Kka, iespja realiz€t savus nodomus rotaldarbiba, ilgstosi
nodarboties ar vienu rotallietu, paplasinat rotalas siZzetu, paSam izgatavot
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nepiecieSamo rotallietu, lauj bernam apzinaties savas spgjas, giit pozitivas
emocijas, kas sekm& berna gribas ipasibu (patstavibas, merktiecibas,
neatlaidibas) attistibu. Gitie rezultati tika izmantoti ka pamats, petot
misdienu bérna gribas 1paSibu veidoSanas iesp€ju rotaldarbiba ar savam
interesém atbilstoSu rotallietu.

2.dalas 2.4.nodala Bernu emocionala pardzivojuma darbiba ar
rotallietam izpetes rezultatu raksturojums pétita miisdienu bérnu gribas
ipasibu veidoSanas darbibas ar rotallietu. PEtijuma tika iesaistiti 253 berni
(124 meitenes, 129 zeéni) no dazadam Latvijas pirmsskolas izglitibas
iestadem. Teoretiska modela parbaudei un pilnveidei, izmantojot bérnu
zim&jumus un aprakstosas, analitiski statistiskas metodes, lietderigi bija
noskaidrot:

1)masdienu bérnu rotallietu pasauli, to, vai rotallicta rada iesp&ju

bérnam izvirzit un sasniegt mérkus darbiba (Hessens, 1929;
Gadamers, 1999; McNeal, 1999; Macnos, 2003; ®pedens, 2005;
Eriksens, 2010;

2)b&rnu emocionalo noskanojumu, stabilitati (Veale, 2005; Roberts-

Holmes, 2005), motivéta darbiba rodas, satiekoties prieka un
intereses emocijam (Goleman, 1995; Uzapna, 1999; Ness&Ingvars,
2000).

Pieaugosais strukturéto rotallietu (93,28%) klasts un dazadiba liecina
par to, ka musdienu bérns jau no agras bérnibas dzivo materialiem un
iespaidiem parbagata pasauleé. DzivoSana plaSa informacijas telpa un
kultirvide pieprasa lielaku gribasspeku, ka arT aktualiz€ picaugusa ka
starpnieka lomu, veidojoties bérna gribai darbibas ar rotallietu. No
pieaugusa attieksmes ir atkarigs rotallietas talakais liktenis, tas, ka bérns ar
to rotalasies, ka ta bagatinas rotalas sizetu. legadajoties, piedavajot bérnam
kadu rotallietu, jaraugas, lai ta rosinatu b&rnu darboties, padaritu rotalu
mérktiecigaku, nevis tikai apmierinatu bérna ka paterétaja iegribu.

Teorétiska modela pilnveidei, balstoties uz rakstnieku un studentu
atminu stastijumos atrastajam darbibu raksturojosam frazém, darbojoties ar
rotal]lietu, Iidzigi izteicieni tika mekleti arm1 bérnu stastijumos.
IedzilinaSanas 81 bérna stastijuma atklaja 14 beérnu izteikumus, kas liecina
par patstavigu, mérktiecigu un neatlaidigu darbibu rotala ar gatavam un
pusgatavam rotallietam. Petijumam 1pasi noderigi tie bernu stastijumi, kuri
liecina par pozitivam emocijam, prieku, kas rodas, ienesot savus nodomus
rotala, 1stenojot savu mérki. 41 bérna stastijuma par darbibu ar savu milako
rotallietu domin€ pozitivas emocijas (prieks), kas saistitas ar iesp&ju
patstavigi, ilgstosi, sistematiski darboties un biit ar rotallietu visu laiku
kopa. 5 bérnu stastijumos rodami pardzivojumi ar negativu emocionalu
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nozimi. Tadi pardzivojumi rodas tad, ja bérns nevar ar savu rotallietu
rotalaties ilgstosi, ja ta jaatstaj majas, ja ta parvacoties tiek pazaudeta vai
tiek saplésta.

Petijumam lietderigi, analiz€jot beérnu zim&umus, kas atklaj vinu
domas, pardzivojumus, attieksmi, pieverst uzmanibu ari to emocionalajam
raksturam, jo motivéta rotaldarbiba rodas, satiekoties prieka un intereses
emocijam (Mzapa, 1999). Zinatnieki (Anning&Ring, 2004; Angelides,
Michaelidou, 2009) uzskata, ka bérnu zim&umi var tikt izmantoti, lai
petitu ne tikai bérna kognitivo un emocionalo attistibu. Zim¢&jot kadu
objektu, bérns nejausi, bet citreiz apzinati, pauz ari savu attieksmi, jo
Zim&jums ir gan viena no titkstos valodam, ar kuras palidzibu bérns atklaj,
parada savu 1ek$gjo pasauli, pieredzi un pardzivojumus, attieksmi
(Mukherji, Albon, 2010), gan Sifréts vestijums par to, ko bérns pardzivo
(Veale, 2005; Roberts-Holmes, 2005; Benrep, 2007).

Apmierinats un priecigs bérns ir parliecinats par sevi, darbigs,
leintereséts jaunaja, daudz labak var paveikt vinam izvirzitos uzdevumus,
sasniegt savus mérkus. Prieks rodas, ja tiek apmierinatas bérna vajadzibas,
Ir pozitiva atmosféra, pieaugusa saprotosa atticksme. TieSi pozitivo
emociju klatbiitne ierosina ar1 gribas attistibu, jo, ja ,,miisu dzive norit
saskana ar miisu gribu, tad musos ir dzives prieks” (Students, 1998, 198)
un ,,jo spécigakas, aktivakas jiitas, jo augstaka brivibas pakape” (Ness,
Ingvars, 2001, 92). Balstoties uz teortiski izstradatiem, pamatotiem
raditajiem (Lika, 2003; CmupnoBa, MeaseaeBa, 2004; Benrep, 2007),
bérnu zim&umu analizes laika uzmaniba tika pieversta zIm&uma
izmantotajai krasu gammai, detalam, kas papildina zim&jumu, varonu sejas
grimas€m un zZim&juma sizetam.

Bérnu zim&jumu analize lauj secinat, ka pedagogiskaja darba lielaka
uzmaniba veltama pozitivajam emocijam, prieckam (34,39% bérnu
zim&jumos atrodamas krasas, linijas, detalas, kas v€sta par negativo
emociju klatbiitni un noraidoSu attiecksmi), kas rodas 1idz ar savu iesp&ju
apzinasanos sev nozimiga darbiba.

Rakstnieku autobiografisko atminu t€lojumu, studentu stastijumu,
bérnu interviju salidzinosa analize bagatina teorétisko modeli ar atzinu, ka
atbilsto$i humanas pedagogijas principiem sekmigai, gribas TpaSibu
attistibai darbibas ar rotallietu pilnveidojama pieaugusa izpratne par
rotalliectas ietekmi uz berna motivétu darbibu, izkopjot mérktiecibu,
neatlaidibu, patstavibu. Be@rna rotaldarbiba pieauguSajam ieradama
nozimiga vieta ar1 tad, ja rotala rit arpus pieaugusa tieSas kontroles,
uzraudzibas (skat. 4.tabulu).
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4.tabula. Pirmsskolena gribas ipaSibu veidoSands darbibas ar

rotallietu

Teoréetiska modela
komponenti

Ka tiek ietekméta gribas ipasibu
veidoSanas

Iustracija ar empiriska
pétijuma datiem

Velmes apzinasanas,
interese par rotallietu

Rotallieta darbibai pieskir
meérktiecibu, rada iesp&ju patstavigi
izmEginat v&l neapjaustas spgjas,
izjust brivibu un neatkaribu
(®pebdems, 2005).

Bérns
e rotaldjas ar gatavam,
pusgatavam rotallietam,
rotalu materialiem;
e iesaistas rotallietu
gatavoSanas procesa,
gatavo pats.

Darbiba
o Meérktieciba- | Atdarinot specigu personibu, Bérns parvers rotala

5 - s vajadziba attistas berna griba, “jo apkartne e picauguso darbibas;
.§ 75 é g 6[\3 atdarinat, celaka, cildenaka un e tuvakaja apkartné véroto;
2 _'% g 2 <| rotala atveidot priekézimigéka, jo griba giist o cita kultiirvidé saskatito
E‘g =g ? apkartné vertigakus iespaidus” (Students, (animacijas filmas

175) _ )
= g > =R veroto 1935). seriali).

S 8 - o — : - o .
Z gz = —| Patstaviba - | Darbojoties ar rotallietu, rotalu Bérna velmi biit patstavigam
= /g: g @ “ prasme materialiem, b&rns tiek orientéts uz | veicina darbibas ar rotallietu,
_cg Sz g I | darboties bez | patstavigu darbosanos - pirmo kas
En | <& 2| pieaugusa gribas darbibas posmu (YpyHTaesa, e atbilst bérna vajadzibam,
pags lsll = .‘*[:) palidzibas 2001). interesém, pieredzei;
; § g g = e sekmé patstavigu
253 g l‘g rota]darbibu.
= A o J o = JO P
g I °”° < E Neatlaidiba | Rotala bérns sastopas ar savu Be@rns motiveta, sistematiska
E S s § = darbibas velmi, savu gribu un iespgju to darbiba ar rotallietu
g :g '%:: FER pabeigSana; realiz€t vai nerealizét (Svenne, e Isteno savu ieceri;

. .2 : N . L .
= ; ; é e 1930). Ciena pret bérna pasa e apliecina sevi, savu
';_.‘: S 5 2 I_‘é’ aizrautiba izraudzitam darbibam (tick$anos neatkaribu;
= 23 '§ 20 Ez darbiba iegit nevi§ jebkz‘ldu,. bet ieceréto e netiesi veido paradumu
g L~ & % s rezultatu, ilgstoSu aizrausanos ar pabeigt iesakto.
Z & e vienu darbu) veicina pirmsskoléna

gribas veidoSanos.

Emocionals pardzivojums,
prieks darbiba

Prieka un intereses mijiedarbiba ir
pamats un gataviba jebkurai
apzinigai darbibai, (M3apz, 1999;
Jladpenne, 2000), darbs dod prieku
pasam daritajam
(Dacey&Kenny,1994; Eriksons,
1999).

Vide, kura doming pozitivi
emocionali pardzivojumi,
veicina bérna emocionalo
stabilitati un motive
darboties. Darbiba ir gribas
raditajs taja griba rodas un
izpauzas.

Negativs emocionals
pardzivojums darbiba

Bérna vélmju, vajadzibu ka
aktivitates avotu, iniciativas
neieverosana bremzg pirmsskoléna
darbibu (Birkerts, 1923, Students,
1935; Macmog, 2003).

Bérnam rodas negativi
emocionali pardzivojumi,
nespgjot
e Tstenot ilgstosu
rota]darbibu;
e ienest savus motivus
rotaldarbiba.

Rakstnieku atminu t€lojumos, studentu, pirmsskolénu stastijumos
giitie secinajumi, teorctiskas atzinas, ka bérna gribas 1pasibu veidoSana
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piedalas gan arg€jie apstakli (rotallietu vide), gan audzinataji (pieaugusa
personiba), gan pats bérns, noteica turpmaka petijjuma gaitu.

2.dalas 2.5.nodala Pedagogu sadarbibas ar beérniem izpétes
rezultatu raksturojums aktualiz€ pétijjuma pedagogisko problému - bérna
gribas 1pasibu veidoSanos darbibas ar rotallietu. P&tot pirmsskolas
pedagogu viedokli par pirmsskoléna gribas ipasibu veidosanos darbibas ar
rotallietam, tika veikta anket€Sana, tas rezultati analizéti peéc bieZuma un
interpretacijas, izmantojot aprakstoSo un analitiskas statistikas metodi
(IBM SPSS Statistics 19). Kopuma pétijuma piedalijas 228 pirmsskolas
skolotajas no dazadam Latvijas pirmsskolas izglitibas iestadem. Aptaujas
rezultatu analize parada, ka nepiecieSams meklet bérna gribas veidoSanas
pedagogiskas pilnveides iespéjas rotaldarbiba, humanas miejiedarbibas
procesa, jo:

e neskatoties uz to, ka pedagogi atzist energiju, izIémibu un gribasspeku
par otru (59,6%) cilveka dzivé nozimigako ipasibu kopumu, pedagoga
un berna attiecibas tikai dalgji tiek atbalstita, cienita b€rna
individualitate, spécigas personibas veidoSanas. Nepietickama
izpratne par humanas pedagogijas biitibu pedagogiem liek atgriezties
pie voluntaras pedagogijas, kas atzist picaugusa, nevis b&rna
vajadzibas un vertibas, veicina vienpusigu bé&rna gribas TpaSibu
veidoSanos;

e ar pasgatavotam rotallietam, kuras jau to darinasanas laika veido
Izpratni par mérka izvirziSanu, sasniegSanu, sp&lgjas 16,2% meitenu
un tikai 7% zenu, bet 6,5% aptaujato pedagogu izmanto pedagogisko
procesu (makslas nodarbibas), lai kopa ar bérnu raditu rotallietu;

e pedagogiskais process ne vienmer tiek planots ta, lai atbalstitu b&rna
iniciativu, lai veidotu b€rnam paradumu neatlaidigi un, parvarot
SkerSlus, pabeigt savu iesakto darbibu. 4% aptaujato pedagogu norada,
ka vini dod iespgu rotalu izspélet lidz galam, 8,8% pirmsskolas
izglitibas pedagogu liidz partraukt bérnu rotalu, 54,9% partrauc un
dod iesp&ju izspelet velak, bet 11,5% ieinteresé ar citu darbibu, kas
liecina, ka kolektivas rotalnodarbibas ir galvenais darbibas veids
pirmsskola. Sadas rotalnodarbibas orientgjas uz pieaugusa izraudzitas
darbibas rezultata sasniegSanu, nevis b&rmam interes€joSu personigi
izveletu un nozimigu darbibu.

Pétijuma rezultata tiek secinats, ka pirmsskoléna gribas veidoSanas
darbibas ar rotallietu iesp&€jama, balstoties uz humanisma principiem
pedagogija, cienot un atbalstot individualitati, radot vidi bérna paSdarbibai.

Pirmsskoléna gribas attisttba nav skatama atrauti no vispar&jas psihiskas
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attistibas. Briviba un situaciju dazadiba darbiba ir galvenie un butiskakie
nosacijumi, kas ietekme bérna gribas veidoSanos.

Petijuma rezultata ir izstradats bérna gribas veidoSanas modelis. Tas
veidots, integrejot Latvijas brivvalsts pedagogu un psihologu nostadnes, ka
bérna gribas attistiba pirmsskola notiek rotaldarbiba, humana mijiedarbibas
procesa. Modela centra ir bérns ka subjekts, kura darbibas motivé vina
identitate, vajadzibas un emocijas. Darbiba ir gribas raditajs — taja griba
rodas un izpauzas. Beérna gribas veidoSanas nav iedomajama bez b&rna
darbibas motivu izprasanas, respekteSanas.

Motivéta darbiba — briva rotala, bérns parvar skerslus, griitibas, apgist
jaunas prasmes, nostiprina iemanas, apzinas savu dvéseles speku, pauz
neatkaribu. Rotallieta pilda savu galveno uzdevumu, palidz b&rnam
apzinaties savu fizisko un garigo Es. Gribas veidoSanos rosina motivéta
darbiba ar rotallietu. Ta rotala bérns piedzivo to prieku, kurS atkarigs tikai
no katra paSa, kur§ iepriecina, izkopjot gribu. Prieka un intereses
mijiedarbiba ir pamats jebkurai bérna apzinigai darbibai.

Modela izstrade atklaja, ka, neskatoties uz to, ka motivacija ir
svarigaka par ar€jiem pastiprinajumiem, bérna gribas veidoSanas procesa
nozimigs ir pieaugusais. Griba, tapat ka citi psihiskie procesi, veidojas
cie$as mijattiecibas ar pieaugusSo, kur§ rada apstaklus bérna motivétai
darbibai. P&tijums apstiprinaja, ka beérnam iesp&jams izkopt meérktiecibu,
neatlaidibu, patstavibu riciba, darbiba un uzvediba, sanemot pieaugusa
atbalstu neatkaribai, atklatibai un atraisitibai sev nozimiga darbiba ar
rotallietam.

No secinajumiem izriet, ka ir apstiprinajusies darba hipoteze:
pirmsskoléna darbibas ar rotallietu sekmé gribas veidoSanos, ja bérns
darbibu ar rotallietam izvélas atbilsto$i savam vajadzibam, interesem,
pieredzei, darbiba ar rotallietam veido paradumu neatlaidigi parvarét
SkeérSlus un sasniegt mérki un pieauguSais atbalsta bérna iniciativu,
patstavibu rotaldarbiba, humana un emocionali atsauciga vide. Petjjuma
merkis ir sasniegts, un izvirzitie uzdevumi izpilditi, jo, analiz§jot gribu
filosofijas, pedagogijas un psihologijas literatiira, izzinata tas veido$anas
specifika pirmsskolas vecuma, atklati pirmsskolas vecuma b&rna gribas
veidoSanas pedagogiskie nosacijumi darbibas ar rotallietam. Izstradats
pirmsskoléna gribas izpétes metodologiskais pamatojums, gribas
veidoSanas krit€riji, raditaji, to Iimeni un pazimes, ka ari izveidots un
empiriski parbaudits pirmsskoléna gribas 1pasibu veidoSanas procesualais
modelis darbibas ar rotallietu.

Parmainas sabiedriba rada jaunas pé€tniecibas problémas, izvirza
jaunus uzdevumus pirmsskolas izglitibai. Bez gribas piepiles,
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uzdrikstéSanas un drosmes neko lielu, labu nevar paveikt. Griba un
gribasspeks palidz parvaret skerSlus, liek sakopot visas zinasanas, prasmes
un spé€jas, garigos un fiziskos spekus meérka sasniegSanai. Demokratiska
sabiedriba biitiski ir ne tikai veicinat izpratni par humanas mijiedarbibas un
pieaugusa attiecksmes nozimi bérna gribas veidoSanas procesa, bet art cienit
individa tiesibas un personibas autonomiju. Svariga ir gan teorétiska
probl&€mas izpratne, gan teorétisko atzinu TstenoSana pedagogiskaja darbiba
pirmsskola. Bérna gribas veidoSanas ir aktuals jautajums ka zinatne, ta
audzinaSanas prakse.

leteikumi

Pirmsskolas vecuma aizsakas ne tikai harmoniskas, Iidzsvarotas,
spécigas personibas veidoSanas, bet ar1 gribas veidoSanas. Analizgjot
teorétisko un praktisko pieredzi, petijjuma ietvaros tika apkopoti ieteikumi,
ka pedagogiskaja procesa pirmsskola veicinat bérna gribas veidoSanos
darbibas ar rotallietu -

e Saja procesa ir bitiski ievérot noteiktu un cienas pilnu attieksmi
pret bérnu ka personibu, atzit ikviena bérna individualitati ka
lielako vertibu un uzlukot bernu ka vienotu veselumu.

e Pozitivas emocijas ir labvéligs priekSnosacijums bérna gribas
ipaSibu veidoSanai, bet negativas - kavEé bérna gribas ipasibu
veidoSanos un attisttbu. Emocijas motivé bérnu darbibai. Jo
veiksmigaka, pozitivaka ir pieredze, kuru giist beérns, jo vairak
tiek virzita bérna gribas attistiba, tick modinata interese, vélme
darboties, 1zzinat.

e Darbiba ar rotallietu ir motivéta aktivitate, 1idz ar to ta sekme
bérna attistibu veseluma, apmierina dabisko v€lmi darboties,
izzinat pasauli, apzinaties savas iesp€jas, attistit sevi un netiesi
veicina gribas veidoSanos. Griba rodas un izpauzas darbiba.
Lidzigi ka darbiba, arT rotalasanas izriet no individa v€lmes un ir
bérna personibas veidotaja. Tikai tam, ko b&rns pats 1zzinajis, ir
nozime un paliekosa vertiba.

e Darbiba ar rotallietu veicina bérna gribas veidosSanos, ja ta ir ne
tikai prece, uz statusu noradoSs objekts, bet atbilst bérna
vecumam, personibas vajadzibam, veicina b&rna dabisko v€lmi
darboties patstavigi un apmierina b&rna interesi pasaules
izzinasana, palidz apzinaties savas iesp€jas, paklaujas bérna
fantazijai un vienlaikus rosina daudzveidigu, mérktiecigu
darbibu veikSanu.
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Pétijuma rezultatu aprobacija

Originali raksti starptautiskajos, anonimi recenzéjamos
zinatniskajos izdevumos (9):

1.Vigule, D. (2009) Lelle — rotallietas pirmsakums kultiirvésturiskaja
skatijuma. IV Jauno zinatnieku konference. Rakstu krajums. Riga:
RPIVA, 220 — 224 Ipp. ISBN 978-9934-8060-2-5.

2. Buryae, I., Ayrcrkanne, [[. (2010) Pa3puTue KOMMYHHKAaTHUBHOM
aKTUBHOCTH JIeT€H JOIIKOJBHOTO BO3pacTa CPEACTBAMH WIPYIIKH.
lcuxonunesucmuxa. Hayuno — meopemuueckuii cOopHuk. 6 6bInycK.
Starptautiski recenzets zinatnisko rakstu krajums. IlepesicnaB —
Xwmenpaunbkuid: ITIT CKJI, C.10 — 17 ISBN 966-8122-49-9.

3. Augstkalne, D., Vigule, D. (2010). Rotallieta pirmsskolas vecuma
bérna komunikativo prasmju sekmeéSanai. RPIVA 5. Starptautiska
zinatniska konference Teorija praksei miisdienu sabiedribas izglitiba.
Starptautiski recenzets zinatnisko rakstu krajums. Riga: RPIVA, 372 —
377 lpp. ISBN 978-9934-8060-5-6.

4.Vigule, D., Priede, L. (2011) Facilitation of children creativity in art
activities in pre-school. Art, design and art education: methods and
expierences of creativity development. Starptautiski recenzgéts
zinatnisko rakstu krajums. Kauno: Kauno kolegija, p. 15— 19. ISBN
978-995527-231-1.

5.Vigule, D., Priede, L. (2012) Pirmsskoléna mérktiecibas sekmé&Sana
makslas nodarbibas. Sabiedriba, integracija, izglitiba. Starptautiskas
zinatniskas konferences materiali 2012. gada 25. — 26.maijs.
Starptautiski recenzets zinatnisko rakstu krajums. Rézekne: AR
Izdevnieciba, 144 — 152 Ipp. ISBN 978-9984-44-065-1. levietots
starptautiski cit€§jama datu bazé FN Thomson Reuters Webof
Science® VRI.

6. Vigule, D., Zirina, T. (2012). Adult’s attitude in process of will
development of pre-school child. ATEE Spring University. Changing
education in a changing society. Starptautiski recenz&ts zinatnisko
rakstu krajums. Klaipeda: Klaipeda University, 197 — 204 p., ISSN
1822-2196.

7.Vigule, D. (2013). Significance of toys in socialization process of pre-
school child. Rural Environment. Education. Personality. (REEP)
Proceedings of the International Scientific Conference. Starptautiski
recenzets zinatnisko rakstu krajums. Jelgava, p. 300 — 306, ISSN
2255-8071.
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8. Vigule, D. (2013). Emotional Component in the Development of a
Pre-schoolers will. Sabiedriba, integracija, izglitiba. Starptautiskas
zinatniskas konferences materiali 2013. gada 24. — 24.maijs.
Starptautiski recenzets zinatnisko rakstu krajums. Rézekne: AR
Izdevnieciba, 401 — 408 Ipp. ISSN 1691-5887. levietots starptautiski
citgjama datu bazé FN Thomson Reuters Web of Science® VR 1.0.

9. Vigule, D. (2014). Pirmsskolas vecuma bé&rnu rotaldarbibas un gribas
veidoSanas mijsakaribas. RPIVA 7. Starptautiska zinatniska
konference Teorija praksei misdienu sabiedribas izglitiba.
Starptautiski recenzets zinatnisko rakstu krajums. Riga: RPIVA, 210—
214 lpp. ISBN 978-9934-503-15-3.

Pétijjuma rezultati prezentéti starptautiskas zinatniskas
konferences (9):

1. RPIVA XIll Starptautiska kreativitates konference Kreatologija ka
kreativitates kompleksa izpéte. Referats — Creating the expressiveness
of a visual image. RPIVA, Riga, 07. — 08.11.2008.

2.RPIVA XIV Starptautiska kreativitates konference Kreativitate
individualitates dzives gaita. Referats — Rotallieta bérna prieka avots
un radosas darbibas sekmétaja. RPIVA, Riga, 06. — 07.11.2009.

3. Starptautiska konference Ocywecmenenue acnekmos unnosamuenol
desimeNlbHoCmu  nedazo208 OJisi CO30aHUsl NO3UMUBHO20 00pasa
OJowikonvHo2o  yuepedcoenusi.  PiedaliSanas  paneldiskusyja  —
OcyIiecTBICHHE aCIIEKTOB WHHOBATUBHOMW JIESATEIILHOCTH TIEAAroroB
JUISL  CO3MaHHUS TIO3UTHBHOTO o0pasza OIIKOBHOTO YyUYepekKIACHUSI.
Pakruojo, 24.04.20009.

4. RPIVA 5.Starptautiska zinatniska konference Teorija praksei
miusdienu sabiedribas izglitiba. Referats — Rotallieta pirmsskolas
vecuma bérna komunikativo prasmju sekmésanai. RPIVA, Riga, 25. —
27.03.2010.

5. Kauno Kkolegija. Art, design and art education: methods and
expierences of creativity development. The participaton contributed a
presentation — Facilitation of children creativity in art activities in pre-
school. Kauno kolegija, 05.10.2010.

6. RPIVA 6.Starptautiska zinatniska konference Teorija praksei
miusdienu sabiedribas izglitibda. Referats — Gribas 1paSibu veidoSana
makslinieciska darbiba. RPIVA, Riga, 29. — 31.03.2012.

7. ATEE Spring University 2012 conference 20 Years of Sustainable
Development: Learning from Each Other. The participaton
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contributed a presentation — The role of adult child’s will
development: problems and solutions. Vilnius 03. — 05. 2012.

. 6™ International Scientific Conference Rural Environment. Education.
Personality. (REEP) Presented the paper entitled: Significance of toys
in socialization process of pre-school child. 20 - 21 March, 2013,
Jelgava, Latvia.

. SELL International Scientific Conference in Sports Science: “Sports,
Students, Lifestyle” The participaton contributed a presentation
“Development of will in physical activities.” 24 May, 2013 Riga,
Latvia.

Pétijuma rezultati aprobéti, vadot:

. Seminarnodarbibas 1,5 -4 gadus veca bérna fiziskas, sociali
emocionalas un izzipas aktivitates nodrosinasana pedagogiskaja
procesa pirmsskola pirmsskolas izglitibas iestaZzu pedagogiem Rigas
Izglitibas un informativi metodiska centra (turpmak teksta RIIM)
rikotajos kvalifikacijas paaugstinasanas kursos. 20009.

. Seminarnodarbibas Aktualitates piecgadigo bérnu sagatavosana
skolai pirmsskolas izglitibas iestazu pedagogiem (RIIM) rikotajos
kvalifikacijas paaugstinasanas kursos. 2009. - 2010.

. Seminarnodarbibas Matematisko priekSstatu veidosana pirmsskola
pirmsskolas izglitibas iestazu pedagogiem (RIIM) rikotajos
kvalifikacijas paaugstinaSanas kursos. 2010.

. Seminarnodarbibu Pirmsskoléna gribas audzindasanas pedagogiskie
nosacijumi RPIVA profesionala magistra studiju programmas
Pedagogija studiju kursa Pirmsskolas pedagogija — Bérna emociju,
jutu un gribas attistibas sekméSanas pedagogiski psihologiskie
nosacijumi. 2011. - 2012.

. Pedagogu profesionalas kvalifikacijas pilnveides kursus Pirmsskolas
macibu saturs un metodiskais nodrosinajums. 05.04.2013 -
31.05.2013.

. Pedagogu profesionalas kvalifikacijas pilnveides kursus Pirmsskolas
macibu saturs un metodiskais nodrosinajums. 06.01.2014 -
14.03.2014.
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General Description of the Doctoral Dissertation

Nowadays the topic on the need for a human being with a new,
changed attitude to life’s actions has become very relevant. Producing a
responsible, independently thinking, free personality who treats others with
respect and is tolerant, capable of co-working and of innovating is a
significant task of education. Free development of individuality is the
greatest value of a democratic society as well as a precondition for its
wellbeing. A strong personality and individuality are the greatest gain of
any society. At the same time acknowledging individuality and preserving
freedom is one of the most challenging tasks of upbringing.

The idea of a personality with inner freedom, self-sufficiency and
responsibility can be found in every work of Latvian pedagogues from the
1920s and 1930s. Central to the works of K.Dg€kens, J.A.Students,
P.Birkerts, M.Stals, A.Dauge, O.Svenne is the idea of a child having
unique individuality, a will and emotions, and being active. Moreover the
mind and emotions work in integrity. This integrity is one of the general
conditions that develop a personality. The active and good, personal value-
oriented and independent will is an organiser of a valuable personality, its
centre and core (Dale, 1944, 29).

Bearing in mind that”not all people have the same object of will, but
each has their own (own wellbeing)” (Kants, 2006, 184), the adult
(educator) is able to distinguish and develop each child’s individuality,
respect their rights for freedom. Will and freedom are mutually tightly
linked, and without an own will no free choice or free action is possible.
Such a view of a child is relevant to this day, when human individuality
and will are more acknowledged in theoretical studies, but often in practice
a lot is done to suppress and destroy everything that is a child’s free will. A
child is created for freedom and choices and not for orders (Meiksane,
2008).

During childhood — at the time when the development of a will and a
strong personality starts and a child is completely dependent on adults and
their rules, which can often turn against a child’s "common sense and a
strong human will” (Kor¢aks, 1986, 86), a child’s initiative can be most
easily silenced and subjected to a system (Fromms, 2003, 29). Silencing a
child’s initiative and activity leads to benumbing of individuality, for

development of a free will is a human being’s effect on the self”’ (Spona,
2006, 36).
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A human being develops through activity, which is an indicator of will
and through which will develops and is expressed. Life of preschool age
children is based on playing (Dale, 1944, 30). Playing is an active,
purposeful, creative, productive activity, which derives from an
individual’s internal forces (Picka, 1990, 71) and is linked to a child’s
experiences - joy, sadness, fear, hope and social relations (3eHbKOBCKHIA,
1996, 267). Playing, which is a highly complex childhood phenomenon, is
linked to a toy both historically and philosophically. A toy is
simultaneously a product with certain functions and forms created by an
artist, and a symbol of a certain society, an embodiment of its ideas and
values. It organises experience and regulates actions, it triggers a child’s
activity, attracts a child’s interest, excites a child and satisfies the need for
playing, as well as the need to be active, develop and be creative (Birkerts,
1923, 49).

A toy helps a child become an active researcher in the process of
understanding regularities in the world, finding meaningfulness and
purposefulness in the physical environment (Dahlgren, Szczepanski, 2005,
35) and gives an opportunity to learn based on own needs, rather than
because of an externally set reason. Understanding the world, its
regularities, acquiring new skills necessary in life, overcoming challenges
leads to the self-affirmation of a child, and a child enjoys emotions of joy
that emerge through becoming aware of own possibilities, successes and
achievements. A toy allows a child to enjoy independence, be free from the
control of adults, prohibitions, limitations and observation of rules and
instructions. The first impulses of independent will are expressed through
playing with a toy. Will characteristics are stimulated — perseverance,
independence, which characterises a personality’s purposefulness and
willpower in achieving an aim as a result.

Theoretical studies bring out childhood as a significant period in a
person’s life and toys as its integral part. Childhood is not just a certain
level of development, during which societal experience is acquired and a
person adopts to certain requirements of society, accepts behavioural
models offered by others and impersonates them. During this period the
development of a free, independent person takes place, who is capable of
making decisions and act accordingly, however preschool teachers do not
always understand and know how to implement this in their everyday
work.

According to the data obtained in the study “Assessment of
Mandatory Preschool and Primary School Education and Possibilities of
Improvement” (2008), 56% of preschool teachers believe that as 5-6 year
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old children are prepared for school, they are overworked, as instead of
playing or independent activities of children, those are adult-organised and
conducted play sessions that dominate. Pedagogues believe that larger
attention in the pedagogical work should be directed at the successes of
social (30%) and intellectual (28%) development. Only 11% of
pedagogues find will development important at preschool and 21% - at
school, while in further life its significance is emphasised by 8%. 5% of
pedagogues see imperfections and believe that improvements in the
pedagogical process at preschool are necessary in order to stimulate
development of a child’s emotions and will. The mentioned contradictions
are a relevant task of contemporary upbringing, which can be theoretically
justified. This has also determined the choice of the topic ”Development
of a Pre-schooler’s Will Characteristics through Actions with Toys”.

Research subject — preschooler will development in actions with
toys.

Research object — preschooler will.

Research aim — to reveal the pedagogical conditions of will
development in preschooler actions with toys in theory and practice, to
theoretically develop and practically test a process model of a child’s will
development.

Research hypothesis — preschooler actions with a toy facilitate will
development if:

e a child chooses an action with toys in line with own needs,
interests and experience;

e a child through actions with toys develops a habit to persistently
overcome obstacles and to achieve a goal;

e an adult supports a child’s initiative, independence in playing in
a humane and emotionally responsive environment.

Research tasks:

1. To analyse will in the literature of philosophy, pedagogy and
psychology, to explore the specifics of its development at
preschool age.

2. Study the pedagogical conditions of will development among
preschool age children in actions with toys.

3. To develop the methodological justification of preschooler will
research, criteria, indicators of will development, their levels
and traits.

4. To develop a process model for preschooler will development in
actions with toys and to empirically test it.
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The theoretical justification of research is constituted by:

theories on the essence of will, the role of individual freedom in
the modern society— P.Natorp (Hamopn, 1911), S.Hessen (1929;
1995), I.Kant (1988, 2006), B.Spinoza (1998), H.Arendt (2001),
D.Hume (Hume 2008);

theories on the structural approach to personality activity
processes — L.Vygotsky (Beicomckuii, 1997; 2002), A.Spona
(2006), D.Leontyev (Jleonmwes, 2007);

theories on the interaction between emotions and will as a basis
for conscious activity — M.Montessori (Moumeccopu, 1916,
1997, 1965), T.Tomkins (1962), D.Goleman (1995), lzard
(HM3apo, 1999), P.LaFrenier (Jlagppenve, 2000);

ideas that a child’s will development at preschool takes place
through action in a process of humane interaction — L.VVygotsky
(Boreomcexuir, 1997; 2002), H.Gudjons (1998), E.Erikson (1998),
D.Liegeniece (1999), A.Maslow (Macnos, 1999; 2003),
E.Fromm (2003);

theories on play as a motivated activity -
J.Nunnally&L.Lemond (1973), M.Ellis (1984), R.MccCall
(1974), R.White (1959), J.Bruner (1972, 1973), J.Watson
(1971), J.Nuttin (1973);

theories on toys as part of the cultural environment — Aries
(1980), D.Dzintere (2005, 2007), F.Froebel (®@peber», 2005),
E.Smirnova, M.Sokolova (Cmupnosa, Coxonosa, 2005; 2008),
G.Brougere (2006), V.Abramenkova (A6pamenxosa, 2008),
G.Rodari (2009), H.T.Eriksen (2010), N.K.Freemen (2007).

Research methods:
1.Theoretical methods:

e analysis of philosophical, pedagogical and psychological

literature and sources analysis on will development among
preschool age children in actions with toys;

e document studies.

2. Empirical methods:

e survey of pedagogues at preschool educational institutions;
¢ selection and content analysis of childhood memory depictions

of writers;

e unstructured interviews, content analysis of student childhood

memories;

e conversations with children on their favourite toys
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e research and analysis of children’s works;

e 0Observation;

e mathematically statistical methods of data processing
(determining correlations by using the data statistical processing
and analysis pack - IBM SPSS Statistics 19).

Research base:

Preschool education institutions. The research sample consists of 253
children aged 5-7 and 228 preschool education teachers from different
preschool education institutions in Latvia.

Riga Teacher Training and Educational Management Academy
(RTTEMA). The research sample consists of 222 respondents — future
preschool education teachers.

Research stages:

The research took place from September 2008 to December 2013.

At the first research stage (2008 — 2010) — the research problem was
formulated and the initial hypothesis was proposed. Assessment of
literature, documents and studies was conducted, selection and content
analysis of autobiographic childhood memory depiction of Latvian writers
was performed, an unstructured interview with students on childhood toys
was organised, an open interview with children aged 5-7 on their favourite
toys took place, the obtained data were interpreted through content
analysis, response coding, survey questionnaire for pedagogues was
developed.

At the second research stage (2010 — 2011) — literature on preschooler
will development was summarised and analysed, a child’s will
development model through play was developed. Will assessment criteria,
indicators, their levels and traits were set. Pedagogue survey was
conducted, and its results were analysed based on their frequency and
interpretation by using the descriptive and analytical statistics method
(IBM SPSS Statistics19). Data was obtained, which was required for the
preschooler will characteristics development model in actions with toys,
based on the humane approach to child upbringing. The third research
stage (2011 — 2013) — finishing and formatting the doctoral dissertation.

Research novelty, theoretical significance of the dissertation

The study brings up an issue that has little been researched in Latvia —
development of preschooler will as the basic task of modern day education.
The doctoral dissertation specifies the concept of preschool age children’s
will development through actions with toys, develops and empirically tests
the will development criteria, indicators and their levels and traits at

preschool age.
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As a result of this research a process model for preschooler will
development through actions with toys was developed and empirically
tested, based on the activity process structural approach and the Rubicon
Model of Action Phases, viewing a child as an agent of own actions,
acknowledging the unity between will and emotion development. The
offered model can be used in pedagogical activity, facilitating will
development of preschool age children through actions with toys.

Research results reveal the factors that facilitate and delay
development of preschooler will traits and develops recommendations for
practice. Development of preschooler will through playing is a result of
pedagogical interaction, which can be indirectly influenced by a
pedagogue, supporting a child’s choice, initiative and independence
through actions with a toy in a humane and emotionally responsive
environment.

Research significance in practice

The theoretical knowledge acquired through the study was used in
practice, educating future preschool education teachers.

Work structure: introduction, two parts, a conclusion, used literature
and list of sources, attachments. The text is laid out in 170 pages, the
literature list contains 231 publications and source titles, and there are 9
attachments (total of 35 pages).

Theses for the defence:

1. A preschool age child’s will trait development 1s based on balanced
psychic development, as an adult understands and acknowledges will
as a significant phenomenon of the psyche and action as the most
significant means of conscious will development.

2. Development of a personality that is ready to act is possible through
a process of humane interaction between a preschooler and an adult,
in which a child’s unique personality and individuality is respected
and a child is acknowledged as an agent of own actions.
Development of a preschooler’s will is recommended to be assessed
in action following the criteria and indicators developed through the
study: interest in a toy, need to imitate, to copy the activities
observed in the environment, skill to act without the help of an adult,
enthusiasm, activity, finishing an activity, joy about the activity
process.

3. Actions with a toy, satisfying the child’s natural desire to play,
facilitate the development of a child’s will traits in an undisturbed,
systematic playful action, which encompasses a set of interlinked
components into a structural whole, which is revealed by a child’s
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will development model: awareness of will, starting an action, action,
emotional experience, joy in action.

Contents of the Doctoral Dissertation

In order to study will as a pedagogical phenomenon, in Part 1
Theoretical Foundations of Child Will Development, Chapter 1.1. The
Essence of Will in Philosophical, Pedagogical and Psychological
Thought, it was first explained in philosophy, for ideas of philosophers
help pedagogues develop a scientifically justified worldview. Analysis of
ideas (Spinoza, 1998; Loks, 1960, 1977, 1988; Hjums, 2008; Ruso, 1981;
Kanta, 1988, 2006; Huserls, 2002; Gadamers, 1999; Arente, 2001) allows
concluding that each person is unique, capable of develop the self and
individuality of own personality by realizing own will. Of importance to
the study is Husserl’s idea that a person reacts to something only because
the “experienced worldly objects” are either observed or not, or these
objects draw attention with their “cognizable characteristics.” The
incitement triggered by this object can be both pleasant and unpleasant,
and depending on this a certain tendency of action is created, and an
activity becomes purposeful. Husserl notes that “it is not about bodily and
eye movements as actual processes of nature”, but rather about a free field
of movement possibility, when my “I can” — in line with the corresponding
incitement and tendencies — is followed by “I’m doing” (Huserls, 2002,
96).

Assessment of pedagogical knowledge (Pestalocijs, 1996; ®pebGenb,
2005; Montesori, 1916, 1965, 1997; Natorps, 1911; Hessens, 1929) allows
concluding that the main purpose of upbringing is free will — “only through
free obedience to one’s obligations can a person fulfil the wish of
morality” (Hessens, 1929, 101), ,, (..) a person receives his sight through
own will and becomes blind through it” (Pestalocijs, 1996, 49). Of
significance are personalities, which develop a child’s perceptions of the
world, for adults unconsciously take part in the development of a child’s
inner world, as well as the will (Haropm, 1911). M.Montessori believes
that excessive care and concern and upbringing that teachers people to
behave “correctly” does not facilitate the creation of a strong personality
and does not in any way develop a strong willed person (MoHTeccopwu,
1997). Conclusions of representatives of humanistic psychology are of
significance to the development of the theoretical model (Maslow, 1954,
1999, 2003; Fromms, 2003). Based on the holistic approach to personality
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development and upbringing, emphasis on human individuality is seen as
the most significant task.

Education of each nation is based on peculiar and distinctive traits,
which leads to the title of Part 1, Chapter 1.2. Regularities of Preschool
Age Children’s Will Characteristics’ Development in Latvian Period
of Independence Theories and Contemporary Pedagogue Theories.
Will of preschool age children and regularities of will development have
been widely analysed in the works of pedagogues and psychologists dating
from the Latvian period of independence (Dékens 1919, 1921; Birkerts
1923; Dauge 1925, 1926; Stals 1927; P&tersona 1931; Students 1935; Dale
1944). With times changing and science and technology developing there
comes a change of values and therefore also a shift in the upbringing goal,
which is always determined by the perception of a human being dominant
in society (Cole, 1988). The goal of self-development is currently in focus,
which emphasises the idea of a personality’s self-realization in society
through independent thinking and reasoning skills (Gudjons, 1998;
Rubene, 2008; Spona, Camane, 2009). This goal to an extent is in line with
the upbringing ideal of pedagogues from the first Latvian period of
independence. Will upbringing plays a significant role in achieving
upbringing ideals as one of the main tasks of education (D€kens, 1921).
Will upbringing is the development of a harmonious, balanced, strong
personality, which has wisdom, clarity of mind and which continuously
strives for the moral and the good. This ideal can be achieved based on the
principles of upbringing (D&kens, 1919, 1921; Birkerts, 1923; Dauge,
1928; Svenne, 1930):

1) a humanistic approach and a holistic view of a person;
2) acknowledging and respecting a child’s individuality;
3) supporting a child’s activities.

Upbringing principles for the points listed above have not lost their
relevance to this day, for they are more respected in theoretical studies than
in practice (Liegeniece, 1999). Describing the regularities of will
characteristic development among preschoolers, the third principle is
significant for the development of the theoretical model, for it shows
respect to a child’s activities. Child development and education are based
on the individual desire to be active and to self-develop. Theories on the
structural approach of personality development processes (Bsirorckwii,
1926, 2003; JIeonthes, 2007; gpona, 2006; Meiksane, 1998) acknowledge
that meaning of an activity is determined through direction of an activity
goal (Jleontnes, 2007), but the true power of a child’s will is indicated
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not only by the motif of the chosen goal, but also a child’s activity or
passivity in attitude towards the surroundings and adult requirements.
Based on the theories of pedagogues and psychologists, which view a
child’s personality development holistically (Montesori, 1965; Steiners,
1997, 1999, 2000; Liegeniece, 1992, 1999; Macios, 1999, 2003; Fromms,
2003; Eriksons, 1999), acknowledge this child as an agent for own
activities, and view a game and a toy as the everyday independent life and
work of childhood (®pebens, 2005; Watson, 1971; Nuttin, 1973; Dzintere,
Stangaine, 2005, 2007; CmupnoBa, Canmuna, Tuxanoa, 2008), a model
was created (see Image 1).
Image 1. Process Model for the Development of a Child’s Will

Characteristics through Actions with a Toy

N\
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The theoretical base of this model is constituted by holistic
development of a child’s personality, theory on the interaction between
emotions and will as a basis for conscious activity, based on the process
structural approach (Vigotskis, 1997, 2002; JIeonTses, 2007; Spona, 2006)
and the Rubicon Model of Action Phases (Heckhausen, Gollwitzer, 1987,
1990). Conclusions from comparing theoretical stances were important for
the development of this model, such as that a child’s activity is motivated
by his or her needs (Macnos, 2003), identity (Eriksons, 1998) and
emotions (gtﬁls, 1929; Picka, 1990; Tomkins, 1962, Goulmens, 1995,
Izards, 1999; La Frene, 2004), as well as emotional stability (benkun,
2000). During the model development it was found that despite motivation
being more important that external intensifications, adults play a
significant role in the process of child will development, for adults can
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deprive children of hope, by programming the thought of a child being
helpless (Liptons, 2011, 124). The will, such as other psychic processes,
develops through direct interaction with the adult, who creates an
appropriate environment for a child’s motivated activity.

Activities done for their own good, are motivated. The most
characteristic traits of motivation are interest, competence (knowledge) and
self-determination (Amabile, 2007). Its development is tied to both internal
processes, and the external environment. The origin of a preschooler’s will
IS needs that trigger activity, create motivation and give the necessary
strength for the realisation of an intended goal. The aim of activity is set by
the child itself, therefore it cannot be pushed upon or changed by force.
Without understanding and respecting the motifs for child’s activity, will
development is impossible. By freely playing and through motivated
activity a child overcomes obstacles, difficulties, acquires new skKills,
strengthens abilities, becomes aware of the power of soul and expresses
independence. By playing a child experiences the joy that depends only
on each individual person — the joy from developing one’s will, which is a
human being’s ability to consciously and purposefully regulate own
behaviour and activity for the achievement of set goals.

Part 1, Chapter 1.3. Development of Will Characteristics of
Preschool Age Children in Actions with Toys, Subchapter 1.3.1.
Culturally Historical Development of Toys firstly views a toy as a
cultural object. Based on the analysis of theoretical literature (Aries, 1980;
McNeal, 1999; Jlateimuna, 2003; Brougere, 2006; Abpamenkona, 2008;
Rodari, 2009; Eriksens, 2010), it was concluded that a toy became a
means of upbringing only a relatively short time ago. A toy as a component
of the learning environment was studied through notions of pedagogues
(Montesori, 1916, 1965, 1997; Kor¢aks, 1986; Komenskis, 1992; Steiners,
1997, 1999, 2000; dpeodens 2005; Dzintere, 2005, 2007). Toys and toy
materials must be subject to a child’s life, encourage a child for
constructive actions, facilitate an activity and allow a child realise the set
goals, make use of own experience, which are the main conditions for the
development of character and personality (MonTeccopu, 1997). According
to the research problem, based on the explanations of D.Dzintere,
|.Stangaine (2007); 1.0pie, P.Opie (1969) and the explanatory dictionary
of preschool education terms (JlomkonsHOE o06Opa3oBanue. CroBaphb
tepmuHOB) (2005, 109 — 110), Table 1 “Division of Toys” was developed.
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Table 1. Division of Toys

Group of toys

Characterisation

Entertainment
toys

Fun figurines of persons (clowns) or animals, the unexpected
activity of which pleases a child and creates fun.

Technical toys

Made following a concrete technical principle, introduces a
child to the technological world, stimulates inquisitiveness,
joy, provides information, deepens knowledge about
technology, diversity in the world (a toy spyglass, a camera,
home appliances, remote-controlled cars, etc.).

Storyline,
readymade toys

Ready-made or structured toys

determine the storyline of the game. Imitations of actual
objects (dolls, animal figurines, cars, doll tableware,
furniture). Broadens the child’s worldview, social experience
and enriches the storyline of the game.

Toys — sports
equipment

intended for the physical development of a child (agility,
estimation by sight, movement coordination, fine and gross
motor skills). By playing with this toy, a child physically
exercises muscles, gets pleasure from the activity by being
aware of own possibilities, believes in him- or herself and
own abilities (a spinning top, balls, a skipping rope, a bicycle,
skates, a sledge, etc.).

structured toys

Didactical toys

Semi-finished or semi-

intended for facilitating sensory and cognitive development.
Construction of this toy incorporates a didactical task
(mosaics, board games, lotto, pyramids, colourful pearls,
etc.).

Construction
games, toy
blocks

intended for facilitating the constructive activity of children,
“development drives” (Birkerts, 1925), linked to conscious
will and conscious goals and their satisfaction. By working
with materials (toy blocks, construction), a child gains insight
into spatial relationships, geometric forms, learns how to plan,
put forward and achieve a goal (initially that of the adult, and
later on an own goal).

Self-made toys

Toy materials or unstructured toys

materials necessary for a game, which a child makes him- or
herself or together with parents or a pedagogue. These are
based on artistic activity, work, during which a child observes
an adult and tries to copy this person. Through this activity
various materials are recognised, by learning about their
characteristic traits, as well as skills necessary for work.

This division of toys was used in the analysis of depicted childhood
memories of writers, open or unstructured interviews of students,
interviews of children and pedagogue surveys.

A child as an observer of an environment of toys and organiser of
activity also takes care of these toys. An adult makes sure a certain toy
would help a child develop certain skills and personality traits through
action, for the greatest satisfaction of a child comes not from the toy itself,
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but from what goes on in a child’s soul — emotions that are triggered during
a game (Frebelis, 2005). A toy as an “object with its inner story”
(Brougere, 2006) stimulates a holistic child’s development, including the
development of a will. To achieve this pedagogical aim, an adult needs to
make sure that toys:

e are safe, have an aesthetic and artistic value;

e correspond to a child’s age and personality needs;

e satisfies a child’s interests, encourage to explore the world and
help become aware of own possibilities;

e stimulates the natural desire of a child to act independently;

e are subject to a child’s imagination and simultaneously facilitate
diverse, purposeful activities (Svenne, 1930; CwmupHoBa,
Canmuna, Tuxanona, 2008).

Part 1, Chapter 1.3. Sub-Chapter 1.3.2. Development of a Child’s
Will through Cooperative Playing with an Adult reveals that the
upbringing of a child’s will firstly is about acknowledging and protecting a
child’s individuality, for upbringing of the will is not so much directed at
the will itself, but rather to the creation of beneficial circumstances for
upbringing. Analysis of notions of the Latvian pedagogues K.Dgkens
(1921), P.Birkerts (1923), O.Svenne (1930), J.A.Students (1935), the
Polish pedagogue J.Korzak (1986), as well as the Russian pedagogues
E.Smirnova and M.Sokolova (2005), it was found that a child’s will
characteristics develop more successfully through playing, on the condition
that favourable conditions are ensured:

ea holistic approach to a child’s personality, awareness of a child’s

interests and their observation;

esupporting the active nature of a child as a precondition for self-

affirmation;

eexternal order (order of things), lessens the relevance of the question

of discipline;

ean example given by an adult (spiritual freedom, broadness of views,

mental flexibility);

erespecting a child’s will (possibility to accept and implement own

decisions), for a child is the co-participant in his or her own
development.

Part 2 Research of Will Characteristic Development of Preschool
Age Children and Research Results, Chapter 2.1. Organisation of the
Empirical Study, Description of the Explored Group, Research
Methods characterises the research structure for the purposes of testing the
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hypothesis proposed in the doctoral thesis, describes data collection
methods, data study methods, data processing methods and characterises
the research sample. The specifics of development of a will, including a
child’s will, does not allow assessing qualitative changes within a
relatively short period of time. Moreover will upbringing is more tied to
the idea on what is to come. This condition determined the choice of
research methods and the development of the model of the empirical study
(see Image 2).

Image 2. Model of the Empirical Study

Analysis of childhood

4 R memories of Latvian
Theoreticall writers and students
eoretically on actions with toys
studied and y
explained i
development s . _
of a child’s Analysis of children’s
will through drawings, interviews Structuring of
actions with and observations acquired data
toys -
Y I
The survey identifies
\_ Y, a situation on the

issue of will
development

Criteria of the empirical study were chosen in accordance with the
theoretical model and, based on theoretical notions, a child’s will develops
in action, through a process of humane interaction (E.Eriksons, A.Maslovs,
E.Fromms, K.Dekens, J.A.Students, D.Liegeniece, A.Spona, D.Dzintere).
Each criterion are described by a level characteristic: level A — high level
of indicator expression, the corresponding characteristic is very
pronounced; level B — average level of indicator expression, the
corresponding characteristic is occasional; level C — low level of indicator
expression, the characteristic is not observed (see Table 2).

Based on the developed criteria, childhood memories of writers and
students and interviews with children were analysed.
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Table 2. Criteria, indicators and indicator levels for detecting
development of a child’s will characteristics in actions with a toy

Crite Will indicators Level characteristics for actions with toys
ria Level C Level B Level A
Interest in a toy Shows interest Performs Performs
& (Dékens,1921; in atoy as an uniform actions | diverse actions
© Svenne,1930; Aries, object, without with a toy with a toy
§ g 1980;Torrance, 1998; the desire to
S8 McNeal, 1999; ®pebdens, play with it
g 2005; Cmupnosa, Canmuna,
< Tuxanosa, 2008; Eriksens,
2010)
- The need to imitate, to Does not imitate | Imitate what is Always
P imitate what is observed in | what is observed | observed in the | imitates what
§ c the surroundings when in the surroundings is observed in
S o playing surroundings sometimes, the
© g (Students,1935; dependent on surroundings
§_ Birkerts,1923; Eriksons, each situation
z 1998; Jleoutnes, 2007;
Rodari, 2009)
c Ability to act without the Requires adult Acts Always acts
Q help of adults support independently | independently
S c (Hessens, 1929; Montessori, based on the
2 % 1965; Opie,l.,&Opie,P., situation and
:’%)_ @ 1969; Eriksons, 1998; type of action
i Gadamers, 1999;
- Ypynraesa, 2001)
Finishing an action Does not finish | Finished playing Finishes
S (Dékens,1921; Montessori, playing even only when playing
b= 1965; Xexxaysen, 2003; when encouraged without
© Wneun, 2011; Mainza, encouraged encouragemen
c
= 2013) t
e Keenness in action A short activity Changing Enduring
g (Dékens,1921; Uzapa, 1999; (less than 5 excitement excitement
é Lika, 2003) minutes) about a single | about a single
= activity (from | activity (ten or
o Six to nine more minutes)
minutes)
_ < | Satisfaction, joy about the Does not Sometimes Always
© § 2 activity process experience joy | experiences joy | experiences
S @ 2| (Pétersons, 1931; Goleman, | from the activity | from the activity | joy from the
‘g G S| 1995; Msapn, 1999; Ness, activity
W X 2| Ingvars, 2001; Jladpense,
- 2004)

For the purposes of explaining will development through actions with
a toy, by developing a logical and mathematical argument, the Chi Square

42




criterion was used (SPSS, Analyze, Crosstabs), which is intended for
detecting correlation between qualitatively measured characteristics, i.e. in
the studied group chosen quality frequencies are detected. This choice of a
research method was determined by the complex character of the research
object. Hereafter the qualitative and quantitative data analysis will be
explored.

Looking for the substantiation of a child’s will development both in
actions with toys and in the interrelations between child and adult, Part 2,
Chapter 2.2. Toys in the Childhood Memory Analysis of Latvian
Writers contains selected and analysed extracts of childhood memories of
seven Latvian writers (Doku Atis, Aspazija, E.Birznieks — Upitis,
V.Pludonis, J.Jaunsudrabins, K.Pamse, V.BelSevica). Childhood memories
of Latvian writers as one type of autobiographic memories is an excellent
source of understanding a child, which also helps understanding his or her
inner world. Literary studies give insight into a child’s experiences, reveal
a child’s activities, as well as how, by manipulating with the external
environment, a child’s personality develops. Writers can often reveal a
child’s experiences in much more detailed ways than pedagogues and
psychologists and they can show what is a human being (Students, 1998;
Gustavsons, 1995; Comskis, 2013), how a personality develops, along with
its character, thoughts, feelings and will (Birkerts, 1922). Based on
analysis of autobiographic memory depictions, the model of a child’s will
development characteristics through playing created in the theoretical part
was tested. The testing of the model, by using childhood memory
depictions of Latvian writers, reveals conclusions of significance for
further research:

e being active in a little structured environment (nature) is an integral
part o a child’s life. Each season offers its own game materials,
which a child transforms into toys according to own needs and
interests. Simultaneously by becoming acquainted with object
functionality, a child learns how to submit to nature as the highest
authority (Hessens, 1929);

e activities, in which a child is not controlled by an adult, and which
take place without direct supervision and guidance of adults,
stimulate the child’s self-affirmation possibilities, develop
independence, determination and perseverance;

¢ by engaging in activities together with adults, by making a toy or any
materials necessary for playing together, by observing the actions of
an adult, a child develops not just certain work skills and first

experiences on how to set a goal and, by overcoming difficulties, to
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finish an action and achieve the set goal (perseverance,
determination), but also an understanding of work as a significant
activity for the self.

Autobiographic memory analysis results of writers do not fully reveal
the development of will characteristics through playing, but these are the
basis of assumption on child will characteristic development through
playing.

The study continues with Part 2, Chapter 2.3. Description of
Research Results of Student Childhood Memories on Actions with a
Toy, as part of which a study on a child’s will development specifics
through playing was conducted by using autobiographic narration (of
students). 76 (34.23%) of all 222 student narrations on memories more
widely comment on actions, events and experiences that came about from
playing. Phrases found in Latvian writer childhood memory depictions,
which illustrate determination, independence and perseverance, motivated
to also look for expressions of this kind in the student narration. In student
memory narrations such phrases generally appeared 55 times. The
mentioned phrases were detected in narrations on being active with both
structured, as well as with semi-structured and little structured toys. In
order to avoid subjective assessments and to increase objectivity of the
study, regularities between qualitatively measured characteristics were
detected by using the Chi Square criterion. It was found that there are
statistically significant correlations between actions with a toy and
independence, perseverance, while actions with a toy and determination
showed tendency level correlations. The obtained results are reflected in
Table 3.

Table 3. Student Memory Narration on Actions with a Toy Linked to Will
Describing Characteristics

Actions with atoy| ChiSquare | Freedom |Significan Conclusion about
and will levels ce level connections

characteristic (df) (p)

correlation pairs
Independence in 24.070 2 000 Statistically significant
action with a toy regularities
Determination in 5111 2 078 Tendency level correlations
action with a toy
Perseverance in 8.307 2 016 Statistically significant
action with a toy correlations
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Assessment of student narration and detection of regularities enriches
the developed model on child will characteristic development through
playing with the idea that the possibility to realize own intentions through
playing, long-term activity with a single toy, broadening of the storyline of
the game and making of one’s own toys allows a child to be aware of own
skills, to acquire positive emotions, which facilitate development of a
child’s will characteristics (independence, determination, perseverance).
The obtained results were used as a basis for studying possibilities of will
characteristic development through playing with a toy with that fits own
interests of a modern day child.

Part 2, Chapter 2.4. Description of Research Results on
Children’s Emotional Experience through Action with Toys studies
development of modern day children will characteristics through actions
with a toy. The study involved 253 children (124 girls and 129 boys) from
various Latvian preschool education institutions. For the testing and
improvement of the theoretical model, by using children’s drawings and
analytically statistic methods, it was useful to explore:

1) the world of a modern day child’s toys, whether a toy provides a
possibility for a child to propose and set goals for action (Hessens,
1929; Gadamers, 1999; McNeal, 1999; Macnos, 2003; ®pebenb,
2005; Eriksens, 2010);

2) emotional moods of children, stability (Veale, 2005; Roberts-
Holmes, 2005), a motivated activity takes place when emotions of
joy and interest meet (Goleman, 1995; Uzapa, 1999; Ness&lIngvars,
2000).

The increasing range and diversity of structured toys (93.28%) shows
that a modern day child from early childhood lives in a world rich in
materials and experiences. Living in this large space of information and
cultural environment requires greater willpower, as well as brings up the
role of an adult as a mediator in the process of a child’s will development
through playing. The further journey of the toy depends on the attitude of
an adult — how a child will play with it, how it will enrich the story-line.
By purchasing or offering a certain toy to a child, one must make sure that
it would encourage a child to be active, to make the game more purposeful
instead of just satisfy the desire of a child as a consumer.

For the improvement of the theoretical model, based on action-
descriptive phrases for actions with a toy detected in the memory
narrations of writers and students, similar expressions were also searched
for in the narrations of children. Analysis of narrations of 81 child revealed
expressions of 14 children, which were indicative of an independent,
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purposeful and perseverant activity when playing with manufactured or
semi-manufactured toys. Particularly useful for the study were the
narrations of children, which showed positive emotions and joy that arises
from bringing own intentions into the game and from realizing own goals.
In the narrations of 41 child on action with the favourite toy positive
emotion (joy) is dominant, which is linked to the possibility to
independently, systematically and for long periods of time be active and be
together with a toy all of the time. Narrations of 5 children reveal
experiences of negative emotional meaning. Such experiences emerge
when a child cannot play with his or her toy for a long period of time, if it
has to be left at home, if it is lost when moving house or broken.

It 1s useful for the study to analyse children’s drawings, as they reveal
their thoughts, experiences, and attitudes and to also pay attention to their
emotional character, for motivated playing takes place when emotions of
joy and interest meet (M3apa, 1999). Scientists believe (Anning&Ring,
2004; Angelides, Michaelidou, 2009) that children’s drawings can be used
not only for the study of cognitive and emotional development of a child.
Drawing a certain object, a child accidentally, but sometimes consciously
expresses his or her attitude, for a drawing is one of the thousand
language, through which a child reveals his or her inner world, experiences
and attitudes (Mukherji, Albon, 2010), but also an encrypted message on
what goes through a child’s head (Veale, 2005; Roberts-Holmes, 2005;
Benrep, 2007).

A satisfied and happy child is confident, active, interested in new
things, can much better perform the set tasks and achieve own goals.
Happiness arises if a child’s needs are met, there is a positive atmosphere
and an understanding attitude from the part of an adult. It is the presence of
positive emotions that triggers development of will, for if “our life runs in
accordance with our will, then we experience joy of life” (Students, 1998,
198) and “the stronger, the more active the feelings, the higher the level of
freedom” (Ness, Ingvars, 2001, 92). Based on theoretically developed,
justified indicators (Lika, 2003; CmupnoBa, MenseneBa, 2004; Benrep,
2007), during children’s drawing analysis attention was paid to the colour
spectrum used in the drawing, as well as the details that complement the
drawing, facial expressions of characters and the storyline.

Analysis of children’s drawing allows concluding that in pedagogical
work the largest attention is to be devoted to positive emotions, joy
(34.39% of children’s drawings contain colours, lines, details that indicate
a presence of negative emotions and attitudes), which arise along with
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awareness of own possibilities through activities that are meaningful to the
self;

Comparative analysis of autobiographic memories of writers,
narration of stories and children’s interviews enriches the theoretical model
with the idea that, according to the principles of humane pedagogy, to
ensure successful, balanced will development through actions with a toy,
an adult’s understanding of the toy’s impact on motivated activities of
children, improving purposefulness, independence and perseverance must
be improved. Adults should also be given an important place in children’s
playing in cases when a game takes place outside of direct control and

supervision of adults (see Table 4).
Table 4. Preschooler Will Characteristic Development through

Actions with a Toy

Components of the
theoretical model

How is the development
of will characteristics
impacted

Ilustration with empirical
study data

Awareness of a desire,
interest in a toy

A toy gives purposefulness
to an action, allows to
independently try out
skills that a child might
not be aware of, feel
freedom and independence
(dpebdenn, 2005).

A child:

e plays with manufactured
or semi-manufactured
toys, toy materials;

e engages in the toy making
process, makes toys him-
or herself.

Activity

= _ Purposeful | By copying a strong A child turns into playing:
< 0= 6 ness- a personality, a child’s will e adult activities;
g § 3 @ need to develops, for “the nobler, e things observed in the
= § 2. § %) depict and | more sublime and near environment;
o g 528 copy the | exemplary the o things noticed in a
S33 S =2 | observed environment, the_more different cultural
k= E S '(% 5 &S| through | valuable impressions the environment (cartoons,
E.S o=s S playing | will acquires” (Students, series).
oo g9 1935).
4= S N - -
§ ) = i = | Independe | Through actions with a A child’s desire to be
= O 8 2,_ % —| nce-an toy, toy materials a child is | independent is facilitated by
55_5 TN L,rl’ ability to be | oriented towards activities with a toy, which
=23 % o active independent activities — e are suitable to a child’s
=R3R®x5T without the | the first stage of will needs, interests and
é 'cgs Sr 'q') % o help of activity (YpyHraeBa, experience;
>0 8S 3| adults | 2001) o facilitate independent
224 >20 playing.
B © S QD - - -
% £CSS % Perseveran | By playing, a child meets | Through motivated,
©o30H B ce — own desires and will and systematic action with a toy,
s 2S S finishing an | sees the possibility to a child:

o T - .. . . . .
FZa =1 activity; | realize it or not to realize it | e realizes own intentions;

© (Svenne, 1930).
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enthusiasm | Respect towards actions e experiences self-

in action | chosen by a child (striving affirmation and own
to achieve not just any, but independence;
the intended result, e indirectly creates a habit
continuous interest in a to complete what is
single task) facilitates started.

preschooler will
development.

An emotional experience, joy | Interaction of joy and An environment dominated
in action interest is the basis and by positive emotional
readiness for any experiences stimulates

conscious activity (U3apna, | emotional stability of a child
1999; Jladpense, 2000), and motivates for action.
work gives joy to its doer | Action is an indicator of will,

(Dacey&Kenny, 1994; and is expressed through it.
Eriksons, 1999).
A negative emotional Neglecting the desires and | A child experiences negative
experience in action needs of a child as a emotions through inability to:
source of activity delays o realize continuous play
preschooler activities activity;
(Birkerts, 1923, Students, e bring own motives into a
1935; Macinos, 2003). play activity.

Conclusions and theoretical ideas from autobiographic memories of
writers, narrations of students and preschoolers, such as external
circumstances (toy environment), educators (adult personality) as well as
the child him- or herself play a part in developing a child’s will
characteristics, determined the further course of the study.

Part 2, Chapter 2.5. Description of Research Results on
Cooperation between Pedagogues and Children activates the
pedagogical problem of the study — development of a child’s will through
play activity. Studying the preschool pedagogue opinion on the
development of preschool will characteristics in actions with toys, a survey
was conducted, the results of which were analysed based on frequency and
interpretation, by using the descriptive and analytical statistics method
(IBM SPSS Statistics 19). In general 228 preschool teachers took part in
the study from various Latvian preschool education institutions. Survey
result analysis shows that it is necessary to look for pedagogical
improvement possibilities of child will development through playing and
through a process of humane interaction, because:

e despite the fact that pedagogues acknowledge energy, decisiveness
and willpower to be second (59.6%) most important set of
characteristics in a person’s life, in relationships between
pedagogues and children a child’s individuality and development of
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a strong personality is only partly developed and respected.
Insufficient understanding of the essence of humane pedagogy
make pedagogues turn back to voluntary pedagogy, which
acknowledges the needs and values of the adult instead of the child
and leads to one-sided development of a child’s will characteristics;

¢ self-made toys, which already at the time of their making create an
understanding about setting a goal and achieving a goal are used by
16.2% of girls and only 7% of boys, but 6.5% of surveyed
pedagogues utilise the pedagogical process (art lessons) for making
toys together with children;

e the pedagogical process is not always planned in such a way that it
supports a child’s initiative or that it would develop a child’s habit
to consistently and by overcoming obstacles finish the started
activity. 4% of surveyed pedagogues say that they allow finishing a
certain game until the end, 8.8% of preschool education pedagogues
ask children to stop the game, 54.9% stop the game and allow
finishing the game later, and 11.5% create an interest in another
activity, which shows that collective games and playing is the main
type of activity at preschool. Such game lessons are oriented
towards achieving a result set by an adult, rather than towards an
activity of interest to a child, which has been personally chosen and
significant.

As a result of the study it was found that the development of a
preschooler’s will through actions with a toy is possible based on the
principles of humanism in pedagogy, by respecting and supporting
individuality and by creating an environment for a child’s own activities.
Development of a preschooler’s will cannot be viewed in isolation from
general psychic development. Freedom and diversity of situations in action
are the general and most significant conditions that influence the
development of a child’s will.

As a result of the study a child’s will development model was created.
It was based on an integration of the ideas of pedagogues and
psychologists from the first Latvian independence period on a child’s will
development at preschool taking place through playing and in a process of
humane interaction. At the centre of the model there is a child as an agent,
whose actions are motivated by identity, needs and emotions. Action is an
indicator of will — in it the will develops and is expressed. Development of
a child’s will is imaginable without understanding and respecting a child’s
motifs for action. The model development revealed that, despite motivation
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being more important than external intensifications, an adult plays an
important role in the process of a child’s will development.

Through a motivated action — by freely playing, a child overcomes
obstacles, difficulties, acquires new skills, strengthens abilities, becomes
aware of own spiritual power, expresses independence. The toy therefore
fulfils its main role and helps a child to become aware of his or her
physical and mental Self. Will development is stimulated by actions with a
toy. By playing, a child experiences the joy that is dependent only from
oneself, which brings joy by developing the will. Interaction between joy
and interest is the basis for any conscious activity of a child.

These conclusions lead to a confirmation of the hypothesis:
preschooler actions with a toy facilitate will development if a child chooses
an action with toys in line with own needs, interests and experience,
through actions with toys develops a habit to persistently overcome
obstacles and to achieve a goal and an adult supports a child’s initiative,
independence in playing in a humane and emotionally responsive
environment. The research aim was achieved and the proposed tasks were
completed, for by analysing will in the literature of philosophy, pedagogy
and psychology the specifics of its development at preschool age were
explored, and the pedagogical conditions of will development of preschool
age children through actions with toys were revealed. A methodological
justification of preschooler will research was developed, along with will
characteristic development criteria, indicators, their levels and traits, and
an empirically tested preschooler will development process model for
actions with a toy was created.

Changes in society create new research problems, raise new
challenges and tasks for preschool education. Without the efforts of the
will, boldness and courage nothing grand and good can be accomplished.
The will and willpower help overcome challenges, make one gather all
knowledge, skills and abilities, mental and physical powers for the
reaching of a goal. In a democratic society it is important to not only
facilitate an understanding of the significance of a humane interaction and
the attitude of an adult in the child’s will development process, but to also
respect individual rights and personality autonomies. Understanding of the
theoretical problem and implementation of theoretical ideas within
pedagogical activities at preschool are equally important. Development of
a child’s will characteristics is a current topic both in science and in
educational practice.
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Recommendations

Preschool age is not only the start of a harmonious, balanced and
strong personality development, but also the development of the will.
Analysis of theoretical and practical experience as part of the study led to a
summary of recommendations on how the pedagogical process at
preschool can facilitate development of a child’s will through actions with
a toy.

e In this process it is significant to observe a certain respectful
attitude towards a child as a personality, to acknowledge the
individuality of each child as the greatest value and to view a
child as a unified whole.

e Positive emotions are a beneficial precondition to a child’s will
trait development, while negative emotions stand in the way to a
child’s will trait development. Emotions motivate a child for
action. The more successful and positive the experience a child
has, the more a child’s will development is stimulated, along
with an interest, a desire to be active and to explore.

e Action with a toy is a motivated activity, and therefore it
facilitates holistic development of a child, satisfies the natural
desire to be active, to explore the world, to be aware of own
possibilities, to develop the self and indirectly stimulates will
development. The will develops and is expressed in action.
Similarly to an action, playing is derived from an individual’s
desire and is the creator of a child’s personality. Only that,
which a child has explored him- or herself, has meaning and
enduring value.

e Action with a toy facilitates the development of a child’s will,
for it is not only a product or an object indicative of status, but
also 1s suitable for a child’s age, personality needs, facilitates a
child’s natural desire to act independently and satisfies a child’s
interest to explore the world, allows becoming aware of own
skills, subject to a child’s fantasy and simultaneously stimulates
taking diverse, purposeful actions.
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Approbation of Research Results
Original articles in international, peer-reviewed scientific

publications (9):

1.

Vigule, D. (2009) A doll — Origins of a Toy form the Cultural-
Historical Perspective. 1V Conference of Young Scientists.
Compilation of articles. Riga: RTTEMA, p. 220 — 224 ISBN 978-
9934-8060-2-5.

Buryuae, /., Ayrcrkanue, /1. (2010) Pa3Butre KOMMYyHUKATUBHOMN
AKTUBHOCTU JE€TEU JOLIKOJBHOTIO BO3pacTa CPEACTBAMU WUIPYIIKHU.
lcuxonunesucmuxa. Hayuno — meopemuueckuti cOoOpHuk. 6 8binyck.
Internationally  reviewed compilation of scientific articles.
[TepescnaB — Xmenpauipkuii: [T CKJI, C.10 — 17 ISBN 966-8122-
49-9,

Augstkalne, D., Vigule, D. (2010). A Toy as a Facilitator of
Communication Skills of a Preschool Age Child. RTTEMA 5th
international scientific conference Theory for Practice in the
Education of Contemporary Society. Internationally reviewed
compilation of scientific articles. Riga: RTTEMA, p. 372 — 377
ISBN 978-9934-8060-5-6.

. Vigule, D., Priede, L. (2011) Facilitation of children creativity in art

activities in pre-school. Art, design and art education: methods and
experiences of creativity development. International peer-reviewed
compilation of scientific articles. Kauno: Kauno kolegija, p. 15 — 19
ISBN 978-995527-231-1.

Vigule, D., Priede, L. (2012) Promotion of Preschooler
Determination through Art Lessons. Society, Integration, Education.
Proceedings of the international conference, May 25-26, 2012.
International peer-reviewed compilation of scientific articles.
Rezekne: AR, p. 144 — 152 pp. ISBN 978-9984-44-065-1. Uploaded
to the internationally cited database FN Thomson Reuters Webof
Science® VRI.

. Vigule, D., Ziripa, T. (2012). Adult’s attitude in process of will

development of pre-school child. ATEE Spring University. Changing
education in a changing society. International peer-reviewed
compilation of scientific articles. Klaipeda: Klaipeda University, p.
197 — 204 ISSN 1822-2196.

Vigule, D. (2013). Significance of toys in socialization process of
pre-school child. Rural Environment. Education. Personality.
(REEP) Proceedings of the International Scientific Conference.
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International peer-reviewed compilation of scientific articles.
Jelgava, p. 300 — 306 ISSN 2255-8071.

Vigule, D. (2013). Emotional Component in the Development of a
Pre-schooler’s will. Society, Integration, Education. Proceedings of
the international conference, May 23-24, 2013. International peer-
reviewed compilation of scientific articles. Rezekne: AR, p. 401 —
408 ISSN 1691-5887. Uploaded to the internationally cited database
FN Thomson Reuters Web of Science ® VR 1.0

Vigule, D. (2014). Correlations between Pre-schooler play activities
and formation of will. 7th international scientific conference Theory
for Practice in the Education of Contemporary Society.
Internationally reviewed compilation of scientific articles. Riga:
RTTEMA, p 210- 214 ISBN 978-9934-503-15-3.

Research results presented at international scientific conferences

(10):

1.

6.

RTTEMA XIII international creativity conference Creatology as a
Complex Study of Creativity. Report — Creating the Expressiveness of
a Visual Image. RTTEMA, Riga, 7-8 November, 2008.

.RTTEMA XIV international creativity conference Creatology as a

Complex Study of Creativity. Report — Toy as a Child’s Source of Joy
and Facilitator of Creative Activity. RTTEMA, Riga, 06. — 07.
November, 20009.

. International conference Ocywecmenenue acnexkmos unnosamusHou

desimeNlbHocmu  nedazo2o8 OJisi CO30aHusi NO3UMUBHO020 00pasza
oouikonbHo20 yuepexcoenus. Participated in the panel discussion —
OcyIlecTBIICHHE aCIIeKTOB WHHOBATUBHOMW JICITCIIBHOCTH IICAAroroB

IJ1  CO3JaHHuA ITO3UTUBHOI'O 06pa3a AOHMIKOBHOI'O YUYCPCIKICHMUA.
Pakruojo, 24. March, 2009.

. RTTEMA 5th international scientific conference Theory for Practice

in the Education of Contemporary Society. Report — A Toy as a
Facilitator of Communication Skills of a Preschool Age Child.
RTTEMA, Riga, 25 — 27 March, 2010.

.Kauno kolegija. Art, design and art education: methods and

experiences of creativity development. The participation contributed a
presentation — Facilitation of children creativity in art activities in pre-
school. Kauno kolegija, 5. October, 2010.

RTTEMA 6th international scientific conference Theory for Practice
in the Education of Contemporary Society. Report — Development of
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7.

9.

Will Characteristics through Creative Activity. RTTEMA, Rigs, 29 -
31 March, 2012.

ATEE Spring University 2012 conference 20 Years of Sustainable
Development: Learning from Each Other. The participation
contributed a presentation — The role of adult child’s will
development: problems and solutions. Vilnius 3 May, 2012.

. 6™ International Scientific Conference Rural Environment. Education.

Personality. (REEP) Presented the paper titled: Significance of toys in
socialization process of pre-school child. 20 - 21 March, 2013,
Jelgava, Latvia.

SELL International Scientific Conference in Sports Science: “Sports,
Students, Lifestyle” The participation contributed a presentation
“Development of will in physical activities.” 24 May, 2013 Riga,
Latvia.

10. KAUNO KOLEGIJA/ University of Applied Sciences - International

Week. The participation contributed a presentation “Facilitation of
Pre-schooler's will in art activities” 3-7 March, 2014 Kaunas,
Lithuania.

Research results were aprobated by conducting:

. Seminars Ensuring Socially Emotional and Cognitive Activities of a

1.5-4 Year-Old Child through the Pedagogical Process at Preschool
for pedagogues of preschool educational institutions as part of the
qualification raising courses organised by the Riga Education and
Information Centre of Riga City (RIIMC), 2009.

. Seminar Information on Preparing Five-Year-Olds for School for
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qualification raising courses organised by RIIMC, 2009-2010.
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the RTTEMA professional Master’s study programme Pedagogy
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Conditions for Facilitating the Development of a Child’s Emotions,
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