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PROMOCIJAS DARBA VISPARE]S RAKSTUROJUMS

XXI gadsimts ir rado$o iespéju gadsimts un izvirza jaunas, augstakas kva-
litates prasibas personibas rado$ajai attistibai. Starp jaunrades veidiem izcelta
makslinieciska jaunrade, kura gist aizvien lielaku pieprasijumu muasdienu pa-
saulé dazadas savas izpausmés gan sakara ar maksliniecisko produktu pielieto-
juma sféras izplatibu, gan ari ar tieksmes péc estétisko vajadzibu piepildijuma
kapuma, kuru nosaka dzives standartu izmainas un prasibu pieaugums péc
personigajam aktivitatém.

Sabiedriba pieaug rado$o profesiju socialais statuss, klast popularaki esté-
tiskie pakalpojumi, pieaug pieprasijums péc tadam profesijam, ka makslinieks,
rezisors, dizainers un horeografs. Tas mudina jaunatni profesionalas pasnoteik-
$anas posma aktivak izvéléties $ada veida profesijas.

Saistiba ar to aktualizéjas problematika, saistita ar psihologiska determinanta
izpéti, kas veicina jaunieSus apgut rado$as profesijas. Pieaug pieprasijums
konkrétakam zinasanam par makslinieciskas darbibas subjekta psihologiskajam
ipatnibam, ta rado$o potencialu, motivaciju, pasaules izpratni un gatavibas
jaunradei specifiku.

Izvélétais pétijuma temats saistits ar makslas pedagogijas galvenajam prob-
léemam. Maksla un cilvéks, istenibas estétiska, makslinieciska apgtsana, macibu
process ka radosu, originali domajosu personibu veidotajs u.c. jautajumi, kuri
aplakoti jau antikas pasaules domataju atzinas, klast aktuali arl masdienas.

Pieaugosais pieprasijums péc makslinieciska profila profesijam pétnie-
kiem rada jaunas iespéjas un nepiecieSamibu meklét efektivas profesionalas
jaunrades veicinasanas un motivacijas programmas profesijas apguves posma.
Psihologu pétijumos blakus misdienas nepiecieSamo makslinieciskas darbibas
profesionalo iemanu veido$anas gaitai paradas uz iekséju paspilnveidosanos un
rado$as personibas attistibu vérsti pétijumi. Aktuali kluvusi pedagogijas nozares
pétijumi, kas vérsti uz makslinieciski radosas darbibas mehanismu, faktoru un
veido$anas nosacijumu izpéti dazados tas attistibas posmos, un radosa procesa
psihologiskas sagatavos$anas un uzturésanas iespéjam.

Promocijas darba pétitas radoso profesiju studentu individualo radoso re-
sursu aktivizé$anas un veicinasanas iespé&jas macibu procesa.

Darba teorétiskaja dala aplukota makslinieciska jaunrade psihologiski peda-
gogiskajos pétijumos par jaunrades butibu un attistibu. Izvértétas profesionalas
jaunrades sekmésanas iespéjas un kvalitates pilnveides pasakumi profesionalaja
rado$aja darbiba un izglitiba.

Ka nozimiga prioritate Latvijas izaugsmes un saimnieciskas uzplauksmes
stratégisko meérku sasnieg$anas sekmésanai ir kultarvides uzplaukumu veici-
nos$u gudru, rado$u, prasmigu, uznémigu un galantu profesionalu izaugsme un
darbiba rado$ajas industrijas vietéja un nacionala limeni, produktivas sadarbibas
veicinasanai Eiropa un kopigas konkurétspéjas paaugstinasanai pasaulé.



Kultira un maksla vérojama jauna augstaka vértibu prioritasu noteiksana, kas
man personigi pedagogiskajos pétijumos ir nozimiga. Jédzieni rado$ums, dizains,
dinamisms, inovacija un komercializacija klast par neatnemamu radosas dzives
un pedagogiskas pétniecibas satura sastavdalu. Ari skatuves makslas izglitibas
pilnveide Latvija veidojama saskanigi ar nakotnes attistibas izaugsmes procesiem.

Pétijuma aktualitate noteica pétijuma tematu “Macibu modelis laikmetigas
dejas programmas studentu profesionalas jaunrades veicinasanai”

Pétijuma objekts — dejas specialitates macibu process koledza.
Pétijuma priek$mets — studentu profesionala jaunrade.

Petijuma meérkis - izstradat, teorétiski pamatot un empiriski aprobét jaunradi
veicino$u macibu modeli, kas nodro$ina sekmigaku un pilnvértigu studentu
profesionalo jaunradi.

Pétijuma hipotéze — studentu profesionala jaunrade macibu procesa attistas
sekmigak, ja students:

a) ir motiveéts profesijas semigai apguvei,

b) ja macibu procesa tiek izmantots jaunradi veicino$s macibu modelis.

Petijuma uzdevumi:

1) izanalizét pedagogijas un psihologijas literatira jaunrades buatibu un
jaunrades veido$anos studentiem;

2) izstradat studentu jaunrades procesa un produkta vértéSanas kritérijus
un raditajus;

3) novertét pedagogiskaja procesa studentu jaunrades realo limeni, noteikt
profesionalas jaunrades veicina$anas specifiskas tendences un dinamiku;

4) izstradat, eksperimentali parbaudit un aprobét macibu modeli, kas sekmeé
studentu profesionalas jaunrades attistibu.

Pétijuma teorétiska nozimiba (novitate):

o Teorétiski pamatota studentu profesionalas jaunrades butiba un tas
veidojo$o komponentu saturs.

o Atklati studentu profesionalas jaunrades veicinasanas pedagogiski
psihologiskie nosacijumi.

o Izstradati studentu profesionalas jaunrades kritériji un raditaji.

o Izstradats macibu modelis studentu profesionalas jaunrades veicinasanai
un empiriski parbaudita ta efektivitate.

Pétijuma nozimiba praksei

Pétijuma formulétas atzinas ieviestas LKA LKK laikmetigas dejas program-
mas studiju kursa “Skanas dizains”

o Pétijuma formulétas atzinas ieviestas LKA LKK laikmetigas dejas

=«

programmas studiju kursa “Jaunrades psihologija”.



Studiju kursa “Skanas dizains” saturs ieviests un istenots deju kolektivu
vaditaju un muzikas pedagogu talakizglitiba.

Izstradatais macibu modelis jaunrades veicinasanai aktualizéjas realaja
studiju procesa LKA LKK laikmetitgas dejas studiju programma.
Pieradita profesionalo jaunradi veicino$a macibu modela efektivitate,
tade] tas rekomendéjams ieviesanai radoSo profesiju apguves procesa.

Pétijuma metodes:

Teorétiskas — zinatniskas literattiras teorétiska analize, makslinieciskas

jaunrades procesa un produktu analize, modelésana.

Empiriskas metodes:

a) Datu ieguves metodes — veidojosais eksperiments (pétijuma dizains),
intervijas (studentu pasvértéjumi, ekspertu vértéjumi), anketaptaujas,
testéSana.

b) Datu apstrades metodes — datu apstrade veikta ar statistiskas apstrades
paketi SPSS 21.0. Pétjjuma gaita iegutas informacijas ticamibas un
validitates noteik$anai izmantotas metodes: Kronbaha-Alfa tests
ticamibas noteiksanai, $kérstabulas, biezumu analize, Kolmogorova-
Smirnova tests, Manna Vitnija tests, korelacijas analize, faktoru analize.

Pétijuma metodologiskais un teorétiskais pamats

Darbibas strukturali procesuala metodologiska pieeja - personigi
nozimiga darbiba ka radosas attisibas lidzeklis (Spona, 2001, Spona, 2009;
Jleonmuves, 1998; Buieomckuti, 1998; Py6urwmeiin, 1976; Aprayoos, 1970;
JTunos, 1981; Bonxos, 1991; Briska, 2011).

Jaunrades attistibas veicina$anas metodologiska pieeja (Amabile, 1999;
Lubart, 1995; 1997; Torrance, 1980, 1987, 1988, 2002; Maxapuves, 1985;
Kynaeun, 1981; Runco, 2006; Sahlberg, 2009; Sternberg, 2006; Maslow,
1959, 1997; Scott, Leritz, Mumford, 2004; Urban, 2007; Barron, 1969;
Ipanosckas, 2002; Mnvun, 2009).

Personibas un identitates attistibas teorijas (Ericson, 1995; Polborn 2003;
Mnoun, 2009; Huaxce, 1994; Incaneposan, 2004; Kpusyyn, 2006; Onusa,
2005, Gardner, 2011; Kpynuux, 1999; Abuhamdeh, Csikzentmihalayi,
2006; Guilford, 1950; DeBono, 1992, 1997; Illneiidep, 2004; Beprc, 2005;
FOne, 1994; Axo6con, 1971).

Sengrieku maciba par talanta attistiSanu (Freeland, Cynthia, 2001;
ITnamon, 1965).

Makslinieciskas jaunrades un dejas jaunrades metodologijas un teorijas
(Sparshott, 1988; Axmsamosa, 2000; Smith-Autard, 2000; Kysneyosa,
2014; Jlokapesa, 2002, Spalva, 2004; Speth, 2006).

Kritiska konstruktivisma balstita refleksivas pedagogiskas darbibas
teorija (Dewey, 1979; Klafki, 2007; Rubene, 2008; Homica, 2007, 2009;



Oxonenos, 2014, Bolton, 2010; Zogla, 2001; Baxcernosa, 2006; Emenuna,
2011; Kynaeun,1981).

o Jaunrades produktu izpéte un analize (Doxuwn,1981; Banepu, 1976;
Johnston, 2012; Buncown, 2001; Komuccapicesckuti, 1999; Pynun, 1999;
Xonmc, Kap, 1997; Simonton, 2007; Velss, 2007).

Pétijuma empiriska baze - Latvijas Kultiiras akadémijas Latvijas Kultiiras ko-
ledzas laikmetigas dejas studiju programmas studenti un pedagogi laika posma
no 2008. gada lidz 2014. gadam, kas nosaciti iedalams $ados pétijuma posmos:

Sagatavo$anas posms — 2002.-2008. gads - laikmetigas dejas programmas

izstrade, akreditacija. Profesijas standarta izveide, macibu un prakses darba or-
ganizé$ana, docétaju — radosu profesionalu macibu darba un radosas sadarbibas
grupas izveide un aktualo profesionalas macibu jaunrades problému apzinasana
un izvirzisana.

1. posms 2008.-2010. g. - teorétisko avotu, radosas darbibas produktu
un zinatniskas literattiras apkopos$ana, atlase un analize. Pétjjuma
pamatkategoriju (ievaddalas) un metodologijas izstrade.

2. posms 2011.-2013. g. - jaunradi veicino$a macibu modela izstrade un
veidojosais eksperiments modela efektivitates parbaudei.

3. posms 2013.-2014. g. — datu apstrade un interpretacija, rezultatu apko-
posana.

Darba struktiira un apjoms. Pétnieciska darba struktaru veido ievads, divas
dalas ar apak$nodalam, nobeigums, literataras saraksts, pielikumi. Pétnieciska
darba apjoms 196 lpp.: promocijas darbs — 157 Ipp., devini pielikumi 39 Ipp.
Promocijas darba ir 22 attéli, 18 tabulas.

Aizstavésanai izvirzitas tézes

1. téze. Jaunrades butiba atklajas rado$a procesa objektivo komponentu,
personibas étisko vértibu un psihisko stavoklu un personibas specifisko
ipasibu mijiedarbiba,

2. téze. Process un produkts makslinieciski radogaja darbiba ir vienoti, un
veido veselumu. Pastav sakariba starp studentu profesonalas jaunrades
izpausmes dinamiku macibu procesa un integréta macibu satura apguves
un novértésanas organizaciju.

3. téze. Izstradatais macibu modelis, ta objektivo un subjektivo komponentu
mijiedarbiba nodrosina studenta patstavibu jaunrades procesa un
atbildibu par jaunrades procesa rezultatu, kas nodrosina personibas
profesionalaja darbiba nepartrauktu jaunrades procesa attistibu.



PROMOCIJAS DARBA SATURS

Promocijas darba ievada pamatota pétijuma temata izvéle un aktualitate,
raksturota risinama probléma, noteikts pétijuma objekts un priek$mets, mérkis,
izvirzita pétijuma hipotéze, uzdevumi, noraditas pétijjuma metodes, raksturota
pétijuma baze, sniegta informacija par pétijuma novitati, praktisko nozimibu un
darba aprobaciju.

Pétijuma 1. dalas “Jaunrades butiba un tas attistibu veicinosie faktori”
1.1. nodala “Jaunrades biitiba un attistiba” veikta teorétiskas literataras analize
par jaunrades butibu un vésturiskajiem pétniecibas aspektiem.

Jaunrade tiek skaidrota ka sintéze, kuras pamata ir primitivu, iracionalu ze-
mapzinas spéku apvienojums ar racionaliem kognitiviem apzinigas domasanas
mehanismiem (Barron, 1969), saistita ar virsapzinu (FOHT, 1994), ka ari sistéma,
kura centrala dala atvéléta intelektam, kur$ attistas noteiktas vides ietekmé
(Gardner, 1993). Patlaban viens no patstavigiem un universali pielietojamiem
skaidrojumiem jaunradei ir ka darbibai, kam piemit jauninajums un kas ir nozi-
miga individam un vina kultirai. Sads formuléjums ir jaunrades izpétes pamata
dazadas zinatpu nozarés (psihologija, sociologija, neirofiziologija, kibernétika,
pedagogija u.c.), kas veicina jaunrades atsevi$ku raksturlielumu un aspektu
padzilinatu izpéti. Taja pasa laika sasniegtie rezultati liek secinat, ka jaunrades
batibu nav iespéjams atklat pilniba, izejot no noteikta veida vai atseviska rado-
$as darbibas aspekta analizes, butibas un kopuma izpratnei nepieciesami mul-
tidisciplinari pétijumi. Konkrétu zinatnu nozaru jaunrades dazado koncepciju
salidzinasanas un integracijas méginajumi atspogulo jaunrades formuléjumu,
jo $is jédziens raksturo visdazadakas norises un paradibas. Darba uzsvars likts
uz makslinieciskas jaunrades pétniecibu, kura analizéjama gan ka process,
gan produkts. Var pétit pabeigtu makslas darbu, télos ietverto ietekmi un ie-
darbibu un pasu tapsanas procesu un makslinieka personibas noteico$o lomu
taja (Bebre, 1982, 1985, 2011; Birkerts, 1925). Pétot makslinieciskas jaunrades
veésturisko attistibu, var izsekot, ka laika gaita pienemti un atmesti dazadi uzskati
par jaunrades procesu un ta subjektu — makslinieku (Ilnaton, 1965; Freeland,
Cynthia, 2001; Lessings, 1970; Kaut, 1994; Terenn, 1968; Sopenhauers, 2005;
Hercens, 1950; Ceuenos, 1961; Aiisenk, 2009; ®peiin, 1998; Caudwell, 1938;
Py6unmreitn, 1976). Psihologisko pétijumu zinatniski teorétiska analize, kas
veltita makslinieciskas jaunrades izpétei, aptver vairakus posmus un atskirigus
izstrades virzienus, gan méginajumi jaunrades psihologijas problémas reducét
uz fiziologiskam likumsakaribam, gan jaunradi definét ka jaunu nosacitu reflek-
su veido$anos ar agrak iegato saiknu palidzibu.

Termins jaunrade ietver vairakus sekojo$us komponentus:

o Individa subjektiva spéja ienest sava personibas esamiba nozimigu

jauninajumu (jaunu problémas risinajumu, jaunu metodi vai panémienu,



jaunu maksliniecisko télu u.tml.), neatkarigi no radita klatesamibas
socialaja, kultaras vide.

o Jaunas idejas raganas un veido$anas process jeb jaunrades process.

o Jaunrades rezultats — veidojums, produkts, makslas darbs jeb jaunrades

produkts.

Pétijuma 1. dalas “Jaunrades butiba un tas attistibu veicinoSie faktori”
1.2. nodala “Miusdienu psihologijas un pedagogijas zinatnieku atzinas par
jaunradi” izvirzits atzinums, ka masdienas makslinieciskas jaunrades process
un produkts arvien biezak nerada skaistuma un makslas baudas sajatu, bet
iesaista recipientu problémas lidzatbildiga analizes procesa, lidz ar to grati pa-
klaujams tradicionalajam analizes metodém. Psihologu pétniecibas uzmanibas
loka ir jaunrades procesa mijiedarbiba, personibas un intelekta, darbibas un
motivacijas, intelektualo un motivacijas komponentu izpratnes probléma, tas,
cik liela méra jaunrade atkariga no rado$ajam spéjam. Psihologija rado$as spéjas
tiek apliikotas ka tada personibas ipasibu un ipatnibu sintéze, kas raksturo to
atbilstibu noteiktas radosas darbibas veiksanai un nodrosina $is darbibas efek-
tivitati (Guilford, 1950; Gardner, 1988; Jlo6apt, 2009). Atbilstosi J. Renzulli
definicijai, apdavinatiba ir triju parametru - intelektualo dotibu, kas ir virs
viduslimena, rado$as pieejas un neatlaidibas kombinacija (Renzulli, 1986).
Maklinieciskas jaunrades rezultats ir téls. Telu var skatit gan ka procesu, gan
produktu. Personibas mijiedarbibas ar muzikas, literataras, skatuves darbos
uztveramiem makslas téliem gaita notiek kvalitativa identitates télaina satura
transformacija (Jloces,1995). Makslas darba raditajs izvélas téla veidoSanas
instrumentus atbilsto$us savai identitates apzinai un izjitai, pieméram simbolu.
Makslas darba radisanas profesionalais rituals ir ka informacijas translésana
psihiskas realitates simboliskaja telpa, ta ir ari kulttiras bazes vértibu simboliska
uztver$ana un translé$ana (IIneitnep, 2004). Lai vértétu makslinieciskas jaun-
rades produktu, ta individualitati un originalitati, rodas nepiecieSamiba izpétit
un izprast makslas valodu. Ta nodod informaciju recepientam ar makslas teksta
radiSanas palidzibu, kura ideja kodéta ar konkréta makslas veida valodas palid-
zibu (Karan,1996).

Makslinieciski rado$as darbibas kvalitate un motivacijas izpausme ir
nozimiga jaunrades produkta radiSana, daudzéjadi nosakot ta nozimi un
realizé$anos. Mérktieciga motivacija var bat ka kompenséjoss faktors specialo
spéju vai iemanu nepietiekamibas gadijuma. So nostadni pierada musdienu
psihologija analizéta pazistamu un atzitu makslinieku radosas darbibas analize.
K. Rodzerss uzsver, ka jaunrades pamata ir cilvéka tendence sevi analizét, klat
par to, kas jau sakotnéji ir ielikts vina potenciala. Péc autora teorijas radosais
potencials ir spéks, kur$ veicina pozitivu pa$vértéjumu un nodrosina individa
pasvirzisanos sava attistiba (Pomxepc, 1994). Makslinieciski radosais potencials
veidojas ka emocionalo, motivacijas, gribas, intelekta un garigo komponentu
sistéma. Tatad rados$ais potencials ir zinasanu kopums par jaunrades priek§metu



un prasmju realizaciju subjektivi jauna makslas produkta un personibas tieksmé
un vajadziba radit $o produktu (Kypsimesa, 3unnn, 2010). Sekmigai radosai
darbibai nepiecieSama psihologiska un praktiska gataviba darbam: pozitiva
motivacija, vispusiga psihes aktivitate un radosas darbibas potencials. Aktivitate
un tieksme uz jaunradi — neatnemams pasrealizacijas instruments, ko raksturo
rado$a attieksme pret dzivi un profesionalo darbibu (Maslow, 1997, Torrance,
1980). Psihologija vienlidz svarigi ir apzinat ne tikai jaunradi veicinasos fakto-
rus, bet ari $kér$lus, jeb barjeras sekmigai radosai darbibai. Ka barjeras var bat
parmeériga kritika un produktiva dialoga trikums. Dialogs ir rado$as domasanas
pamats. Sistémveidojosa radosas domasanas komponenta attistiba nav iespéjama
bez dialoga (Cronspenxo, 1997).

Rados$ums ka domasanas un motivacijas veids potenciali piemit jebkurai psi-
hei. Tas apstiprina promocijas darba izvirzito domu, ka makslinieciska jaunrade
ir iespéjama ari bez genialitates vai ipasa talanta klatbtitnes.

Makslinieciska jaunrade ir rado$as darbibas, personibas un makslas darba
vienots veselums, taja objektivs ir ne tikai makslas darbs vizuali tverama forma,
bet ari dzive un objektivi pastavosa makslinieka personiba. Makslinieciska jaun-
rade risinas ka dzives fakta izmainas, partopot makslas darba, bet no makslas
darba gitais estétiskais pardzivojums pozitivi izmaina cilvéka personibu.

1. dalas 1.3. nodalas “Jaunie$u profesionalas jaunrades procesuali
strukturalais raksturojums” 1.3.1 apak$nodala “Jaunie$u rados$a potenciala
veido$anas teorétiskie pamati” analizéta radoso un intelektualo spéju attistiba
jaunie$u vecumposma. Jaunie$u vecuma uz visparéja radoSuma pamata veidojas
specialais radosums - spéja radit noteikta darbibas sféra. Saja posma liela nozi-
me ir profesionalajam paraugam. Individs vai nu paliek parauga atdarinasanas
fazé vai ari pariet uz originalu radiSanu. Pétijjumi liecina, ka rado$uma produkti-
vitates lielakais pieaugums ir no 20-30 gadiem (Cohen, 2001).

Pétijumi par jaunie$u radosumu liecina, ka galvenais radosas domasanas ka-
véklis ir bailes kladities. Rado$a vide, kur rados$i méginajumi gist atzinibu, klast
par vidi, kura daudz biezak novérojamas rado$as spéjas un radosa darbiba. Pé-
tjuma dominé uzskats, ka maksla jaunie$u vecuma ietekmé veértibu orientacijas
un personibas idealu veidosanos. Svarigu lomu topo$a makslinieka profesionalo
rakstura ipasibu veido$anas procesa spélé vina vértibu orientacija, motivi un
vajadzibas, kuras veidojas profesionalas jaunrades macibu sakuma stadija un
talak klast par primaro, aktivizéjot profesionalo ipasibu un spéju attistibu.

Sekmigas radosas darbibas prasmju attistiSana jaunieSu vecuma posma
liela nozime ir identitates veido$anas procesam. Identitates pamats ir téls,
makslinieciskam télam un identitatei ir kopigi kritériji. Identitate ir visu kada
cilvéka Ipasibu sintéze unikala struktira, kas tiek veidota un mainita subjektivas
pragmatiskas orientacijas rezultata pastavigi mainiga vidé (Illuerinep, 2004). Lai
attistitu jaunie$u vecuma meérktiecigas uztveres spéjas, nepiecieSams vingrinat
uztverama objekta novéroSanas prasmes no ta daudzveidiga izteiksmiguma



pozicijam - salidzinasana, apkopo$ana, analize un sintéze, iespaidu uzkrasana.
Noveérosanas prasmes jaunie$u vecuma pamazam klast par radosa makslinieka
personibas Ipasibam. Atmina jaunie$u vecuma iegiist motivéjosu, meérktiecigu
raksturu. Atmina makslinieciskaja jaunradé atkariga no uztveres, novéro$anas
kvalitativajiem raditajiem. Makslinieciska téla izteiksmigumu veido uztveré un
atmina izveidotie prieksstati, bet tas atkarigs ari no emociju un jitu gammas
niansém (Kysus, 2005).

Makslinieciskas jaunrades izpétes objektivo uzdevumu nostadni nosaka
parvértibas, kuras periodiski notiek visas sabiedribas aktivitates sféras un izvirza
jaunos augstakas izglitibas mérkus un uzdevumus, it ipasi radoSo profesiju
specialistu sagatavosanas sféra. Savukart makslinieciskas jaunrades subjektivas
vajadzibas ir jaunieS$a paizzinas, paSapzinas un pasizpratnes veicinasana, sevis
ka makslinieciskas darbibas subjekta apzinasanas, kas apveltits ar spéju translét
un paust estétiskos un garigos idealus musdienu realitaté, Sodienas sabiedriskaja
situacija.

1. dalas 1.3. nodalas “Jaunie$u profesionalas jaunrades procesuali struk-
turalais raksturojums” 1.3.2. apaksnodala “Jaunie$u rado$umu sekmeéjoss
studiju process. Ta veicino$ie un kavéjosie faktori” analizétas jaunrades pe-
dagogiskas veicinasanas iespé&jas. Misdienas rado$a procesa veicinasanas izpété
liela uzmaniba pievérS$ama nevis darbibas principiem, bet gan mijiedarbibas
principam, jo darbibas pieeja balstita uz mérka un rezultata atbilstibu, savukart,
makslinieciskaja jaunradé nav nepieciesama meérka un rezultata saskanotiba.
L. Vigotskis izvirza tézi, ka nav iespéjams iemacit radit jaunrades darbus, bet tas
nenozimé, ka pedagogs nevar veicinat tas izraisi$anu. Caur apzinu notiek pareja
neapzinataja un caur izzinasanas procesiem tiek stimuléti zemapzinas procesi
(Beirorckuit, 1998).

Jaunrades Istenosanas nosacijumi macibu procesa ir uzdevumu noteik$ana,
témas izvirzi$ana, izpildijjuma tehnikas veids, makslas veidam raksturigie instru-
menti, ativitates komponenti, dévéti ari par faktoriem, kas nosaka, ka attistisies
studenta rados$as spéjas. R. Sternbergs jaunrades investé$anas teorija apraksta
vairakus savstarpéji saistitus komponentus, kas nepieciesami radosas darbibas
isteno$anai. Tie ir personibas ipasibas, intelekta spéjas, zinasanas — potenciala
gataviba jaunradei, motivacija un radosa vide - aktuala gataviba jaunradei
(Sternberg, 2006). Lai potencialais limenis klatu par aktualo, jaunradei jaiziet
caur trim rado$as darbibas iemanu sagatavo$anas stadijam - atdarinasanas,
makslinieciskas atdarinasanas, atdarino$as makslas (Iiatko,1994).

Refleksivais komponents regulé makslinieciski radosas darbibas potenciala
attistibu un pasrealizaciju. Ta struktiru veido refleksivas prasmes (pasanalize,
pasnovértéjums, izvéle, prognozésana, projektésana, pasreguléSana), kas lauyj
studentam apzinat un adekvati novértét savus motivus, intereses, vajadzibas,
iesaistities makslinieciski rados$as darbibas procesa, vérst savu vértiborientaciju
uz radosa potenciala attistiSanu un pasattistibu, ka ari makslinieciski radosas
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darbibas kvalitates novértésana. Si komponenta attistibas limenis nosaka un
atspogulo psihologisko un praktisko studenta gatavibu makslinieciski radosai
darbibai un nosaka nepieciesamos iek§éjos mehanismus studentu makslinieciski
rado$as darbibas veik$anai (Emenuna, 2011).

Efektiva refleksiva pedagogiska darbiba izpauzas ka vajadziba stastit, dalities
ar pardzivoto, lai kritiski vértétu savas un citu darbibas, lai dinamiski palielinatu
izpratni par profesionalo darbibu (Bolton, 2005). Studiju procesa atseviskiem
posmiem neatpemama sastavdala ir pasvértéjums, kolektiva vértéSana un re-
fleksija par studentu patstavigajiem radosajiem darbiem. Tatad, izglitibai jabat
diferencétai, uz personibu orientétai. Sadu viedokli atbalsta kritiska konstrukti-
visma teorija.

Svarigakie studentu makslinieciski rado$as pasrealizacijas pedagogiskie
nosacijumi ir pedagogiska procesa radosa organizacija, kas vérsta uz studenta
personibas sféras attistibu - sistémiska pakapeniska studentu pasizzinas, radosas
pasrealizacijas un lidzradi$anas vértibu veido$ana, macibu makslinieciski rado-
$as darbibas kulttras apguve, studentu un pasniedzéju lidzradiSanas un reflek-
sivas darbibas realizacija, risinot makslinieciski radosos uzdevumus, studentu
radodas pasrealizacijas barjeru noskaidrogana un parvarésana. Sie nosacijumi
izpildami labaka kvalitaté, ja pedagogs pats nodarbojas ar profesionalu jaunradi.
Radosas personibas attistibu var sekmét tikai rado$s skolotajs — tada ir pedagoga
lomas butiba jaunrades procesa.

1. dalas 1.3. nodalas “Jaunie$u profesionalas jaunrades procesuali
strukturalais raksturojums” 1.3.3. apak$nodala “Dejas, muzikas, improviza-
cijas macibu satura integracija rado$as sadarbibas procesa” analizéta dazadu
makslu valodu mijiedarbibas un integracijas iespéjas radosaja procesa. Pétijuma
apskatitie radosas sadarbibas pieméri atspogulo ka dazadu musdienu makslas
veidu makslinieciskas izteiksmes lidzekli pakartoti radosa mérka vienotibas rea-
lizacijai lajkmetigas makslas projektos. Tas rosina veikt dazadu makslinieciski
rado$as darbibas instrumentu ieklau$anu macibu satura un izstradat starpdis-
ciplinarus integrativus rado$os uzdevumus jaunrades veicinasanai.

Jaunradi sekmé un rado$u sadarbibu veicina ari improvizatorisms ka radosas
spé&jas un improvizacija ka darbibas un sadarbibas forma. Improvizacija, pildot
meklésanas, eksperimenté$anas funkcijas, palidz organizét vajadzigo asociaciju
ra$anas un atlases procesu. Pirmtéla meklésanas un veidosanas pamata ir asocia-
talakaja procesa konstrué un saliedé makslas darba ieceri un télus noteikta
pakartotiba.

Péc J. Vasilkova pétijuma, improvizacija attista ne tikai psihotehniku, bet ari
rado$as spéjas, pilda aktiermeistaribas attistibas, radosas brivibas, domasanas
originalitates attistianas funkcijas (Bacunbkos, 2001).

Integrativitates princips kalpo makslinieiski rado$a mérka vienotibas pilnig-
akai sasnieg$anai. Balstoties uz psihologiski vérstas pedagogiskas lidzdarbibas
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organizésanas nepiecieSamibu, ka arl analizéjot pieprasijumu psihologiskas
izpratnes iegtiSanai, izstradata darba autores pedagogiski vérsta psihisko procesu
aktivizacijas shéma radosas darbibas veicinasanai (skat. 1. tabulu):

1. tabula. Psihisko procesu pedagogiska transformacija jaunrades procesa

Psihiskie Horeografiska jaunrades darba veidosana
procesi Merkis Rezultats Process
Sajttas Sajutu informacijas Ar sajitu uztverama Sajita — pieméram,
parvér$ana zimju, télu | priek§metisko maigs, pukains.
valoda kvalitadu kodésana Atspogulojums téla -
ar makslinieciskas linijas, plastika, Zesti,
izteiksmes lidzekliem | temporitms
Uztvere Novérojams, Objektu tiesa Istenibas attélodana
visaptvero$s, holistisks, | attélo$ana, to ar makslinieciskas
vienots priek$meta, raksturigako ipatnibu | izteiksmes lidzekliem
paradibas téls fiksacija
Prieks$stats | Apkopojosa, uzskatama | Uztveré agrak Etides, kas balstitas uz
priek§metu analize fikséto priek§metu izveidoto prieksstatu
un paradibu
nostiprinasana
Iztéle Priek$meta téls, kurs Prieksstatu parveides Téla stilizacija, vides,
izveidojas radogas objektivizacija ar mérki | apstaklu maina,
iztéles prieksstatu pastiprinat attélojamo | izteiksmes lidzeklu
parveidosanas rezultata | paradibu emocionalo | pastiprinasana,
izteiksmigumu papladinasana,
makslinieciski radosa
parveide
Telaina Jauns, originals téls Jaunu télu bagatinasana | Skices, etides, kas
domasana ar makslinieciskam atspogulo idejas,
nokrasam izveidojusos | ieceres kristalizaciju
asociaciju rezultata un téla makslinieciska
izteiksmiguma
mekléjumi
Radosa Estétiski nozimigs Makslinieciska téla Makslinieciskas
iztéle makslinieciskais téls, | plastiska izteik§ana - |jaunrades process un
materializéts radosa formas un satura produkts
produkta vienotiba

Integrativam pedagogiskam procesam javeicina situacija, kur studiju centra
ir students ka personiba un studijas ir rado$s process, kur zinasanas var tikt iz-
mantotas daudzveidigas situacijas. 4. tabula tiek apkopoti no teorétiskas analizes
izrietosie didaktiskie papémieni, kas veicina jaunrades attistibu pedagogiskaja
procesa (skat. 2. tabulu).
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2. tabula. Specifisks kritiska konstruktivisma didaktisko panémienu un jaunradi
veicino$a macibu procesa salidzinajums

Kritiska konstruktivisma didaktiskie

panémieni Jaunradi veicinos$s pedagogiskais process

Macibu satura un uzdevumu integracija | Maksliniecisko panémienu daudzveidiba

Patstavigs neatkarigs spriedums estétiska

Refleksiva darbiba oo
vertejuma

. e cei 1as — Spéju attistidana, stila un gaumes
Individualitates, originalitates atbalsti$ana P€) 8

veido$anas
Pedagogs — improvizators Radosa darbiba
Motivacija Rado$as domasanas veicinasana

Sis salidzinajums dod teorétisku pamatojumu darba izvirzitajiem mérkiem
par kritiskd konstruktivisma didaktisko panémienu pieméro$anu studentu
profesionalas jaunrades veicina$anai, ka ari palidz izstradat $adam mérkim
atbilstosu studiju saturu.

1. dalas 1.4. nodala “Macibu modelis studentu profesionalas jaunrades
veicinasanai, ta filozofiskais, psihologiskais un pedagogiskais pamats” tiek
iztirzats jaunradi veicino$s macibu modelis.

1. dalas 1.4. nodalas “Macibu modelis studentu profesionalas jaunrades
veicinasanai, ta filozofiskais, psihologiskais un pedagogiskais pamats”
1.4.1. apakénodala “Macibu modela filozofiskais pamats” analizéts modelis,
kurs ietver sevi struktirkomponentus - students ki macibu procesa subjekts,
pedagogs ka radoss profesionalis un studentu macibu radosa darbiba un sadarbiba.
Studentu maksliniecisko jaunradi veicino$u nosacijumu macibu modela satura
ietverta sistematisku, pakapenisku izzinas vértibu veidosanas, pasizzinasana,
makslinieciski rado$a pasrealizacija, radosa sadarbiba, makslinieciski pétnieciskas
iemanas, makslinieciski radoSo macibu darbiba, studentu un pedagogu radosa
sadarbiba pétnieciskaja darbiba un radoSo uzdevumu risinasana, jaunrades
barjeru parvarésana.

1. dalas 1.4. nodalas “Macibu modelis studentu profesionalas jaunrades
veicinasanai, ta filozofiskais, psihologiskais un pedagogiskais pamats”
1.4.2. apaks$nodala “Macibu modela psihologiskais pamats” izveidots
procesuals radosas darbibas mehanisma attélojums un veikta salidzinosa analize
katra apziméta posma produktivitatei attieciba uz makslas téla veido$anos un
jaunrades darba télaino saturu.

1. dalas 1.4. nodalas “ Macibu modelis studentu profesionalas jaunrades
veicinasanai, ta filozofiskais, psihologiskais un pedagogiskais pamats”
1.4.3. apaks$nodala “Macibu modela didaktiskais pamats” tiek noteiktas pa-
matprasibas studentu rados$as darbibas veicinasanai: studentu pilnvértiga radosa
potenciala attistiba realizéjama tikai speciali organizéta pedagogiska procesa,
radosie uzdevumi jarisina cie$a saistiba ar specialo spé&ju un prasmju attistibu un
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redzesloka paplasinasanu dazados makslas veidos, potencialajam iespéjam citu
macibu darbibas veidu apguvé jakalpo radosas darbibas potenciala veicinasanai,
makslinieciski radosai darbibai janorisinas radosas vides apstaklos. So procesu var
definét ka integrétu pedagogiski radoso darbibu, kura sastav no $adiem posmiem:

1) makslinieciski pétnieciskas darbibas, kur nepiecieSams noteikt sakaribu
starp makslas faktu un dzives faktu, sociali psihologiskos nosacijumus,
kurus izvirza izpilditaji ka personibas;

2) makslinieciskas konstruésanas darbiba - saskatit iespé&jas, ko nosaka
maksliniciska iecere saistiba ar konkrétajiem izpilditajiem, kolektivu, un
noteikt konkréta izpilditaja izaugsmes iespéjas, atrast risinajumu, kur§
paatrina katra izpilditaja personalo profesionalo izaugsmi;

3) makslinieciski komunikativie un organizatoriskie uzdevumi - istenot
savu ieceri radoSas sadarbibas procesa ar izpilditajiem, organizét
sadarbibu izpilditaju starpa, piesaistit tam nepiecieSamos paliglidzeklus.

Uzsverot integrativo personibas izglito§anas raksturu, var izdalit potencialas

un aktualas jaunrades posmus, raksturot ar daudzpakapju saturu, sistémiskumu,
dinamismu un mainibu. Tadé| skaidrojuma paradits modela filozofiskais, psiho-
logiskais un didaktiskais pamatojums (skat. 1. attélu):

Izstradajama modela filozofiskais, psihologiskais un didaktiskais pamats

Makslinieciskas Makslinieciskas Makslinieciskas
jaunrades jaunrades jaunradess
filozofiskais psihologiskais didaktiskais
pamats pamats pamats
I I I
Daudzpakapju Gataviba Emocionalais

saturs pasrealizacijai komponents
[ makslinieciskaja [
jaunradé [
Sistémiskums (jeb Kognitivais
o komponents
I potenciala I
jaunrade)
. . T Konativais
Dinamika K t
Radosa darbiba omponents
I (ieb I
Mainiba aktuala Refleksivais
jaunrade) komponents
[ [ [
Makslinieciska jaunrade

1. attéls. Izstradajama modela filozofiskais, psihologiskais un didaktiskais pamats

Nakamajos divos attélos paradits jaunradi veicino$s strukturali procesualais
didaktiskais, jeb macibu modelis:
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Jaunradi veicinoss strukturali procesualais didaktiskais modelis (1)

1. posms "Jaunrades veicinaSana sadarbiba"

1. Psihologiska gataviba
jaunradei

[Docatajs e———»[Students

Mérkis

Vajadziba apgut saturu

2. Psihologiskas gatavibas
diagonostika

Zinasanas

3. Praktiska gataviba
jaunradei

Rado$o uzdevumu
izpilde sadarbiba

Spéju un prasmju
potenciala limena noteikSana

A7

4. Praktiska gataviba
jaunradei, prognozésana un
modeléSana

‘Sadarbibas varianti H Briva izvéle

v
[ Vingrinajumi l«—— Dialogi

5. Izmainu dinamikas
metodikas izveide

6. Radosas darbibas
realizacija

Vienota
studenta un docétaja
metodikas parametru izveide

Jaunrades vingrinajumu
sistémas realizacija sadarbiba

A7

7A. Refleksija

VértéSana grupa
Docétaja vértéjums

7B. Eksperta vartsjums |

8. Rezultati

9. Apmierinatiba vai
neapmierinatiba ar jaunrades
produktu

2. posms "Patstaviga jaunrade"

2. attels. Macibu modelis: 1. posms “Jaunrades veicinasana sadarbiba”

Jaunradi veicinoss strukturali procesualais didaktiskais modelis (Il)

2. posms "Patstaviga jaunrade"
I

V
10. Psihologiska gataviba 11. Psihologiskas gatavibas 12. Praktiska gataviba
jaunradei diagonostika jaunradei
Individuala

Interese apgt saturu

Zina$anas

rado$a potenciala
noteik$ana darbiba

13. Praktiska gataviba
jaunradei, prognozé$ana un
modeléSana

Subjektivi individualas

darbibas vingringjumi

14. 1zmainu dinamikas
metodikas izveide

15. Rados$as darbibas
realizacija

Studenta jaunrades
pasvertésanas kritériju
sistémas izveide

Patstaviga jaunrades
darbibas realizacija

A7

16A. Refleksija

Vértésana grupa

16B. Eksperta vartajums |

17. Rezultati

Jaunrades
produkts

18. Apmierinatiba vai
neapmierinatiba ar jaunrades
produktu

3. attéls. Macibu modelis: 2. posms “Patstaviga jaunrade”
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Macibu modela apraksts skatams 3. tabula.

3. tabula. Macibu modela apraksts

Integréts macibu saturs

Students ka radosas sadarbibas
subjekts macibu jaunrades procesa

Students ka radosas darbibas subjekts
patstaviga jaunradé

Psihologiska gataviba jaunradei

Macibu pedagogiski psihologiska
meérka formulé$ana, kura atspogulota
profesionalas jaunrades veicinasana
tadas disciplinas, ka dejas kompozicija,
skanas dizains, improvizacija, jaunrades
psihologija. Pozitivas attieksmes pret
jaunradi veido$ana, priekstata par
profesionalo jaunradi papladinasana,
radoso spéju attistiS$ana, radosa
potenciala pilnveidosana, prasmju
veido$ana izvirzit un risinat rado$os
uzdevumus

Izstradat mérki noteikta veida jaunrades
produkta izstradei, ievérojot skaidri
izvirzitus stila, formas, adresata
nosacijumus. Saja posma ieziméjas
konkrétas autora un interpreta radosas
sadarbibas formas.

Psihologiskas gatavibas diagnostika

Radoso spéju veida un limena
diagnostika. Jaunrades motivacijas un
pasnoveértéjuma diagnostika, spéju
un prasmju limena noteiksana radosa
darbiba.

Lidzeklu, panémienu, kritériju
pielietosana spéju un prasmju
noteik$ana, lai sekmigi realizétu
radoso ieceri; potenciala, no kura
atkarigs jaunrades produkta rezultats,
noteik$ana un izvértésana.

Praktiska gataviba jaunradei

Pedagogiskas situacijas novértésana
atbilstodi studentu individualajam
ipatnibam, rado$o macibu uzdevumu un
metodikas adaptésana atbilstosi spéju un
prasmju limenim.

Jaunrades darbu novértésana,to nozime
un saistiba ar perspektiviem radosajiem
projektiem, veiktais ieguldijums
individuala radosa potenciala
veido$ana, izmanto$ana un pielieto$ana
dotajos apstaklos.

Praktiskas gatavibas prognozé$ana un modelé$ana

Starpdisciplinara integréta radosa
sadarbiba studenta ka pasaktualizéjusas
personibas attistibai: pedagogu ka
radosu profesionalu savstarpéja
sadarbiba: sadarbiba starp pedagogu ka
radosu profesionali ar katru individualo
studentu ka ari studentu sadarbiba
radosa vide.

Jaunradi veicino$a hipotétiska macibu
modela izstradasana, kura paredzéta
radoso uzdevumu realizacija, kas
balstita uz subjekta individuala
potenciala limeni un ipatnibam un
pedagogiska procesa apstakliem. Saja
posma tiek noteiktas rados$as darbibas
panémienu un sadarbibas formas,
kuras optimali palidz realizét rado$o
potencialu saskana ar ieceri.
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Jaunrades izmainu dinamikas noteiksana

Vienota docétaju un studentu To kritériju un raditaju izstrade, péc
parametru/raditaju noteikSana un kuriem bus iespéjams novértét merka
izveidota kritériju sistéma $o parametru | sasniegSanas pakapi. Studentu jaunrades
izvértéSanai. Jaunrades attistibas plana | izvérté$ana atbilstosi izveidotajai
iesp&jamo izmainu apzinasana. sistémai.

Rado$as darbibas realizacija

Projekta realizacija imanenta savstarpéja | Radosas darbibas realizacija

mijiedarbiba, kas izpauzas izmainu makslinieciskas jaunrades
veik$ana procesa laika, veicot apzinatu, | skatuviskos projektos ar permanentu
meérktiecigu korekciju atkariba no improvizatorisku gatavibu korigét
savstarpéjas radosas sadarbibas gaitas un | virzibas gaitu uz rezultatu atkariba no
rezultatiem/radijumiem. makslinieciski rado$as sadarbibas un
radosas ieceres mijiedarbibas realas
situacijas.
PadvértéSana un vértéSana
Rezultatu pagnoveértésana, kolektiva Individuala katra studenta jaunrades
vértésana, eksperta vértéjums un attistibas dinamikas vérté$ana, reala
salidzinasana ar hipotétiski planotajiem |jaunrades limena noteiksana, balstoties
rezultatiem, jaunrades attistibas uz kritériju un raditaju sistému un

optimizacijas izstrade talakai realizacijai. | saskana ar makslinieciskajam iecerém.

Maksliniecisko jaunradi veicinosu macibu modeli var skaidrot ka jaunradi
sekméjosu, integrativu personibas izglitosanu, kas ietver sevi sistémisku orga-
nizaciju un sarezgitu strukttru, kura savstarpéji mijiedarbojas emocionalie,
kognitivie, konativie un refleksivie struktGrkomponenti. Tas realizéjas gan
aréja radosa darbiba, gan psihologisko procesu veicinasana. Modelis ietver
integrativu personibas izglito$anas raksturu, var izdalit potencialas un aktualas
jaunrades posmus, raksturot ar daudzpakapju saturu, sisttmiskumu, dinamismu
un mainibu. Pétijuma paradits modela filozofiskais, psihologiskais un didaktis-
kais pamatojums, kura mérkis ir mérktieciga jaunrade, analitiska domasana un
radosas stratégijas planosanas process tiesa raditaja kontrolé.

1.5. nodala “Profesionalas jaunrades vérté$anas kritériji un raditaji”
analizétas dazadu autoru jaunrades vérté$anas kritériju kopigas un atskirigas
iezimes. Kritériju izstradasana tika nemti véra sekojosi parametri — kritérijiem
jaatspogulo galvenas makslinieciska jaunrades darba kvalitates un dinamiku
laika un telpa, ar to palidzibu tiek veidotas mijsakaribas starp visiem pétamas
sistémas komponentiem, kritériji tiek atainoti caur kvalitativo pazimju (raditaju)
kopveselumu, kritériju sistéma ir pietiekama, lai veiktu korektu makslinieciskas
jaunrades novértéjuma fiksaciju. Raditajs kalpo ka kritérija raksturojosa iezime
kadam no aspektiem.

Salidzinot un analizéjot kopéjas un atskirigas kritériju pazimes, tika izveido-
ta $ada kritériju un raditaju tabula (skat. 4. tabulu):
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4. tabula. Péetijuma priekSmeta kritériji un raditaji

Kriteérijs Raditajs/ parametrs
Dejas téls, saturs Uztveramiba
Emocionalitate
Kompozicija Pielietoto instrumentu makslinieciskais derigums
Daudzveidigums un risinajuma originalitate
Makslinieciski radosa mérka Dinamika
vienotiba Muzikalitate

Pétijuma autore izstradajusi raditaju limenus, kas ir vieglak saskaitami un
mérami vairak attieciba uz produktu, neka procesu (skat. 5. tabulu).

5. tabula. Pétijuma priekSmeta raditaju limeni

Raditajs Limenis
Uztveramiba 3. augsts limenis izteikta uztveramiba,
2. vidéjs limenis daléja uztveramiba,
1. zems limenis vaja uztveramiba
Emocionalitate 3. augsts limenis bagatigi izteikta emocionalitate
2. vidéjs limenis méreni izteikta emocionalitate
1. zems limenis emocionalitate nav izteikta
Pielietoto instrumentu 3. augsts limenis vienmér ir makslinieciski derigi
makslinieciskais 2. vidgjs limenis parsvara ir derigi
derigums 1. zems limenis daZreiz ir derigi
Daudzveidigums un 3. augsts limenis vienmér daudzveidigs un/ vai originals
risinajuma originalitate | 2. vidéjs limenis parsvara daudzveidigs un/vai originals
1. zems limenis trikst daudzveidigums un/vai originalitate
Dinamika 3. augsts limenis izteikta dinamika
2. vidéjs limenis mérena dinamika
1. zems limenis maz izteikta dinamika
Muzikalitate 3. augsts limenis bagatigi izteikta muzikalitate
2. vidéjs limenis méreni izteikta muzikalitate
1. zems limenis muzikalitate nav izteikta

1.6. nodala “Macibu modela izstrades gaita gutie secinajumi” apkopoti
secinajumi no visiem teorétiskaja dala analizétajiem jautajumiem, no kuriem
jaunradi veicino$a macibu modela teorétisko pamatu nosaka:

o kritiskais konstruktivisms ka rado$u darbibu veicinosa maci$anas teorija;

o kritiska konstruktivisma balstita didaktiska pieeja veicina studentu un

docétaju rado$o sadarbibu;

o macibu uzdevumi, kuri paredz studentu rado$u mekléjumu darbibu,

sekmeé jaunrades motivaciju;
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vérté$ana tiek nemta véra individualitate, originalitate, rado$ums, ka ari
vérté$anas sistéma ieklauts pasvértéjums;

studiju saturs klast mérktiecigaks un viengabalainaks, veicot
nepiecieSamo studiju kursu integraciju;

integrativas pieejas attisto$a funkcija ietver sistematiskas un radosas
domasanas attistibu;

rado$o spé&ju un rado$as domasanas attistiba notiek caur iesaistiSanu
aktiva radoga darbiba.

svarigi balstities procesa uz makslinieciski rado$a mérka vienotibu, kur
individs ir ka vienots, aktivs veselums.

maksliniecisko jaunradi veicino$u macibu modeli var skaidrot ka jaunradi
sekméjosu, integrativu personibas izglitosanu, kas ietver sevi sistémisku
organizaciju un sarezgitu struktGru, kura savstarpéji mijiedarbojas
emocionalie, kognitivie, konativie un refleksivie struktirkomponenti;
macibu modelis realizéjas gan aréja rado$a darbiba, gan psihologisko
procesu veicinasana;

modelis ietver integrativu personibas izglitosanas raksturu, var izdalit
potencialas un aktualas jaunrades posmus, raksturot ar daudzpakapju
saturu, sistémiskumu, dinamismu un mainibu;

pétijuma paradits modela filozofiskais, psihologiskais un didaktiskais
pamatojums, kura mérkis ir mérktieciga jaunrade, analitiska domasana
un radosas stratégijas planosanas process tiesa raditaja kontrolé.

2. dala “Laikmetigas dejas programmas studentu profesionalas jaunrades
veicinasanas veidojosais eksperiments un ta aprobacija Latvijas Kultaras ko-

ledza”

sniegts parskats par laikmetigas dejas programmas studentu profesionalas

jaunrades veicinasanas macibu modela aprobaciju Latvijas Kultiiras koledza.

2. dalas “Laikmetigas dejas programmas studentu profesionalas jaunrades
veicinasanas veidojosais eksperiments un ta aprobacija Latvijas Kultaras ko-
ledza” 2.1. nodala “Eksperimanta mérkis un uzdevumi” izvirzits mérkis em-
piriski aprobét jaunradi veicino$u macibu modeli, kas nodrosina sekmigaku un
pilnvértigu horeografisko izglitibu. Batiba empiriska pétijuma meérkis — parbau-
dit jaunadi veicino$a macibu modela efektivitati.

Aprobacijas uzdevumi:

1)
2)

3)

4)

veikt empiriskas bazes raksturojumu, noskaidrot tas pietiekamibu;
noskaidrot pétama priekSmeta mainigos lielumus: kritérijus, raditajus,
pazimes, konstruktus, to mérisanas limenus;

veikt empiriska pétijuma metozu pamatojumu, vienlaicigi noskaidrojot
to nepieciesamibu un pietiekamibu;

veikt empiriska pétijuma norises aprakstu, ievérojot nepiecieSamas
aprobacijas procediiras;
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5) veikt empiriska pétijjuma gaita iegtito rezultatu analizi un interpretaciju,
vienlaicigi veicot empiriska pétijuma iegito rezultatu ticamibas (drosibas,
piemeérotibas) parbaudi un rezultatu validitates (pamatotibas) parbaudi;

6) noskaidrot empiriska pétjjuma gaita iegitos secinajumus.

2. dalas “Laikmetigas dejas programmas studentu profesionalas jaunra-
des veicinasanas veidojo$ais eksperiments un ta aprobacija Latvijas Kultiras
koledza” 2.2. nodala “Eksperimenta (empiriskds) bazes raksturojums, tas
pietiekamiba” aprakstita pétijjuma dalibnieku atlase un pétijuma sagatavosana.
Pétijuma piedalijas 31 respondents LKA LKK studenti vecuma no 19-25, visi
laikmetigas dejas specialitates 2011. un 2012. gada reflektanti. Reflektantiem
novérojama visparéja iepriekséja radosas un maksliniciskas darbibas pieredze,
jo iestajparbaudijumos reflektanti prezenté jaunrades produktus individuali un
sadarbiba. Atbilstosi pétijuma robezam:

o datu apstradé nav ieklauti studentu prakses radosie projekti, jo tie

realizéti atSkirigos, lokalam prasibam paklautos apstak]os;

o jaunrades darbi citos makslas veidos skatiti permanenta saistiba un
integréti ar horeografiskas jaunrades specifiku un likumsakaribam;

o pétita studentu jaunrades veicinasana studiju procesa, tapéc netiek
apskatiti un analizéti citi jaunradi veicino$i apstakli socialaja vide,
gimene.

2. dalas “Laikmetigas dejas programmas studentu profesionalas jaunra-
des veicinasanas veidojo$ais eksperiments un ta aprobacija Latvijas Kultiaras
koledza” 2.3. nodala “Pétama priek§meta mainigie lielumi (kriteriji, raditaji,
pazimes, konstrukti), to limeni” tika eksperimentali parbaudita un novértéta
jaunradi veicino$a macibu modela efektivitate studentu profesionalas jaunrades
veicinasana, veicot studentu pasvértéjuma un eksperta vértéjuma rezultatu datu
apstradi un analizi. Aprobacija izmantotas: 1) datu iegtiSanas metodes; 2) datu
apstrades metodes pétijuma ticamibas un validitates noteik$anai — Kronbaha -
alfa metode, biezumu tabulas, K-S tests, paru korelacijas (Pirsona) analizes
metode, faktoru analize, t-testi neatkarigam un atkarigam pétamam grupam;
3) iegutas informacijas interpretacija. Aprobacija datu iegti$ana notika ar trian-
gulacijas metodi - datu iegtiSana notika, nemot véra studentu pasvértéjumu
un pedagoga — eksperta vértéjumu. Pétjjuma kritériji atbilst teorétiskaja dala
izstradatajiem konstrukta kritérijiem: 1) dejas téls un saturs; 2) kompozicija;
3) makslinieciski rado$a mérka vienotiba.

Saskana ar izstradato empiriska pétijjuma dizainu (sk. sadalu “2.5. Aprobaci-
jas metozu pamatojums, to nepiecieSamiba un pietiekamiba”):

o pirmais mérijums notiek macibu sakuma, kura students pats vérté savu
jaunradi un sanem eksperta vértéjumu (studenti iepazistas ar kritérijiem
un raditajiem, ka arl sanem jaunrades darba videodokumentaciju);

o pédéjais mérijums notiek macibu beigas, kura students pats vérté savu
jaunradi un sanem eksperta vértéjumu.
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2. dalas “Laikmetigas dejas programmas studentu profesionalas jaunra-
des veicinasanas veidojo$ais eksperiments un ta aprobacija Latvijas Kultiras
koledza” 2.4. nodala “Reprezentablas izlases veidosana” netika veidota re-
prezentabla izlase, jo taja ieklauti visi studenti un pétita katra studenta radosa
izaugsme visas ar maksliniecisko jaunradi saistitas darbibas jomas visa studiju
procesa garuma.

2. dalas “Laikmetigas dejas programmas studentu profesionalas jaunra-
des veicinasanas veidojo$ais eksperiments un ta aprobacija Latvijas Kultaras
koledza” 2.5. nodala “Aprobacijas metoZu pamatojums, to nepiecieSamiba
un pietiekamiba” tika izstradats aprobacijas (empiriska pétijuma) dizains (skat.
4. attélu).

Studenta

pasvértéjums
aprobacijas

sakuma

Eksperta
vértéjums
aprobacijas
sakuma

Studenta

pasvértéjums
aprobacijas

beigas

Eksperta
vértéjums
aprobacijas
beigas

Apzimé&jumi: O — mérfjumi; X — ietekme
4. attels. Aprobacijas (eksperimentala pétijuma) dizains

Aprobacijas dizains noteica empirisko metozu izvéli un to pielieto$anas
secibu:
1. Veiktas aptaujas (anketaptaujas, testésana);
2. No iegatajiem datiem veikta datu analize:
o Kronbaha - alfa metode (ticamibas analizei);
+ Skérstabulas (divu neatkarigu pétamo grupu salidzinasanai);
o Biezumu tabulas (aprakstosai statistikai);
o K-S tests (lai noskaidrotu, cik butiski empiriski iegatie dati atskiras
no normala sadalijjuma);
o t-tests neatkarigam pétamam grupam (Stjudenta t-tests vai Manna-
Vitnija tests, lai noskaidrotu cik batiski studentu pasvértéjums
atskiras no ekspertu vértéjuma);
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o t-tests atkarigam pétamam grupam (t-tests vai Vilkoksona tests, lai
noskaidrotu cik butiski mérijumi aprobacijas sakuma atskiras no
meérijumiem aprobacijas beigas);

o Paru korelacijas analize (Pirsona; lai noskaidrotu saistibu, tas cieSumu
starp pétama priek$meta mainigajiem lielumiem);

o Faktoru analize (daudzdimensiju analize; lai noskaidrotu ne tikai
saistibu, tas cieSumu starp pétama priek§meta mainigajiem lielumiem,
bet ari tos klasificétu);

3. No iegitas informacijas veikta datu sintéze.

Datu ieguves process uzlabots un dinamizéts, reflektéjot ar iepriekséjo posmu
datu apstrades iznakumu un balstoties uz visparigam psihologiski pedagogiskam
dimensijam, kas piemérotas visiem respondentiem, pieméram pa$vértéjuma.
Pétijuma izmantoti divi datu veidi: 1) verbalie dati; 2) neverbalie dati.

2. dalas “Laikmetigas dejas programmas studentu profesionalas jaunra-
des veicinasanas veidojo$ais eksperiments un ta aprobacija Latvijas Kultaras
koledza” 2.6. nodala “Eksperimenta norises apraksts, ievérojot nepieciesamo
aprobacijas procediiru” analizéta aprobacijas norise péc ieprieks$ izveidota
pétijuma dizaina (sk. 4. attélu. Aprobacijas (eksperimentala pétijjuma) dizains)
un procediram (sk. “2.5. Aprobacijas metozu pamatojums; to nepiecieSamiba
un pietiekamiba”).

Studenta Studenta
pasvértéjums pasvértéjums
aprobacijas aprobacijas
sakuma beigas
PPy PPy

Eksperta Eksperta
vértéjums vertéjums
aprobacijas aprobacijas

sakuma beigas

Apziméjumi: O — mérijumi; X — ietekme
5. attels. Aprobacijas dizains: pétamo grupu analize
Izmantojot aprobacijas dizainu Pétamo grupu analize (sk. 5. attélu Aprobaci-
jas dizains: pétamo grupu analize), izmantotas $adas aprobacijas metodes:

o Kronbaha - alfa metode (ticamibas analizei);
o Biezumu tabulas (aprakstosai statistikai);
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o K-S tests (lai noskaidrotu, cik butiski empiriski iegatie dati atskiras no

normala sadalijuma);

o Paru korelacijas analize (Pirsona; lai noskaidrotu saistibu, tas cieSumu

starp pétama priek$meta mainigajiem lielumiem);

o Faktoru analize (daudzdimensiju analize; lai noskaidrotu ne tikai saistibu,
tas cieSumu starp pétama priek$meta mainigajiem lielumiem, bet ari tos

klasificétu).

Studenta

pasvértéjums
aprobacijas

sakuma

Eksperta
vértéjums
aprobacijas
sakuma

Studenta

pasvértéjums
aprobacijas

beigas

Eksperta
vértéjums
aprobacijas
beigas

Apzimé&jumi: O — mérfjumi; X — ietekme

6. attels. Aprobacijas dizains: divu neatkarigu pétamo grupu analize

Izmantojot aprobacijas dizainu Divu neatkarigu pétamo grupu analize
(sk. 6. attélu Aprobacijas dizains: divu neatkarigu pétamo grupu analize), iz-
mantota aprobacijas metode t-tests neatkarigam pétamam grupam (Stjudenta
t-tests vai Manna-Vitnija tests', lai noskaidrotu cik batiski studentu pasveérte-
jums atSkiras no ekspertu vértéjuma).

Izmantojot aprobacijas dizainu Divu atkarigu pétamo grupu analize (sk. 7. at-
telu Aprobacijas dizains: divu atkarigu pétamo grupu analize), izmantota apro-
bacijas metode t-tests atkarigam pétamam grupam (t-tests vai Vilkoksona tests?,
lai noskaidrotu cik butiski mérijumi aprobacijas sakuma atskiras no mérijumiem

aprobacijas beigas).

! Attiecigas metodes izvéle ir atkariba no K-S testa rezultatiem
2 Attiecigas metodes izvéle ir atkariba no K-S testa rezultatiem



Studenta

pasvértéjums
aprobacijas

sakuma

Eksperta Eksperta
vértéjums vértéjums
aprobacijas aprobacijas

sakuma beigas

Studenta
pasvértéjums
aprobacijas
beigas

Apzimé&jumi: O — mérijumi; X — ietekme
7. attels. Aprobacijas dizains: divu atkarigu pétamo grupu analize

2. dalas “Laikmetigas dejas programmas studentu profesionalas jaunra-
des veicinasanas veidojosais eksperiments un ta aprobacija Latvijas Kultaras
koledza” 2.7. nodala “Eksperimenta gaita ieguto rezultatu analize un inter-
pretacija, to ticamibas (drosibas, piemérotibas) un validitates (pamatotibas)
parbaude” konstatéts, ka iekséjo valididati nodrosinaja apstaklis, ka visiem
pétijuma respondentiem tika nodro$inati makslinieciskas jaunrades darbibai at-
bilstosi apstakli, vienadas izvéles iespéjas (izpilditaju, radosas grupas veidosanas)
un ar viniem stradaja vieni un tie pasi docétaji péc noteiktas programmas. Iek-
$&jai validitatei nozimigi ir skaitliskie dati, aptauja un testéSana ka datu ieguves
metode un hipotézes parbaude. Pétjjuma aréjo validitati nodrosinaja apstaklis,
ka aprobacija noritéja realaja dzive, nevis laboratorija, ka ari attiecigi izvélétas
datu ieguves un analizes metodes (sk. 2.5. Aprobacijas metoZu pamatojums, to
nepiecieSamiba un pietiekamiba).

2.7.1. apaks$nodala “Aprobacijas dizains “Pétamo grupu analize” izmanto-
jot aprobacijas metodes Kornbaha - alfa testu, biezumu tabulas, K-S testu, Pir-
sona paru korelacijas analizi, faktoru analizi, konsatéts, ka pétama prieksmeta
mainigie lielumi (kritériji, raditaji), pamatojoties uz pétijjuma gaita iegatajiem
rezultatiem, ir ticami (pieméroti LKA LKK kultarvidei) un ir pielietojami
turpmakaja pétijuma gaita. legatie rezultati uzrada pozitivu bilanci visos meé-
rijjumos, un parada, ka visvairak augstakais vértéjums pieaudzis raditajam Mu-
zikalitate. Tas saistits ar to, ka studentiem zinasanas un prasmes lietot maziku
jaunrade ir bijusas zemakas, neka zinasanas un prasmes dejas nozaré. Integrativi
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sniedzot zinasanas par skanu un veidojot skanas dizaina pielieto$anas prasmes,
studentiem rodas izprate un parlieciba par sekmigi radosi pielietotu skanas
materialu dejas iestudéjuma. Aprobacijas rezultata pielietotais K-S tests paradija,
ka empiriski iegatie dati batiski atSkiras no normala (teorétiska) sadalijuma
(jeb empiriski iegata likne neatbilst Gausa liknei), tapéc turpmakaja aprobacijas
gaita pamata pielietotas neparametriskas metodes.

2.7.2. apaksnodala “Aprobacijas dizains “Divu neatkarigu pétamo grupu
analize” izmantotas $kérstabulas un aprobacijas metode Stjidenta t-tests neat-
karigam pétamam grupam.

Neatkarigo pétamo grupu analize parada, vai pastav butiskas atskiribas starp
studentu pasvértéjumu un ekspertu vértéjumu. Studentu pasvértéjums tiek sali-
dzinats ar eksperta vértéjumu, Manna-Vitnija tests lauj aprékinat p signifikanci
katram raditajam pétjjuma sakuma un pétijuma beigas.

2.7.3. apaks$nodala “Aprobacijas dizains “Divu atkarigu pétamo grupu
analize” izmantota aprobacijas metode t-tests atkarigam pétamam grupam.

T - tests (atkarigas pétamas grupas) parada vai signifikance batiski

mainijusies.

1.1. uztveramiba 0,012 - loti butiski;

1.2. emocionalitate 0,209 — nebutiski;

2.1. pielietoto instrumentu makslinieciskais derigums 0 —
maksimali batiski;

2.2. daudzveidigums un risindjuma originalitate 0,002 -
maksimali batiski;

3.1. dinamika 0,086 - nebutiski;

3.2. muzikalitate 0,002 - maksimali batiski.

Pirmatnéjais pasvértéjums, uztverot identifikacijas objektu ir mainigs, di-
fazs, emocionali virzits, tade] tiesi raditaji, kas visvairak psihologiski saistiti ar
pastéla veidosanos ka emocionalitate un dinamika reti tiek zemu veértéti, jo tie ir
personigi nozimigi,

2. dalas “Laikmetigas dejas programmas studentu profesionalas jaunra-
des veicinasanas veidojo$ais eksperiments un ta aprobacija Latvijas Kultaras
koledza” 2.8. nodala “Aprobacijas gaita iegutie secinajumi” autore nonaca pie
secinajumiem, no kuriem izriet, ka:

o par seviski ietekmigiem mainigajiem lielumiem pétijuma Dbeigas

uzskatami visi pétama priek$meta mainigie lielumij;

o pétjjuma gaita konstatéts, ka nepastav butiskas atskiribas starp studentu
pasvértéjumu un eksperta vértéjumu;

o pétjjuma gaita konstatéts, ka pastav butiskas pozitivas atskiribas (butiskas
pozitivas parmainas) starp rezultatiem pétijuma sakuma un beigas. Lidz
ar to empiriska pétijuma (aprobacijas) rezultati uzrada, ka pétjjuma
sakuma izvirzita hipotéze apstiprinas.
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Pétijuma nosléguma vélreiz apkopoti visi galvenie secindgjumi. No secinaju-

miem redzams, ka:

1) pétijuma mérkis sasniegts;
2) pétijuma hipotéze apstiprinajusies;
3) visi pétijuma uzdevumi izpilditi.

Pétijuma aprobacija, rezultatu pielietojums. Pétjjuma rezultati aprobéti
publikacijas:

1.

»

L

o

Gaile I. (2006). Jaunako informacijas tehnologiju izmantosana dejas muzikas
materiala edité§ana un montaza. Laiks, kultiira, izglitiba. Raksti. 1. séjums
120-124.

Gaile 1. (2013). “Pedagogical conditions for promoting the creative activity
of students” International Scientific Methodical Conference “Dance Education
Tendencies and Perspectives” RPIVA, Lithuanian University of Educational
Sciences 23-28 lpp. ISSN 2255-7768

. Gaile L. (2012). “Didactical Model of Constructivism for Improving Pro-

fessional Creativity in Choreography Studies” International scientific confe-
rence “Art and research the manifestations of constancy and changes” Siauliy
universiteto Edukologijos fakulteto, 150-155 lpp. ISBN 978-609-430-176-6
Gaile I (2013). Correlation between the student progress in sound design
course and the creative self-experience of students” International scientific
conference “Teachers Training in the XXI Century: Changes and Perspektives”.
Siauliy universiteto Meny fakultetas, 25-32 Ipp. ISBN 978-609-430-188-9

. Gaile I. (2013). “Skanas dizaina tendences laikmetigas dejas izrade” DU,

LMA, LtMTA 7. starptautiska zinatniska conference “Muzikas zinatne
$odien: pastavigais un mainigais” Daugavpils universitates akadémiskais
apgads Saule, 376-386. Ipp. ISBN 978-9984-14-617-1

Gaile I. (2014). “The Development of enhancing creativity learning model”
International Scientific Methodical Conference “Dance Education Tendencies
and Perspectives” RPIVA, Lithuanian University of Educational Sciences
14-23 Ipp. ISSN 2255-7768

Pétijuma rezultati aprobéti, referéjot starptautiskas konferencés:

L.

2.

3.

Kreatologija ka kreativitates kompleksa izpéte. Riga 2008. Referats “ Izrades
skanas dizains ka kreativas rezijas produkta rezultats”. 7.-8. novembris 2008.
Riga.

RPIVA 6. Starptautiska zinatniska conference “Teorija praksei musdienu
sabiedribas izglitiba” 2008. Referats: “Jaunakas skanas dizaina tendences
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GENERAL DESCRIPTION
OF THE DOCTORAL THESIS

21st century is a century of creative opportunities that raise new and
higher quality requirements for personal creative development. Social status of
creative professions increases in society, aesthetic services are becoming more
popular, increases demand of such professions as artist, producer, designer and
choreographer. It encourages young people in the self-determination phase of
the professional development to more actively choose creative professions.

The deficit for research in pedagogy about artistic creativity mechanism
of actions, factors and conditions of the formation in various stages of its
formation, as well as the psychological forming and maintaining possibilities of
the process is observed.

In the result the research of psychological determinant which encourages
young teen to learn creative professions has been becoming actual and
important in today’s society. The request for more specific knowledge of the
artistic operator psychological peculiarities, its creative potential, motivation,
world understanding and properness for innovation specifics is growing.

The topic of the research is connected with the main issues of the artistic
pedagogy. Art and human, aesthetic of reality, artistic learning, the learning
process for creating original and creatively thinking personalities etc. questions,
which already have been discussed in the findings of Ancient world are
becoming more important for today’s society.

The growth of demand for the artistic professions creates for researches new
possibilities and necessaries to find effective promotion and motivation to learn
creativity professions. Next to psychological researches there are researches that
focuses on the formation of artistic professional skills that happens during the
course of an internal self-cultivation and the development of creative personality.
The pedagogical researches that are directed to artistic working mechanism,
the studies of factors and formation conditions in various development stages
and the psychological preparation and maintenance of creativity process have
becoming important.

In the doctoral thesis the activation and promotion opportunities for the
learning process of creative profession students are studied.

The theoretical part deals with artistic creativity in psychologically
pedagogical studies about the nature and development of creativity. The
promotion opportunities and quality improvement measurements of professional
creativity and are evaluated.

An important priority of Latvian economical growth and prosperity of the
strategic objectives is to promote the cultural development in the growth of
smart, creative, skilled, susceptible and intelligent professionals and activity of
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creative industries in local and national level in order to increase the cooperation
of productivity in Europe and the competitiveness of world.

The deficit for research in pedagogy about artistic creativity mechanism
of actions, factors and conditions of the formation in various stages of its
formation, as well as the psychological forming and maintaining possibilities of
the process is observed.

The topicality of the research determinates the topic of the research “The
learning model of professional creativity for contemporary dance programme
students”.

The object of the research - learning process of dance speciality in college.
The subject of the research — professional creativity of students.

The aim of the research - to develop, theoretically justify and empirically ap-
probate the learning model of creativity that provides successful and valuable
students’ professional creativity.

The hypothesis of the research - students’ professional creativity in the learning
process develops better if the student:

a) is motivated for successful acquistion of profession,

b) if in the learning processs the learning model of creativity is used.

The tasks of the research:

1) to analyse the pedagogical and psychological literature about the essence
of creativity and the development of creativity for students;

2) to develop students’ creativity process and product evaluation criteria
and indicators;

3) to evaluate in pedagogical process the real level of students’ creativity
and determinate specific tendencies and dynamics for promotion of
professional creativity;

4) to develop, experimentally exanimate and approbate the learning model
that promotes students’ professional development of creativity.

Theoretical significance (novelty):

o Theoretically based the essence of students’ professional creativity and it’s
components content.

o Discovered pedagogically psychological conditions for promotion of
students’ professional creativity.

o Developed criteria and indicators of students’ professional creativity.

o Developed learning model for promotion of students’ professional
creativity and empirically proven its effectiveness.
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The practical importance of the research

The research findings have been introduced to LKA LKK contemporary
dance program’s study course “Design of sound”.

The research findings have been introduced to LKA LKK contemporary
dance program’s study course “Psychology of creativity”

The content of study course “Design of sound” introduced and realized
in training of dance leaders and music teachers.

Developed learning model of creativity’s promotion have been actualized
in real time study process in LKA LLK contemporary dance study
programme.

The effectiveness of professional creativity learning model have been
proven, as in the result it is recommended in learning of creative
professions.

The research methods

Theoretical - the analysis of scientific literature, the analysis of artistic

creativity process and products, modelling.

Empirical methods:

a) Data mining methods - formative experiment (study design),
interviews (students’ self-esteem evaluation, experts’ valuations),
surveys, testing.

b) Data processing methods - data processing have been done with
statistical processing packet SPSS 21.0. For the validation and
reliability determination of the information that had been gained
during the research used methods: Kronberg - alpha test for reliability
determination, cross tables, the analysis of frequency, Kolmogorov-
Smirnov test, Mann-Whitney U-test, the analysis of correlations, the
analysis of factors.

Methodological and theoretical basis

The structurally procedural methodological approach of operations -
personally important operations as a development of creativity tool
(Spona, 2001, Spona, 2009; Jleonmves, 1998; Bwicomcxuii, 1998;
Py6urwmeiin, 1976; Apnaydos, 1970; JTunos, 1981; Bonxos, 1991; Briska,
2011).

The methodological approach of creativity’s development (Amabile, 1999;
Lubart, 1995; 1997; Torrance, 1980, 1987, 1988, 2002; Makapves, 1985;
Kynaeun, 1981; Runco, 2006; Sahlberg, 2009; Sternberg, 2006; Maslow,
1959, 1997; Scott, Leritz, Mumford, 2004; Urban, 2007; Barron, 1969;
Ipanosckas, 2002; Mnvun, 2009).

The development theory of personality and identity (Ericson, 1995;
Polborn 2003; Unvun, 2009; Huaxce, 1994; Incaneposn, 2004 KpusuyH,
2006; Onusa, 2005, Gardner, 2011; Kpynnux, 1999; Abuhamdeh,
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Csikzentmihalayi, 2006; Guilford, 1950; DeBono, 1992, 1997; Illnetioep,
2004; Beprc, 2005; FOne, 1994; Axobeon, 1971).

The learning of Ancient Greeks about the talent development (Freeland,
Cynthia, 2001; ITnamon, 1965).

The methodologies and theories of artistic and dance creativity
(Sparshott, 1988; Axmsamosa, 2000; Smith—Autard, 2000; Kysneuosa,
2014; Jlokapesa, 2002, Spalva, 2004; Speth, 2006).

The reflexive pedagogical theory of activity based on critical
constructivism (Dewey, 1979; Klafki, 2007; Rubene, 2008; Homica, 2007,
2009; Oxonenos, 2014, Bolton, 2010; Zogla, 2001; Baxcerosa, 2006;
Emenuna, 2011; Kynaeun, 1981).

The research and analysis of creativity products (®Poxun,1981; Banepu,
1976; Johnston, 2012; Buncon, 2001; Komuccapicesckuti, 1999; Pynum,
1999; Xonmc, Kap, 1997; Simonton, 2007; Velss, 2007).

The empirical base of the research - Latvian Culture Academy and Latvian
Culture College contemporary dance study programme’s students and teachers
in the period from 2008 to 2014 which can be conditionally divided in the
following phases:

1.

The preparation phase - from 2002 to 2008 - the development of the
contemporary dance study programme, accreditation. The establishment
of professional standards, the organization of learning and practise, the
creation of lecturers — professionals in creative learning and creative
co-operation group and the establishment of the current issues in
professional creativity learning process.

phase from 2008 to 2010 - the collection, selection and analysis
of theoretical sources about creativity and scientific literature. The
implementation of study’s basic (introductory part) and the development
of methodology.

phase from 2011 to 2013 - the development of creativity learning model
and formative experiment for the valuation of model effectiveness.
phase from 2013 to 2014 - data processing and interpretation, the
gathering of results.

The structure and volume: introduction, two parts with sections, conclusion,
the list of references, appendix. The volume of the research is 196 pages: the
Doctoral Thesis — 157 p., 9 appendixes 38 p. In the Doctoral Thesis there are
22 figures and 18 tables.
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Nominated thesis for defence

L.

thesis. The essence of creativity reveals the objective component, personal
ethical value and mental state and personality’s characteristics specific
interaction of the creativity process.

thesis. The process and the product of artistic creativity are united in the
form of whole. The correlation between students’ professional creativity
expression of the dynamics in the learning process and the evaluation of
integrated learning organization is existing.

thesis. Developed learning model, its interaction of objective and
subjective components provides students’ independence in the creativity
process and is responsible for the result of the creativity process that
provides in the personal professional activity continuous evolution of
creativity process.
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THE CONTENTS OF THE DOCTORAL THESIS

In the introduction of the Doctoral Thesis the topicality and actuality of the
subject is justified, described the issue to be solved, defined the aim, object and
subject of the research, nominated the hypothesis, tasks, indicated the research
methods, described the research base, provided information about the novelty,
practical significance and approbation of the research.

In the first part of the research “The essence of creativity and its
development contributing factors” 1.1. section “The essence of creativity and
its development” theoretical analysis of literature about the essence of creativity
and its historical study aspects are performed.

The creativity is described as a synthesis that is based on combination
of primitive, irrational forces and rational cognitive conscious thinking
mechanisms (Barron, 1969), associated with viragoes (YOur, 1994), as well as
system in which the central part is allocated to intellect that develops in the affect
of the certain environment (Gardner, 1993). Currently one of the independent
and universally applicable explanations for creativity is as an activity that has
upgrades and that is important for the individual and his culture. This definition
is as a base for the creativity research in various sciences (psychology, sociology,
neurophysiology, cybernetics, pedagogy, etc.) that contributes in the in-depth
research of individual creativity characteristics and aspects. At the same time
the obtained results suggest that the essence of the creativity is not possible
to discover fully by using the analysis of certain type or independent actions,
for the understanding the nature of the creativity multidisciplinary research
are necessary. The compression and integration attempts of certain scientific
branches various conceptions reflects the definition of creativity because this
term defines various processes and phenomena. The paper focuses on the
research of artistic creativity which can be analysed as a process and product.
The complete artwork, impact and effect of the images, the creation process
itself and artist’s personality can be explored (Bebre, 1982, 1985, 2011; Birkerts,
1925). By studying the historical development of artistic creation the views of
the creative process and its subjects — artist — during the times can be tracked
down. (IlmaroH, 1965; Freeland, Cynthia, 2001; Lessings, 1970; Kant, 1994;
Terenb, 1968; Sopenhauers, 2005; Hercens, 1950; CeuenoB, 1961; AfizeHx,
2009; Dpeitp, 1998; Caudwell, 1938; Py6mumnreiin, 1976). The analysis of
psychological scientific theoretical research that is dedicated to the research of
artistic creativity covers sections and different stages of development — attempts
to reduce creativity psychological issues to physiologic regularities and define
creativity as a new conditional reflex formation with the help of previously
acquired connections.
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Definition creativity includes various following components:

o The individual’s subjective ability to bring in its own personal existence
in the development of creativity (new solutions, new methods or ways,
new artistic image etc.) independent of presence of the social and cultural
environment.

o The creation of new ides and creation process or creativity process.

o The result of creativity — formation, the product, the work of art or
creativity product.

The first part of the research “The essence of creativity and its development
contributing factors” 1.2. section “The modern psychology’s and pedagogy’s
scientific findings about creativity” - the finding that nowadays artistic
creativity process and product more often does not creates beauty and artistic
sense of enjoyment but involves the recipients’ problems of sharing the
responsibility in the analysis process is raised and in the result are hard to be
subjected to the traditional methods of analysis. Psychological research focuses
on the creativity process of the interaction between personality and intelligence,
performance and motivation, the understanding of intellectual and motivation
components — the extent to which the creativity depends on the creative abilities.
In the psychology the creative ability is viewed as feature of personality and
synthesis of features which defines the ability to determined certain compliance
to detect creative activity and provides the efficiency of the activity (Guilford,
1950; Gardner, 1988; JIro6apt, 2009). According to J. Renzulli definition
giftedness has three parameters —combination of intellectual talents which are
above the middle level, creative approaches and persistence (Renzulli, 1986).
The result of artistic creativity is an image. Image can be viewed as a process
and as a product as well. The personality’s interaction with music, literature,
perceptible images of art’s performing activities during the time will result in
the qualified transformation of the identity’s image (Jloces,1995). Artwork
creator chooses the tools for creating the image appropriate to their sense of
identify and feelings such as symbol. The professional ritual of creating art work
is as an information transmission in psychic reality symbolic space, it is also a
symbolic capture and translation of cultural base values (Illueiigep, 2004). In
order to evaluate the artistic creativity product, its individuality and originality,
there is a need to explore and understand the language of the art. It hands over
information to the recipient with the help of the art text creativity which idea is
coded by the help of specific art form’s language. (Karan,1996).

Artistically creative work quality and motivation is an important
manifestation of the creativity in the creation of the product, in many
ways defining its meaning and realization. Targeted motivation may be a
compensatory factor for the special ability or skills in the cases of insufficiency.
This approach demonstrates the modern psychology analysed by the well-
known and recognized artists’ creative activity analysis. K. Rogers emphasizes
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that innovation is based on a person’s tendency to self-analyse, to become what
has been always inserted in his potential. In the author’s theory the potential of
creativity is a force which promotes positive self-esteem and provides individual
self-development (Pomxepc, 1994). Artistic creativity is formed as the system
of emotional, motivational, will, intellect, and spiritual components. So creative
potential is a body of knowledge on the subject of creativity and skills in a new
subjective realization of an art product and personal desire and the need to
create this product. (Kypsiesa, 3unus, 2010). For successful creative activity
psychological and practical readiness for work is necessary: a positive motivation,
a comprehensive psychological activity and potential of creativity. Activity and
penchant for innovation - an indispensable tool for self-realization, which is
characterized by a creative attitude towards life and professional activities
(Maslow, 1997, Torrance, 1980). In psychology it is equally important to identify
not only factors which promotes creativity, but also the obstacles or barriers
to the successful creative activity. How can barriers be excessive criticism and
lack of productive dialogue. As barriers can be defined the excessive criticism
and lack of productive dialogues. Dialogue is a base for the creative thinking.
The development of system creation, creative thinking components cannot be
possible without dialogue (Cronspenxo, 1997).

Every psyche potentially has a creativity as a way of thinking and motivation.
This conforms the raised idea in the Doctoral Thesis — that artistic creativity is
possible without special talents or genius presence.

Artistic creativity is a cohesive entity of creative activities, personalities and
work of art. The visual form of an artistic work and life and objectively existing
artist’s personality are objective in there. Artistic creativity unfolds like a changes
of life facts, transforms into artistic work but the aesthetic experience which is
gained from the artistic work positively changes human’s personality.

The first part of the research 1.3. section “The professional structural
description of young adults’ professional creativity” 1.3.1 sub-section “Young
adults’ development of theoretical basics’ analysis the development of creative
and intellectual abilities in the young adults’ age. In the age of young adults
on overview basic of creativity develops special creativity — ability to create
in specific scope. In this phase especially magnificence is for the professional
protégée. Individual stays in a model’s imitation phase or starts to original
creation. Studies shown that the greatest increment of creativity’s productivity is
in age 20-30. (Cohen, 2001).

Studies about young adults creativity shows that the most significant obstacle
of creative thinking is fear to make mistakes. Creative environment where
creative tries gets appreciation, becomes the environment where often creative
ability and creative activity are observed. In the research the view that art in the
age of young adult effects the orientation of values and personal ideals dominates.
The important role in the development process of future artist’s characteristics
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is his orientation of values, motives and needs which develops at the beginning
of the professional creativity learning and in the future becomes primary by
activating the development of professional abilities and characteristics.

The big magnificent at age of young adults for successful development of
creativity; s abilities is the process of identity creation. The basic of the identify
is an image, artistic image and identity has common criteria. Identity is one
persons all characteristic synthesis in unique structure which is generated and
changed at the result of subjective pragmatic orientation in independently
changeable environment (Illneiizep, 2004). In order to develop at young adults
age perception abilities is necessary to practise observation skills of perceptible
object from its diverse positions of expressions - comparison, collection,
analysis un synthesis, accumulation of impressions. The observation skills at
young adults age gradually becomes a creative artist’s personality characteristics.
The memory at young adults age gains motivated and targeted character. The
memory in the artistic creativity depends of quality indicators of perception and
observation. The expressiveness of artistic image consists of established concepts
in perception and memory which also depends from the gamma nuances of
emotions and feelings. (Kysnn, 2005).

Transformations which periodically occurs in all spheres of public activi-
ties and sets new higher education goals and objectives determinates artistic
creativity of research objective tasks, especially in the preparation of creative
professional specialists. By contrast the subjective needs of artistic creativity is
a promotion of young adults’ self-knowledge, self-confidence and self-percep-
tion — the awareness of self as an artistic subject that is endowed with the ability
to translate and express aesthetic and spiritual ideals to today’s reality, today’s
social situation.

The first part of the research 1.3. section “The professional structural
description of young adults’ professional creativity” 1.3.2 sub-section “The
promoted study process of youth’s creativity. Its conductive and obstructive
factors’ analyses pedagogical promoted opportunities of creativity. Nowadays
the emphasizes of the creativity’s research is put on principles of the interac-
tion not on the principles of action, because activity approach is based on the
conformity of the aim and result, however, in the creativity — there is no purpose
for the coherence of aim and result. L.Vigotskij imposes the thesis that it is not
possible to teach creativity works but that does not mean that a teacher cannot
promote them. Through the sense of transition and through the unconscious
cognitive processes unconscious processes are stimulated (Boieomcxuii, 1998).

Conditions for creativity implementation in the learning process are
determination ot tasks, nomination of theme, technical type of performance,
art-type specific tools, components of activities, which are defined as factors that
impacts the development of student’s creativity. R. Sternberg describes creative
investment theory as a number of inter-related components that is needed tor
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the implementation of creative activity. These are personal qualities, intellectual
abilities, knowledge - potential readiness for creativity, motivation and creative
environment - the actual readiness of creativity (Sternberg, 2006). In order for a
potential level, artistic imitation, imitation art (Tnatko, 1994).

Reflexive component regulates artistically development and self-realization of
creative activity’s potential. Its structure consists of reflexive skills (self-analysis,
self-assessment, the selection, forecasting, planning, self-regulation), which
allows the student to identify and adequately assess their motives, interests,
needs to be involved in the process of artistic creativity, to bring its values to the
development and self-development of creative potential and artistically creative
work quality assessment. This component’s development level determines and
reflects the psychological and practical student’s readiness to artistically creative
activity and adopt the necessary internal mechanisms for student’s artistically
creative activity (EmemnHa, 2011).

Effective reflexive pedagogical activity takes the form as a need to tell, to share
with suffered in order to critically evaluate their own and others actions and
to dynamically increase the understanding of the professional activity (Bolton,
2005). An integrant part of some individual stages of the study process is a self-
esteem, collective assessment and reflection on the students’ individual creative
work. So, education should be differentiated — oriented on the personality. This
view is supported by a critical theory of constructivism.

The most important self-realization’s pedagogical conditions for the student’s
artistically is an organization of creative process that focuses on the development
of student’s personality spheres — systemic progressive students’ self-knowledge,
creative self-realization and value creation of parallel creation, the learning of
artistically creative activity’s culture, the parallel creation of student and teacher
and realization of reflexive actions by solving creative tasks, the clearance and
overcoming of students’ creative self-realization barriers. These conditions shall
be enforceable in better quality if the teacher himself is engaged in professional
creativity. A Creative teacher can only contribute creative personality’s
development - that is the essence of the role of the teacher in the innovation
process.

The first part of the research 1.3. section “The professional structural
description of young adults’ professional creativity” 1.3.3 sub-section “Dance,
music, content integration of improvisation in cooperation of creative
process’ the interaction and integration’ s possibilities of various arts languages
in the creative process is analysed. The examples of viewed creative cooperation
in the research demonstrate how resources of various contemporary art forms
of artistic expression are ordered in the united-aim realization in contemporary
art projects. It encourages to incorporate various operational tools of artistic
creativity into the learning content and to develop curriculum and to develop
interdisciplinary integrative creative tasks to promote creativity.
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Creativity and creative corporation is promoted with improvisation - as
a creative abilities and improvisation as the form of activity and cooperation.
Improvisation by doing the experimental search functions helps to organize the
necessary associations of the generation and selection process. Prototype search
and development is based on the associative material. Associative thinking and
improvisational game with associations in the further process constructs and
consolidates the work of art and the idea of images of a certain subordination.

According to J. Vasylkiv study improvisation is not only develops the
psycho-technic but also creativity, perform dramatics development, creative
freedom, development functions of original thinking (Bacunbkos, 2001).

The principle of integrativation serves for the fuller achievement of artis-
tically creative aim-unit. Based on the psychologically-oriented collaborative
pedagogical necessity of organizing and analysing the acquisition of demanding
psychological understanding, the author developed pedagogically oriented
mental processes activation scheme for the promotion of creative activity (see
Table 1):

Table 1. The pedagogical transformation of mental processes
in the innovation process

Mental The work creation of choreographic creativity
processes Aim Result Process
Feelings The sense With a quality coding | Feeling - like soft,
information of sense’s perceived fluffy. A reflection
transforms into qualities with of the image - lines,
language of signs and | expressions of artistic | plastic, gestures, tempo
images means rhythm
Perception | Observed a Direct representation | Truthfulness
comprehensive, of the object, the representation as
holistic, single object, | characteristic features | artistic means of
image effects of fixation expression
View An overviewed and | The strengthening Etudes based on an
considered analysis | of fixed objects and established idea
of objects phenomena which
were earlier fixed in the
perception
Imagination | The object image Objectification Image stylization,
which develops in of perception’s the changes in
the result of creative | conversion with circumstances and
imagination of image | an aim to reinforce the environment,
transformation the phenomenon the reinforcement of
of emotional the expression tools,
expressiveness expansion, artistically
creative transformation
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Imaginative | New original image |A enrichment of Sketches, etudes,

thinking new images artistic which reflects the
hues formed in an ideas, crystallization
association result of intentions and the

searches of image
artistic expressions

Creative Aesthetically The plastic expression | The process and
imagination |important artistic of artistic image - unity | product of artistic
image materialized in | of form and content creativity

creative product

Integrative pedagogical process should contribute a situation where the study
focuses on the student as an individual and studies are a creative process, where
knowledge can be used in diverse situations. Table 2 gathers from theoretical
analysis resulting didactic techniques that promotes development of creativity in
pedagogical process (see Table 2).

Table 2. The comparison of specific critical constructivist teaching methods and
stimulation of learning process

Critical constructivism didactic Creativity promotable pedagogical
techniques process
The integration of teaching tasks and

content Variety of artistic techniques

Substantive independent judgment in

Reflexive action .
aesthetic assessment

Encouragement of individuality and Development of abilities, formation of style
originality and tastes

Educator - improviser Creative activity

Motivation Promotion of creative thinking

This comparison gives a theoretical justification for the work’s objectives of
critical constructivist teaching methods that are applied to students’ professional
encouragement of creativity, and helps to develop for this purpose adequate
study content.

The first part of the research 1.4. section “Professional training model of
students creative promotion, its philosophical, psychological and pedagogical
basis” analysis the learning model of creativity’s promotion.

The first part of the research 1.4. section “Professional training model
of students creative promotion, its philosophical, psychological and
pedagogical basis” in 1.4.1. sub-section “The philosophical basic of learning
model” analysis model which includes structural components - student as
the subject of the learning process, educators as creative professional and
students’ creative work and cooperation. Students’ artistic creativity-enhancing
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conditions for learning content model includes a systematic, progressive
cognitive value formation, self-knowledge, artistically creative self-realization,
creative collaboration, arts research skills, artistically creative learning activities,
students and educators creative collaboration in research activities and creative
challenges overcoming barriers of creativity.

The first part of the research 1.4. section “Professional training model
of students creative promotion, its philosophical, psychological and
pedagogical basis” in 1.4.2. sub-section “The psychological basic of learning
model” the representation of procedural creative action’s mechanism is created
and performed a comparative analysis of each labelled stage’s productivity
regarding to the creation of artistic image and content of creativity’s work.

The first part of the research 1.4. section “Professional training model
of students creative promotion, its philosophical, psychological and
pedagogical basis” in 1.4.3. sub-section “The didactic basic of learning
model” essential requirements for the promotion of students’ creative work are
identified: students complete creative potential development feasible only by
specially organized pedagogical process, the creative tasks need to be solved in
close conjunction with development of special abilities and skills and expansion
of sight in various art forms, potential opportunities for other types of learning
activities need to serve the learning potential in the promotion of creative
activity, artistically creative activity must take place in creative environments.
This process can be defined as an integrated pedagogical creative process which
consists of following stages:

1) artistic research work that is necessary in order to determined connection
between fact of art and life. socially psychological conditions which are
nominated by performers as personalities;

2) artistic construction activity - to see the opportunities that are determined
by artistic intention in relation with specific artists, collectives and to
identify the growth opportunities of a particular artist, find a solution
that accelerates the personal professional development of every artist;

3) artistically communicative and organizational tasks -to implement its
plan of creative process with cooperation of the performers, to organize
cooperation between the performers, to raise the necessary aids.

Highlighting the integrative personality educational nature, can release the
potential and actual creativity stages, characterized by multi-layered content,
system atic, dynamic and variability. Therefore in the explanation is shown
the philosophical, psychological and didactic substantiation of the model (see
Figure 1):
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The philosophical, psychological and didactic basis of developed model

The philosophical
basis of artistic
creativity

The psychological
basis of artistic
creativity

Multistage content

Systemic

Dynamics

Readiness for self-
realization in artistic
creativity (or
potential creativity)

Changable

Creative activity (or
actual creativity)

The didactic basis
of artistic creativity

Emotional
component

Cognitive
component

Con-active
component

Reflexive
component

Artistic creativity

Figure 1. The philosophical, psychological and didactic basis of developed model

In the next two figures the learning model or creativity promotable structural
procedural didactical learning model are show:
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Creativity-enhancing structural procedural didactic model (l)

1st stage "The promotion of creativity in collaboration”
I

1. Psychological
preparedness for creativity

‘ Lecturer}d—»{ Students‘

The need to learn content

2. Psychological readiness
for diagnostic

Abilities

3. Practical preparedness for
creativity

Implementation of creative
tasks in cooperation

Determination of potential

level of skills and abilities

A7

4. Practical preparedness for
creativity, forecasting and
modeling

‘Cooperation optionsHFree choice‘

v
‘ ExercisesH Dialogs ‘

5. Change dynamics for
methodology

6. The realization of creative
activity

The creation of united
students’ and lecturers’
Methodology parameters

The realization of creativity's
exercises in collaboration

Y

7A. Reflection

Evaluation in group

Lecturer’s evaluation
Self-esteem

7B. Expert’s evaluation |

8. Results

9. Satisfaction or
dissatisfaction with
creativity’s product

2 stage "Individual creativity"

Figure 2. Learning model: 1 stage “The promotion of creativity in collaboration”

Creativity-enhancing structural procedural didactic model (l)

2 stage "Individual creativity"
I

10. Psychological
preparedness for creativity

Interest to learn content

11. Psychological readiness
for diagnostic

12. Practical preparedness
for creativity

Determination
of individual potential creativity
in action

13. Practical preparedness
for creativity, forecasting and
modeling

Subjective individual
operational exercises

14. Change dynamics for
methodology

The creation of students’
self-assessment criteria
system

15. The realization of creative
activity

The realization of
independent creative
actions

Y

16A. Reflection

Evaluation in group

16B. Expert’s evaluation |

17. Results

Crea
product

18. Satisfaction or
dissatisfaction with
creativity’s product

Figure 3. Learning model: 2nd stage “Individual creativity”
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The description of the learning model is show in Table 3.

Table 3. The description of the learning model

Integrated learning content

Student as a subject of creative
collaborative in creative learning
process

Student as a subject of creative
operation in independent creativity

Psychological prepa

redness for creativity

The formulation of pedagogical

and psychological learning aim that
reflects the professional creative
promotion in disciplines such as a
dance composition, sound design,
improvisation, creative psychology.
Positive attitude towards creativity
creation, the extension of conception
about professional creativity,
development of creative abilities, the
improvement of creative potential,
improvement of skills to raise and solve
creative tasks.

To develop the aim for the development
of certain types of creative product

by following the clearly nominated
conditions of style, form and recipient.
At this stage, the specific forms of
author’s and interpreter’s creative
cooperation are turning out.

Psychological preparedness for diagnostic

The diagnostics of creative abilities
types and levels. The diagnostics

of creativity’s motivation and self-
evaluation, the determination of skills
and abilities levels in creative actions.

Tools, methods, usage of criteria in the
determination of abilities and skills in
order to successfully realize the creative
idea; the determination and evaluation
of potential from which the result of
creativity’s product is depended.

Practical preparedness for creativity

Pedagogical assessment of the situation
in accordance with the students’
individual peculiarities, the adaption
of creative learning tasks and methods
according to ability and skill level.

The evaluation of creative work, its
importance and relevance to the
promising creative projects, the
contributions in the formation, usage
and application of individual creative
potential in the circumstances.

Practical preparedness for forecasting and modelling

Integrated interdisciplinary creative
cooperation as self-actualization

of student’s personal development:
teachers as creative professionals in
the mutual cooperation: cooperation
between teachers as a creative
professional with each individual
student as well as students cooperation
in creative environment.

The development of creativity
promotable hypothetical learning
model which provides the realization
of creative tasks based on the subject’s
individual potential level and
characteristics and the circumstances
of pedagogical process. At this stage
creativity’s work forms and methods
of cooperation are determined which
optimally helps to realize the creative
potential in accordance to the plan.
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The determination of creativity’s changes dynamics

The determination of united lecturers’ | The design of criteria and indicators

and students’ parameters/indicators after which it will be possible
and the evaluation system of this to evaluate the degree of target
parameters have been established. achievement. Students’ creativity
The identification of creativity’s evaluation in accordance with the set
development plan’s possible changes. | up system.

The realization of creative activity
The implementation of project in The realization of creative activities in
immanent mutual interaction that artistic creative theatrical projects with
is expressed in the form of changes permanent improvisational readiness
in the performance of the process, to correct the progress guidance in
through deliberate, targeted correction, | order to depend on the results of the
depending on the mutual creative cooperation of the artist creativity and
cooperation progress and results / interaction of creative ideas in real life
readings. situations.

Self-assessment and evaluation

The self-evaluation of results, collective | Each student’s individual creativity

evaluation, expert evaluation and development dynamic evaluation,
comparison of hypothetical expected | determination of the creativity’s real
results, the development of creative level based on system of criteria and
design optimization for further indicators and in accordance with the
realization. artistic concepts.

Artistic creativity-enhancing learning model can be interpreted as conducive
to creativity, inclusive education of the personality which includes systemic
and complex organization structure that interact with each other’s emotional,
cognitive, and reflective cognitive structural components. It is realized in external
creative activity and promotion of psychological processes. Model includes
integrative personality educational nature, can release the potential and actual
creativity stages, characterized by multi-layered content, systematic, dynamic
and variability. The study shows the model philosophical, psychological and
didactic justification which aim is a purposeful creativity, analytical thinking
and creative strategic planning process for the direct control of the creator.

In the 1.5. section “The evaluation criteria and indicators of professional
creativity” various authors creative evaluation criteria common and distinctive
features are analysed. In the development of criteria various following
parameters were taken into account — criteria need to reflect the main artistic
creative work quality and dynamics in the time and space, with their help are
established correlations between all the investigated system components, criteria
are displayed through the qualitative characteristics (indicators) totality, criteria
system is sufficient to make a correct assessment of artistic creation fixation. The
indicator serves as a criterion characteristic of one of the aspects.
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Comparing and analysing the common and distinctive features of the criteria
were established table of criteria and indicators (see Table 4):

Table 4. The criteria and indicators of the research subject

Criteria Indicator/parameter
The image and content of dance | Perceptibility
Emotionality
Composition The validity of assessing artistic instruments
Diversity and originality of the solution
Artistically creative unity of Dynamics
purpose Musicality

The author of the research created indicator levels that is easily counted and
measurable more for a product than the process (see Table 5).

Table 5. The indicator levels of the research subject

Indicator Level
Perceptibility 3. high level - strong perceptibility,
. medium level - partial perceptibility,
. low level — week perceptibility

Emotionality . high level - abundantly expressed emotionality
. medium level - moderate emotionality

. low level - emotionality is not expressed

The validity of assessing
artistic instruments

. high level - always artistically valid
. medium level - mostly is valid
. low level - sometimes is valid

Diversity and originality of
the solution

. high level - always diversity and/or original
. medium level - mostly diversity and/or original
. low level — missing diversity and/or original

Dynamics . high level - strong dynamics
. medium level - moderate dynamics

. low level - week dynamics

Musicality . high level - strong musicality
. medium level - moderate musicality

1. low level — week musicality

N W DN W[ W[ WD W~

In the 1.6. section “The gained conclusions in the development of the
learning model” findings from all the questions and issues which were analysed
in the theoretical part of the research are summarized:

o critical constructivism as a creativity-promoting learning theory;

o the didactic approach based on critical constructivism encourages

students and teachers of creative cooperation;
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o learning exercises, that provides students with creative search activities,
promote creativity’s motivation

o in the evaluation individuality, originality, creativity is taken into account,
as well self-evaluation;

» the content of studies is becoming more focused and seamless by using
integration of required courses;

o the developmental function of integrative approach includes the
development of systematic and creative thinking;

o the development of creative ability and thinking occurs through active
involvement in creative activity;

o it is important to base the process on the unity of artistic creative aims
where an individual is as a single, active entity;

o artistic creativity-enhancing learning model can be interpreted as
conducive to creativity, inclusive education of the personality which
includes systemic and complex organization structure that interact with
each other’s emotional, cognitive, and reflective cognitive structural
components;

o the learning model is realized in the promotion of external creative
activity and psychological process;

o the model includes integrative personality’s educational nature, can be
divided into potential and actual creative stages, characterized by multi-
layered content, systemic, dynamism and variability;

o in the research the model philosophical, psychological and didactic
justification which aim is a purposeful creativity, analytical thinking and
creative strategic planning process for the direct control of the creator is
shown.

In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” an overview of the contemporary
dance program’s learning model for promotion of students creativity and its
approbation in Latvian Culture College is provide.

In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” 2.1. section “The objective
and tasks of the experiment the objective to empirically approbate the
learning model of creativity’s promotion that provides better and successful
chorographical education is nominated. Basically, empirical research aim - to
check efficiency of the learning model’s creativity’s promotion.

The tasks of approbation:

1) to conduct the characterization of the empirical basis and establishing its

adequacy;
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2) to determinate the investigated object variables: criteria, indicators, signs,
constructs the measurement levels;

3) to conduct the justification of empirical research methods, while finding
out its the necessity and sufficiency;

4) to conduct empirical research developments description under the
approbation of the necessary procedures;

5) to conduct the analysis and interpretation of the obtained results
which were gained in the research while making the confidence (safety,
suitability) check and validation (reasonableness) of the results;

6) to clarify the empirical findings of the research.

In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” 2.2. section “The experimental
(empirical) basic characteristics and its sufficiency” the selection of participants
and research preparation is described. The study included 31 respondents LKA
LKK students aged 19 to 25, all contemporary dance specialty applicants in
2011 and 2012. For applicants a general advance creative and artistic activities
experience is observed because in the entrance examinations applicants presents
individually creative products and cooperation. According to the research
frontiers:

 in the data processing students’ practical creative projects are not include
as they have been realized in the different local requirements and exposed
to various conditions;

o creative works in other art form are seen as permanent connection and
integrated with choreographic creativity specifics and regularities;

o studied students’ creative promotion in the study process, so it is not
considered and analysed other innovation-friendly climate, social
environment, family.

In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” 2.3. section “The variables of the
researched subject (criteria, indicators, signs, constructs), their levels” the
effectiveness of creativity’s promotion learning model for students’ professional
creativity were experimentally tested and evaluated by doing the data processing
and analysis of students’ self —evaluation and experts’ evaluation results. In the
approbation used: 1) data mining methods; 2) data processing methods for
the validation and reliability determination of the research - Kronberg - alpha
method, the analysis of frequency, Kolmogorov-Smirnov test, correlation of pairs
(Pearson) method of analysis, the analysis of factors, t-tests for independent
and dependent investigational groups; 3) interpretation of the obtained
information. In the approbation data acquisition occurred with the triangulation
method - data acquisition happened by using students’ self-assessment and
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teacher — expert evaluation. The research criteria corresponds to the part of the
theoretical construct elaborated criteria: 1) the image and content of the dance;
2) composition; 3) artistically creative unity of purpose.

According to the developed design of empirical research (see 2.5. section
“The justification of approbation methods, its necessity and adequacy”):

o the first measurement takes place at the beginning of the learning process,
the student himself valuated his creativity and received expert evaluation
(students familiarize themselves with the criteria and indicators, as well
receives video documentation of creative work);

o the last measurement takes place at the end of the learning process, the
student himself valuated his creativity and received expert evaluation.

In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” 2.4. section “Presentable
sampling” the presentable selection was not created because all the students
were included and studied each student’s creative growth in all artistic creation
related activities throughout the whole study process.

In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” 2.5. section “The justification
of approbation methods, its necessity and adequacy” the design of the
approbation (empirical research) was developed (see Figure 4).

Student’s
self-
evaluation at
the beginning
of the
approbation

Student’s
self-
evaluation at
the end of the
approbation

Expert’s -
evaluation at
the beginning
of the
approbation

Expert’s -
evaluation at
the end of the
approbation

Legend: O — measurements; X — influence

Figure 4. The design of the approbation (empirical research)
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The approbation design determined the choice of empirical methods and
their application sequence:

1. Surveys (questionnaire, testing);

2. The data analysis done from the collected data:

Kronberg - alpha test (reliability determination);

Cross tables (for the comparison of two independent groups of
subjects);

The analysis of frequency (descriptive statistics);
Kolmogorov-Smirnov test (in order to clarify the difference of
empirical collective data and normal distribution);

t-tests for independent investigational groups (Stjudent t-test
or Mann-Whitney U-test, in order to clarify how students self-
assessment differs from the assessment of experts);

t-tests for dependent investigational groups (t-test or Wilcoxon
test, in order to clarify how measurements at the beginning of
the approbation differs from the measurements at the end of the
approbation);

the analysis of pair correlations (Pearson method of analysis; to
clarify the relationship, the closeness between the investigated object
variables);

the analysis of factors (multidimensional analysis; to find out not just
object variables closeness, but also to classify them).

3. From the information obtained data synthesis was made.

Data mining process was improved and revitalized by reflecting the
data mining results of previous stages and based on general psychologically
pedagogical dimensions which are suitable for all respondents, such as self-
assessment. In the research two types of data was used: 1) verbal data; 2) non-
verbal data.

In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” 2.6. section “The description
of the experiment’s process followed by necessary approbation procedure”
approbation process is analysed by previously created research design (see Figure
4. Approbation (experimental research) design) and procedures (see section
“2.5. The justification of approbation methods, its necessity and adequacy”).
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self-
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of the
approbation

Expert’s -
evaluation at
the end of the
approbation

Legend: O — measurements; X — influence

Figure 5. The approbation design, the analysis of studied groups

By using approbation design The analysis of studied groups (see Figure 5 The
approbation design, the analysis of studied groups), these approbation methods
had been used:

Kronberg - alpha test (reliability determination);

The analysis of frequency (descriptive statistics);

Kolmogorov-Smirnov test (in order to clarify the difference of empirical
collective data and normal distribution);

The analysis of pair correlations (Pearson method of analysis; to clarify
the relationship, the closeness between the investigated object variables);
The analysis of factors (multidimensional analysis; to find out not just
object variables closeness, but also to classify them).

By using approbation design The analysis of two independent study groups
(see Figure 6 Approbation design: the analysis of two independent study
groups), approbation method t-test for independent study groups (Stjudent
t-test or Mann-Whitney U-test, in order to clarify how student’s self-assessment
differs from the assessment of experts) is used:
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Legend: O — measurements; X —influence

Figure 6. Approbation design: the analysis of two independent study groups
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evaluation at
the beginning
of the
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approbation

Expert’s -
evaluation at
the beginning
of the
approbation

Legend: O — measurements; X —influence

Expert’s -
evaluation at
the end of the
approbation

Figure 7. Approbation design: the analysis of two dependent study groups

By using approbation design The analysis of two dependent study groups
(see Figure 7 Approbation design: the analysis of two dependent study groups),
approbation method t-test for depended study groups (t-test or Wilcoxon test
in order to clarify how measurements at the beginning of the approbation differs
from the measurements at the end of the approbation) is used.

' The choice of method is done accoring to the KS test results
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In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” 2.7. section “The analysis of the
results gained in the experiment, its interpretation, the check of its reliability
(safety, suitability) and validity (reasonableness)” was found out that internal
validity was ensured by the fact that all the respondents in the study were
provided with the circumstances appropriate to the artistic creative activity, the
same options (artist, creative group formation) and with them worked the same
lecturers in accordance to certain program. For the internal validity the figures,
surveys and testing as data acquisition method and hypothesis verification is
important. The external validity of the study was provided by the fact that the
approbation took place in real life, rather than in the laboratory, as well as the
selected data acquisition and analysis methods (see section 2.5. The justification
of approbation methods, its necessity and adequacy).

2.7.1. sub-section “The approbation design, the analysis of studied
groups” by using approbation methods Kronberg - alpha test, the analysis
of frequency, K-S test, Pearson’s method for analysis of pair correlation, the
analysis of factors, was determined that investigated subject variables (criteria
indicators) based on the obtained study results obtained are reliable (suitable
for LKA LLK cultural environment) and is applicable to the subsequent course
of research. The obtained results show a positive balance for all measurements,
and shows that the most highest index score increased for Musicality. This is
due to the fact that students with the knowledge and skills to use music creation
has been lower than the knowledge and skills in the dance industry. Providing
integrative knowledge of the sound and creating a sound application design
skills, students have a comprehension and confidence about the successful
creatively applicable sound material in dance staging. In the approbation result
used K-S tests shown that empirical findings differ substantially from the
normal (theoretical) distribution (or empirically obtained curve does not meet
the Gaussian curve) and in the result further approbation of the course is based
on applied nonparametric methods.

2.7.2. sub-section “Approbation design: the analysis of two independent
study groups” the analysis of frequency and Stjudent t-test for two independent
study groups is used. The analysis of independent study groups shows that there
are significant differences between the students’ self-assessment and expert
assessment. Students’ self-esteem is compared to the expert assessment. Mann-
Whitney test enables to calculate p significance for each indicator at the beginning
and end of the study.

2.7.3. sub-section “Approbation design: the analysis of two dependent
study groups” used approbation method t-test for depended study groups.
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T - test (for depended study groups) shows if significance is changed

significantly.

1.1. perceptibility 0,012 - very significantly;

1.2. emotionality 0,209 - insignificantly;

2.1. the validity of assessing artistic instruments 0 — maximally
significantly;

2.2. diversity and originality of the solution 0,002 — maximally
significantly;

3.1. dynamics 0,086 - insignificantly;

3.2. musicality 0,002 - maximally significantly.

Prehistoric self-esteem, perceived identification object is variable, diffuse,
emotionally driven, so direct indicators that most psychologically related to self-
image formation as emotionality and dynamics rarely was valuated low because
they are personally significant.

In the second part of the research “The formative experiment of the
promotion of contemporary dance program’s students creativity and its
approbation in the Latvian Culture College” 2.8. section “Conclusions gained
during the approbation” the author came to the conclusions from which it is
apparent that:

o a particularly influential variables at the end of the study considered all

the investigated object variables;

o the study found that there are no significant differences between the
students’ self-assessment and expert evaluation;

o the study found that there are significant positive differences (major
difference) between the results of the study at the beginning and at the
end. Thus, the empirical research (approbation) proves that the baseline
hypothesis is confirmed.

In the end of the research once again all main conclusions are collected. The

conclusions shown that:

1) the research objective is achieved;

2) the research hypothesis are confirmed;

3) all research tasks are done.

Approbation of research, the results of use. The research results have been

approbated in publications:

1. Gaile I. (2006). The usage of latest information technology in dance music
material editing and assembly. Time, culture, education. Articles. Volume 1
120-124.

2. Gaile I. (2013). “Pedagogical conditions for promoting the creative activity
of students” International Scientific Methodical Conference “Dance Education
Tendencies and Perspectives” RPIVA, Lithuanian University of Educational
Sciences 23-28 pp. ISSN 2255-7768
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Gaile I. (2012). “Didactical Model of Constructivism for Improving Profes-
sional Creativity in Choreography Studies” International scientific conference
“Art and research the manifestations of constancy and changes” Siauliai Uni-
versity Faculty of Education, pp. 150-155. ISBN 978-609-430-176-6

Gaile I (2013). Correlation between the student progress in sound design
course and the creative self-experience of students” International scientific
conference “Teachers Training in the XXI Century: Changes and Perspectives”.
Siauliai University Faculty of Education, pp. 25-32. ISBN 978-609-430-188-9
Gaile I. (2013). “Sound design trends in contemporary dance spectacle” DU,
LMA, LtMTA 7" international scientific conference “Music science today:
fixed and variable” Daugavpils university academic publishing house Saule,
pp- 376-386. ISBN 978-9984-14-617-1

Gaile L. (2014). “The Development of enhancing creativity learning model”.
International Scientific Methodical Conference “Dance Education Tendencies
and Perspectives” RPIVA, Lithuanian University of Educational Sciences
14-23 p. ISSN 2255-7768

Results of the study were approbated by referring in international
conferences:

1.

Creatology as a complex research on creativity. Riga 2008. Report “Perfor-
mances sound design as creative director of product result”. November 7-8,
2008. Riga

RPIVA 6" International scientific conference “Theory for Practice in Educa-
tion of Contemporary Society”. 2008. Report: “Latest sound design trends in
contemporary dance” March 29-31. 2012. Riga.

Joseph Vitol's Latvian Academy of Music, Daugavpils University, Lithuanian
Music and Theatre Academy, VII International scientific conference “The
music science today - independent and variable” Report “Sound design
trends in contemporary dance spectacle” 10" May, 2012. Daugavpils.
RPIVA VIII The conference of new scientists 2012. Report “Creative tasks of
sound design creation” 6" December, 2012. Riga.

International scientific conference “Art and research the manifestations of
constancy and changes” Siauliai University. Report “Methods of creative
corporation management in Latvian Culture College” October 25-26. 2012.
Siauliai.

International Scientific Methodical Conference “Dance Education Tendenci-
es and Perspectives” RPIVA, Lithuanian University of Educational Sciences.
Report: “Pedagogical conditions for promoting the creative activity of stu-
dents” 12" December, 2012. Vilnius

International Scientific Conference “Teachers Training in the XXI Century:
Changes and Perspectives”. Siauliai University, Faculty of Arts, Report:
“Correlation between the student progress in sound design course and the
creative self-experience of students” Siauliai University, Faculty of Arts
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8. RPIVA IX The conference of new scientists 2013. Report “Creativity promo-
table learning model” 5" December, 2013, Riga.

9. International scientific and Methodical Conference “Dance Education
Tendencies and Perspectives” RPIVA, Lithuanian University of Educational
Sciences. Report: “The Development of enhancing creativity learning model”.
October 16-19, 2014. Vilnius.

The ideas and results of the research have been approbated in teacher’s

education:

1. PMIA conference 23.11.2012. “Direction of sounds in the show”.
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