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Promocijas darba visparigs raksturojums

Cilveks veidojas par personibu, dzivojot sabiedriba. AtbilstoSi darbibai
un Tistenotajai attieksmei, veértibam tiek aktivizéta beérna patstaviba sevis
pilnveidé. Ta katra norise, izdzivota t€lotajdarbiba papildina bérna paspieredzi.
Tikai sava darbiba un mijiedarbiba ar vidi, iev€rojot savas un citu cilvéku
vajadzibas un intereses, subjekts iegiist socialu kvalitati — personibas limeni.

Pirmsskolas posms ir nozimigakais personibas attistiba, kad visintensivak
notiek garigas, fiziskas, socialas, radoSas, emocionalas jomas attistiba.
Personibas pilnvertigai attistibai, izaugsmei nepiecieSams ne tikai daudzpusigs,
radoss, harmonisks pedagogiskais process, kur§ neierobezo b&rna izpausmes
iespejas, bet ari profesionals, humans pedagogs, kur§ palidzétu b&rnam
veidoties par zinatkaru ,,petnieku”, radoSu personibu. Lai gan misdienu
sabiedriba valda uzskats par bérna brivu, humanu attistibu, tomér biezi vien
pirmsskolas tiek saglabata stereotipiska pieeja bérna makslinieciskajai darbibai
(Sabloni, trafareti), berna radosa individualo sp&ju attistiba t€lotajdarbiba tiek
vadita, noradot tematiku, izteiksmes veidu, nepiecieSamo materialu izvéli un
rezultatu, neatstajot iesp€ju pirmsskoléna izve€les iespgam un aktivai
pasdarbibai.

Literaturas izp€te aktualiz€ atzinumu - ja bérnam piespiez kadu darbibu
veikt péc noteikta parauga jeb Sablona, tad tas negativi ietekmé vina attistibu, jo
kave paSiniciativu un véleésanos radosi darboties (Hibnere, 1998). Pirmsskoléna
patstaviga zimétdarbiba péc pieaugusa ierosindjuma sekmeé vispar€jo
individualo sp€ju attistibu. Savukart J.H. Pestalocijs uzsveris, ka svarigi vienota
veseluma ir attistit bérna sirds speku, prata skaidribu un roku veiklibu.
Impulsam no sirds ir jarit uz pratu un rokam; ar sirds milestibas speku ir
caurstarojama logiska, nozimiga, vertiga, jégpilna darbiba (Pestalocijs, 1996).

Pirmsskola rotalnodarbiba ir galvena zimé&tdarbibas izpausmes iespéja
bérnam. Pirmsskoléna zimétdarbibai ka domin&josai pirmsskola un vizualo
sp&ju pilnveidei tiek veltits nepietickams laiks. Lai nodroSinatu pirmsskoléna
paSizpausmes iesp&jas zimétdarbiba ne tikai rotalnodarbibu laika, nepiecieSama
daudzveidigu materialu briva pieejamiba visas dienas gaita, radot iesp&ju
b&rmam darboties atbilstosi savai iecerei. Zimétdarbiba, izmé&ginot dazadas
tehnikas, zim&Sanas Iidzeklus, jaucot krasas, méginot atklat jaunus izteiksmes
panémienus, Tstenojot véroSanu un atdarinot citu darbibas, tiek nodroSinati
pamatnosacijumi b&rna jégpilnai darbibai.

Telotajmaksla nodroSina personibas attistibu veseluma, jo makslas
vertibu izpratne ir gudras, tolerantas un vispusigas sabiedribas attistibas pamats.
Makslas izglitiba rosina emocionalo attistibu un var radit labaku lidzsvaru starp
kognitivo un emocionalo attistibu (UNESCO, 2006).



ES koncepcija, saskarsmes prasmes, pasSvert€jums, valodas apguve
veidojas agra bérniba vienlaicigi ar sp&ju attistibu. Tiklidz bérns sak domat, vins
sak apzinaties savas vajadzibas un var izdarit izveéli. Caur griittbam un
Skeérsliem, kas bérnam ir japarvar, vin$ sevi attista un pilnveido. Bérnam, pasam
vel neapzinoties, kas ir sp€jas, ir vélme darboties, izzinat, pétit, izaicinat savu
pratu, darbojoties ar priekSmetiem.

PieaugusSie mégina risinat jautajumu par to, ka p&c iesp€jas vairak sniegt
zinasanas, lai nodroSinatu bérna attisttbu. Tacu vairak par zinaSanam
nepiecieSams radit apstaklus labvéligai bérna darbibai. Pats sp&ju attistibas
process nav viegls. Bérna attistiba sakas jau no dzives sakuma, tacu, ka tas
attistas, bis atkarigs no apstakliem, kuros bérns dzivo, no vides, kuru veido
cilveki, un vietas, kur tas atrodas. Tik pat nozimiga ir pieauguSo saskarsme ar
bérnu, kura biezi vien veicina vienpusg€ji tikai intelekta attistibu vai Sauras
specializacijas sp&ju pilnveidi. J. A. Students iesaka sagatavot pratu ta, lai vins$
labak var€tu patiesibu ieraudzit un to izpaust taja veida, kada tas ir vieglak
(Students, 1998).

Bérns ir unikala biitne. Pieaugusais ir tas, kurs, izjtitot bérnu, palidz iepazit
vinam So pasauli, palidz atmodinat vina sléptos garigos spekus un spgjas
(Vilcina, 1998). Tadel nozimigi pirmajos bérna dzives gados audzinasanas
burvju vardi ir atdarinagana un priek$zime (Steiners, 2000). Pieaugusais ievada
b&rnu makslas pasaul€ ar savu piemeéru, attieksmi ta, lai bérnam biitu interese un
velme to atdarinat.

Pedagogiskais process pirmsskola tiek balstits uz b&rna personibas
lidzsvarotas attistibas veicinasanu, izmantojot daudzveidigas audzinaSanas un
maciSanas metodes. Pirmsskolas laika notiek zinasanu bagatinasana, sp&ju un
prasmju attistiba, tacu lielaku uzmanibu nepiecieSams veltit spju attistibai. Tas
ir svarigs uzdevums pirmsskola, tad€] 1pasi nozimigi ir mérktiecigi izveleties
izglitibas saturu un lidzeklus, jo katrs cilvéks ir individualitate ar tikai vinam
raksturigakajam T1pasibam, dotumiem, sp&jam. Misdienu sabiedribas vai
pedaogogiskas domas skatijuma tiek uzsvérts katra individa attistiba veseluma,
akcentgjot pirmsskoléna pasattistibu pedagogiskaja procesa.

Spé&ju attistiba liela nozime ir iedzimtibai, tacu ne mazak svarigi ir socialie
faktori, it 1pasi vecaku un pedagogu darbibai b&rna izaugsmes sekméSana.
Audzinasanas process ir mérktieciga iedzimtibas, vides un dzivesdarbibas
mijsakaribu realizacijas vadiba, kas sekm€ personibas paSattistibu, kulttras
apguvi un socializaciju (Spona, 2006, 92).

Spé&jas ir viens no sarezgitakajiem personibas attistibas raksturojumiem.
Pastav tr1s pieejas sp&ju biitibas noteikSanai: sp&jas ir biologiski noteiktas, sp&jas
tiek iegiitas dzives gaita un tre$a — integréta pieeja — iedzimto un iegiito spéju
dialektika (E.Maslo, 2003).



Pirmsskoléna audzina$anas procesa izmantojama M.Stala atzina, ka
audzinaSanas svarigakais uzdevums ir riipties par to, lai tas, ko daba cilvéka ir
ielikusi, varétu visplasakaja mera atfistities (Stals, 1929).

Balstoties uz pirmsskoléna attistibas un audzinasanas procesu, pirmsskola
radosa, toleranta pedagoga vadiba var klut par vidi, kura sp&tu nodroSinat bérna
vispusigu attistibu. Pirmsskoléns attistas ka personiba, ja pedagogs merktiecigi
virza So attistibu, nemot véra bérna iedzimtos dotumus, sp€jas, vajadzibas,
intereses, attistibas likumsakaribas.

Noteikumos par valsts pirmsskolas izglitibas vadlinijam tiek noradits, ka
pirmsskolas izglitibas pedagogiskais process pamatojas uz humanisma,
uzskatamibas un péctecibas principu. Pirmsskolas izglitibas pedagogiska
procesa galvenie pamatnosacijumi ir:

- ieveérot bérna vajadzibas, intereses un spé&jas, nodroSinot vina individualo
attistibu;

- sekmét bérna pozitivu pasizjiitu drosa un attistibu veicinosa vidg;

- nodroSinat bérna, pedagogu un vecaku vai bérna likumisko parstavju sadarbibu
(Ministru kabineta Noteikumi par valsts pirmsskolas izglitibas vadlinijam,
2012).

Pedagogiskaja procesa bérns netraucéti sp€j atklat pasauli un meklét taja
atklasmes, cé€lonus, sakaribas. Pirmsskolas izglitibas skolotajs, meérktiecigi
planojot pedagogisko darbibu, liela méra ietekmé pirmsskoléna attistibas
virzibu. Pedagogs vai nu virza attistibu uz izaugsmi, vai paklauj kadiem
noteiktiem stereotipiem. BieZzi vien pedagogi telotajdarbibu nenovérte ka biitisku
pirmsskoléna attistibas sekmetaju, tapeéc tas organizacijai nepieverS vajadzigo
uzmanibu un, t€lotajdarbiba neveicina mérktiecigu attistibu.

Stradajot pirmsskola un izveért€jot beérnu telotajdarbibu, tika aktualizeta
zimetdarbibas nozime bérna attistiba, nemot veéra gan bérna vajadzibas,
intereses, gan bérna brivu gribu. Brivi darbojoties ar zimétdarbibas materialu,
rotalajoties ar to, bérns daudz gust savai attistibai, tadé] darba autore uzsver
zimétdarbibas nozimi beérna vizualo sp€ju attististiba, izstradajot promocijas
darbu ,,Pirmsskoléna vizualo sp€ju pilnveide telotajdarbiba”. Ir nepiecieSams
izstradat zimétdarbibas pan€mienu sistemu pirmsskolas vecuma beérniem un
teorétiski pamatot §1s sist€émas atbilstibu bérna vajadzibam un interesém.

Pétijuma objekts: t€lotajdarbibas process pirmsskola.

Pétijuma priekSmets: pirmsskoléna vizualas spgjas.

Merkis: modelét pirmsskoléna vizualo sp&ju attistibas procesu, izstradat bérnu
vajadzibam atbilstoSu zimétdarbibas pedagogisko panémienu sist€tmu un
eksperimentali to parbaudit.
Pétijuma hipoteéze:

Vizualo spgju pilnveidoSanas telotajdarbiba pirmsskolénam norit veiksmigak,

ja

e tiek piedavati brivai izvelei daudzveidigi zimetdarbibas lidzekli;
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bérns pasizteikSanos realiz€ pedagogiska radosa vide;
bérna radoSa un briva darbiba iegiist attistibas procesa passtimul&josu
raksturu.

Uzdevumi:

e Analizét pedagogisko, psihologisko, makslas literatiiru par vizualo
sp&ju veidosanos pirmsskoléna attistibas procesa.

e Izstradat pirmsskoléna vizualo sp&ju verteSanas kritérijus un raditajus.

e Izveidot un aprobét vizualo sp&ju attistibas modeli un zZim&tdarbibas
panémienu sisttmu vizualo sp&ju pilnveidosanai pedagogiskaja
procesa.

Promocijas darba pétijuma teorétisko un metodologisko pamatojumu

veido:

Biologiski determin&to sp&ju attistibas teorija (Kants (1931), Galtons
(Galton, 1974), Plotnieks (1982), Vigotskis (1991), Armstrongs
(Armstrong, 1993), Flavels (Flavell, 1993), Vorobjovs (1996), Gardners
(Gardner, 1999), Monks (Monks, 2000), E.Maslo (2003), Fisers (2005),
Rinkis (2007), Anspaks (2006) u.c.).

AudzinaSanas procesa iegiito spéju attistibas teorija (Birkerts (1923),
Stals (1929), Plotnieks (1982), Teplovs (Termios, 1985), Aizenks (A#i3eHk,
1992), Armstrongs (Armstrong, 1993), Students (1998), Meiksane (1998),
Gardners (Gardner, 1999), Piaze (Ilmaxe, 1997; 2002), E.Maslo (2003),
FiSers (2005), Preiers (Preyer, 2005) u.c.).

Darbibas teorija - darbiba ka personigi nozimiga procesu sist€ma subjekta
un objekta mijiedarbiba (RubinSteins (PyOunmreiin, 1973), Vigotskis
(Beirorcknii, 1968); A.Leontjevs (A.JleontseB, 1975), Spona (2001,
2006).

Personigi nozimigas darbibas teorijas (Vigotskis (Beirorckmii, 1968,
2000), A.Leontjevs (A. Jleontses, 1975), D.Leontjevs (JI. Jleontnes,
1998), Spona (2001, 2004, 2006), Cehlova (2004)).

Vadosas darbibas un jaunveidojumu teorija - rotaldarbiba ka bérna
galvenais darbibas veids pirmsskola (Svenne (1930), Students (1935),
Meiksane (1998), Frébels (Dpedens, 2005), Dzintere, (2007, 2009)).
Kognitiva teorija — intelektualo sp&u un domasanas attistiba (Vigotskis
(Beirorckuit, 1997), Piaze (2002)).

Makslinieciski radosas darbibas teorija (De€kens (1919), Montesori
(MonTeccopu, 1916, 1997), Dauge (1920, 1925), Birkerts (1923),
Hergerts (1927), Svenne (1930), Kants (1934), Vigotskis (BsIirorckut,
1968, 2000), Sakulina, Komarova (Cakynuna, Komaposa, 1982), Barnes
(1987), Belobrikina (benobpeikuna, 1993), Lavrentjeva (JlaBpeHTheBa,
1995), Karpova (1994, 1997); Mikelsone (1997, 1996, 2000, 2004, 2014),



Hibnere (1998, 2000); Gadamers, (1999); Alijevs (1999), Khatena (2000),
Fridenberga (2003), Davies (2003), Novikova (HoBukosa, 2010) u.c.).
Pétijuma metodes

o Teorctiskas metodes: pedagogiskas, psihologiskas un makslas
literattiras teoretiska analize, modeléSana, kontentanalize.

e Empiriskas metodes: noveéroSana, anketéSana un empirisko datu
salidzino$a analize, izmantojot datu statistisko apstradi un analizi,
eksperiments, pedagogisko situaciju veido$ana un analize, bérnu darbu
analize.

Pétijuma eksperimentala baze

Rigas pirmsskolas izglitibas iestades ,,Priedite” un ,,Laismina”, Tukuma

pirmsskolas izglitibas iestade ,,Valodzite”. Pe&tijuma piedalijas 180

pirmsskolas izglitibas skolotajas, 50 bérni vecuma no 4-7 gadiem un

vecaki (50).

Pétijuma posmi
1.posms. No 2008.gada septembra lidz 2010. gada maijam tika izvirzita
petijuma probléma, sakotn&jais merkis, hipotéze. Veikta zinatniskas literatiiras
apzinasana par spé€ju attistibas teorijam, vizualo sp€ju attistibas pilnveidi — ka
pedagogisku problému. Veikta sakotngja literatiiras analize par télotajdarbibas
nozimi pirmsskoléna attistiba. Veikta metodologijas iestrade un vizualo spé&ju
kriteriju noteikSana.
2.posms. No 2010.gada junija Iidz 2011.gada decembrim apkopota un analiz&ta
literatira par  zimé&tdarbibu - bérna paSizteikSanas, paSattistibas iespé€ju.
Precizeti vizualo sp€ju verteSanas kriteriji un konstat€ta pirmsskolenu reala
vizualo sp€ju limenu noteikSana. Veikta pirmsskolas pedagogu aptauja un giitie
rezultati analizéti péc biezuma un interpretacijas, izmantojot analitisko,
aprakstoSo statistikas metodi (IBM SPSS Statistics 20).
3.posms. No 2012.gada janvara lidz 2012.gada septembrim izstradata tematiska
darbibas programma zimé&tdarbibas rotalnodarbibam pirmsskola, izstradata
zimétdarbibas pan€mienu sistema un vizualo sp€ju attistibas modelis. Tematiska
programma un zim&tdarbibas panémienu sist€éma tiek ieviesta pedagogiska
procesa realizacija pirmsskola. Zimétdarbibas panémienu sisteéma tiek istenota
RPIVA bakalaura un pirma limena profesionalas augstakas izglitibas studiju
programma studiju kursa Bérna izglitibas saturs gimené un pirmsskola:
telotajdarbibas metodika.
4.posms. No 2012.gada oktobra lidz 2013.gada maijam veikta zZimétdarbibas
procesa eksperimentala organizacija pirmsskoléna vizualo sp&ju attistibai,
izmantojot tematisko programmu un zimé&tdarbibas panémienu sisttmu. Veikta
pétijuma iesaistito pirmsskolénu vecaku anketéSana.
5.posms. No 2013.gada maija lidz decembrim — vizualo sp€ju limenu atkartota
izvert€Sana (maija meénesi), interpreté€Sana; empiriska pétijuma 1.un 2.merjjumu
- datu analize un salidzinajums.
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Pétijuma zinatniska novitate

Pétijuma aktualiz€ti un atklati pirmsskolénu vizualo sp&ju, zimetdarbibas,
pasdarbibas veicinasanai nepiecieSamie pedagogiska darba principi.

Petijuma gaita definets jédziens ,,vizualizacija” — ta ir lietu, paradibu
uztverSana (balstoties uz sajiitas uztverto), to grafiska priekSstatiSana (prata) un
vizualizéSana (atspoguloSana zimgjuma).

Eksperimenta gaita konstatets, ka bérna attistibas procesa radosa un briva
zimétdarbiba iegiist passtimul&josu raksturu.

Izstradati vizualo sp&ju vertésanas kriteériji, raditaji un Iimeni:

1 krit€rijs - sp&jas uztveres telu vizualiz€Sana (raditaji: gimenes vides
vizualizéSana, dabas un lietu vides vizualiz€Sana, pieaugusa stastijjuma
vizualiz€Sana).

2 kritérijs - pedagoga ierosinata vizualas darbibas satura un Iidzeklu briva izvéle
(raditaji: bérnu Zim&juma satura izvéle un lietosana: gimenes vide, dabas, sociala
vide, lietu vide; izteiksmes lidzeklu pielietosana att€loSanas procesa: krasu
daudzveidiba, izteikta forma, lieto siluetus); papildmaterialu pielietoSana
att€loSanas procesa).

3.kriterijs - emocionala atticksme pret vizualiz€Sanu (raditaji: bérna interese
ziméSanas procesa, beérna neatlaidiba darbiba meérka sasniegSanai; sava
zim&juma pasvertejums).

Konstruéts, empiriski parbaudits pirmsskolénu vizualo sp€ju pilnveides
procesualais attistibas modelis, aprakstiti ta komponenti un to savstarpg&jas
sakaribas.

Pétijuma praktiska nozimiba

Petijuma gaita izstradati praktiski izmantojami metodiskie materiali
pirmsskolas pedagogiem - zimé&tdarbibas panémienu sistéma un tematiska
darbibas programma zimétdarbibai.

Teoréetiskas atzinas un metodiskie materiali ieviesti lekciju kursa Beérna
izglittbas saturs gimené un pirmsskola: télotajdarbibas metodika RPIVA
profesionala bakalaura studiju programmu ,,Pirmsskolas izglitibas skolotajs”,
,Pirmsskolas un sakumskolas skolotajs”, ka ari RPIVA pirma Ilimena
profesionalas augstakas izglitibas studiju programmas ,,Pirmsskolas izglitibas
skolotajs” studentiem.

Pétijuma robezas

P&tijuma iesaistito bérnu vecums ir no 4 lidz 6 gadiem. Sis bernibas laiks
(4-5, 5-6 gadi) izvelets merktiecigi, jo $aja posma attistas uzskatami tElaina
domasana un vizualo sp&ju pilnveide zimétdarbiba norit dinamiski. Promocijas
darba empiriskaja pétijuma tiek analiz€ta zimétdarbiba. Pirmsskoléna
zimetdarbiba tiek cieSi saistita ar vizualo sp&ju pilnveidi, paSizpausmes,
paSattistibas iespgjam, kas atspogulojas zim&umos. Netiek petiti citi
telotajdarbibas veidi.



Promocijas darba struktiira: anotacija latvieSu un anglu valoda, ievads, divas
nodalas, 10 apak$nodalas, nobeigums, t€zes aizstavésanai, literatiiras un avotu
saraksts, pielikumi. Teksts izklastits uz 154 lpp., tekstu ilustré 21 tabula un 35
atteli, literatiras un avotu saraksta ieklauti 254 publikaciju un avotu nosaukumi.
Darbam pievienoti 20 pielikumi.

AizstavéSanai izvirzitas tézes:

1. Pirmsskoléna vizualas sp€jas attistas pasaules uztveres un vajadzibu
pasizteikSanas zimétdarbibas vieniba, kas izpauzas ka pasdarbiba.

2. Pirmsskoléna vizualo sp&ju attistibu veicina daudzveidigi zimé&tdarbibas
pedagogiskie lidzekli paSdarbibas procesa, kas kliist par passtimul&josu

faktoru attistibai un pilnveido bérnu darbibas paspieredzi.

3. Bérna pasizteikSanas realizéjas pedagogiska radosa vidé ko veido
pedagoga un vecaku lidztiesiga lidzdaliba sadarbibas procesa ar bérnu gan
gimeng, gan pirmsskolas izglitibas iestade.

4. Pirmsskoléna t€lotajdarbibas sp&ju pilnveidoSanos pozitivi ietekmé
sistematiska zimétdarbiba dabas, radoSa audzinoSa sociala vide
pirmsskola un gimeng, ko raksturo balstiSanas uz bérna sasniegumiem
brivi izveleta darbiba.

Promocijas darba saturs

Ievada pamatota promocijas darba temata izv€le un aktualitate, noteikts
petijuma objekts, priekSmets, merkis, hipotéze, uzdevumi, pamatota
metodologija, zinatniska novitate, praktiska nozimiba, p&tijuma baze.

Pétijjuma 1. dala ,Pirmsskoléna spéju attistibas psihologiski
pedagogiskie pamati” ir analiz&ta teorétiska literatiira pedagogija, psihologija,
maksla, veikta pirmsskoléna vizualo sp&u pilnveides procesuala modela
konstruéSana. Pirmas dalas saturs strukturéts piecas nodalas.

Petijuma 1. dalas 1.1. nodala ,,Spéju biitiba un attistiba psihologijas un
pedagogijas teorijas” atspogulota sp&ju biitiba pedagogija un psihologija (Kants
(1931), Galtons (Galton, 1974), Plotnieks (1982), Flavels (Flavell, 1993),
Armstrongs (Armstrong, 1993), Vigotskis (1991), Vorobjovs (1996), Gardners
(Gardner, 1999), Monks (Monks, 2000), Fisers (2005), E.Maslo (2003), Rinkis
(2007), Vorobjovs (1996), Anspaks (2006) u.c.), atklajot sp&jas ka 1paSibu, kas
dod iesp&ju kaut ko sekmigi darit, veikt, uztvert, reagét uz kadu norisi vai
objektu un nodrosina $adai norisei nepiecieSamos nosacijumus.

Spé€jas var biit iedzimtas vai audzinaSanas procesa iegiitas un attistitas
dotibas, prasmigums, tadél nozimigs laiks sp&u un dotumu attistibai ir
pirmsskolas periods.

Sp&ju attistiba pastav vairakas pieejas. Pirma pieeja balstas uz sp&ju
biologiskas determinétibas teoriju. P&c §is teorijas, sp&jas ir cilvéka iedzimtas
Ipasibas, bet sp&ju attistibas process ir tikai genétiskas programmas izveérSana.
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Otraja pieeja tiek raksturots, ka sp&ju biitibas izpraSana izriet no iegiito sp&ju
teorijas, kuras parstavji uzskata, ka sp€as ir atkarigas vienigi no vides un
audzinasanas. TreSa pieeja balstas uz sp&ju iedzimtibas un socialas vides
mijiedarbibas izpratni. Sis pieejas piekritéji uzskata, ka nedrikst nenovertet ka
dotumu, ta ar1 socialo apstaklu lomu sp&ju attistiSana.

Tiek uzskatits, ka sp€jas rodas uz dotibu pamata un tiek attistitas
audzinasana socialaja vide. Sp&ju attistiba norit darbibas procesa.

Spé€ju attistiba ir nebeidzams process, kas norit koncentriska attisttba un
nevar notikt bez cilvéka gribas piepiiles. Biitiska ietekme sp&ju attistiba ir videi.
Tadel nozimigi ir saprast, ka attistibas un vides mijiedarbiba attistisies cilveka
spejas ka prasme darit. Sp&jas attistds un veidojas tikai patstaviga, personigi
nozimiga darbiba.

Petijuma 1. dalas 1.2. nodala ,,Vizualo speju pedagogiski psihologiskais
pamatojums” analiz&ts vizualo sp&ju nozimigums pirmsskoléna attistiba.

Vizualas sp€jas ir intelekta veids, ka arT prasme saskatit, parveidot un
atkartoti veidot dazadus t€lus no vizuali telpiskas pasaules. Ta ir sp&ja dzivigi
vizualiz€t, zim&t uztverto informaciju. Vizuala informacija bérnam ir viss apkart
notiekosais, redzgtais, sajustais - vardi, skaitli, zim&jumi, t€li, modeli, notikumi,
zimes un simboli. Pastav uzskats, ka jo vairak tiks iesaistitas darbiba beérna
manas, jo krasnaka izdosies vizualizacija. Vizualiz€jot apzinati, tiek koncentréts
prats un iedomats vélamais. Saja procesa svariga ir bérna koncentrésanas un
neatlaidiba (Gelbs, 2006).

Balstoties uz personibas darbibas teoriju, kas pamato darbibu ka procesu
sistému subjektu mijiedarbiba (Vigotskis (Beirorckuii, 1968, 2000), A.Leontjevs
(A. JleonTses, 1975), D.Leontjevs (J. Jleontses, 1998), Spona (2006)) tiek
raksturota bérna uzskatamas darbibas nozimigums. Uzskatamas darbibas pamata
ir vizualo sp&ju attistiba ka pirmsskolas praktisko darbibu procesa rezultats.
Pirmsskoléna vizualo spgju attistibu ietekmé gan véroSana, gan iesaistiSanas
darbiba. Tatad, nozimiga ir bérna neatlaidiba darbiba.

Vizualizacijas procesa galvenie pamatkomponenti: vizuala t€la
uztverSana, sajusana, pardzivojuma process (emocionala attiecksme), darbiba jeb
process (pardzivojuma atspogulojums zZim&juma).

Konstatéts, ka vizualizacija ir — lietu, paradibu uztverSana (balstoties uz
sajiitas uztverto), to grafiska priekSstatiSana (prata) un vizualiz€Sana
(atspoguloSana Zimgjuma).

Pétjuma 1. dalas 1.2.1. nodala ,Telotajdarbibas raksturojums
pirmsskola” analizgjot t€lotajdarbibu tiek atklats, ka ta ir bé&rmam nozimiga
darbiba, kas rosina bérnu radit — zZim&t. T€lotajdarbiba veidojas emocionala
atticksme pret pasauli, ka ar7 attistas sp€jas, emocijas, sajitas, izt€le, fantazija,
griba, uzmaniba, daudzveidigas prasmes (Fridenberga, 2003; Hibnere,
Grasmane, 2000, 42; Kirse, 2002; Krike, 2000; Mikelsone, 1997) un attistas
netradicionala domasana (Barnes, 1987).
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Analizgjot teoretiskas atzinas par t€lotajdarbibu vieniba ar beérna
emocionalo attistibu, butiski akcentét K.Izarda (M3apa) atzinumu, ka bérns
emocionali pardzivo notikumus, ta rezultata rodas emocionala energija jeb
iekSeja aktivitate. Tas ar1 ir makslas darba galvenais uzdevums — izsaukt bérna
emocionalu pardzivojumu un rosinat aktivitati (Mzapma, 2001).

Raksturojot telotajdarbibas procesu, var minét ka batisku atzinumu, ka
attistas un veidojas ari bérna noveértéSanas sp&jas, prasme patstavigi veidot
kompozicijas, izmantojot dazadus materialus, att€loSanas pan€mienus un
vizualas makslas tehnikas (Fridenberga, 2003).

Telotajdarbiba pirmsskola - bérna paSattistibas sekmétaja. Telotajdarbibas
veidi pirmsskola ir zim&Sana, gleznoSana, aplic€Sana un veidoSana. ZimeSana ir
domingjosais telotajdarbibas veids pirmsskola (Hibnere, 1998). ZiméSanu ka
svarigu darbibu bérna personibas attisttba min vairaki autori, noradot, ka
Zim&Sana ir nozimigs b&rna garigas darbibas veids (Students, 1935, 314), bérna
zim&jums ir ,,vispasaules valoda” (Svenne, 1930, 129) un zZim&Sana ir bérna
pamatvajadziba, kas palidz bérnam domat, izteikties (Bartel, 2001).

Telotajdarbiba pirmsskola ir lidzeklis, kas atbrivo emocijas, nojautu un
izteli, ar telotajdarbibas palidzibu bérns iemacas redzet, petit, veérot un saskatit.
Darbojoties bérns vispirms iepazist sevi un vélak atklajas ar1 citiem.

Petijuma 1. dalas 1.2.2. nodala ,Pirmsskoléena paSizteikSanas
zimetdarbiba” analizéta zimétdarbiba ka personigi nozimigas darbibas
izpausme.

ZiméSana jeb zimétdarbiba ir dabiga bérnu izpausme, un v€lme zZimét paradas,
tiklidz bérnam ir pieejams kads no darbibas materialiem. IepaziSanas un
eksperimentéSana ar dazadiem materialiem raisa bérna pozitivas emocijas,
zinatkari, veido prasmes un attista bérnu intelektualas sp&jas. Zimé&tdarbiba
bérnam ir rotala — paSizteikSanas veids, kura bérns parada savas emocijas,
pasaules uztveri, attieksmi.

Zimétdabiba tapat ka rotala rodas bérna priekSmetiskaja darbiba. ZiméSanai
pirmsskola vélams notikt balstoties uz brivas_pasdarbibas principa (Svenne,
1930).

Zimejumos bérni pauz savas jiitas un domas, savus priekSstatus par
apkartgjo dzivi. So darbibu gaita vini apgiist pieredzi pareizi uztvert apkartgjos
priekSmetus un paradibas, iepazistas ar dazadam formam un priekSmetu stavokli
telpa. Bérni apgiist prasmi stradat ar zimuli, otinu, krasam un griezném. Sadas
darbibas palidz sagatavot roku rakstiSanai. ZiméSanas, veidoSanas un
apliceSanas rotalnodarbibas attista verigumu, iztéli, iniciativu, rosina praktiskai
darbibai, sekm& bé&rna intelektualo attistibu, tikumisko Ipasibu veidoSanos,
bagatina estetiskas jutas (KovalCuka, 1984).

Zimétdarbibas procesa notiek daudzveidigu prasmju attistiba. Tas ir
nozimigi ne tikai zim&Sanas prasmju attistibai, bet ar1 rakstitprasmju,
lasitprasmju un citu prasmju pilnveidei. Patstaviga neapzinata vingrinaSanas
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zimétdarbibas procesa (rotalas ar materialiem, merktiecigas darbibas ar
izv€letajiem materialiem) sekmé daudzpusigu prasmju attistibu, pilnveidi un
nostiprinasanos.

Zimétdarbiba svarigs ir atklajuma process. Bérns izjusto, redzeto, uztverto
izdzivo sajutas, un pardzivotais parverSas patstaviga izpildijuma, tadel ar
ziméSanas palidzibu bérna pasaule padarama skaistaka, priecigaka,
daudzveidigaka un emocionali bagataka. Ta rosina b&rnu pasSu radit darbus, kas
atspogulo veroto vai iztele radito.

Pirmsskoléna zimétdarbiba ir cieSi saistita ar vizualo sp&ju pilnveidi,
bérna pasizpausmes iesp&jam, kas atspogulojas vina Zzim&jumos.

Zimétdarbiba pirmsskola ir bérna paSizteikSanas un pasattistibas sekmétaja,
ieveérojot pedagogiskos nosacijumus zimétdarbibai: bérna vajadzibu, interesu
leveroSana, brivas darbibas (laiks, vieta), izv€les (materiali, sizets, t€li) un
realizacijas iespéjas.

Pétijuma 1. dalas 1.3. nodala ,,Pirmsskoléna vizualo sp&ju attistibas modela
izstrade un vért€Sanas kriteriji” atspogulo vizualo sp€ju procesuala modela
izstrades pamatojumu.

Atsaucoties uz pedagogijas un psihologijas teorijam, kuras veido prieksstatu
par pirmsskoléna attistibu veseluma (Stals, 1929; Vigotskis (Bsrrorckuii), 1982;
Milts (Muntc), 1983; Students, 1998; Steiners, 2000; Spona, 2006), par sp&ju
attistibu (Dekens, 1919; Birkerts, 1923; Rubinsteins (Pyounmreiin), 1973;
Plotnieks, 1982; Teplovs (Temmos), 1985; Meiksane, 1998; E.Maslo, 2003;
Fisers, 2005; Spona, 2006 u.c.), vizualo spg&u attistibu (Armstrongs,
(Armrstrong), 1993; Gardners (Gardner), 1999; FiSers, 2005; Gelbs, 2006;
Rinkis, 2007 u.c.), par pirmsskoléna zim&tdarbibas norisi ka personigi nozimigu
procesu (Hergerts, 1927; Hibnere, 1998; Bartels (Bartel), 1998; Ozolina —
Nucho, Vidnere, 2000; Kirse, 2002; Druvaskalne — Urdze, 2004; Fridenberga,
2003; Mikelsone, 2003; Steina 2006 u.c.), par paspieredzes attistibu (Montesori
(Monteccopu) 1916; Svenne, 1930; Kants, 1934; Belobrikina (bemoOpsikuna),
1993; Ross, 2009; épona, Camane, 2009 u.c.), gribas 1paSibu, emociju, interesu
un vajadzibu attisttbu (D€kens, 1921; Svenne, 1930; Rodari, 1988; lzards
(U3zapm), 1999; Goulmens, 2001), paradumu un attieksmju veidoSanos procesa
(Spona, 2001, 2006) un uz iepriek§ apskatitajiem vizualo sp&ju attistibas
komponentiem, darba autore pé€tijumam izstradajusi vizualo sp€ju attistibas
procesualo modeli, péc kura tiks veikts pétijums par vizualo sp€ju attistibas,
pilnveides iespg&jam telotajdarbibas procesa (sk.1.attelu).
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Jauna radoSa paSpieredze

Primaras un

sekundaras 11 10 Se}m.ndéré
padpieredzes p_aspleriedzf,

sapliSana tas noverteSana
Nostiprinas 9 8

attieksmes Gribas Tpasibu un vajadzibu
un paradumi attistiba

Jaunas paSpieredzes

apguve savstarpéja 7 6

sadarbiba, atbalsts un _ C o
palidziba (pieredzes Lidzek]u lietosana sadarbiba
apmaina, pedagoga

paraugs)

5 4 |/, N

Bérni izvélas Iidzeklus c da_gog§ piedava bfermem
’ vizualo lidzeklu variantus
3 2
Pedagogisko lidzeklu Bérna prasmju vizualizet
izstrade vizualo spg&ju paSpieredzes diagnostika
pilnveidei
1

Primara paspieredze

1. attéls. Vizualo spéju attistibas procesualais modelis
Modelis atspogulo sakaribas starp pirmsskoléna paspieredzes, vizualo
sp&ju pilnveidi un pieaugusa merktiecigu darbibu satura, lidzeklu atlasg.
Balstoties uz pedagogiskas, psihologiskas literatliras analizi, izvirziti
kriteriji vizualo sp€ju attistibas noteikSanai zimetdarbiba (sk. 1.tabulu).
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1.tabula. Vizualo spéju noteiksanas kriteriji, raditaji, raditaju limeni

Limeni
Kritériji Raditaji
3. limenis 2.Iimenis 1.Iimenis
1.1.gimenes vides | pilnigi izteikts | dalgji  izteikts | nepilnigi izteikts
vizualizéSana saturs — attieciga | saturs - saturs - zems
< pazime spilgti | attiecigd pazime | attiecigas pazimes
E 1.2. dabas un lietu | izteikta bérna | vidgji  izteikta | atspogulojums
2 vides vizualizé€Sana Zimgjuma bérna zim&juma, | Zimgjuma, pazime
= attiecigajai nav novérojama.
§ 1.3. pieaugusa pazimei ir
; stastljuma gadijuma
S vizualizé3ana raksturs
§ (Liegeniece,  1995;
o Kirse, 2000, Teika,
S 2000; Babajeva,
= .
@ Gogoberidze
oy (babaesa,
VQ%- Toeobepuose) 2011)
o
« 2.1.Bérmu zimguma | izvélas biezi - |izv€las reti - | neizvéelas -
2z satura  izvéle un | attiecigd pazime | attieciga pazime | attieciga pazime
= lietoSana: spilgti izteikta | dalgji, reti | nav  novérojama
. - gimenes vide bérna zim&juma | izteikta  b€rna | bérna Zim&uma
- dabas, sociala vide Zim&juma
- lietu vide
2.2.izteiksmes izv€las att€losanai | izvélas neizvélas -
lidzeklu pielietosana | biezi - attieciga att€loSanai reti - | attieciga pazime

ta vizualas darbibas satura un lidzeklu b

a

2.Pedagoga ierosin

izvele

att€losanas procesa
- krasu daudzveidiba

pazime spilgti
izteikta bérna

attieciga pazime
dalgji vai reti

nav noveérojama
bérna zZzim&juma

- izteikta forma ZIm&juma izteikta bérna

- siluetu lietoSana Zimgjuma

(Duffy, 2006;

Polujanovs

(Ilonysamnos), 1988;

Bartels (Bartel),

1998)

2.3. papildmaterialu izvélas biezi - izvélas reti - neizvélas -
pielietosana attieciga pazime | attiecigad pazime | attieciga pazime

atteélosanas procesa
(Mikelsone, 1994,
Hibnere, 1998;
Fridenberga, 2003;
Bartels (Bartel),
1998)

spilgti izteikta
bérna zZim&juma

dalgji, reti
izteikta bérna
Zim&juma

nav noverojama
bérna zZim&juma
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3.1. bérnu interese | ZIm€ ar aizrautibu | pattkk zimé&t - | nepatik zimét, -
- ZiméSanas procesa - ilglaiciga | reizém ir | 1slaiciga darbiba,
= (Birkerts, 1921, 1923; | darbiba ilgsto$a, reizém | nezimé
8 Lika, 2003, Dékens - islaiciga
= 1921) darbiba
E‘ 3.2.Bérna neatlaidiba | vienmér pabeidz | dazreiz / biezi nepabeidz
': darbiba mérka Zim&jumu nevienmer Zim&jumu
g sasniegsanai pabeidz
® (Spona, 2006; Dékens Zim&jumu
£ 1921; lzards (Mzapo),
o 2001)
= 3.3.Sava zZim&juma vienmer augsts parasti augstaks | zems / neverte
[ pasvertéjums neka zemaks sevi
'S (Spona,
S 2006;Babajeva,
£ Gogoberidze
= (Pabaesa,
« Toeobepuose), 2011;
Hanhele, 2006)

Pétijjuma 2.dala ,Pirmsskolena vizualo spéju  attistiba

eksperimentala zimetdarbiba” ir izzinata pirmsskolas vecuma b&rnu vizualo
spju pilnveide pedagogiskaja praksé pirmsskola, parbauditi teorétiski
formulétie pirmsskoléna vizualo sp&ju vertéSanas kriteriji un to raditaji,
parbaudita procesudla modela produktivitate. Otras dalas saturs strukturéts
piecas nodalas.
Petijuma 2. dalas 2.1. nodala ,,Vizualo sp&ju izp€tes organizacija un saturs ”
raksturota pé€tijjuma struktiira promocijas darba izvirzitas hipotézes parbaudei,
aprakstitas datu ieguves metodes, datu pétiSanas metodes, pétijuma datu
apstrades metodes.

Pétijuma nosies laika pirmsskoléna darbosanas tiek orient€ta uz pedagoga
ierosinatu meérktiecigu darbibu, kura vin$ lidzdarbojas ar bérniem. Bérnu darbiba
netiek partraukta, kontroléta vai reguléta. Bérniem tiek nodroSinats brivs
pasizteikSanas process.

Bérnu zimé&tdarbibas process tiek verots, un verosanas protokola atkartoti
tiek atzZim€ti vizualo sp€ju attistibas Iimeni péc eksperimenta — zZim&tdarbibas
panémienu sist€mas aprobacijas.

Pedagogiskaja vérojuma iegiito vizualo spgju attistibas Iimena izvertejumi
un aptaujas rezultati tika apstradati péc Sankt-Péterburgas Valsts Universitates
docenta A.Nasledova (HacnenoB) datu apstrades metodes, novertejot Kronbaha
alfas koeficientus (Hacnenos, 2008).

Datu rezultatu apstradei izmantota  SPSS programma (IBM SPSS
Statistics 20). Statistikas dati ir paradibu skaitliskais raksturojums; tie iegiiti
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statistiskas nov&roSanas un apstrades vai atbilstigu aprékinu cela (Kristapsone,
2014; Lasmanis, 1999).
Petijuma 2. dalas 2.2. nodala ,Pirmsskoléna vizualo spgu attistibas Itmena
konstatacija” pec ieprieks izstradatajiem krit€rijiem un to raditajiem ir veikta
pirmsskolénu vizualo sp&ju attistibas analize zimé&tdarbiba. Petijuma tika
iesaistiti 50 bérni no dazadam pirmsskolas izglitibas iestadém.

Petijuma tika analiz€ta bérnu zimétdarbiba un sasniegtais rezultats -
beérnu zZim&jumi, kuros atklajas pirmsskolénu vizualo sp&ju attistibas Iimeni.

Bérnu darbibas noveérojums notika ievérojot pirmsskolas izglitibas iestades
grupu dienas ritmu. Petijjuma 2. posma laika no 2011.gada oktobra lidz
decembrim tiek verota gan bérnu briva zimétdarbibas norise, gan pedagoga
organizeta zimeétdarbiba.

Rezultati ir iegtiti, analiz€ot bérnu darbibu un darbibas rezultatu -
Zim&jumus péc izstradatajiem vizualo sp&ju noteikSanas krit€rijiem, raditajiem.
Gutie rezultati tika fiks€ti noveroSanas protokola. Petijums balstas uz berna
patstavigas darbibas nozimigumu, jo darbibas teorija tiek atklats, ka vajadzibu
ka 1ekS€jo nepiecieSamibu un darbibas virzitaju nosaka darbibas mérku un
motivu attiecibas (Jleontnes, 1975). Tadel tikai darbiba var attistities bérns,
bérna sp&jas, prasmes.

Pétijuma 1zvert€juma nozimigumu nosaka pielietoto informacijas ieguves
metodiku ticamibas raditaji.

Pétijuma ir aprékinati Kronbaha alfa koeficienti atbilstoSi vizualo sp&ju
novértésanas kritérijiem, kurus raksturo 9 raditaji. Kronbaha alfas koeficienti,
p&c A. Nasledova (Hacnemnos): ja Kronbaha alfa > 0,9 — teicama, > 0,8 — laba, >
0,7 — pienemama, > 0,6 — apSaubama, > 0,5 — maz noderiga un < 0,5 —
nepielaujama (Hacnemos, 2008; Kristapsone, 2014). Noveérojumu rezultati
palidzgja novertét katru vizualo sp&ju novertésanas kritérija radijumu.

Datu apstrades rezultata, izmantojot SPSS programmu (IBM SPSS Statistics
20), ieguti sadi petijuma pielietoto vizualo sp&ju kritériju ticamibas koeficienti
(sk.2. tabulu).

2.tabula. Vizualo spéju kritéeriju statistiskie raditaji pétijuma sakuma

Kritériji Spé&jas Pedagoga Emocionala
uztveres telu ierosinata vizualas | attieksme pret
vizualizé€$ana darbibas saturaun | vizualizéSanu

lidzeklu briva
1zvele
Skaits (validi) 50 50 50
Vid. aritmétiskais 2.38 2.200 1,78
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Ka redzams 2.tabula, vizualo sp€ju krit€riju ticamiba vért€§jama ka
pietickami augsta un ticama. Lai izvértetu konstat€joSa péetijuma posma
rezultatus un noteiktu katra krit€rija Itmeni, tiek apskatita katra krit€rija
statistika un biezuma sadalfjums. Aritmeétiskais vid€jais raksturo vid€jo iegtto
vertéjumu.

Lai noteiktu, vai pastav statistiski nozimiga sakariba starp vizualo sp&ju
izverteSanas kriterijiem, zim&tdarbibas vizualo sp€ju izpétes sakumposma tika
veikta korelaciju analize. Lai veiktu aprekinus tika izvelets Pirsona korelacijas
koeficients. Grupa péc apjoma ir maza (50), tadél empirisko sadalijumu
Ipatnibas neierobezo 31 koeficienta lietoSanu. Analizgjot iegiitos rezultatus, var
secinat, ka starp visiem krit€rijiem pastav statistiski nozimiga korelacija (sk.
3.un 4. tabulu).

3.tabula. Korelaciju analize |

1.1.Gimenes | 1.2.Dabasun | 1.3.Picaugusa
1.,3.un 1.kriterija raditaji . . . .
vides lietu vides stastijuma
vizualiz€Sana | vizualizéSana | vizualiz€Sana
1.1.Gi id PT korelacijas
. ,1.rn_efles vides 1rsc?n-a orelacij 1 203 340"
vizualizé$ana koeficients
Sig. nozimigums i} ,158 ,016
1.2.Dabas un lietu vides | Pt korelacij
. ibas 1rsc?n.a orelacijas 203 1 300"
vizualiz€Sana koeficients
Sig. nozimigums ,158 i} ,022
1.3.Pi $a stastj P1 korelacij
. 1§a1_1gusa stastfjuma 1rsc?n-a orelacijas 340" 300" 1
vizualiz€Sana koeficients
Sig. nozimigums ,016 ,022 }
3.1.Bérnu interese Pirsona korelacijas -
o _ .. ,384 ,206 ,260
Zime$anas procesa koeficients
Sig. nozimigums ,006 ,152 ,068
3.2.Bérna neatlaidiba pr Korelaci
irsona korelacija
darbiba mérka Sona korereas 265 112 184
oL koeficients
sasniegsanal
Sig. nozZimigums ,063 ,440 ,201
3.3.Sava zim&juma Pirsona korelacijas .
T .. ,315 ,150 ,135
pasvertejums koeficients
Sig. nozZimigums ,026 ,298 ,351
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4.tabula. Korelaciju analize 11

3 kriterita radutai 3.1.Bérnu 3.2.Bérna 3.3.Sava
l-un 3 kriterija radraji interese neatlaidiba Zim&juma
Zimgsanas darbiba mérka | pasvert&jums
procesa sasniegSanai
1.1.Gimenes vides Pirsona korelacijas .
T .. ,384 ,265 315
vizualizé$ana koeficients
Sig. nozZimigums ,006 ,063 ,026
1.2.Dabas un lietu vides | Pt korelacij
-2.Daba 1rsc?n-a orelacijas 206 112 150"
vizualizé$ana koeficients
Sig. nozZimigums ,152 ,440 ,298
1.3.Pi §a stastjj P1 korelacij
. 1c.aa11jgusa stastijuma 1rsc?n_a orelacijas 260" 184" 135
vizualizé$ana koeficients
Sig. nozZimigums ,068 ,201 ,351
3.1.B&érnu int P1 korelacij
- _Vernu in erese_ 1rsc?n-a orelacijas 1™ 422 178
Zime$anas procesa koeficients
Sig. nozZimigums i ,002 ,216
3.2.Bérna neatlaidiba ~ L
o Pirsona korelacijas
darbiba merka .. 422 1 ,343
. koeficients
sasniegsanal
Sig. nozZimigums ,002 i} ,015
338 TmEj P1 korelacij
d _avil' Zimgjuma 1rsc?n-a orelacijas 178" 43 1
pasvertgjums koeficients
Sig.nozimigums ,216 ,015 -

Ta ka visi koeficienti 11.un 12.tabula ir pozitivi, tas nozimé, ka sakaribas
ir tiesas, tas ir, pieaugot vienas pazimes vertibam, vid€ji pieaug ar1 otras pazimes
vertibas un otradi.

Petijuma 2. dalas 2.3. nodala ,,Vizualo sp&ju attistibas modela parbaude

pirmsskoléna zimétdarbiba” sniegts eksperimentalas darbibas norises
raksturojums.
Nemot vera, ka pirmsskolénam galvenais darbibas veids ir rotala, pedagogiskais
process ir organizets ta, ka bérni apgiist prasmes, sekmeé vizualo sp&ju pilnveidi
rotalajoties. Bérnu darbiba tiek organizeta, balstoties uz iztradato vizualo sp&ju
attistibas procesualo modeli.

Procesuala modela parbaudes secigums atklaj bérna paSpieredzes
attistibas virzibu cie$a saikné ar picaugusa mérktiecigu pedagogisko darbibu,
censoties atbalstit bérna izvéli. Katrs no procesuala modela komponentiem ir
neatraujams viens no otra un darbojas péc spiralveida principa savstarp&ja
mijiedarbiba.
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Vizualo sp&ju attistibas sekméSanai tika izvEleétas tadas metodes,
panémieni un darba organizacijas formas, kas rosina bérnu izzinas darbibu un
sekme katra b&rna iesaistiSanos pedagogiskaja procesa, respektéjot ikviena bérna
attistibas vajadzibas un veicinot fizisko, psihisko, socialo attistibu

Uz teorctiskas literatliras analizes pamata ir noteikti pedagogiskas
darbibas principi, kas tiek iev€roti zimétdarbibas organizacija, realizacija:
darbibas merktieciba, beérna brivas izvéles iesp€jas darbiba, bérna pasattistiba
sev personigi nozimiga darbiba.

Radot nepiecieSsamos apstaklus zimé&tdarbibai (telpas iekartojums,
materialu nodroSinajums), tiek ierosinatas zimeésanas rotalnodarbibas.

Darba autore izvélgjas rotaldarbibu, jo - rotalu darbiba nodroSina &rtu un
atvieglotu atmosféru, kura bérni var apgit, risinat, izspelet dazadas situacijas
(Fergus, Hughes, 1999). Zimétdarbiba tiek izmantota valoda ka zim&uma
saturu paskaidrojoSs komponents. Saruna ar bérnu par zim&jumu notiek uzreiz
péc zimétdarbibas. Tas pedagogam palidz izprast vizualizacijas saturu. Sarunas
jédziens (saruna ar bérnu) pirmsskola tiek skaidrots ka savstarp€ja sadarbiba un
mijietekme (Dzintere, Stangaine, Augstkalne, 2014).

Pec zimetdarbibas pedagogs izteica lugumu b&rnam pastastit par savu
zimgjumu. Ka noradijis M. Bartels (Bartel), bérnam par makslas darbu
nepiecieSams jautat nevis, kas tas ir, bet, ko tu par to gribi pastastit, jo ta ir
saruna starp pieaugusSo (izmantojot vardus) un b&rnu (izmantojot makslas
materialus) (Bartel, 1998).

Petfjuma 2. dalas 2.4. nodala ,Pieauguso un pirmsskolénu sadarbiba
vizualo sp&ju attistiba” analiz€ts pieauguso un bérnu sadarbibas nozimigums
zimétdarbiba.

Lai bérns izpaustos t€lotajdarbibas procesa, svariga ir pedagoga pozitiva
atticksme. Bérnam ir svarigi uzticéties pedagogam un justies brivi brizos, kad ir
nepiecieSama palidziba, ka ar1 prieka brizos. Nozimiga ir art radita atmosfera,
motivacija darboties. Ja bé&rmmam nav motivacijas darboties, piedalities darba
procesa, tad ar1 vinS nevar brivi paust savas emocijas. Ja pedagogs ieinterese
bérnu darboties, rada pozitivi emocionalu gaisotni un darbojas Iidzi, tad ari
bérns giist gandarijumu. Lai bérni vieglak un sekmigak uztvertu jaunu
informaciju, ir nepiecieSama rotala (lomu rotalas) un emocionals pardzivojums.
Rotala rada bérnos prieku, energiju un attista bérnu, ta bérniem ir darbs un
1zprieca, vingrinaSanas un savu sp&ju paradiSana — visa bérna pasaule. Emocijas
bérnu un, protams, miisu dzivi padara interesantaku un krasainaku.

Pirmsskolas izglitibas iestades skolotagju un gimenes veiksmigas
sadarbibas viens no bitiskakajiem nosacijumiem ir abu puSu motivacija.
Pedagogam nepiecieSams censties ar savu darbibu saglabat So motivaciju un
sadarbibas procesa nepartraukti aktualizét jauno, vecakiem nezinamo, seviski to,
kas attiecas uz bérna attistibu. Biitiski atklat zim€Sanas nozimi pieaugusa un
bérna sadarbibas procesa. Pastav uzskats, ka ziméSana ka metode ir ieteicama,
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lai 1stenotu pedagoga un bérna sadarbibu, vélreiz kopigi pardzivojot to
iedvesmu, kura raksturiga radoSai darbibai (Angelides, Michaelidou, 2009).

Lai pilnigak atklatu pétijuma pedagogisko problému un lai izzinatu
pirmsskolas pedagogu un pétijjuma iesaistito beérnu vecaku attiecksmi pret
telotajdarbibu, tas organizacijas principiem, pétijjuma 4.posma tika veikta
pedagogu rakstveida aptauja, kura piedalijas 180 pirmsskolas izglitibas iestades
pedagogi vecuma no 20 1idz 58 gadiem ar darba pieredzi no 5 meéneSiem lidz 40
gadiem. No 180 anketam par derigam tika atzitas 158 anketas. Vecaku aptauja
piedalfjas pétijuma ieklauto be&rnu vecaki. Vecaku anketéSanas galvenais
uzdevums - noskaidrot vecaku viedokli par zimétdarbibas iesp&jam majas
apstak]os.

PieauguSajiem ieteicams bérna darbibu virzit ta, lai tiktu apgitas
pamatprasmes, gitas nepiecieSamas zinaSanas par zimétdarbibas materialu
izmantoSanas iesp€jam un, lai be&rnam bitu iesp&ja patstavigi brivi izpausties.
Pieaugusais iepazistina bérnu ar zimé&tdarbibas panémienu daudzveidibu,
vingrina vinu darboties gan pazistamas, gan sarezgitas tehnikas, panémienos.

Pieaugusais ir padomdevéjs, bérna atbalstitajs, iedroSinatajs, tadel, esot
lidzas bérnam, vérojot vinu darbiba, pieaugusais, ja vien tas ir nepiecieSams,
sniedz padomu un praktisku palidzibu veiksmigai bérna zimé&tdarbibas
uzsakSanai un turpinasanai.

PiecauguSajiem ieteicams ari rosinat bernus veikt kopigus darbus,
sadarbojoties: bérns — bérns, bérns — pieaugusais. Sadarbibas procesa ir iesp&ja
veidot komunikacijas prasmes dazados Iimenos un pienemt kopigo lémumu.

Bérna radosa potenciala attistibai nepiecieSama darbibu daudzveidiba, ko
iesp&jams nodroSinat, iesaistot radosaja procesa ar1 citas metodikas un bérna, jau
ieprieks apgiitas prasmes.

Izvirzot uzdevumus, veéra nemams, ka bérnu darbibas virzitaji ir interese
un vajadziba - atbilstoS$i bérna vecumposma attistibas likumsakaribam. Tadgl
pirms praktiskas darbibas ieteicama ir bérna intereses rosinasana. Tas var biit
izteli rosinoss literars darbs, rotallietas vai parrunas un vérojumi daba. Ta, lai
berniem tiktu iedots kads neliels pavediens darba uzsaksSanai, tomér pats darba
process paliktu pasu bérnu riciba. Pieaugusais var sniegt padomu un praktisku
palidzibu veiksmigai darba uzsakSanai vai ta turpinasanai, neiejaucoties bérna
darbiba. leteicams nesalidzinat b&mu darbus, bet gan izveértet katra bérna
attistibas dinamiku, tada veida sekmgjot bérna paSapzinas izaugsmi.

Petijuma 2. dalas 2.5. nodala ,Konstatéjosa posma un veidojosa
eksperimenta  rezultatu  salidzinaSana un interpretacija”  atspogulota
eksperimentalas darbibas rezultatu analize un salidzinaSana. Giito datu analize
atklaj pirmsskoléna vizualo sp&ju pilnveides procesu.

Atkartotas situacijas izp€tes posma, lai noteiktu, vai pastav statistiski
nozimiga sakariba starp vizualo sp&u noteikSanas kriterijiem, tika veikta
korelaciju analize. Aprékiniem tika izv€l&ts Pirsona korelacijas koeficients.
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Analizgjot iegiitos rezultatus, var secinat, ka starp kriterijiem pastav statistiski
nozimiga korelacija (sk. 5. un 6. tabulu).
S.tabula.Kriteriju savstarpéja korelacija I 2.mérijums

1.1.Gimenes vides | 1.2.Dabasun | 1.3.Piecaugusa
1 krit€rija un 3 .kriterija raditaji 2.merjums . . . . -
vizualiz€Sana lietu vides stastfjuma
vizualizé$ana | vizualiz€Sana
Pirsona korelacijas o
1.1.Gimenes vides » ! 1 006 429
T koeficients
vizualiz€Sana X
Sig. nozimigums j ,967 ,002
. . Pirsona korelacijas
1.2.Dabas un lietu vides - ,006 1 -,098
) ) koeficients
vizualizé$ana -
Sig. nozZimigums ,967 ) 497
) ~ Pirsona korelacijas -
1.3.Picaugusa .. 429 -,098 1
) ] ) koeficients
stastijuma vizualiz€Sana [ —
Sig. nozZimigums ,002 ,497 7
P1 korelacij
3.1.Bérnu interese [Thona ROTETACHES 318" 387 ,180
. ~ koeficients
Zimé$anas procesa _ —
Sig. nozZimigums ,024 ,006 211
3.2.B¢ tlaidib Pt korelacij . .
&rna neatlaidiba 1rsc?n-a orelacijas 290 186 299
darbiba mérka koeficients
sasniegSanai Sig. nozimigums ,041 ,196 ,035
. Pirsona korelacijas - -
3.3.Sava Zim&juma .. ;513 -,090 ,456
5 . koeficients
pasvertejums ) —
Sig. nozZimigums ,000 ,536 ,001

6.tabula. Kritériju savstarpéja korelacija Il 2.merijums

3.1.Bérnu 3.2.Bérna 3.3.Sava
1 .kritérija un 3.kriterija raditaji interese neatlaidiba Zim&juma
zim&Sanas darbiba mérka | paSvértgjums
procesa sasniegSanai
. . Pirsona
I.1.Gimenes vides korelacijas 318 290 513"
vizualizé€Sana .
koeficients
Sig. 024 041 000
nozimigums
. . Pirsona
1.2.Dabas un lietu vides |, - ia 387 186 -,090
vizualizéSana .
koeficients
Sig. 006 196 536
nozimigums
. e Pirsona
1.3.Pieaugusa stastjuma | o1z ica 180 299 456
vizualizéSana ..
koeficients
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Sig.
Nozimigums

211

1035

,001

3.1.Bérnu interese
ZImeSanas procesa

Pirsona
korelacijas
koeficients

*k

,401

,409

Sig.

nozimigums

,004

,003

3.2.Bérna neatlaidiba
darbiba mérka
sasniegSanai

Pirsona
korelacijas
koeficients

*

,401

*

,308

Sig.
nozimigums

,004

,030

3.3.Sava zim&juma
pasSvertejums

Pirsona
korelacijas
koeficients

,409™

,308

*xk

Sig.
nozimigums

,003

,030

*korelacija ir nozimiga 0,01 [imeni.

**korelacija ir nozimiga 0,05 limeni.

Lai novértétu bérnu vizualo sp&ju attistibas dinamiku, tika izmantots
Stjudenta t kritérijs. Tika salidzinati sakotngjas situacijas pé€tijjuma sakuma
veiktas izpétes rezultati (1.merjjums) un eksperimentalas darbibas nosléguma (2.
meérijums) rezultati. Novertgjot iegiitos rezultatus, tiek secinats, ka respondentu
prasmes, sp&jas vizualiz€t eksperimenta beigas visos kritérijos ir augstakas. Péc
Stjidenta t testa rezultatiem pastav statistiski nozimigas atSkiribas ViS0S
kritérijos (pedgeja aile sig < 0,05). Nemot véra, ka visi aprekinatie koeficienti ir
pozitivi, tas nozim€, ka sakaribas ir tieSas. Tatad pétijuma giito rezultatu par
pirmsskolénu vizualo spé&ju attistibas dinamiku var atzit par statiskiski nozimigu

(sk.7.tabulu).

7.tabula. Pirmsskolena vizualo spéju attistibas salidzinosa analize

Raditaji

Vidg&jais aritmétiskais

I.merjjums | 2.mérfjjums

SD

T testa
vertiba

Sig

Gimenes vides
vizualizéSana

2,38

2,58

404

-3,500

,001

Dabas un lietu
vides
vizualizéSana

2,20

2,48

,536

-3,694

,001

Pieaugusa
stastijuma
vizualizé$ana

1,78

2,60

,560

-10,349

,000

Bérnu
Zimejuma
satura izvéle un
lietoSana-
gimenes vide

2,42

2,56

,405

-2,447

,018
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Bérnu
ZImgjuma
satura izvéle un
lietoSana- 1,62
dabas, sociala
vide

Bérnu
ZImgjuma
satura izvéle un 2,58 2,74 ,681 -1,661 ,103
lietoSana- lietu
vide

Krasu 2,02
daudzveidiba 2,68 ,658 -7,092 ,000
Izteikta forma 2,22 2,14 124 ,781 438
Lieto siluetus ,675 4,610 ,000
P_ap}ldn}aterlalu 638 110,647 ,000
pielietoSana
Bérnu interese
ZIméSanas
procesa

Bérna
neatlaidiba
darbiba mérka
sasniegSanai
Sava zZimgjuma
pasvertejums 2,10

1,82 452 -3,130 ,003

,000
471 -4,802

,000
471 -4,802

2.40 505 4,200 000

Rezultatu apkopojuma redzams, ka ir statistiski nozimigas atSkiribas
starp p€tijuma 1. un 2. mérfjjumu. Svarigi ir aplikot 1.krit€rija 3.raditaja
rezultatus, kuros redzams, ka wuzlabojuSies raditaji pieaugusa stastijuma
vizualiz€Sana, ka ar1 2.kriterija krasu daudzveidibas pielietoSanas raditajs
nozimigi palielindjies. Ka bitisku darba autore vélas atzimet 3.krit€rija
3.raditaju — sava zim&juma pasvertejums, kurs ar1 palielindjies un ir nozimigs ne
tikai pirmsskoléna vizualo sp€ju attistiba, bet ar personibas attistiba veseluma.
Bitiska ir arT 2.krit€rija papildmaterialu izmantoSanas raditdja ieveérojama
paaugstinasanas.

Lidz ar to var secinat, ka zim&tdarbibas pedagogiska procesa, izmantojot
izstradato zimé&tdarbibas programmu, pan€mienu sisttmu un vizualo sp&ju
attistibas procesualo modeli, ir pilnveidojusas pirmsskolénu vizualas spéjas.
P&tfjuma rezultata secinats:

o Pirmsskolenu vizualas spéjas ir pilnveidojusas, jo visos kritériju
izvertejuma radijumos pétijuma beigas mérijumi ir augstaki neka
pétijuma sakuma. Sads izvértéjums apliecina pirmsskolénu vizualo spéju
attistibas procesudld modela produktivitati.

o Modela izstrade un ta realizacija atklaj, ka vizualas spéjas attista,
pilnveido pats bérns patstavigi nozimiga darbiba.
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o Pirmsskolena pasizteiksanas zimetdarbiba realizéjas radosa pedagogiska
vide, lidzdarbojoties pedagogam un ievérojot mérktiecibas, brivas izvéles
principu. Tadejadi bérna personigi nozimiga, radoSa darbiba iegiist
passtimuléjosu raksturu.

o Vizualo spéju pilnveides procesu sekmeé pedagoga un vecaku sadarbiba un
iesaistiSanas zimétdarbibas procesa.

Secinajumi

e Zimétdarbiba ir lidzeklis pirmsskola, kas atbrivo b&rna emocijas,
nojautu un izteli, pilnveidojot prasmi redzet un saskatit. Darbojoties
bérns iepazist sevi, vienaudzus, pedagogus un apkartejo pasauli.

e Pedagogs ir bérna vizualo sp&ju, prasmju apgliSanas virzitajs, jo
vina darbiba ir lielisks paraugs un stimuls b&rniem darboties.
Pedagogs var pilnveidot bérnu vizualas sp&jas un attistit radoSu
personibu tikai tad, ja pats ir radoSs, vispusigs, ieintereséts
piedalities praktiska darbiba, veidot savu darbu un zimé&tdarbiba
izmanto daudzveidigus pan€mienus un Iidzeklus, veicinot bérna
personibas vispusigu attistibu.

e Zimetdarbiba pirmsskola bérnam ir personigi nozimiga darbiba un
ties1 tapec tiek sekmeéta personibas pasattistiba. Bérna vizualo sp&ju
pilnveide balstas uz bérna brivas gribas principa.

e Balstoties uz bérna pieredzi - paspieredzi, pasattistibu tiek sekméta
jaunas paspieredzes veidoSanas, kuras procesa ir nozimiga ne vien
paSa bérna motivéta darbiba, bet arT pieaugusa mérktieciga, b&rnu
atbalstosa pedagogiska darbiba.

e Pirmsskoléna vizualas sp€jas veidojas cieSas mijattiecibas ar
picauguso, kurs rada vidi bérna pasdarbibai, ievérojot pedagogiskas
darbibas principus: darbibas meérktiecibu, bérna brivas izvéles
iespéjas darbiba, bérna pasattistiba sev personigi nozimiga darbiba.

e Spégjas rodas un veidojas tikai patstaviga, personigi nozimiga
darbiba.

e Vizualizacija ir lietu, paradibu uztverSana (balstoties uz sajiitas
uztverto), to grafiska priekSstatiSana (pratad) un vizualiz€Sana
(atspoguloSana Zimgjuma).

e Ir apstiprinajusies darbam izvirzita hipotéze: vizualo speju
pilnveidoSanas t€lotajdarbiba pirmsskoléniem norit veiksmigak, ja
pirmsskolénam tiek piedavati brivai izvélei daudzveidigi
t€lotajdarbibas Iidzekli, ja bérns pasizteikSanos realiz€ pedagogiska
radoSa vidé un, ja bérna radosa un briva darbiba iegiist attistibas
procesa passtimul&josu raksturu.
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e Pétijumam izvirzitais mérkis ir sasniegts un izvirzitie uzdevumi
realiz&ti, analizéjot pedagogisko, psihologisko un makslas literatiiru
par vizualo sp€ju veidoSanos pirmsskoléna attistibas procesa,
izstradati pirmsskoléna vizualo sp&ju vert€Sanas kriteriji un raditaji,
ka arT izveidots un aprobéts vizualo sp&ju attistibas procesualais
modelis un zim&tdarbibas panemienu sist€ma vizualo sp&ju
pilnveidosanai pedagogiskaja procesa.

Pétijuma rezultati aprobéti:
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General description of the doctorate thesis

A person is formed into a personality by living in the community. In
accordance with activity, and attitude and values realized, child’s independence
in own development is activated. Thus, every process lived through artistic
activity supplements child’s self-experience.

Only through their activities and interactions with the environment,
respecting their own and other people's needs and interests, a subject acquires a
social quality — level of personality.

Pre-school stage is the most important in the development of personality,
when development of mental, physical, social, creative, and emotional areas is
the most intensive. A wholesome development and growth of the personality
requires not only a versatile, creative, and harmonious teaching process, which
does not limit the possibilities of child's expression, but also a professional and
humane educator who can help the child develop into a curios "researcher", and
a creative personality. Although modern society tends to hold a view of a liberal
and humane development of a child, often pre-schools maintain a stereotypical
approach to child's artistic activities (templates, patterns), child's creative
development of individual abilities in art-activity is managed by indicating
topics, forms of expression, necessary materials and results, no allowing the
preschooler the opportunity of choice and active individual activity.

A study of literature highlights an opinion — if child is forced to do an
action following a certain example or pattern, it negatively affects his
development as it impedes self-initiative and willingness for creative activities
(Hibnere, 1998, 29). Preschooler’s independent process of drawing at a
suggestion of an adult facilitates the overall development of individual abilities.
In his turn, J.H. Pestalozzi has emphasized that it is important to develop child’s
strength of heart, clarity of mind and agility of hands in a united entirety. The
impulse from the heart has to pass to mind and hands, and the strength of
heart’s love has to shine through logical, important and meaningful action
(Pestalocijs, 1996).

In preschool the act of game-playing is the principal possibility for a
child to express the process of drawing. Insufficient time in preschool is spent
on preschooler’s process of drawing as the dominant one and the perfection of
visual abilities as a whole. To provide the possibilities for preschooler’s self-
expression in the process of drawing not only during time of game-playing, free
access to various materials is necessary throughout the day, thus creating the
opportunity for the child to act upon his own intentions. Through the process of
drawing when different techniques and means of drawing are tested, colors are
mixed, new ways of expression are discovered, others are observed and their
actions are imitated, the main conditions for meaningful actions of the child are
ensured.
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The fine arts ensure development of personality in entirety as the
understanding of artistic values is the foundation of development of an
intelligent, tolerant and well-rounded society. Artistic education stimulates
emotional development and can establish a better equilibrium between
cognitive and emotional development (UNESCO, 2006, 5).

The concept of “I”, interaction skills, self-evaluation and language skills
are formed in the early childhood together with the development of abilities. As
soon as the child starts to think, he starts being aware of his needs and can make
a choice. Through difficulties and obstacles, that the child has to overcome, he
develops and improves himself. The child, yet unaware himself of the meaning
of abilities, has the desire to act, inquire, study, challenge the mind by engaging
with various objects.

The adults try to solve the issue of how to offer as much knowledge as
possible to ensure development of the child. However, more than knowledge, it
is essential to create conditions for beneficial development of the child. The
process of ability development itself is not easy. Development of the child starts
already at the beginning of his life, however, the way the development advances
depends on the child’s living conditions, the environment, created by people,
and his location. The interaction of adults with the child is as important, it often
aids the development of only intellect or abilities of narrow specialization. J.A.
Students suggests preparing mind so that it can see the truth better and express it
the easiest way (Students, 1998).

A child is a unique being. The adult is the one, who, by sensing the child,
helps him get acquainted with this world, and awaken the hidden mental
strengths and abilities (Vilcina, 1998). For that reason, crucial magic words for
upbringing in the first years of child’s life are imitation and example (Steiners,
2000). The adult leads the child in the world of art with his example, attitude, so
that child has an interest and desire to emulate it.

The pedagogical process in the preschool is based on the promotion of
well-balanced development of child’s personality by using varied methods of
upbringing and learning. The preschool is the time when enrichment of
knowledge, development of abilities and skills take place, yet greater attention
should be given to the development of the abilities. That is an important task for
the preschool period, therefore a focused choice of the content and means of
education is very significant, a every person is an individuality with features,
abilities and endowments characteristic only to him. Modern society or
pedagogical thought emphasizes the development of every individual in its
entirety, highlighting the self-development of the preschooler in the pedagogical
process.

Heredity plays a great role in the development of abilities, however social
factors are no less important, especially the actions of parents and teachers for
the facilitation of child’s development. The process of upbringing is a targeted
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heredity, environment and life-action interconnection realization management
that promotes self-development of personality, cultural learning and
socialization (Spona, 2006, 92).

Abilities are one of the most complicated characteristics of personality
development. There are three approaches for defining the nature of abilities:
abilities are biologically determined, abilities are acquired during life and the
third — integrated approach — dialectics of hereditary and acquired abilities
(E.Maslo, 2003).

In the upbringing process of a preschooler a notion of M. Stals should be
used, which states that the main task of upbringing is to make sure that the
features set by nature could develop in the broadest way possible (Stals, 1929).

Based on the development and upbringing process of the preschooler, the
preschool under the guidance of a creative and tolerant teacher can become the
environment that could ensure a well-rounded development of a child. The
preschooler develops as a personality if the teacher purposefully guides this
development, taking into account child’s hereditary capabilities, abilities, needs,
interests and regularities of development.

The regulations regarding the State preschool education guidelines state
that the pedagogical process of preschool education bases on the principles of
humanism, visuality and succession. The main conditions of the pedagogical
process of preschool education are:

- To consider child’s needs, interests and abilities in ensuring his
individual development;

-To facilitate for a child positive self-feeling in a secure and
developmentally-conducive environment;

- To ensure cooperation between the child, teacher and parents or child’s
legal guardians (Ministru kabineta Noteikumi par valsts pirmsskolas
1zglitibas vadlinijam, 2012).

Through pedagogical process a child is able to discover the world and
search for insights undisturbed. A preschool teacher with purposefully planned
pedagogical activities greatly affects the direction of preschooler’s development.
The teacher either directs the development towards advancement or subjects it to
some certain stereotypes. Teachers often do not see artistic activity as an
essential facilitator of preschooler’s development, so they do not pay the
necessary attention to its organization and the artistic activity does not advance
focused development.

During the work in preschool and evaluation of children’s artistic activity,
the role of the process of drawing in the development of child was highlighted,
taking into account both needs and interests of the child and his free will. Child
gains a lot for his development by freely working and playing with the materials
of the process of drawing, for that reason, the author of the thesis emphasizes the
importance of the process of drawing in the development of child’s visual
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abilities by preparing a thesis “The Development of Preschooler’s visual
abilities through artistic activity”. It is necessary to formulate a system of
process of drawing methods for children of preschool age and theoretically
justify the conformity of this system to the needs and interests of the child.

Object of the study: process of artistic activity in preschool.

Subject of the study: visual abilities of a preschooler.

Aim: model the process of preschooler’s visual ability development, formulate a
system of pedagogical methods for the process of drawing that corresponds to
the needs of child, and test it through experiment.

Hypothesis of the study:

Development of preschooler’s visual abilities through artistic activity is more
successful if:

e Varied materials for drawing are freely offered,;

e Child expresses himself in a pedagogical and creative environment;

e Child’s creative and free activity attains a self-stimulating character
during the development process.

Tasks:

e Analyze pedagogical, psychological and art literature about the
formation of visual abilities in preschooler’s development process.

e Formulate criteria and indicators for the evaluation of preschooler’s
visual abilities.

e Create and approbate a visual ability development model and an act-
of-drawing method system for development of visual abilities in the
pedagogical process.

The theoretical and methodological foundation of the thesis is formed by:

e The theory of a biologically determined ability development (Kant (1931),
Galton (1974), Plotnieks (1982), Vigotskis (1991), Armstrong (1993),
Flavell (1993), Vorobjovs (1996), Gardner (1999), Monks (2000),
E.Maslo (2003), FiSers (2005), Rinkis (2007), Anspaks (2006) and other).

e The theory of developing abilities gained through upbringing process
(Birkerts (1923), Stals (1929), Plotnieks (1982), Temos (1985), AfizeHk,
(1992), Armstrong (1993), Students (1998), Meiksane (1998), Gardner
(1999), Imaxe (1997; 2002), E.Maslo (2003), Fisers (2005), Preyer,
(2005) and others).

e The activity theory — activity as a personally significant process system in
the subject — object interaction (Pyounmreiin (1973), Beirorckuid, (1968),
A.Jleontses, (1975), Spona (2001, 2006).

e Theories on personally significant activities (Bsrorckuii (1968, 2000), A.
Jleoutse (1975), JI. Jleoutser (1998), Spona (2001, 2004, 2006),
Cehlova (2004)).
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e The theory on leading activity and new formations — act of game-playing
as the main type of child’s activity in prescool (Svenne, (1930),Students,
(1935) Meiksane (1998), ®pebeins (2005), Dzintere, (2007, 2009)).

e Cognitive theory — development of intellectual abilities and thinking
(Bwirorckuit, (1997), Piaze (2002)).

e The theory on artistically creative activity (Dekens (1919), MonTeccopu
(1916, 1997), Dauge (1920, 1925), Birkerts (1923), Hergerts (1927),
Svenne (1930), Kants (1934), Bweirorckumii (1968, 2000), CaxkynuHna,
Komaposa (1982), Barnes (1987), benoopeikuna (1993), JlaBpeHTheBa
(1995), Karpova (1994, 1997); Mikelsone (1997, 1996, 2000, 2004,
2014), Hibnere (1998, 2000); Gadamers, (1999); Alijevs (1999), Khatena
(2000), Fridenberga (2003), Davies (2003), Hoeukosa (2010) u.c.).

Methods of the study

e Theoretical methods: theoretical analysis of pedagogical,
psychological and art literature, modeling, content analysis.

e Empirical methods: observation, surveying and the comparative
analysis of empirical data using the statistical processing and analysis
of the data, experiment, creation and analysis of pedagogical
situations, analysis of children’s works.

The experimental basis of the study

Riga preschool education institutions ,,Priedite” and ,,Laismina”, Tukums

preschool education institution ,,Valodzite”. The study involved 180

preschool teachers, 50 children aged 4-7 and parents (50).

Stages of the study

Stage 1. From September 2008 until May 2010 author was proposing the
problem, initial aim, and hypothesis of the study. The scientific literature was
studied to gather information on ability development theories and visual ability
development advancement as pedagogical problem. Initial analysis of literature
was carried out about the role of artistic activity in preschooler’s development. A
methodology forerun and determination of visual ability criteria were
performed.

Stage 2. From June till December 2010 literature on the process of drawing —
child’s self-expression and self-development possibility — was summarized and
analyzed. Criteria for visual ability evaluation were specified and determination
of the real preschoolers’ levels of visual abilities was ascertained. A survey of
preschool teachers was carried out and the received results were analyzed by
frequency and interpretation using the analytical, descriptive method of statistics
(IBM SPSS Statistics 20).

Stage 3. From January till September 2012 the thematic activity program for
drawing game-play in preschool was prepared, a system of methods for the
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process of drawing and a model of visual ability development were developed.
The thematic program and the system of methods for the process of drawing is
being implemented in the bachelor and first level professional higher education
program of RTTEMA in the study course “Content of Child’s education in
family and preschool: methodology of artistic activity”.

Stage 4. From October 2012 until May 2013 the experimental organization of
the drawing process for the development of preschooler’s visual abilities was
carried out by using the thematic program and the system of methods for the
process of drawing. The parents of preschoolers involved in the study were
surveyed.

Stage 5. From May till December of 2013 — reevaluation of visual ability levels
(in May), interpretation; analysis and comparison of the 1% and 2" readings —
data.

Scientific novelty of the study

The study highlights and discovers the principles of pedagogical work
necessary for the facilitation of preschoolers’ visual abilities, process of
drawing, and individual activity.

In the course of the study the concept of “visualization” was defined — it is
perception of objects and phenomena (based on perceptions in feelings), graphic
representation (in mind) and visualization (reflection in a drawing).

During the study it was established that in the child’s development process
creative and free process of drawing gains self-stimulating character.

Criteria, indicators and levels of visual ability evaluation were developed:

Criterion Nr.1 — abilities in visualization of perception images (indicators:
visualization of family environment, visualization of nature and object
environment, visualization of adult’s narrative).

Criterion Nr.2 — suggested by the teacher, free choice of visual activity
content and means (indicators: children’s choice and application of drawing
content: family environment, nature, social environment, object environment;
application of means of expression in the depiction process: color diversity,
distinct form, use of silhouettes; use of additional materials in the depiction
process).

Criterion Nr.3 — emotional attitude towards visualization (indicators: child’s
interest in the drawing process, child’s persistence in activity to reach the goal;
self-evaluation of the drawing).

The procedural development model for preschoolers’ visual ability
advancement was constructed and empirically tested; its components and their
mutual regularities were described.
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Practical significance of the study

In the course of the study practically available methodical materials for
preschool teachers were developed — the process of drawing method system and
the thematic activity program for the process of drawing.

Theoretical conclusions and teaching aids were introduced in the lecture
course “Child’s education content in family and preschool: methodology of
artistic activity” for the students of the RTTEMA professional bachelor
programs “Preschool teacher”, “Preschool and primary school teacher”, and the
RTTEMA first level professional higher education study program “Preschool
teacher”.

Limits of the study

Age of the children involved in the study is from 4 to 6 years. This time of
childhood (4-5, 5-6 years) was selected purposefully, as in this stage the
figurative thinking develops noticeably and the development of visual abilities
in the process of drawing happens dynamically. The empirical study of the
doctoral thesis analyzes the process of drawing. Preschooler’s process of
drawing is closely linked with the development of visual abilities, self-
expression and self-development possibilities, that is reflected in the drawings.
No other types of artistic activity are studied.
Structure of the doctoral thesis: annotation in Latvian and English,
introduction, 2 chapters, 20 sub-chapters, conclusion, thesis for presentation,
bibliography and list of sources, appendices. Text takes 154 pages, 21 tables and
35 figures illustrate the text, the bibliography and list of sources consists of 254
publications and sources. Thesis has 20 appendices.
Theses proposed for the presentation:

1. Preschooler’s visual abilities develop in the process of drawing unity of
perception of the world and self-expression of the needs, which is
manifested as individual activity.

2. Preschooler’s visual ability development is facilitated by varied
pedagogical means for process of drawing in the process of individual
activity that becomes a self-stimulating factor for development and
advances the activity self-experience of children.

3. Child’s self-expression materializes in a pedagogical and creative
environment that is created by an equal cooperation of the teacher and
parents with the child both in family and preschool education institution.

4. Preschooler’s artistic activity ability development is positively influenced
by a systematic process of drawing.

5. Development of preschooler’s artistic activity abilities is positively
influenced by systematic process of drawing in a natural, creative
educational and social environment in preschool and family, which is
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characterized by basing on child’s achievements in a freely chosen
activity.

Content of the doctoral thesis

The introduction substantiates the choice and topicality of the doctoral
thesis topic, determines the object, subject, aim, hypothesis and tasks of the
study, bases the methodology, scientific novelty, practical significance, and the
basis of the study.

In the first part of the study “The psychologically pedagogical
foundations of preschooler’s ability development’ author analyzes theoretical
literature on pedagogy, psychology, art, constructs the procedural model of
preschooler’s visual ability advancement. The first part is structured is 5
chapters.

In the first part of the study, chapter 1.1. “Nature and development of
abilities in psychology and pedagogy theories” displays the nature of abilities
pedagogy and psychology (E.Maslo (2003), Flavell (1993), Gardner (1999),
FiSers (2005), Armstrong (1993), Kants (1931), Vigotskis (1991), Monks (2000),
Rinkis (2007), Vorobjovs (1996), Anspaks (2006), Galton (1974), Plotnieks
(1982) u.c.), thus discovering abilities as a characteristic that gives an
opportunity to do and perform something successfully, perceive and react to a
process or an object, and provides the necessary conditions for such process.

Abilities can be hereditary or capabilities and skillfulness obtained and
developed through upbringing process, therefore preschool period is a
significant time for development of abilities and capabilities.

There are several approaches in the ability development. The first approach
Is based on the theory of biologically determined abilities. According to this
theory, abilities are inherited qualities, and the ability development process is
only an expansion of the genetic program. The second approach states that
understanding of the nature of abilities derives from the theory of acquired
ability theory, whose supporters consider abilities to be dependent only on
environment and upbringing. The third approach is based on the understanding
of interaction between ability heredity and social environment. Adherents of this
approach hold a view that one cannot understate the role of both capabilities and
social conditions in the development of abilities.

It is thought that abilities are created based on the capabilities and are
developed through upbringing in a social environment. Development of abilities
happens in the activity process.

Ability development is an unending process that occurs in a concentric
development and cannot happen without the effort person’s will. Environment
holds significant influence over the ability development. For that reason, it is
important to understand that through interaction of development and
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environment person’s abilities will develop as abilities to do. Abilities develop
and form only through an independent and personally significant action.

The chapter 1.2., “Psychologically pedagogical substantiation of visual
abilities” analyzes the significance of the visual abilities in preschooler’s
development.

Visual abilities are a type of intellect, as well as a skill to notice, transform
and recreate various images from the visually spatial world. It is an ability to
vividly visualize and draw the perceived information. Visual information for a
child is everything seen, felt and happening around him — words, numbers,
drawings, images, models, events, signs and symbols. There is an opinion that
the more child’s senses are involved in an activity, the more splendid the
visualization will be. With conscious visualization the mind and the imagined
desired outcome are concentrated. In this process child’s concentration and
persistence is important (Gelbs, 2006).

Building upon the personality activity theory that bases activity as system
of processes in subject interaction (Liegeniece, 1999; Spona, 2006; Berrorckuit,
2000), the significance of child’s demonstrative activity is characterized. At the
foundation of demonstrative activity is the development of visual ability as a
result of preschool’s practical activity process. Preschooler’s visual ability
development is influenced by both observation and participation in activity.
Therefore, child’s persistence in activity is significant.

The main components of the visualization process: perception of a visual
Image, sensing, process of emotional experience (emotional attitude), activity or
process (reflection of emotional experience in drawing).

It has been established that visualization is — perception of objects and
phenomena (basing on the feeling perception), their graphic representation (in
mind) and visualization (reflection in a drawing).

In chapter 1.2.1. “Characterization of the artistic activity in preschool”
analysis of the artistic activity reveals that it is an important activity for a child
which motivates the child to create — draw. Through artistic activity emotional
attitude towards world is created, and abilities, emotions, feelings, imagination,
fantasy, will, attention and various skills (Fridenberga, 2003; Hibnere,
Grasmane, 2000, 42; Kirse, 2002; Krike, 2000; Mikelsone, 1997), as well as
untraditional thinking (Barnes, 1987) are developed.

When analyzing theoretical notions about the artistic activity in union with
child’s emotional development, it is essential to accentuate the statement by
K.lzard (M3apx) that a child emotionally goes through events and as a result
emotional energy or inner activity is created. That is the main task of artistic
work — to summon in the child emotional experience and stimulate activity
(Uzapn, 2001).

In the characterization of the artistic process a relevant opinion could be
noted that through it child also develops and forms his evaluation abilities, and
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skills to create compositions independently by using different materials,
depiction methods and visual art techniques (Fridenberga, 2003).

Artistic activity in preschool — promoter of child’s self-evaluation. Types of
artistic activity in preschool are drawing, painting, appliqué and modeling.
Drawing is the dominating type of artistic activity in preschool (Hibnere, 1998).
Drawing as a significant activity in child’s personality development has been
stated by several authors, who claim that drawing is an important type of child’s
mental activity (Students, 1935, 314), child’s drawing is a “global language”
(Svenne, 1930, 129), and drawing is child’s basic need, which helps him think
and express his opinion (Bartel, 2001).

Artistic activity in preschool is a tool that releases emotions, anticipation
and imagination, through artistic activity child learns to see, examine, observe
and notice. By activity the child gets to know himself first and later opens to
others as well.

Chapter 1.2.2. “Preschooler’s self-expression in the process of drawing”
analyzes the process of drawing as a manifestation of a personally significant
activity.

Drawing or the process of drawing is a natural expression of children, and
the desire to draw appears as soon as the child has an access to some of the
activity materials. Acquaintance and experimentation with different materials
evokes in the child positive emotions, curiosity, forms skills and develops
intellectual abilities. The process of drawing is a game to the child — it is a way
of self-expression, where he shows his emotions, perception of the world and
attitude.

The process of drawing, just like a game, arises from child’s subjective
activity. It is desirable that the process of drawing in preschool should happen
based on the principle of free individual activity (Svenne, 1930).

In drawing children express their feelings and thoughts, and views on the
surrounding life. In the course of these activities the children acquire the
experience to properly perceive the surrounding objects and phenomena, and
learn different forms and the spatial location of objects. Children master the skill
of working with a pencil, paintbrush, paints and scissors. Activities like these
help preparing the hand for writing. Drawing, modeling and appliqué game
activities facilitate child’s intellectual development, formation of moral traits,
enrich esthetic senses (Kovalcuka, 1984).

In the process of the process of drawing varied skills are developed. It is
essential not only for the development of drawing skills, but also for
development of writing, reading and other skills. Independent, unconscious
practice of the process of drawing (playing with materials, determined actions
with the materials chosen) promotes development, advancement and
strengthening of diverse skills.
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In the process of drawing the process of discovery is important. The child
voices things felt, seen, perceived in feelings, and the experience turns into an
individual execution, therefore, with the help of drawing child’s world becomes
more beautiful, happier, more varied and emotionally richer. It stimulates the
child to create works by himself that would reflect the observed or imagined.

Preschooler’s process of drawing is closely linked with the development of
visual abilities, child’s self-expression possibilities that are reflected in his
drawings.

Process of drawing in preschool is the promoter of child’s self-expression
and individual development, following pedagogical conditions for the process of
drawing: consideration of child’s needs and interests, unrestrained possibilities
for activity (time, place), choice (materials, story, characters) and realization.

Chapter 1.3. “Development of preschooler’s visual ability development
model and evaluation criteria” discloses the grounds for the development of
visual ability procedural model.

With reference to pedagogy and psychology theories, which form the idea
of preschooler’s overall development (Bwmrorckuit, 1982; Munrc, 1983;
Students, 1998; Stals, 1929; Steiners, 2000; Spona, 2006), ability development
(E.Maslo, 2003; Dékens, 1919; Plotnieks, 1982; Terios, 1985; Birkerts, 1923,;
Py6unmeiin, 1973; Spona, 2006; Meiksane, 1998; Fisers, 2005), visual ability
development (Armstrongs, 1993; Gardner, 1999; Fisers, 2005; Rinkis, 2007;
Gelbs, 2006; Vizulis, 2006), preschooler’s process of drawing as a personally
significant process (Hibnere, 1998; Druvaskalne — Urdze, 2004; Fridenberga,
2003; Mikelsone, 2003; Hergerts, 1927; Kirse, 2002; Ozolina — Nucho, Vidnere,
2000; Bartel, 1998; Steina 2006), self-experience development (Svenne, 1930;
Monteccopu 1916; benobpeikuna, 1993; Ross, 2009; Kants, 1934, Spona,
Camane, 2009), development of will characteristics, emotions, interests and
needs (Dé&kens, 1921; Svenne, 1930; Rodari, 1988; Mzapx, 1999; Goulmens,
2001), formation of habits and attitudes in the process (Spona, 2001, 2006) and
the afore mentioned visual ability development components, the author of the
thesis developed for the study a procedural model of visual ability development,
based on which a study will be carried out on the development and advancement
of visual abilities in the artistic process (see Figure 1).
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Figure 1, Procedural model of visual ability development (in Latvian)
The model illustrates the connection between the development of
preschooler’s individual experience and visual abilities, and a targeted activity
of an adult in the selection of content and means.
Based on the analysis of pedagogical and psychological literature, criteria
were put forward for determination of visual ability development in the process
of drawing (see Table 1).
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Table 1. Visual ability determination criteria, indicators, indicator levels

Levels
Criter Indicators
1a 3" level 2" level 15 level
1.1.visualization of family | Completely expressed | Partially Incompletely
IS environment content — expressed content | expressed content
§ § 1.2.  visualization  of | corresponding feature | —corresponding — low reflection
= g nature and object | is clearly pronounced | feature is of corresponding
@ 'c |environment in child’s drawing moderately feature in
> .2 [1.3. \visualization of pronounced in drawing, the
C . . .
'— & | adult’s narrative child’s drawing, feature is not
2 g (Liegeniece, 1995; Kirse, the corresponding | present
= 2 | 2000; Teika, 2000; feature has
< © | Babaesa, [0206epuose, occasional
! 2011) character

2. Suggested by the teacher, free choice of visual

activity content and means

2.1.Choice and use of
child’s drawing content:

- family environment

- natural, social
environment

- object environment

Chooses frequently —
corresponding feature
clearly pronounced in
child’s drawing

Chooses rarely —
corresponding

feature partially,
rarely pronounced
in child’s drawing

Does not choose —
corresponding
feature is  not
present in child’s
drawing

2.2.  Application of
expression  means in
depiction process:

- multitude of colors

- distinct form

- use of silhouettes

(Duffy, 2006; ITonysnos,
1988; Bartel, 1998)

Chooses frequently for
depiction —
corresponding feature
clearly pronounced in
child’s drawing

Chooses rarely for
depiction —
corresponding
feature partially or
rarely pronounced
in child’s drawing

Does not choose —
corresponding
feature note
present in child’s
drawing

2.3. Application of
additional materials in
depiction process
(Mikelsone, 1994,
Hibnere, 1998;
Fridenberga, 2003,
Bartel, 1998)

Chooses frequently —
corresponding feature
clearly pronounced in
child’s drawing

Chooses rarely —
corresponding
feature partially,
rarely pronounced
in child’s drawing

Does not choose —
corresponding
feature is not
present in child’s
drawing

3.Emotional attitude towards

visualization

3.1. Child’s interest in the
drawing process

(Birkerts, 1921, 1923;
Lika, 2003, Deéekens 1921)

Draws with
enthusiasm - long-
term activity

Likes to draw —
sometimes long-
term, sometimes
short-term
activity

Does not like to
draw - short-
term activity,
does not draw

3.2. Child’s persistence in
activity to reach the goal
(Spona, 2006; Dékens
1921; Hzapo, 2001)

Always finishes the
drawing

Sometimes/ not
always finishes
the drawing

Often does not
finish the
drawing

3.3.Self-evaluation of
own drawing

(§pona, 2006, Babaesa,
Toeobepuose, 2011;
Hanhele, 2006)

Always high

Usually higher
than lower

Low/ does not
value himself
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The second part of the paper “Development of preschooler’s visual
abilities in experimental process of drawing” studies the development of
visual abilities of preschool age children in a pedagogical practice in preschool,
tests the theoretically formulated criteria of preschooler’s visual ability
evaluation and their indicators, and verifies the productivity of the procedural
model. The second part is structured in 5 chapters.

Chapter 2.1. of the second part, “Organization of visual ability research”
describes the research structure for verification of the hypothesis proposed in the
doctoral thesis, outlines the methods of data acquisition, data study and
processing the study data.

In the course of the study the preschooler’s action is oriented towards a
focused activity suggested by a teacher, where the teacher works along children.
Children’s activity is not interrupted, controlled or regulated. Children are
provided with a free self-expression process.

Children’s process of drawing is observed and the visual ability
development levels are repeatedly noted in the observation protocol after the
approbation of experiment — process of drawing method system.

Evaluations of visual ability development levels gained in the pedagogical
observation and survey results were processed using the data processing method
of A. Nasledov (A. Hacnienos), docent of the Saint Petersburg State University,
by evaluating the Cronbach alpha coefficients (Hacienos, 2008).

For data result processing an SPSS program was used (IBM SPSS Statistics
20). Statistical data is the numerical description of phenomena; they are obtained
through statistic observation and processing or through corresponding
calculations (Kristapsone, 2014; Lasmanis, 1999).

In the chapter 2.2. “Establishment of preschooler’s visual ability
development level”, using the previously developed criteria and their indicators,
author carries out an analysis of preschooler’s visual ability development in the
process of drawing. The study involved 50 children from various preschool
education institutions.

The study analyzed children’s process of drawing and the achieved results
— children’s drawings, which reveal the levels of preschoolers’ visual abilities.

Observation of children’s activities was managed following the daily
rhythm of the preschool education institution groups. During the 2" stage of the
study — from October till December 2011 — author observed both children’s
independent process of drawing and process of drawing organized by a teacher.

Results are obtained by analyzing children’s activities and results of this
activity — drawings using the developed visual ability determination criteria and
indicators. The received results were noted in the observation protocol. The
study is based on the significance of child’s independent activity, because the

42



activity theory establishes that need as the guide of inner necessities and
activities is determined by relationship between activity goals and motives
(JIeontnes, 1975). Therefore, child, his abilities and skills can develop only
through activity.

The significance of study’s evaluation is determined by credibility
indicators of the information acquiring methods used.

Cronbach’s alpha coefficients are calculated in the study, in accordance
with visual ability evaluation criteria, which are characterized with 9 indicators.
Cronbach’s alpha coefficients, by A. Nasledov (A. Hacnenos): if Cronbach’s
alpha > 0,9 — excellent, > 0,8 — good, > 0,7 — acceptable, > 0,6 — questionable, >
0,5 — little usefulness, and if < 0,5 — inadmissible (Haciemos, 2008; Kristapsone,
2014). The observation results helped evaluating each indicator of visual ability
criterion.

As a result of data processing, using SPSS program (IBM SPSS Statistics
20), the following credibility coefficients of visual ability criteria used in the
study (see Table 2)

Table 2. Statistic indicators of visual ability criteria at the beginning of the

study
Criteria Abilities in Suggested by the Emotional
visualization of | teacher, free choice | attitude towards
perception images |  of visual activity visualization
content and means
Number (valid) 50 50 50
Arithmetic mean 238 2200 1,78

As it can be seen in Table 2, credibility of visual ability criteria should be
valued as reasonably high and credible. To assess the results of the establishing
stage of study and determine the level of each criteria, statistics and frequency
distribution of each criterion is viewed. The arithmetic mean describes the
average assessment obtained.

In order to ascertain if there is a statistically significant correlation
between different visual ability evaluation criteria, at the early stage of visual
ability research in process of drawing a correlation analysis was carried out. To
make these calculations the Pearson correlation coefficient was chosen. The
group is small in size (50), therefore empirical division peculiarities do not limit
the use of this coefficient. After analyzing the obtained data, it can be concluded
that a statistically significant correlation exists between all of these criteria (see

Table 3 and Table 4).
Table 3. Correlation analysis |
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Indicators of 1%t and 3 criterion

1.1. Visualization
of family
environment

1.2. Visualization
of nature and
object environment

1.3. Visualization
of adult’s narrative

1.1. Visualization of family

Pearson correlation

. - 1 ,203 ,340"
environment coefficient
Significance ] ,158 ,016
1.2. Visualization of nature | Pearson correlation .
. . - ,203 1 ,322
and object environment coefficient
Significance ,158 i ,022
1.3. Visualization of adult’s | Pearson correlation . .
. - ,340 ,322 1
narrative coefficient
Significance ,016 ,022 '
3.1. Children’s interest in Pearson correlation -
. . ,384 ,206 ,260
drawing process coefficient
Significance ,006 ,152 ,068
3.2. Child’s persistence in Pearson correlation
. . . ,265 112 ,184
activity to achieve goal coefficient
Significance ,063 ,440 ,201
3.3.Self-evaluation of own Pearson correlation R
. . ,315 ,150 ,135
drawing coefficient
Significance ,026 ,298 ,351

Table 4. Correlation analysis 11

Indicators of 1t and 3™ criterion

3.1. Children’s
interest in drawing

3.2. Child’s
persistence in

3.3. Self-
evaluation of own

process activity to achieve drawing
goal
1.1. Visualization of family | Pearson correlation .
. - ,384 ,265 ,315
environment coefficient
Significance ,006 ,063 ,026
1.2. Visualization of nature | Pearson correlation .
. . - ,206 112 ,150
and object environment coefficient
Significance ,152 ,440 ,298
1.3. Visualization of adult’s | Pearson correlation . .
. - ,260 ,184 ,135
narrative coefficient
Significance ,068 ,201 ,351
3.1. Children’s interest in Pearson correlation -
. . 1 422 ,178
drawing process coefficient
Significance i ,002 ,216
3.2. Child’s persistence in | Pearson correlation
422 1 ,343

activity to achieve goal

coefficient
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Significance ,002 ] ,015

3.3. Self-evaluation of own | Pearson correlation .
. - ,178 ,343 1
drawing coefficient

Significance 216 ,015

As all the coefficients in Tables 3 and 4 are positive, it means that
correlations are direct, i.e., increase in values of one indicator, values of other
indicator on average will grow as well, and vice versa.

Chapter 2.3. of second part of the study “Verification of visual ability
development model in preschooler’s process of drawing” describes the
experimental activity process.

Considering that the main type of activity for a preschooler is game, the
pedagogical process is organized in such a manner that children acquire skills
and facilitate the visual ability development through playing. Activities of
children are organized based on the developed procedural model of visual ability
development.

Continuity of the procedural model verification discovers the progress of
child’s self-experience development in close connection with targeted
pedagogical activity of an adult in supporting child’s choice. Each of the
procedural model components is inseparable from the others and acts following
helical principle in mutual interaction.

For the promotion of visual ability development were chosen such
methods, techniques and forms of work organization, which stimulate children’s
investigative activity and promote involvement of each child in the pedagogical
process, while respecting development needs of every child and facilitating
physical, psychical and social development.

Based on the foundation of theoretical literature analysis, the author
defined principles of pedagogical action that are observed in the process of
drawing organization and realization: purposefulness of activity, possibilities of
child’s free choice in activity, child’s self-development in the action of
personally significance.

With creation of necessary conditions for the process of drawing
(arrangement of the room, provision of materials), the drawing game-play is
proposed.

The author of the thesis chose game-play because the activity of playing
establishes a comfortable and easy atmosphere, in which the children can learn,
solve, and play out different situations (Fergus, Hughes, 1999). In the process of
drawing language is used as a drawing content explanatory component.
Conversation with a child takes place right after the process of drawing. That
helps the pedagogue comprehend the content of visualization. The concept of

45




conversation (conversation with a child) in preschool is explained as mutual
cooperation and interactivity (Dzintere, Stangaine, Augstkalne, 2014).

After the process of drawing the pedagogue expressed a request to the
child to tell more about his drawing. As M. Bartel has noted, one should ask the
child about his art work not what it is, but what do you want to say about it,
because that it is a conversation between an adult (using words) and a child
(using materials of art) (Bartel, 1998).

The chapter 2.4. of the second part “Cooperation of adults and
preschoolers in the visual ability development” analyzes the role of the adult —
children cooperation in the process of drawing.

For the child to express himself in the process of artistic activity, a
positive attitude from the teacher is important. It is important for the child to
trust the teacher and feel free in the moments when he needs help, and in
moments of joy. The atmosphere created and motivation to work is significant as
well. If the child has no motivation to work, participate in the process, then he
cannot express his emotions freely. If the teacher rouses child’s interest to work,
creates a positively emotional atmosphere and works alongside the child, then
the child gets obtains satisfaction as well. For children to grasp new information
easier and more successfully, a game-play (role playing games) and emotional
experience is necessary. A game creates joy and energy in children and it also
develops child, it is a work and pleasure for children, practice and showing of
skills — whole world of the child. Emotions make children’s, and of course ours,
life more interesting and colorful.

One of the most crucial conditions for a successful cooperation of
preschool education institution teachers and the family is motivation of both
sides. The teacher should strive with his/ her action to maintain this motivation
and in the cooperation process constantly highlight the new and unknown for
parents, especially, when it comes to child’s development. It is essential to
explain the significance of drawing in the cooperation process of adult and child.
There is an opinion that drawing as a method is recommendable to implement
teacher — child cooperation, by reliving together the inspiration that is
characteristic to creative activity (Angelides, Michaelidou, 2009).

To discover the pedagogical problem of the study more fully and to
inquire on the attitude of preschool teachers and parents of the children involved
in the study towards artistic activity, its organizational principles, in the 4.stage
of the study involved a written survey of teachers, that included 180 preschool
education institution teachers, aged 20 to 58, with work experience starting from
5 months to 40 years. From 180 questionnaires 158 were admitted as valid. The
parent survey included parents of children involved in the study. The main task
of the parent survey was to find out parents’ opinion about process of drawing
possibilities at home.
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The adults should guide the activities of child so that basic skills are
mastered, the necessary knowledge about process of drawing material use is
obtained, and so that child has an opportunity to express himself freely. The
adult introduces the child with the varied methods for the process of drawing,
and train him to work with both familiar and more complicated techniques and
manners.

The adult is an adviser, supporter and an encourager of the child,
therefore, when being besides the child, observing him in process, the adult,
only if it is necessary, gives an advice and practical help for a successful start
and continuation of child’s process of drawing.

The adults should also motivate children to do joint works by cooperating:
child — child, child — adult. In the process of cooperation it is possible to form
communication skills on various levels and make the joint decision.

Development of child’s creative potential requires a multitude of activities
that is possible to provide by involving in the creative process other methods
and skills already mastered by the child.

When putting forward task, it should be taken into account that the
motivators of children’s activity are interest and need — accordingly to the
regularities of child’s age segment. For that reason, a stimulation of child’s
interest is recommendable before the practical activity. It can be a literary work
stimulating the imagination, toys or talks and observations in nature. It should be
done so that child is given a small thread for beginning the work, but the work
process itself remains in child’s hands. The adult can give an advice and
practical help to successfully start or continue the work, but cannot interfere in
child’s activity. It is recommend not to compare the works of children, but to
assess the development dynamic of each child, thus facilitating the growth of
child’s self-confidence.

Chapter 2.5. “Comparison and interpretation of results from the
establishment stage and formative experiment” describes the analysis and
comparison of results from the experimental activity. Analysis of the obtained
data discovers the development process of preschooler’s visual abilities.

In the research stage of repeated situation, to determine if there is a
statistically significant connection between visual ability determination criteria,
a correlation analysis was carried out. The Pearson correlation coefficient was
chosen for calculation. After analyzing the results it can be concluded that a
statistically significant correlation exists between criteria (see Table 5 and Table
6).

) Table 5. Mutual correlation of criteria I, 2" measurement
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] o 1.1. Visualization | 1.2. Visualization | 1.3. Visualization
Indicators of 1+ and 3" criteria, of famil of nature and of adult’s
2.measurement ] y ] )
environment object narrative
environment
. L Pearson correlation "
1.1. Visualization of L 1 ,006 429
. ) coefficient
family environment —
Significance 7 ,967 ,002
2. Vi izati Pearson correlation
1.2 Vlsuallza.tlon of or i 006 1 008
nature and object coefficient
environment Significance ,967 . 497
) o Pearson correlation i
1.3. Visualization of L ,429 -,098 1
) coefficient
adult’s narrative .
Significance ,002 ,497 I
3.1. Children’ Pearson correlation . -
>0 MATen's. ! 318 387 180
interest in drawing coefficient
process Significance ,024 ,006 211
.2. Child’ Pearson correlation
32.Childs — ! 290" 186 299"
persistence in activity |coefficient
to reach the goal Significance ,041 ,196 ,035
. Pearson correlation - -
3.3.Self-evaluation of L ,513 -,090 ,456
. coefficient
own drawing .
Significance ,000 ,536 ,001

Table 6. Mutual correlation of criteria I, 2"4 measurement

) o 3.1. Children’s 3.2. Child’s 3.3. Self-
Indicators of 1+ and 3" criteria, interest in drawin ersistence in evaluation of
2.measurement 9 P
activity to reach | own drawing
the goal
1.1. Visualization of | Pearson correlation -
. . .. ,318 ,290 ,513
family environment | coefficient
Significance ,024 ,041 ,000
1.2. Visualization of .
) Pearson correlation
nature and object . ,387 ,186 -,090
. coefficient
environment
Significance ,006 ,196 ,536
1.3. Visualization of | Pearson correlation
. .. ,180™ ,299 ,456
adult’s narrative coefficient
Significance 211 ,035 ,001
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3.1. Children’s Pearson correlation . -
. . . .. 1 ,401 ,409
interest in drawing coefficient
Significance 7 ,004 ,003
3.2. Child’s
persistence in Pearson correlation . .
. . 401 1 ,308
activity to reach the | coefficient
goal
Significance ,004 i} ,030
3.3. Self-evaluation | Pearson correlation - -
. .. ,409 ,308 1
of own drawing coefficient
Significance ,003 ,030 7

*Correlation is significant on 0,01 level.

** Correlation is significant on 0,05 level.

To assess the dynamics of children’s visual ability development the
Student’s t-criterion was used. The author compared results from the initial
situation study at the beginning of research (1.measurement) and the results
from the experimental activity conclusion (2.measurement). After the
assessment of results obtained, it was concluded that at the end of experiment
respondents’ visualization skills and abilities were higher in all criterions.
Following Student’s t-test results, statistically significant differences exist in all
criterions (last column sig < 0,05). Considering that all coefficients calculated
are positive, it means that correlations are direct. Therefore, results obtained in
the study on dynamics of preschoolers’ visual ability development can be
admitted as statistically significant (see Table 7).

Table 7. Comparative analysis of preschooler’s visual ability development
Indicators Arithmetic mean SD Value of T Sig
1.measurement | 2.measurment Test

Visualization of
family 2,38 2,58 ,404 -3,500 ,001
environment
Visualization of
nature and object 2,20 2,48 ,536 -3,694 ,001
environment
Visualization of
adult’s narrative 1,78
Choice and
application of
children’s 2,42
drawing content —
family
environment
Choice and
application of 1,82 452 -3,130 ,003
children’s

2,60 ,560 -10,349 ,000

2,56 ,405 -2,447 ,018
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drawing content — 1,62
nature, social
environment
Choice and
application of
children’s 2,58
drawing content —
object
environment
Diversity of 2,02
colors 2,68 ,658 -7,092 ,000
Distinct form 2,22 2,14 724 , 781 ,438
Use of silhouettes ,675 4,610 ,000
Use of additional 638 110,647 ,000
materials
Children’s
interest in
drawing process
Child’s
persistence in
activity to reach
goal
Self-evaluation of 2,40 505 4,200 ,000
own drawing 2,10

2,74 ,681 -1,661 ,103

,000
471 -4,802

,000
471 -4,802

It is visible in the summary of results that there are statistically significant
differences between 1.and 2. measurements of the study. It is important to look
at the results of the 3.indicator of 1.criterion, where it can be seen that indicators
on the visualization of adult’s narrative have improved, and also the 2.criterion’s
indicator on use of color diversity has increased significantly. As particularly
substantial the author of the thesis would like to note the 3.indicator of
3.criterion — self-evaluation of own drawing, which has also increased, and it is
important not only in the development of preschooler’s visual abilities, but also
in the personality development as a whole. The considerable rise in the
2.criterion’s indicator on use of additional materials is also significant.

Therefore we can conclude that in the pedagogical process of the process of
drawing, using the developed process of drawing program, method system and
the procedural model of visual ability development, the visual abilities of
preschoolers have improved.

As a result of the study it is concluded:

¢ Visual abilities of preschoolers have improved, as measurements in all
criterion assessment indicators at the end of the study are higher than
at the beginning of study. Such assessment confirms the productivity of
the procedural model of preschoolers’ visual ability development.
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e The development of the model and its implementation reveals that
visual abilities are developed and improved by the child himself
through an individually significant activity.

e Preschooler’s self-expression in the process of drawing realizes in a
creative and pedagogical environment, with the teacher working
alongside, and by observing the principle of purposefulness and free
choice. That way child’s personally significant activity gains a self-
stimulating character.

e The visual ability development process is facilitated by cooperation
and involvement of the teacher and parents in the process of drawing.

Conclusions

e Process of drawing is a preschool method that liberates child’s emotions,
apprehension and imagination by improving the skill to see and notice.
Through activity the child gets to know himself, his peers, teachers and
the surrounding world.

e Teacher is the promoter of child’s mastering of visual abilities and skills,
because his/her activity is an excellent example and stimulus for children
to work. the teacher can improve children’s visual abilities and develop a
creative personality only if he/she is himself/herself creative, well-
rounded, interested in participating in the practical activity, structure his/
her work and use varied methods and means in the process of drawing,
thus facilitating a well-rounded development of child’s personality.

e Process of drawing in preschool is a personally significant activity for the
child and for that reason it promotes the self-development of personality.
The development of child’s visual abilities is based on principle of
child’s free will.

e Based on child’s experience — self-experience, self-development -
formation of new self-experience is facilitated, in the process of which
not only the activity motivated by child himself, but also a purposeful,
child-supporting activity of an adult is important.

e Preschooler’s visual abilities form in close interrelation with the adult,
who creates the environment for child’s individual activity, observing
principles of pedagogical activity: purposefulness of activity,
possibilities of child’s free choice in activity, child’s self-development in
a personally significant activity.

o Abilities appear and develop only in an individual, personally significant
activity.
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The

¢ Visualization is perception of things and phenomena (based on perceived
In senses), their graphic presentation (in mind) and visualization
(depiction in a drawing).

e The hypothesis proposed for the thesis has been confirmed: development
of visual abilities through artistic activity is more successful, if the
varied materials for drawing are freely offered to the preschooler, if child
expresses himself in a pedagogical and creative environment, and if
child’s creative and free activity attains a self-stimulating character
during the development process.

e The aim put forward for the study has been achieved and the proposed
tasks have been realized, by analyzing pedagogical, psychological and
art literature on the formation of visual abilities in the preschooler’s
development process, criteria and indicators for the assessment of
preschooler’s visual abilities has been developed, also a procedural
model for visual ability development and a process of drawing method
system for the development of visual abilities in pedagogical process
have been created and approbated.
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