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Promocijas darba visparigs raksturojums

Misdienu sabiedriba dzives straujais ritms prasa intelektuali un emocionali stiprus
cilvékus, kuri sp€j parvaréet strauji pieaugoso dzives spriedzi un saglabat pozitivu skatijumu
uz dzivi. Taja pasa laika personigi nozimigi ir sekot 1idzi jaunako tehnologiju attistibas
tendencém un apgiistot prasmes tas pielietot.

Augsti izglitota, atvértaja darba tirgli konkurétsp&jiga darbaspéka sagatavosana, katra
motivacija ieglt zinaSanas jauzskata par izskiroSu faktoru Latvijas attistibai 21.gadsimta.
Izglitibas pieejamiba visiem, miiza maciSanas iesp&jas ir arl biitisks sabiedribas kohézijas
prickSnoteikums. ,,Cel§ uz zinaSanu sabiedribu vislielakaja méra atkarigs no izglitibas
ieguldijuma sabiedribas veidosana. Savukart izglitoSanas procesa ir jaspej attistit audzeknu
dzives prasme, kas viniem lautu biit pilnvertigiem zinasanu sabiedribas locekliem.”
(Koke, Muraskovska, 2007, 27).

Viena no izglitibas ieguves iestadeém Latvija ir arl visparizglitojosa
internatpamatskola, kur noris pusaudzu pasnoteikSanas un ieks€jas aktivitates darbibas
prasmes atklasana. Kop$s 1956.gada, kad tika izveidota pirma internatpamatskola, Sobrid
Latvija ir 10 visparizglitojosas internatpamatskolas.

Tapec rodas aktuala nepiecieSamiba péc macibu un audzinasanas satura, formu un
metozu pilnveidoSanas, jaunu metozu izpetes un izstradasanas, kuras veicinatu skoléna
dzivesdarbibas prasmju apguvi, lai vin§ ir gatavs patstavigajai dzivei péc
internatpamatskolas absolvéSanas un ir apguvis nepiecieSamas dzivesdarbibas prames.
Internatpamatskolas svarigakais uzdevums ir attistit tada skoléna personibu, kur§ butu
sp&jigs stradat patstavigi mainigaja apkartgja vidé un uz personigds paSizaugsmes UN
profesionalas kompetences bazes sekmé&tu Latvijas attistibu un uzplaukumu.

Dzivesdarbibas prasmju pilnveide visparizglitojosa internatpamatskola ir svariga un
butiska - mérka izvirziSana, lidzeklu lietoSana merka sasniegSanai, atticksme pret vidi,
attieksme pret sevis apkalpoSanu, dzives ikdienas vajadzibu apmierinasana un darbibas
pasnovértésana. Internatpamatskolas pedagogiskais process var veicinat skolénu
emocionalo un socialo kompetencu attistibu, kas arT ir svarigas cilvéka talakaja dzive.

Prakses noveérojumi liecina, ka atSkirtba no visparizglitojoSas skolas,
internatpamatskola skolénus audzina gan skolotaji, gan visi skolas darbinieki, bet
ievérojami mazaka ir gimenes loma. Tad&jadi, nemot véra skolénu skola pavadito laiku,
internatpamatskola veic aptuveni 60 % audzinaSanas darba, gimene - tikai aptuveni 25 %,
pargja sabiedriba - 15 %.

Internatpamatskolas macas bareni vai bez vecaku gadibas palikuSie bérni, bérni no
triicigam un maznodro§inatam gimeném, bérni no dazadiem novadiem, ka ari bérni ar
macisanas traucgjumiem, un lielaka dala skolénu Seit uzturas visu ned€lu. Internata
skolotaji, macibu priekSmetu skolotaji un tehniskie darbinieki veic art vecaku pienakumus.
Internatpamatskola bérni reali izjit vecaku gadibas trukumu gan fiziska, gan emocionala
nozime. Tiem skoléniem, kuriem ir vecaki, un tiem, kuriem vinu nav, nepiecieSams rast
atSkirigas pieejas. Skoléns atnak uz internatpamatskolu ar tam zinaSanam, prasmém un
uzvedibas modeli, kadu vins ir apguvis majas, un dazkart tas neatbilst sabiedribas kultiiras
normam.

Internatpamatkola ir ta vieta, kur pusaudzis ieglist ne tikai zinaSanas, bet arl
dzivesdarbibas prasmes, ka stradat, uzvesties un dzivot sabiedriba. Tadgjadi
internatpamatskola nav tikai zinaSanu ieguve, bet ari socialas saskarsmes un darba
institticija.

Sakara ar to, ka internatpatskola skoléni paliek visu ned€lu, citi pat brivdienas, tad
skolotajs var stradat ar skolénu ar1 vakara macibu laika. Prakse liecina, ka
internatpamatskolas skolénam biezi vien v€rojami emocionali trauc€jumi, zems dzives
limenis, nepilnigs vecakuatbalsts un gimenes nestabilitate, kas traucé socialo attiecibu
veidoSanos.



Skolotajiem nepiecieSams mekl€t risinajumus, ka profesionala un sistematiska
pedagogiska darbiba internatpamatskola, neparkapjot pusaudzu tiesibas un ieverojot
vecumposma un individualas vajadzibas, sekmé&t pozitivu audzinasanas darbibu, dal&ji
kompensgjot nelabvéligas gimenes vides raditas sekas.

Pétijuma problema ir ta, ka sekmigak nodroSinat pusaudzu dzivesdarbibas prasmju
veidosanos pedagogiskaja procesa internatpamatskola. AugSana gimeniska vidé ir pati
piemérotaka bérnam, tomér reala situacija bérni nonak arpusgimenes izglitibas iestades,
t.skaita internatpamatskolas. Tadgjadi internatpamatskolu skolotaji un darbinieki ir tie, kas
ripé&jas par bérniem, kas paliku$i bez vecaku gadibas, bérniem barepiem, triicigo gimenu
bérniem, radot tiem majas un gimenes Vidi. Internatpamatskolu skoléni parsvara darbojas
pec gataviem paraugiem, ir darbibu izpilditaji, mazak v€rojamas prasmes stradat radosi,
izveleties metodes, ka sasniegt konkrétus rezultatus un uzpemties atbildibu. Ve&rojama
pretruna starp izpilditajpraksi un skoléna personigo atbildibas veicinaSanu S§is prasmes
attistit.

Iepriek§ noraditais noteica pétijjuma temata ,Dzivesdarbibas prasmju pilnveide
visparizglitojosas internatpamatskolas pedagogiskaja procesa” aktualitati.

Pétijuma objekts.

Visparizglitojosas internatpamatskolas pedagogiskais process.

Pétijuma priekSmets.

Dzivesdarbibas prasmes.

Péetijuma merkis.

Petit visparizglitojoSo internatpamatskolu pusaudzu dzivesdarbibas prasmes un
izstradat teorétiski pamatotu pedagogiskas darbibas modeli dzivesdarbibas prasmju
pilnveidei, to eksperimentali parbaudit.

Pétijuma hipoteze.

Pusaudzi dzivesdarbibas prasmes apgiist sekmigak, ja:

e pedagogiskaja procesa apgiitas konkrétas dzivesdarbibas prasmes skoléns spgj
izmantot aktiva un daudzveidiga, sev personigi nozimiga darbiba;

e tiek veicinata patstaviba un atbildiba, sadarbiba un pasvadiba;

e praktiski darbojoties, apzinas mérki, spgj to sasniegt un pasvertet.

Petijuma uzdevumi:

1. Analizét pedagogisko, psihologisko un filozofisko literatiru par dzivesdarbibas
prasmju biitibu un saturu.

2. Izstradat dzivesdarbibas prasmju attistibai paredz&to pedagogiskas darbibas modeli,
noteikt dzivesdarbibas prasmju verteésanas krit€rijus un raditajus.

3. Pétit pusaudzu dzivesdarbibas prasmju attistibu internatpamatskolas pedagogiskaja
procesa un eksperimentali parbaudit izstradata modela efektivitati.

4. Izstradat ieteikumus dzivesdarbibas prasmju pilnveidoSanai internatpamatskolas
pedagogiskaja procesa.

Pétijuma metodologisko pamatu veido:

1. Atzinas par pedagogiskas darbibas teoriju (AOyabxanoBa-CnaBckas, 1991;
Bacumox, 1984; JleontheB, A. H., 1975/2005; JleontseB, . A. 2007,
OnbxoBukoBa, 2010; Dewey, 2000; Pyounmreitn, 1957/2003; Beirorckuii, 2000;
Spona, 2001; Zogla, 2001; Cehlova, 2002).

2. Atzinas par personibas attistibu un dzivesdarbibas prasmju veidoSanos (Eriksons,

1998; Waterman, 1989; Beirorckuii, 2000; Pyounmreitn, 1989/2004).

Atzinas par sistemkonstruktivismu (Maslo, Tilla, 2005).

4. Humanas psihologijas un pedagogijas atzinas par bérna un pieaugusa mijdarbibas
raksturu, pedagogiska procesa kritérijiem (Roger, 1959; 1983; 1986; Spona, Maslo,
1991; Liegeniece, 1998; ®pomm, 2009; Kpsutora, 2009; Eriksons, 1998, Macnoy,
A.T.; Piazg, 2002; Beirorckutii, JI. C., 2000).

.



Pétijuma gaita izmantotas metodes:
1. Teoréetiskas
filozofiskas, psihologiskas un pedagogiskas literatiiras analize;
hermengtiskaja pieeja balstita diskursa analize;
dzivesdarbibas prasmju pilnveides model€sana;
skolénu darbu pasveértéjumu un macibu metodisko lidzek]u un pedagogisko
dokumentu kontentanalize.
2. Empririskas
2.1.Datu ieguves metodes
e novéroSana;
e anketéSana;
e intervijas;
e eksperiments;
e pedagogisko situaciju analize;
e ekspertu vértéjumu analize.
2.2.Datu apstrades un analizes metodes
e teoriju vadita analize.

Kvantitativo datu apstrade veikta, izmantojot SPSS 17.0 datu apstrades programmu,

izmantojot $adas statistiskas datu apstrades metodes:
e korelaciju analize;
e Pirsona korelacijas koeficients.

Dati apstradati ar Microsoft Excel 2010 programmu.

Pétijuma veids

P&étijuma raksturojums dots p&c pétniecibas veida. P&c izmantotds metodes tas ir
eksperimentals pétijums, kad tiek ietekm@&ti p&tamie subjekti un novérotas, analiz&tas
izraisTtas izmainas. P&amo subjektu ietekme Tstenojas teorétiski izstradata procesuala
modela produktivitates parbaudes laika, salidzino$i analiz€jot dzivesdarbibas prasmju
veidos$anos un tas ITmenus vieniem un tiem pasiem respondentiem atskirigas situacijas.

Atbilstosi hipotéz€ izvirzitajiem piepémumiem empiriskajam p&tijumam veidots
jaukto metozu paral€lais dizains, ieklaujot kvalitativo un kvantitativo metozu izmanto$anu
dazados pétijuma posmos, kas palielina pétijuma iek$€jo un argjo validitati. P&tijjuma
klasifikacija peéc izvelétas metodes — salidzinoSais c€lonsakaribu jeb retrospektivais
pétijums, kad manipulacija ar neatkarigo mainigo netiek paredzeta eksperimenta rezultata,
bet pétita pedagogiska procesa realitate.

Pétijuma baze

Pétijums veikts Balvu novada TilZzas internatpamatskola, Liepajas novada Vainodes
internatpamatskola, Aliksnes novada Liepnas internatpamatskola un Jekabpils novada
Birzu internatpamatskola. Petfjuma iesaistiti 140 skoléni un 69 skolotaji.

Petijuma robezas

Pétijuma ir pétits internatpamatskolu pusaudzu dzivesdarbibas prasmju pilnveides
konteksts, izp&tot pedagogiska procesa organizaciju — macibu stundas, arpusstundu darba,
intereSu 1zglitibas pasakumos, individualas, grupu un fakultativas nodarbibas.

Petijuma sniegta Latvijas internatpamatskolu pedagogu izpratnes primara analize,
analizgjot 69 Latvijas internatpamatskolu pedagogu izpratni par dzivesdarbibas prasmju
pilnveidi pusaudziem.

Pétijjuma posmi

e Pirmsdoktorantiiras posms: 2007. — 2009.9.

Idejas pétijuma veiksanai. Problémas apzinasana.

e P&tijuma teorétiska izstrade: 2010.gada septembris - 2011.gada decembris.

Teoretiskas literatiras analize Pamatojoties uz pétjuma teor€tiskajam un
metodologiskajam atzinam, izveidots pétijjuma procesa zinatniskais aparats, ta struktiira un



realizacijas formas. Saja pétfjuma posma izstradati dzivesdarbibas prasmju veido$anas

kritériji un raditaji. [zveidots dzivesdarbibas prasmju pilnveides procesualais modelis.

e PegtiSanas metozu (aptaujas anketas un intervijas) izstrade: 2011.gada decembris —

2012.gada marts.

Izstradata aptaujas anketa visparizglitojoSu internatpamatskolu pusaudziem (7.-9.Kl.)
un skolotajiem.

e Datu ieguve, analize, rezultatu apkopojums, eksperiments, procesuala modela

darbibas parbaude: 2012.gada marts — 2015.gada marts.

Tika veikta skolotaju un skolénu aptaujas anketu, skolotaju interviju rezultatu
kontentanalize, sistematiz&jot, kod&jot un klasificgjot iegltos rezultatus. Turpinata
salidzinosa analize. Eksperiments, procesuala modela darbibas parbaude.

e Promocijas darba noform&jums: 2015.gada marts — 2015.gada junijs.

Pétijuma teoretiska novitate

Promocijas darbs ir inovativs, jo neatkarigas Latvijas laika Sis ir pirmais pétijums, kas
attiecinams uz pusaudzu dzivesdarbibas prasmju pilnveidi internatpamatskolas.

Promocijas darba atklati pedagogiskie nosacijumi pusaudzu dzivesdarbibas prasmju
sekmigai attistibai visparizglitojoSas internatpamatskolas pedagogiskaja procesa.

Promocijas darba atklata dzivesdarbibas prasmju veidoSanas darbiba, tas objektivie un
subjektivie ~ komponenti, = pamatojot  dzivesdarbibas  prasmju  nepiecieSamibu
internatpamatskola, kas nosaka talako skolénu sekmigu dzivesdarbibu. Definéti subjektivie
sekmigu dzivesdarbibu veicinoS$ie faktori: motivétiba, mérktieciba, patstaviba, pasSattistibas
vadiba.

Definéts internatpamatskolas pedagogiskais process, kura, pamatojoties uz humanas
pedagogijas atzinam, tiek Tstenots pamatizglitibas pedagogiskais process, tai skaita
dzivesdarbibas prasmes internatpamatskolas pedagogiskaja procesa.

Izveidots teorétiski pamatots dzivesdarbibas prasmju pilnveides modelis pusaudziem,
noteikti ta nozimigakie struktirkomponenti, akcentgjot gimenes un sadarbibas nozimi.

Pétijuma praktiska nozime

Izveidots dzivesdarbibas prasmju pilnveides modelis internatpamatskolas skoléniem,
orientéts uz @gimeniskas vides nodroSinasanu un balstits uz humanas pedagogijas
pamatzatzinam. Dzivesdarbibas prasmju pilnveides procesualais modelis var sekmét
skolénu gatavibu dzivesdarbibai arT citas macibu iestades.

Apkopoti skolotaju un skolénu viedokli par dzivesdarbibas prasmju apguvi
internatpamatskolas pedagogiskaja procesa, kas sadarbiba nodro$ina zinaSanas par
dzivesdarbibas prasm&m un to lietoSanu.

Apkopotas  atzinas par gimenes vides nodroS§inasanas  nepiecieSamibu
internatpamatskolas pusaudZiem pedagogiskaja procesa.

Promocijas darba izstrades gaita giitas atzinas tika apkopotas un aprobétas konferences
un ekspertu diskusijas, ka ar1 publiskotas zinatnisko rakstu krajumos un ir lietojamas
interesentiem, lai uzlabotu internatpamatskolas pedagogisko procesu.

P&étijuma gaita izstradata un empiriski parbaudita dzivesdarbibas prasmju veidoSanas
procesuala struktiira, dzivesdarbibas prasmju kritériji un raditaji.

Izstradats saturs un metodiskie ieteikumi dzivesdarbibas prasmju pilnveidei
internatpamatskolas pedagogiskaja procesa.

AizstaveSanai izvirzitas tezes

1. Dzivesdarbibas prasme ir mérktieciga sadarbibas procesa uz zinaSanu pamata
izveidojusies sp€ja patstavigi izvirzit un realiz€t mérkus, uzpemoties atbildibu par
pasattistibas vadibu.

2. Pusaudzu dzivesdarbibas prasmju apguvi pedagogiskaja procesa internatpamatskola
mikro vid€ un mezo vidé sekmé savas dzives kartibas uzturSanas prasmes, sevis
apkalpoSanas prasmes un dzives eksistencialas prasmes meérktieciga, patstaviga un
pasverteta darbiba.



3. Par pusaudzu dzivesdarbibas prasmju pilnveidi ieteicams spriest péc sadiem kriterijiem:
Meérka izvirziSana, Lidzekju lietosana merka sasniegSanai, Attieksme pret vidi,
Attieksme pret sevis apkalpoSanu, Dzives ikdienas vajadzibu apmierinasana un
Darbibas pasnovértesana.

Promocijas darba saturs

Ievada pamatota pétjjuma temata izv€le un ta nozimiba skolas pedagogija, noteikts
petijuma objekts un priekSmeta, izvirzits mérkis, raksturota risinama probléma, kuras
pétisanai izvirzita hipot€ze un pétijuma uzdevumi, aprakstiti pétijuma posmi, dots petijuma
teorétiskais pamats, pétijuma baze un datu vakSanas metodes, sniegta informacija par
pétijuma novitati, praktisko nozimi.

Promocijas darba 1.dala ,,Dzivesdarbibas prasmju jédziens un saturs filozofija,
psihologija un pedagogija” analizéts dzivesdarbibas jédziens un saturs filozofija,
psihologija un pedagogija.

1.1.nodala ,,Dzivesdarbibas prasmju biutiba un to teorétiskais pamatojums”
analizétas dzives filozofijas un darbibas teorijas atzinas, dzivesdarbibas prasmju jédziens
starpzinatnés — pusaudzu dzivesdarbibas prasmes, to butiba, defingjot tas filozofiska,
pedagogiska un psihologiska skatfjuma.

Dzive klust par filosofisku konceptu, ar kuru skaidro morales, izzinas, makslas un
patiesibas jautajumus. Dzive ir aktivs pardzivojumu un pieredzes veselums, kura meés
saprotam kultiiras un morales vertibas, kura notiek radosa darbiba, veidojas sapratne par
lietam, par sevi un citiem. Dzive ka visaptveroSa darbiba, kas no sevis arvien rada jaunas
gara formas, Dilteja filosofija or nozimigs jautajums. Filosofiski skatot dzivi, ir iesp&jams
saprast cilvéka gara bagatibu, kura ir ne tikai racionalais, bet ir ar1 iracionalais un lidz
galam neizzinamais. Dzive cilvéks apzinas vésturiskas kopsakaribas, dzive ir veids, ka
cilveks ir kultirvesturiskaja realitate, un dzive ir art ta, ar kuru So realitati m&s saprotam
(Kivle, 2011; Dilthey, 1985, 2005; Gadamers, 1999; Bergson, 1911; Volane, gpons, 2010;
Gasets, 1983).

Darbibas teorija akcenté jaunu vajadzibu un motivu ieklauSanu dzivesdarbiba.
Personigi nozimiga darbiba ir skol€na attistibas nosacijums. Darbiba tiek ieglta pieredze,
kas sastav no personiski pardzivotiem notikumiemdarbibas teorijas skaidrojuma
(AoynpxanoBa-CiaBckas, 1991; Bacumiok, 1984; Jleontses, A. H., 1975/2005; JleoHTheB,
. A. 2007; OnbxoBukoBa, 2010; Dewey, 2000; Pyounmreiin, 1957/2003; Brirorckutid,
2000; Zogla, 2001; Cehlova, 2002; Spona, 2001, 2004, 2006) Tatad dzivesdarbiba skola
saistama ar atzinu, ka cilvéks macas un attistas darbiba, giistot pieredzi (P&tersons, 1931;
Students, 1998; Spona, 2001; Zogla, 1994, 2001).

Darbibas priekSnoteikums un izraisitajs ir sakotn€ja vajadziba (JleontseB, A. H.,
1975). Sastopot tai atbilstoSu priekSmetu, subjekts sak darboties, sakotn&ja vajadziba
transformé&jas un kliist sp&jiga virzit un regulét darbibu, top par tas motivu. Darbibas teorija
uzskatu, rakstura, dzivesveida izmainas akcent€ ka jaunu vajadzibu un motivu ieklausanu
sava dzivesdarbiba (Jleontnes, A. H., 1975). Vajadziba tiek apmierinata, un tas rezultata
rodas jauna vajadziba, kas, savukart, modelé sev atbilstoSu priekSmetu, kas klatu par
jaunas darbibas motivu (skat. 1. att€lu).

1. attéls. Darbibas motiva attistibas shéma (péc Jleontses, A. H., 1975)

Motivacija Merktieciga - Jauna motivacija

darbiba

Analizgjot filozofisko, psihologisko un pedagogisko literatiru, konstatéts, ka
dzivesdarbiba ir cilvékam izveidojusies sevis, sabiedribas un dabas izzina un parveidé
pilnveidojusies individa aktivitates realiz€Sanas un vajadzibu apmierinaSanas panémienu
un attieksmju sistéma Subjekta daudzveidigas mijdarbibas formas ar pasauli ir pamats
dzivesdarbibai (JIeonTses, /1. A., 2007, Spona, 2006).



Prasmju veicinaSana iesp&jama praktiska darbiba, tas rodas konkrétas darbibas
rezultata un pilnveidojas patstavigaja darbiba (Onpxkonun, 1999; Hosukos, A.M.,
Hosuxkos, /I. A., Ilmaronos, 1972; JlaBeigoB, 1995; Zelmenis, 2000; Zogla, 2001; épona,
2001, 2006; Juréenko, 2008; Pybunmreiin, 1989/2004; Ctoync,1988).

Prasmes attiecinat uz vienu noteiktu prasmju grupu var tikai nosaciti, jo, piemé&ram,
prasme uzdot jautajumus ir gan sociala prasme , gan, pilnveidojoties sava kvalitate, ta ir art
macisanas prasme. Tapat prasme sakartot savu darba vietu ir gan pasapkalposanas prasme,
gan ar sociala prasme.

Izvertejot iepriek§ mingto, autore secina, ka internatpamatskolas skoléna
dzivesdarbibas prasme ir mérktieciga sadarbibas procesa uz zinasanu pamata izveidojusies
sp€ja patstavigi izvirzit un realiz€t merkus, uznemoties atbildibu par pasattistibas vadibu.

Balstoties uz pedagogiska darba pieredzi internatpamatskola, raksturotas
dzivesdarbibas prasmes mikro un mezo vide: savas dzives kartibas uzturéSanas prasmes,
sevis apkalpoSanas prasmes un dzives eksistencialas prasmes.

1.2.1.nodala ,Dzivesdarbibas prasmju satura analize internatpamatskolu
izglitibas programmas” analiz€ta internatpamatskolu veidoSanas vésturiskaja aspekta.
Izpétot internatpamatskolu veidoSanos, raksturots internatpamatskolu dibinaSanas process,
ta ietekme uz pusaudzu dzivesdarbibu. Tap&c nozimigs ir jautajums par gimeniskas vides
veidosanas kontekstu — internatpamatskolu, kur pusaudzis apgist nepiecieSamas
dzivesdarbibas prasmes.

Analizgjot internatpamatskolu izveidosanas vé&sturi, konstatéts, ka Vvisparizglitojosas
internatpamatskolas Latvija saka veidoties 20.gadsimta otraja pus€, jo péckara gados
daudzas gimenes Latvija bija palikuSas bez apgadniekiem, un triicigiem gimenes apstakli
radija gritibas bérnu audzinasana un izglitoSana, seviski griiti bija daudzb&érnu gimeném.
1956.gada ta laika valdiba piepéma lI€mumu republika dibinat skolas — internatus, kur
varétu macities triicigo gimenu bérni un bt pilna valsts apgadiba.

Internatpamatskolas darbibas pamatvirziens ir izglitojosa, attistosa un audzinosa
darbiba. Internatpamatskola klust par skolénam izglitojosu, attistoSu un audzinoSu macibu
vidi (skoléni internatpamatskola pavada visu diennakti), un $aja vid€ veidojas personiba,
kas ir mérktieciga un orienteta uz sadarbibu.

1.2.2.nodala ,,Humana pedagogija ka teorétiskais pamats dzivesdarbibas prasmju
pilnveidei internatpamatskolas pedagogiskaja procesa” raksturots humanas pedagogijas
atzinu pielietojums internatpamatskolas pedagogiskaja procesa, akcent&jot gimenisku
savstarp&ju attiecibu nozimi ka pedagogiska lidzekla izmantoSanas efektivitati
internatpamatskolas skoléna personibas attistiba, respektéjot vina ka subjekta vajadzibas,
intereses, pieredzi, bérnam personiski nozimigas situacijas komunikacija ar vienaudziem
un pieaugusajiem.

Humana filozofija iestajas par cilvéka un vina tris butibas — fiziskas, dvéseles un gara
vienotibu, ka primaro meérki izvirza cilvéku paSaktualizacijas un patstavibas attistibu,
pamato pedagoga jauno veértibu sisteému, kura tiek ieklauta katras personibas nozimiba,
izvéles iesp&jas un personiga atbildiba, ka arf macibu radoSums. Humanpedagogija skoléns
macas un skolotajs darbojas kopa ar vinu ka macibu procesa atbalstitajs, koordinators.
Galvenas ir skoléna emocionalas un izzinas vajadzibas. Humanisti uzskata, ka
nepiecieSams izglitot cilveku kopuma, sekmgjot vina izaugsmi visa miiza garuma (Roger,
1959; 1983; 1986; gpona, Maslo, 1991; Liegeniece, 1998; ®pomm, 2009; Kpsutosa, 2009;
Eriksons, 1998, Macnoy, A. I'.; Piazg, 2002; Beirorckuii, JI. C., 2000).

Internatpamatskola ir skoléniem personibas attistibas vide, tapéc ta piedava gan
skolotajiem, gan skoléniem:

e patstavigas darbibas iespgjas;

e iespgjas uzpemties atbildibu par saviem I€mumiem, ricibu un iegitajiem
rezultatiem;

e iespgjas patstavigi risinat problémsituacijas;

e iespjas analizet, izvertet un parnemt labako pieredzi;



e iespgjas sanemt kompetentu savas darbibas izvert€jumu.

Humanas pedagogijas robezas internatpamatskola bitiska nozime ir macibu metodém,
kas aktivize skolénu patstavigu radoso darbibu. Tas ir gan problémsituaciju macibas, gan
projektu metodes, gan petnieciskas metodes un modualas macibas.

Internatpamatskola lielaka uzmaniba tiek pievérsta skoléna sasniegumiem Sevis
pilnveidosana, sniedzot vinam droSibas un maju izjitu, radot tadu izglitoSanas procesu,
kura pusaudzis var mainit, uzlabot, pilnveidot dzives apstaklus un celt tas kvalitati, nevis
tikai pieméroties jau esoSajiem apstakliem. Brivas, nepiespiestas un gimeniskas attiecibas —
skolotajs runa tikai par skol€na ricibu konkréta gadijuma, sp&j un atrod laiku ieklausities,
iedzilinaties un saprast p&c biitibas un parunaties ar pusaudzi ka ar lidzveértigu sarunu
biedru — liecina par savstarpgjo cienu un ticibu skoléna sp&jam, kopigu jaunradi un radosu
darbibu, savdabibu un savstarp€ju pienakumu apzinasanos.

1.2.3.nodala ,,PusaudZu dzivesdarbibas prasmju veicino$s pedagogiskais process
internatpamatskola” raksturots dzivesdarbibas prasmju veicino$s pedagogiskais process
un ta komponenti internatpamatskola, konstruéts teorctiski pamatots dzivesdarbibas
prasmju apguves procesualais modelis, lai pilnveidotu dzivesdarbibas prasmju ka
pedagogiska Iidzekla izmantoSanas efektivitati pusaudZzu personibas attistiba
internatpamatskola gimeniska un humana vidé. Pedagogiska procesa raksturojums tika
atklats, pamatojoties uz darbibas procesuali strukturalo pieeju, kas paredz macibas
vienotiba realizét subjektivos un objektivos darbibas komponentus, nodroSinot maciSanas
jegu.

Pedagogiska procesa organizéSana ir visdazadakas iesp€jas, un internatpamatskolai
pasai ir svarigi izstradat tadu darbibas modeli, kas sp&tu apmierinat lielakas skolénu dalas
vajadzibas un intereses, veicinatu dzivesdarbibas prasmju apguvi.

Macibu stunda, individuala, intereSu izglitibas nodarbiba, vakarmacibu darbs,
pavaditais laiks kopa ar skolotaju vai darbinieku vienmér nes Iidzi skolotaja un darbinieka
domas, jiitas un vina pasaules uzskatus.

Pedagogiskais process internatpamatskola iegtist $adus akcentus:

¢ skoléna motivacija ir apgit ko jaunu, personigi nozimigu;
e mérktieciga darbiba, darbiba ka personibas attistibas pamats;
e Dbrivas izvéles princips gimenes vide - patstaviba un atbildiba.

Pedagogiskaja procesa internatpamatskola ieklaujas vairaki komponenti, to
veicinasanai nepiecieSama jauna pieeja, izmainas pedagogiska procesa organizacija
(skat. 2.attelu), kas sekmé dzivesdarbibas prasmju pilnveidoSanos. Savstarp€ja sadarbibas
procesa, kas balstits uz darbibas teorijas un humanas pedagogijas atzinam, ortientéts uz
gimeniskam savstarp&jamattiecibam, izmainas pedagogiska procesa organizacija.
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2.attels. Pedagogiskais process internatpamatskola

—/

Pedagogiska procesa komponenti un prasmju

Macibu un audzinasanas process Arpusstundu Individualas Fakultativas Briva laika
(skolotdjs, internata skolotajs, macibu darbs un grupu nodarbibas organizacijas
priekSmetu skolotajs, interesu (interesu nodarbibas (skolotajs — formas (skoléns —
izglitibas skolotajs, tehniskais «—> izglitibas (skolotajs — <> skoléns) — ¢+ skoléns — skolotajs
darbinieks, individualo un fakultativo skolotajs — skoléns) — eksistences — tehniskais
nodarbibu skolotajs — skoléns) — savas skoléns) — sevis nodrosinasan darbinieks) —
dzives kartibas uzturéSanas eksistences apkalpoSana as prasmes Pasattistibas
prasmes, sevis apkalpoSanas nodroSinasan S prasmms vadibas un
prasmes un eksistences as prasmes eksistences
nodrosinasanas prasmes nodrosinasanas

Personigi nozimiga darbiba
humanas pedagogijas paradigma

Izmainas pedagogiska procesa organizacija - uz gimeniskam
attiecibam orientéts pedagogiskais process, kas veicina
skolénu dzivesdarbibas prasmju veidoSanos

Secinats, ka svariga nozime pedagogiskaja procesa ir tiesi savstarp&jai sadarbibai un
mijattiecibam. Sadarbojoties tiek apgiitas jaunas prasmes, notiek dzivesdarbibas prasmju
veidoSanas pasvadiba.

Pedagogiskais process internatpamatskola ietekmé pusaudzu dzivesdarbibu, ja tas dod
iesp&ju darboties un uzkrat dzives paSpieredzi. Personiga pusaudza darbibas un saskarsmes
pieredze, gandarijums par personisko izaugsmi — pusaudza dzivesdarbibas pasrealizacijas
pamats (Spona, 2006; Huber, 2004; Laiveniece, 2003; Collard, 2010; Juréenko, 2008;
Delors, 2001; Prets, 2000; JleoutseB, A. H). Skoléns, patstavigi un mérktiecigi
darbojoties, akcent&jot sadarbibu skoléns-skoléns, ieglst jaunu dzivesdarbibas pieredzi,
kas veidojas no skoléna un skoléna personigas pieredzes (Tilla, 2005; Spona, 2001, 2004,
2006; Akopova, 2006). Audzinasanas darbibu internatpamatskola nepiecie$ams virzit uz
to, lai skoléenam biitu visaptveroSa izpratne par vertibam un veidotos kritiski vertgjosa
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atticksme un atbildiba par savu ricibu, skolotajs ka sadarbibas partneris (Spona, Camane,
2009; Fjelds, 1998).

Analizeti dzivesdarbibas prasmju pilnveides komponenti: meérka izvirziSana un
lidzeklu lietoSana mérka sasniegSanai (Gudjons, 2007; Maslo, E, 2003; Gertsma, Barry,
Hake, 2004; Zimmerman, 2001; Spona, 2004; Spona, Camane, 2009; Vorobjovs, 2002),
attieksmes (Spona, 2001, 2004, 2006; Zelmenis, 2000; gpona, Camane, 2009; Liegeniece,
1999), dzives ikdienas vajadzibu apmierinasSana (Katane, 2005; gpona, 2001; Kuhl, Koole,
2004; Runge, 2002; Meisner, 2009) un darbibas pasnovértésana (Steinberga, Tunne, 1999;
Kallinnikova, 1999).

Ta ka jédziena dzivesdarbiba pétijumi baz€jas psihologijas un pedagogijas zinatnés,
tad, pamatojoties uz psihologijas un pedagogijas zinatnes jomas raditam teor&tiskam
atzinam, tika strukturéti pétijuma vajadzibam atbilstosi dzivesdarbibas prasmju veérté€Sanas
kriteriji, raditaji un l[imeni.

Dzivesdarbibas prasmju veértéSanas kritériji ir:

1. Merka izvirziSana, kuru raksturo $adi raditaji: izvirza mérkus realai darbibai, mérka

sasniegSana.

2. Lidzeklu lietoSana meérka sasniegSanai, kuru raksturo $adi raditdji: pats izv€las
lidzeklus mérka sasniegSanai, lieto lidzeklus mérka sasniegSanai.

3. Attieksme pret vidi, kuru raksturo $adi raditaji: paradumi uzturét karttbu mikro
vid€, paradumi uzturét kartibu mezo vide.

4. Attieksme pret sevis apkalposanu, kuru raksturo $adi raditaji: attiecksme pret savu
apgerbu un dienas rezimu, attiecksme pret vienaudzu un mazaku skolénu sevis
paSapkalpoSanu.

5. Dzives ikdienas vajadzibu apmierinasana, kuru raksturo $adi raditaji: atbildiba par
sava uztura sagatavoSanu, prasme lietot sadzives tehnologijas, finansu pratiba.

6. Darbibas pasnovertéSana, kuru raksturo §adi raditaji: paSvert€§juma prasmju
lietoSana, pasnovertéjuma un noveértgjuma tuvinasanas.

Katrs kriterijs ietver vairakus raditajus, kurus raksturo Iimenu pazimes, kas atbilstosi

parada mérktiecibas attistibas pakapi:
A limenis — augstakais raditaju izpausmes Iimenis, kad attieciga iezime spilgti
izteikta un tai ir regulars raksturs;
B Iimenis — vidgjais raditaju izpausmes limenis, kad attiecigai iezimei ir gadijjuma
raksturs, ta ir veidoSanas stadija;
C limenis — zemakais limenis. lezime nav izveidojusies.

Tika definéti pusaudzu dzivesdarbibas prasmju v&rtéSanas Kritériji, raditaji un limeni
(skat. 1.tabulu)

1.tabula. Pusaudzu dzivesdarbibas prasmju vertéSanas kriteriji, raditaji un Iimeni

Kritériji Raditaji Limeni
A (augsts) B (vidgjs) C (zems)
1.Mérka 1.1zvirza mérkus Ir vajadziba pé&c Dazreiz ir vajadziba Loti reti ir
izvirziSana realai darbibai jauna, prot izvirzit | p&c jauna un dazreiz vajadziba péc
mérki prot izvirzit mérki jauna un loti reti
prot prasme
izvirzit mérki
2.Meérka sasnieg$ana Sasniedz izvirzito Dazreiz sasniedz Loti reti sasniedz
merki izvirzito merki izvirzito merki
2.Lidzek]u 1.Pats izvélas Pats apzinati Dazreiz pats ar citu Loti reti pats ar
lietoS§ana mérka lidzeklus merka izvelas lidzeklus palidzibu izvélas citu palidzibu
sasniegSanai sasniegSanai mérka sasniegSanai lidzeklus mérka izvelas lidzeklus
sasniegsanai meérka sasniegSanai
2.Lieto Iidzeklus Apzinati lieto Dazreiz apzinati Loti reti apzinati
mérka sasniegSanai lidzeklus mérka lieto I1dzeklus lieto Iidzeklus
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sasniegSanai

mérka sasniegSanai

mérka sasniegSanai

3.Attieksme pret
vidi

1.Paradumi uzturét
kartibu mikro vidé

Regulari uztur
kartibu internata un
klasé

Situativi uztur
kartibu internata un
klase

Loti reti uztur
kartibu internata
un klasé

2.Paradumi uzturét
kartibu mezo vidé

Regulari uztur
kartibu skola un
apkartné

Situativi uztur
kartibu skola un
apkartné

Loti reti uztur
kartibu skola un
apkartné

4.Attieksme pret
sevis
pasapkalpoSanu

1.Attieksme pret
savu apgérbu un
dienas rezZimu

Riipiga attieksme
pret savu apgérbu
un dienas rezimu

Situativi uztur
kartiba apgérbu un
ievéro dienas
rezimu

Loti reti uztur
kartiba savu
apgerbu un dienas
reZimu

2.Attieksme pret
vienaudzu un
mazaku skolénu
sevis
pasapkalposanu

Cienas pilna
attieksme pret
vienaudZu un

mazaku skolenu
sevis
pasapkalpoSanu

Dazreiz cienas pilna
attieksme pret
vienaudzu un

mazaku skolénu
sevis
paSapkalposanu

Loti reti cienas
pilna attieksme
pret vienaudzu un
mazaku skolénu
sevis
pasapkalposanu

5.Dzives ikdienas

1.Atbildiba par sava

Regulari atbild par

Situativi atbild par

Loti reti atbild par

vajadzibu uztura sagatavosanu sava uztura sava uztura sava uztura
apmierinasana sagatavoSanu sagatavoSanu sagatavoSanu
2.Prasme lietot Labi prot lietot Situativi prot lietot | Loti reti prot lietot
sadzives tehnologijas | dazadas sadzives dazadas sadzives dazadas sadzives
tehnikas tehnikas tehnikas
3.Finan8u pratiba Ir interese un prot | Ir situativa interese | Loti reti interes€jas
planot finanses un dazreiz plano un plano savas
savas finanses finanses
6.Darbibas 1.Pasnovertéjuma Regulari lieto Situativi lieto Loti reti lieto
pasnovertésana prasmju lietosana pasSnovertésanas pasnovertésanas pasnovertésanas
prasmes prasmes prasmes
2.Pasnovertéjuma un Skolénu Dazreiz skolénu Loti reti skolénu
novert&juma pasnoveértéjums un | pasnoveértéjums un | pa$novertEjums un
tuvinasanas picauguso picauguso picauguso
vertgjums ir novertgjums ir novertgjums ir
tuvinats tuvinats tuvinats

Lai pétijuma bitu iesp&jams objektivi noskaidrot pusaudzu dzivesdarbibas prasmju
attistibas tendenci, nepiecieSams atklat katra izvirzita krit€rija raditaju raksturojosas
pazimes Itmenu noteikSanai. 1.tabula redzams, ka kriterriji izmérami péc izvirzitajiem
raditajiem, nosakot Itmeni “A (augsts)”, “B (vidgjs)” un “C (zems)” péc katra raditaja
raksturojo$am pazimeém.

Lai veicinatu skolénu izpratni par to, cik nozimigi ir pielietot dzivesdarbibas prasmes
dazadas ikdienas dzives situacijas, tika izveidots teor&tiski pamatot dzivesdarbibas prasmju

pilnveides satura un procesa modelis.

Pamatojoties uz literatliras analizé ieglitajam atzipam, dzivesdarbibas prasmju
vert€Sanas krit€rijiem un raditdjiem (sk. 1.tabulu), tika izveidots dzivesdarbibas prasmju
pilnveides procesuali strukturalais modelis (skat. 3.att€lu).
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3.attels. Dzivesdarbibas prasmju pilnveides procesuali strukturalais modelis

Dzivesdarbibas prasmju
pilnveide pedagogiskaja
procesa

= =

Darbibas
personigais
nozimigums

Savas
Darbibas dzives
71V
realizacija - o o
Sasniegumu simeniskas Merktieciba kartibas
Sevis pasnovertejums/ L uzturesanas
vertejums attiecibas, prasmes
apkalpoSanas humina
prasmes sociala
mikro un

mezo vide

Lidzdaliba

Dzives eksistencialas
prasmes

| I
Pieaugusais — skoléns, skoléns —
skoleéns sadarbiba

4 L

Skoléna attistibas paSvadibas prasmes

Modela saturs balstas uz hipotézes pien€mumiem — dzivesdarbibas prasmju pilnveide
tiek konstruéta, ietverot sev nozimigas darbibas aktualizaciju, patstavibas, atbildibas,
sadarbibas un paSattistibas vadibas prasmes, mérka izvirziSanu. Respekt&jot skoleénu ka

14



subjektu, pedagogs ierosina kopa darbibas realizaciju, rada humanu pedagogisko vidi,
balstoties uz savu ieprieks€jo dzivesdarbibas pieredzi.

Humana pedagogiska vide ir gimenisku attiecibu dala, tapéc modeli icklauta darbibas
realizacija. Humanistiska un atvérta pedagogiska vide nodro$ina dzivesdarbibas prasmju
pilnveidei nepiecieSamos apstaklus — psihologiski brivu un dro$u vidi, uz cienu un
savstarp&ju sapratni balstitu mijiedarbibu ar vienaudziem un pedagogu ka sadarbibas
partneriem virziba no Iidzdalibas darbibas procesa lidz jaunu mérku izvirziSanai.

Darbibas realizacija — gimeniskas attiecibas, modeli ieklautas ka dzivesdarbibas
prasmju raditajas un veicinatajas, kas ictekmé tai piedero$o individu jégas veidoSanos par
pasauli, sevi un citiem. Pusaudza dzivesdarbiba internatpamatskola gimeniskas attiecibas
atklajas gan macibu un audzinasanas procesa, interesSu izglitibas nodarbibas, gan skolénu
brivaja laika un individualajas nodarbibas. Savstarp&ja komunikacijas procesa ar
internatpamatskolas personalu §is sakaribas tiek interpretétas, veidojot sev nozimigas
darbibas — meérktiecibu, Iidzdalibu, sadarbibu, atbildibu un pasnovért§juma prasmes.
Skolotaji un darbinieki, skolénam macoties internatpamatskola, tuvina savstarpgjas
attiecibas gimenes modelim.

Sabiedribas dalu, ar kuru skoléns nonak tiesa kontakta, sauc par mikrovidi. Mikrovides
ietekme audzinasanas procesa ir vérsta daudzos virzienos, tas ietekme ir nepartraukta visas
cilvéka dzives laika. Mikrovidi nevar ierobezot tikai ar kontaktas realitates stabiliem
elementiem, jo biezi kontakts ir islaicigs, tacu iespaids ir paliekoss.

No pirmas mikrovides cilvéks nonak nakamaja — skola, kurai arT ir biitiska nozime
socializacijas procesa. Internatpamatskola skoléni tiek uznemti ar1 pirmsskolas izglitibas
programma, tadéjadi biezi vien skoléniem nav pirmas mikrovides (gimenes) pieredzes.
Skolotaja prasme izprast $adas skolénu vajadzibas var palidzet veidot atbalstu negativas
uzvedibas parveidosana pozitiva — mérktieciga — uzvediba.

Vide — mikro, mezo un makro — modeli ietverta ka konceptuals nosacijums atbilstosi
ekologiskai pieejai (Katane, 2009), kas pamato izglitibas vidi, t. sk. macibu vidi (macibu
stundas, individualas un fakultativas nodarbibas, vakarmacibas), internata vidi un skolas un
internata apkartni, vienlaikus gan ka procesu, gan ari ka mijdarbibas sistému, kas
konceptuali ir skoléna personibas attistibu veicinosa. Mikrovide mérktiecibas strukturalaja
modelt ir klase un internata istabina, mezo vide — skola, internats, skolas un internata
apkartne. Kopuma §is vides veido skoléna dzivesdarbibas vides struktiiru.

Darbibas procesa analizé veidojas pieredze, ko sauc par paSpieredzi, jo tada analizé
notiek bagatinasanas process, kas saistits ar subjektivo pardzivojumu (Spona, 2001).

Modelis rada sakaribu sistému starp meérki, istenoSanu un rezultatu dzivesdarbibas
prasmju pilnveidei internatpamatskolas pedagogiskaja procesa. Darbibas attistiba no
reproduktiva lidz produktivajam [tmenim ir izzinas darbibas un aktivitates veicinasana, ko
pamato pedagogiska procesa attistibas galvena tendence un akcent€ ,,viens no izglitibas
galvenajiem pedagogiskajiem mérkiem — pedagogiski bagatinata daudzveidiga darbiba laut
skoléniem péc iesp&jas produktivak, brivi attistit savas cilvéciskas potences, sp€ju
kompetenti un atbildigi lemt par savu ricibu” (Jurgena, 2002). Cikliskuma koncepcija
skaidro izzinas darbibas procesu ka spiralveida virzibu uz augstaka Iimena sisteému
(Cehlova, 2002), kas ietver katra nakama darbibas cikla mérka izvéli, ta stenoSanai
atbilstoSas metodes un noteiktu rezultatu sasniegSanu, kuri veido pamatu jauna darbibas
cikla sakumam, parejai uz augstaku limeni. Par darbibas attistibas raditaju kliist jaunas
pieredzes ieguve, kuras rezultata nepiecieSamas zinaSanas, prasmes un iemanas tiek
parnestas jauna pakapée. legiita objektivi un subjektivi jauna pieredze nodroSina izpratni par
dzivesdarbibas prasmju apguves nepiecieSamibu, ka rezultata skoléns iegiist parliecibu par
savam zinasanam un sp&jam, uzdrikstéSanos paust un aizstavet savu viedokli.

Pétijjuma 2.dalas ,,Dzivesdarbibas prasmju pilnveides pedagogiskaja procesa
empiriska parbaude” 2.1.nodala ,Empitiska pétijjuma raksturojums un pétiSanas
metodes” raksturota empiriska p&tjjuma programma, metodes un organizacija.
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Pétijjuma programma.
Lai noteiktu dzivesdarbibas prasmju veidoSanos internatpamatskolas skoléniem un
parbauditu promocijas darba izvirzito hipotezi, tika veikts empiriskais pétijums, kurs
ietver pedagogisko eksperimentu tris dalas:
1) konstat&joso eksperimentu — kvantitativs, Tslaicigs, dabisks (Albrehte, 1998;
Lasmanis, 1999; Arhipova, Balina, 2000; Geske, Grinfelds, 2001);

2) veidojoso eksperiments (Albrehte, 1998; Lasmanis, 2002; Arhipova, Balina,
2000; Geske, Grinfelds, 2001);

3) ekspertu metodi (Albrehte, 1998; Lasmanis, 2002; Arhipova, Balina, 2000;
Geske, Grinfelds, 2001).

Konstatgjosa eksperimenta merkis — noteikt

dzivesdarbibas prasmju apguves

limeni realaja pedagogiskaja procesa un svarigakas dzivesdarbibas prasmes.
Konstatgjosa eksperimenta veikSanai tika izv€letas kvalitativas un kvantitativas

pétijuma metodes:

1) dokumentu izpéte;
2) pedagogiskais novérojums;

3) aptaujas;
4) parrunas;

5) skolénu darbibas analize;
6) datu statistiska analize skolénu dzivesdarbibas prasmju sakotngja limena

noteik$anai.

Empiriskais p&tijums noritéja 4 posmos (skat. 2.tabulu). Veidojosais eksperiments
tika sadalits divos posmos.

2.tabula. Pedagogiska eksperimenta norises posmi

P&tfjuma laiks

Posma raksturojums

l.posms Empiriska

petijjuma  metozu
izstrade un bazes
veidoSana

(2011)

Merkis: izveidot bazi pedagogiska eksperimenta veikSanai.

Uzdevumi: 1) izstradat eksperimenta bazes veidoSanas principus atbilstigi
eksperimenta merkim; 2) veikt organizatoriskos pasakumus bazes
nodros§inasana.

2.posms. Sakotngjo
pétniecisku datu
iegiiSana

(2012.)

Merkis: iegiit izejas datus par eksperimenta grupu un tas iezimém. Uzdevumi:
(1) wveikt skolénu wun skolotaju anketéSanu dzivesdarbibas prasmju
izvertésanai; (2) izpétit eksperimentam izvéleto skolénu sastavu, skolotaju un
skolénu attiecibu raksturu; (3) noteikt sakotngjos dzivesdarbibas apguves
[imenus, (4) veikt skolénu aptauju, lai noteiktu izstradatajam modelim
ieteikumus pedagogiska procesa pilnvedei..

3.posms.
Veidojosais
eksperiments
(2013.-2014.)

Merkis: noskaidrot, vai izstradatais dzivesdarbibas prasmju pilnveides
procesuali strukturalais modelis palidz skoléniem pilnveidot savas
dzivesdarbibas prasmes, veicina skolénu un skolotdju atvertibu un aktivizé
skolénu pasattistibas prasmju un paspieredzes veidoSanos.

Uzdevumi: 1. posms. (1) sagatavot skolénus piedavata modela izmantoSanai ;
2.posms.(2) parbaudit modeli, veicot nodarbibu salidzino$o vertejumu; (3)
parbaudit paspieredzes veidoSanas procesus

4.posms.

Datu ieglisana péc
eksperimenta,  to
apstrade,
salidzinasana,
interpretacija
(2015.)

Merkis: iegtit datus modela efektivitates, atvertibas un dzivesdarbibas prasmju
veidoSanas procesu pétjjumiem. Uzdevumi: (1) veikt otro skolénu
dzivesdarbibas prasmju pilnveides mérjjumu; (2) veikt interviju, aptaujas
anketu, skolénu darbu analizi; (3) veikt datu statistisko apstradi un analizi.

Pétijuma baze. P&tijumam bija svarigi, lai taja ir parstavéti skoléni un skolotaji no
dazadiem Latvijas regioniem, dazadu pieredzi, tadél petjjuma izlas¢ tika ieklauti:

e Dazadu Latvijas visparizglitojoSo internatpamatskolu skoléni;
e Dazadu Latvijas visparizglitojoSo internatpamatskolu skolotaji.
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Petijuma aptvertas visparizglitojosas internatpamatskolas:
¢ Balvu novada Tilzas internatpamatskola;
e Liepajas novada Vainodes internatpamatskola;
¢ Aluksnes novada Liepnas internatpamatskola;
e Jekabpils novada Birzu internatpamatskola.
3.tabula redzama pétijuma bazes struktura.
3.tabula. P&tijuma bazes struktiira

Parametri Birzi Liepna Tilza Vainode Piezimes
Respondentu skaits 48 40 26 26
(skoleni)
t.sk. meitenes 25 - 19 - 11 - 10 - Tilza (2 —
52,1% 47,5% 42,3% 48,5% 7,7% nav
t.sk.zéni 23 — 21 - 13 -50% 16 - noradits
47,9% 52,5% 61,5% dzimums)
Respondentu skaits 19 14 20 16
(skolotaji)
t.sk. sievietes 16 — 80% 14 - 16 — 80% 13 -
100% 81,3%
t.sk.viriesi 3-15,8% - 4 —20% 3-18,8%
Kopa 67 54 46 42 209

2.2.nodala ,,Situacijas izpéte praksé” analiz&ti skolénu dzivesdarbibas prasmju
pilnveides dzivesdarbiba internatpamatskola subjektivo un objektivo kritériju
pasnovertéjuma rezultati.

Aptaujas rezultati.

Veicot aptauju, lai noskaidrotu skolénu un skolotaju viedoklus par dzivesdarbibas
prasmju apguvi, tika sanemtas aizpilditas 210 anketas. Par derigam tika atzitas 209 no
tam. legitie dati tika apstradati ar SPSS 17.0 datu apstrades programmu un Microsoft
Excel programmu. Dazas anketas trika atbilzu uz atseviSkiem jautajumiem, tadg]
statistiskaja analizg paradas atskirigs kop€jo gadijumu skaits.

Lai noskaidrotu, cik liela meéra tiek apgiitas dzivesdarbibas prasmes, tika ieklauts
pirmais jautajums — ,,Macoties visparizglitojosa internatpamatskola, es dzivesdarbibas
prasmes apgustu..” — skat. 4.attéla. (Pirms aptaujas anketas izsnieg8anas skoléniem tika
sniegts stkaks skaidrojums — prasmju un krit€riju analize.)

4.attels. Macoties visparizglitojosa internatpamatskola, es dzivesdarbibas prasmes

apgustu..

Nav noradits

Lotivaji
Viji M Birzi
B Liepna
Dajeji Tilza
Labi H Vainode
Loti labi

0% 20% 40% 60% 80% 100%

Izvertejot 4.att€la iegiitos datus, secinats, ka internatpamatskolu skoléni parsvara
uzskata, ka dzivesdarbibas prasmes tiek apgiitas dalé&ji.
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Lai noskaidrotu skolotaju viedokli, vai skoléni apgist dzivesdarbibas prasmes, tika
ieklauts pirmais jautdjums — ,,Macoties visparizglitojosa internatpamatskola, skoléni
dzivesdarbibas prasmes apgtst..” (Skat. 5.attelu.)

5.attels. Macoties visparizglitojosa internatpamatskola, skoléni dzivesdarbibas
prasmes apgust..

Nav noradits

Lotivaji
Vaji M Birzi
‘ B Liepna
Dajeji ‘ Tilza
Labi H Vainode
Loti labi

0% 20% 40% 60% 80% 100%

Analizgjot 5.attela iegtito informaciju, secinats, ka ar1 skolotaju viedoklis sakrit ar
skolénu viedokli (59,4% skolotaju un 52,1% skolénu uzskata, ka dzivesdarbibas
prasmes tiek apgutas dalgji).

Otrais jautajums aptaujas anketa tika ieklauts, lai noskaidrotu, kuras ir tas prasmes,
kuras respondenti uzskata par butiskakajam - respondentiem tika piedavatas 10 prasmes,
tika logts izvertét So prasmju nozimigumu internatpamatskolas skoléna pedagogiskaja
procesa.

Izvertgjot aptaujato atbildes, tika nonakts pie secinajuma, ka respondenti (skoléni
un skolotaji) nozimigakas uzskata $adas prasmes:

e savas dzives kartibas uzturéSanas prasmes;
sevis apkalpoSanas prasmes;
dzives eksistencialas prasmes;
prasme izvirzit mérki;
prasme izvéléties mérka sasniegSanai atbilstosus lidzeklus;
prasme pasnoverét paveikto darbibu.

Statistiskie rezultati apstiprinaja, ka pastav ieveérojamas pretrunas dzivesdarbibas
prasmju apguvei realaja dzive. Tadgjadi vargja secinat, ka promocijas darba probléma ir
aktuala, un tas risinajums var biit nozimigs ieguldijums dzivesdarbibas prasmju apguvei
visparizglitojosa internatpamatskola.

Lai rastu visatbilstosako praktiskas darbibas eksperimentam piemérotako analizes
metodi un saskanigas teorijas, kas biuitu derigas izvirzito problému risinajumos, tika
secinats, ka $aja petijjuma jaizmanto gan kvantitativo, gan kvalitativo datu ieguves un
apstrades veidi. P&tjjuma izmantota iegiito kvantitativo datu statistiska apstrade to
validitates nodroSinasanai un vid€jo rezultatu analize, respondentu augstako un zemako
vertéjumu salidzinajums gan vienados, gan atSkirigos kriterijos un to raditajos.

Lai noskaidrotu izvéléto kritériju atbilstibu, tika aptaujati 26 Tilzas
internatpamatskolas skoléni. Lai ieglitu datus par skolénu attieksmém, aptauja bija
ietverti slégtie jautajumi. Ar sl€gtajiem jautajumiem, kas tika novertéti cetru (3) ballu
skala no 1 — augsts limenis, 2 — vid€js limenis, 3 — zems Iimenis, noskaidroja skolénu
uzskatus par to, kadas dzivesdarbibas prasmes biitu jaapgiist internatpamatskola,
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paradija respondentu uzskatus par dzivesdarbibas prasmju apguves lietderigumu
atbilstosi izveletajiem kriterijiem un raditajiem.

Pétijuma datu apstrade un analize veikta ar Datu apstrades programmu SPSS 17.0
palidzibu.

Pétijuma rezultati liecina, ka pusaudzu dzivesdarbibas prasmju apguves krit€rijiem
Meérka izvirziSana, Lidzekju lietosana merka sasniegSanai, Attieksme pret vidi,
Attieksme pret sevis paSapkalpoSanu, Dzives ikdienas vajadziu apmierinaSana un
Darbibas pasnovertesana raditajiem ir zinama saistiba, kaut arT netika konstatéta augsta
korelacija starp raditajiem.

Lai iegiitu datus un informaciju, cik liela uzmaniba tika pievérsta dzivesdarbibas
prasmju attistisanai (laika posms 1999. — 2012.), analiz&ti Pedagogiskas Padomes sézu
protokoli.

Analizgjot pedagogisko padomes sézu protokolus hronologiska seciba salidzinosa
aspekta, konstatéts, ka veidojusies skolotaju un skolénu savstarp&jas dzivesdarbibas
pieredze un kadas ir attistibas izmainas saistiba ar dzivesdarbibas prasmju apguvi,
attistibas tendences, 2012./2013.macibu gada nolemts aprobé&t dzivesdarbibas prasmju
pilnveides modeli.

Lai iegiitu dzilaku, vispusigdku un ticamaku informaciju no skolotajiem,
absolventiem un esoSajiem skoléniem, tas ir, personam, kas ir cie$a saistiba ar
internatpamatskolas pedagogisko procesu, tika izveidoti strukturétas intervijas jautajumi
informacijas ieguvei atbilstoSi izveidotajiem dzivesdarbibas prasmju vértéSanas
kritérijiem un raditajiem.

Intervijas tika apstradatas atbilstoSi datu apstradei nepiecieSamajam prasibam.

Sakotngji interviju transkripcijas tika nodalits respondentu dzivesdarbibas prasmju
pieredzes apraksts no to izverteésanas.

Intervétie skoléni (ar1 bijusie audz€kni) un skolotaji parstav dazadas paaudzes un
dazadu dzivesdarbibas prasmju izglitibas limeni. Atskiriga ir pieredze un pedagogiskais
darba stazs respondentu (skolotaju) vida.

Izvertgjot skolotaju intervijas, secinats:

e respondentiem ir atSkiriga dzives un darba pieredze internatskola. Lielaka dala
intervéto, kuri skola ir nostradajusi virs 20 gadiem, atzist, ka sakuma
internatpamatskola starp skoléniem un skolotajiem domingja autoritaras
attiecibas, skolotdji sniedza gatavus paraugus. Skoléniem netika dota iespgja
1zpausties pasiem, izvertet un pienemt lémumu;

e ka svarigi un nozimigi dzivesdarbibas prasmju pilnveides avoti visu gadu
garuma tiek atziméti arpusstundu pasakumi — ekskursijas, pargajieni.

Otru respondentu grupu veido bijuSie un esoSie internatpamatskolas skoléni.
Bijusajiem un esoSajiem internatpamatskolas skoléniem ir atSkirigi viedokli, pieredze
un skatijums dzivesdarbibas prasmju apguve.

Izveértgjot skolénu intervijas iegiito informaciju, secinats, ka loti bitiska loma
skolénu dzivesdarbibas procesa ir internata skolotajam. Skoléni, uzsver, ka bitiski ir
macities ar1 praktiskas lietas (€diena gatavoSana, ka apieties ar naudu), ka ar1 svarigi
skola ir atbalsta personala (psihologa) klatbiitne. Sos argumentus bitu janem véra,
izstradajot ieteikumus internatpamatskolas pedagogiska procesa organizé$anai vienota
dzivesdarbibas prasmju apguves procesa. Pirms iestaSanas internatpamatskola tikai
viens no skoléniem ir apguvis dzivesdarbibas prasmes augsta Iimeni, savukart daudziem
skoléniem ir vajS limenis. Pasnovertgjums un veért€Sanas I[imeni mainas, macoties
internatpamatskola.

2.1.nodala ,,Procesuala darbibas modela produktivitates eksperimentalas
parbaudes rezultati” analizeéti procesuala modela produktivitates eksperimentalas
parbaudes rezultati.

No 2012.gada 1.septembra lidz 2015.gada 19.decembrim tika Tstenota
dzivesdarbibas pilnveides procesuala modela aprobacija TilZas internatpamatskola.
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Tika veikta nestruktivéta intervija informacijas ieguvei atbilstoSi izveidotajiem
dzivesdarbibas prasmju apguves krite€rijiem un raditajiem A, C un E skolotajiem.

Intervétie skolotaji parstav dazadas paaudzes un dazadu dzivesdarbibas prasmju
izglitibas ITmeni. AtSkiriga ir pieredze un pedagogiskais novérojums respondentu vid.

Secinajumi:

e pedgjo gadu laika pedagogiska procesa organizacija skola ir piedzivojusi lielas
izmainas — skolénu sadzives apstaklu uzlaboSana, skolas kabinetu materialas
bazes uzlabosana, nodroSinajums ar jaunakajam tehnologijam (multimediju
projektori, interaktivas tafeles, interneta pieslégums katra telpa). Skoléniem ir
iespéja pilnveidot sevis apkalpoSanas prasmes un iegit eksistences
nodro$inasanas prasmes;

o fakultativas nodarbibas tiek veidotas planveidigi un mérktiecigi;

¢ internatpamatskolas pedagogiem un darbinickiem ir svarigi radit gimeniskus
apstak]us, lai raditu gimenisku vidi.

2015.gada maija atkartoti tika aptaujati 26 Tilzas internatpamatskolas 7.-9.klases
skoléni, kuri 2012.gada 1.septembr1 uzsaka dzivesdarbibas prasmju apguves procesuala
modela aprobaciju. Skoléniem tika dots novértét izteikumus saskana ar izstradatajiem
kritérijiem. legitie dati tika apstradati ar SPSS 17.0 datu apstrades programmu un
Microsoft Excel.

Secinajumi:

e skoléniem ir paaugstinajusies sp&ja novertet iegiitas zinasanas un meérktiecigi
tiek noteikta talako zinaSanu ieguve, jo skolotajs dod iesp&ju skolénam pasam
izvEleties, netiek 1stenota ,,piespieSanas” metode;

e macisanas ir kluvusi par dzivesveidu, par pastavigu aktuala izzinasanu, kas tiek
virzita uz pilnvertigu un apjégtu macisanos miiza garuma, nodrosinot personibas
rezultativu dzivesdarbibu joma, ka arT ilgtsp&jigu individa un sabiedribas dzives
kvalitates paaugstinasanos;

e pedagogiskais process tiek planots ta, lai veicinatu visu skolénu maciSanos
atbilstosi vigu sp&jam, ka ar1 internatpamatskolas darbinieki ir aktivi iesaistiti
skolénu macisanas mérku noteikSana un TstenoSana. Un tas ir loti svarigi
internatpamatskolas skolénam, jo biezi vien vecaki dazadu iemeslu d€] nesniedz
saviem b&rniem atbalstu maciSanas mérku noteikSana un 1stenosana;

e skoléni dzivesdarbibas procesa ir apzinajusies prasmes darboties individuali un
grupa nozimigumu, jo, izskatot iesp&jamos darba piedavajumus un prasibas,
minéta prasme tiek noradita ka viena no nepiecieSamakajam prasmém gandriz
ikviena darba vieta.

e Sevis pienemSana ir atsléga, pamats citu cilveku personibu adekvatai
pienemsSanai, ja personiba piegem sevi, ari citus ta spgj akceptet, savukart, cits
ka atgriezeniskas saiknes elements pienem personibu. ST abpusgja sadarbiba, ka
pamata ir sevis pienemsana un citu pienemsana, ir humanas pedagogijas atzina,
kura izmantota pétijuma pamata.

Ekspertatzinumu metode.

Ekspertatzinumu metode $aja pétijuma tika izvéleta tapec, ka bija nepiecieSams
profesionals ar internatpamatskolas darba specifiku saistitu profesionalu un skolotaju
praktiku atzinums par dzivesdarbibas prasmju apguves strukturala modela atbilstibu
internatpamatskolas pedagogiskajam procesam.

2013.gada tika veikta ekspertu izvéle dzivesdarbibas prasmju apguves procesuala
modela izvertéSanai pusaudZiem internatpamatskolas pedagogiskaja procesa. Viens
eksperts partaveéja Balvu novada Izglitibas, kultiras un sporta parvaldi, savukart otrs
eksperts — Balvu novada Tilzas internatpamatskolu, kas vienlaikus bija arT attieciga
jomas specialists.
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Eksperti uzskata, ka internatpamatskolas Sobrid skoléni dalgji apgist
dzivesdarbibas prasmes. Biezi vien pedagogi dod gatavus paraugus un piegem l[€mumu
skolénu varda. Tadg€jadi netiek attistita skolénu patstaviba un lidzdaliba. Tiek atbalstits
secinajums, ka bitiski ir macibu procesu saistit ar realo dzivi. Pedagogiska procesa
organizacija nepiecieSamas parmainas, akcent€jot tadu dzivesdarbibas prasmju apguvi
ka sevis apkalpoSanas prasmes, savas dzives kartibas uzturéSanas prames un dzives
eksistencialas prasmes.

Eksperti, izvertgjot pusaudzu dzivesdarbibas prasmju krit€rijus un raditajus un
dzivesdabibas prasmju apguves procesualo modeli, norada, ka:

e izvirzitie krit€riji un raditaji atbilst internatpamatskolas pedagogiskajam
procesam,

e pedagogiska procesa pietuvinasana gimenes modelim internatpamatskolas
pedagogiskaja procesa ir atbalstama;

e ar izstradatajiem ieteikumiem butu nepiecieSams iepazistinat visus
internatpamatskolu parstavjus.

2.1.nodala ,,Ieteikumi dzivesdarbibas prasmju pilnveidei internatpamatskolas

pedagogiskaja procesa” izstradati ieteikumi dzivesdarbibas prasmju pilnveidei
internatpamatskolas pedagogiskaja procesa.

Empiriska petijuma rezultati ir lavusi izstradat ieteikumus dzivesdarbibas prasmju
apguvei internatpamatskolas pedagogiskaja procesa:

1. Dzivesdarbibas prasmju apguve internatpamatskolas pedagogiskaja procesa ir loti
nozimiga, jo biezi vien skoléni izglitibas iestadé atrodas vairak neka gimeng, tapec
aktuala ir pedagogiska procesa organizacija ka audzinasanas un macisanas lidzekla
izmantoSana dzivesdarbibas prasmju apguvei. Tapéc ieteikums ir iestradat
internatpamatskolu nolikumos dzivesdarbibas prasmju apguves ievirzi, akcent&jot
pedagogiska procesa pietuvinasanu gimenes modelim. Biutiski ir dzivesdarbibas
prasmju apguvi istenot humana un gimeniska pedagogiska vide, kura tiek
respektetas skoléna vajadzibas, intereses, pieredze, vina pardzivojumi un personiski
nozimigais.

2. Dzivesdarbibas prasmju veicinaSanai biitiski izv@l&ties ne tikai Valsts izglitibas
satura centra piedavatos macibu priekSmetu programmu paraugus, kuru saturs
apstiprina  skolénam apglistamas zinaSanas un prasmes, bet piedavat
internatpamatskolas skolotaju izstradatas macibu priekSmetu programmas, kuras
tiek ietverts tads macibu saturs, kas konkretizétu dzivesdarbibas prasmju apguvi
praktiska darbiba. Macibu programmu satura internatpamatskola bitiski ir ieklaut
dzivesdarbibas prasmju apguvi, istenojot péctecigi humana un gimeniska
pedagogiska vide, kura atbilstosi katras pakapes uzdevumiem tiek respektétas bérna
vajadzibas, intereses, pieredze, vina pardzivojumi un personiski nozimigais.

3. Internatpamatskolas darbinickiem nepiecieSamas zinaSanas pedagogija par
internatpamatskolas pedagogiska procesa organizaciju un skolénu vecumposma
ipatnibam, jo arl internatpamatskolas darbinieki (naktsaukles, apkop€jas u.c.)
piedalas skoléna audzinasana. Skoléns, kur§ lielako dalu macibu gada pavada
internatpamatskola, nevis gimeng, paraugu un savu nakos$as gimenes modeli giist
ar1 no skolas darbiniekiem.

4. Internatpamatskolas internata skolotajiem svarigi organizét kopigus pasakumus
kopa ar skoléniem (piem€ram, dzimSanas dienu sving€Sana, pargajieni, t&jas
pecpusdienas), dot iesp&u skoléniem apgit noderigas un praktiskas prasmes
(piem@ram, €st gatavosana), kas biitu noderigas turpmakajai dzivesdarbibai.

5. Internatpamatskolas nepiecieSams nodroSinat psihologa klatbiitni ne tikai rita
macibu stundu laika, bet arT vakarmacibu laika, lai palidz&tu skoléniem veiksmigak
orientties dazadas ikdienas dzives situacijas un kopigi rast tam risindjumu, izprast
un noverst gritibas, kas traucé pedagogiskajam procesam.
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Nobeigums

Promocijas darba ietvaros ir veikts petijums, kas apliecina dzivesdarbibas prasmju
apguves nepiecieSamibu internatpamatskolas pedagogiskaja procesa, ka ar izveidots un
parbaudits dzivesdarbibas prasmju apguves procesudlais modelis dzivesdarbibas
prasmju apguvei internatpamatskola.

P&tijuma secinats, ka:

1.

10.

11.

Darbibas teorija akcent€ skoléniem jaunu vajadzibu un motivu ieklauSanu sava
dzivesdarbiba. Personigi nozimiga darbiba ir skoléna talakas attistibas
nosactjums. Darbiba tiek iegita pieredze, kas sastav no personiski
pardzivotiem notikumiem.

Prasmju veicinaSana iesp&jama praktiska darbiba, tas rodas konkrétas darbibas
rezultata un pilnveidojas patstaviga darbiba.

Visparizglitojosas internatpamatskolas Latvija saka veidoties 20.gs. otraja
pusé. 1956.gada tika dibinata pirma internatpamatskola.

Internatpamatskolas darbibas pamatvirziens ir izglitojoSa un audzinosa darbiba.
Internatpamatskola kliist par izglitojoSu un audzinoSu macibu vidi (skoléni
internatpamatskola pavada visu diennakti), kura veidojas personiba, kas ir
meérktieciga, orient€ta uz sadarbibu un vienlaicigi apglist tas prasmes,
kovisparizglitojoso skolu skoléni apgiist gimeng.

Humana pieeja akcenté skoléna personibas pienemsSanu, sadarbibu, dialoga
formas saskarsm& un kultiiras vertibu apguvi personiskas jégas Iliment.
Pedagogisko atbalstu no humanisma pozicijam raksturo sadarbiba,
(Iidzpardzivojums, lidzjutiba, Iidzdarbiba), kas balstas uz personibas
autonomiju un individualitati, tas pasSattistibu, pasnoteikSanos, paSkontroli,
pasrealizaciju. Pedagogiskais atbalsts ir jebkuras sadarbibas un mijdarbibas
elements, kas paredz biedriskas, Iidztiesigas attiecibas.

Humanaja pedagogija bérna pedagogiskas dzives organizacija tiek uztverta ka
dabiga (ka sava) tikai tad, kad vinam ir iesp&ja brivi paSrealizeties.

Prasmju veicinaSana iesp€jama praktiska darbiba, tas rodas konkrétas darbibas
rezultata un pilnveidojas patstaviga darbiba.

No teorétiska dzivesdarbibas prasmju jédziena biitibas skaidrojuma zinatnieku
atzinas un analizes var izvirzit pusaudzu dzivesdarbibas kriterijus: Meérka
izvirziSana, Lidzeklu lietoSana meérka sasniegSanai, Attieksme pret vidi,
Attieksme pret sevis apkalpoSanu, Dzives ikdienas vajadzibu apmierinaSana un
Darbibas pasnovertéSana.

Pedagogiskais process ietekmé internatpamatskolas pusaudzu dzivesdarbibu,
ja tas ir patstavigs, dod iesp€u darboties un uzkrat dzives paSpieredzi.
Personiga pusaudZa darbibas un saskarsmes pieredze, gandarfjums par
personisko izaugsmi — pusaudza dzivesdarbibas pasrealizacijas pamatveids.
Skoléns, patstavigi un mérktiecigi darbojoties, akcentgjot sadarbibu skoléns-
skoléns, iegiist jaunu dzivesdarbibas pieredzi, kas veidojas no skoléna un
skoléna personigas pieredzes. Skolotajs — sadarbibas partneris.
Internatpamatskolas darbiniekiem nepiecieSamas zinasanas pedagogija par
internatpamatskola pedagogiska procesa organizaciju un skolénu vecumposmu
Ipatnibam internatpamatskola.

Skoléns ir savas darbibas virzitajs, aktiva darbiba problému risinasana,
zinaSanu apguveé. Komandas darbs un sadarbiba, kas garanté sasniegumus,
skoléna aktiva Iidzdaliba un iesaistiSanas, iniciativa, radosa atticksme,
patstaviba, uznémiba.
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12. Konstat§joSaja pétijuma iegiti dati liecina, ka Birzu, Liepnas, Tilzas un
Vainodes internatpamatskolu skoléni un skolotaji uzskata, ka dzivesdarbibas
prasmes tiek apgitas dal&ji.

13. Respondentiem (skolotajiem) ir atSkiriga dzives un darba pieredze
internatskola. Lielaka dala interveto, kuri skola ir nostradajusi virs 20 gadiem,
atzist, ka sakuma skola starp skoléniem un skolotajiem bija parsvara autoritaras
attiecibas, skolotaji sniedza gatavus paraugus. Skoléniem netika dota iespé&ja
izpausties paSiem, izvertét un piepemt I€mumu. Ka svarigi un nozimigi
dzivesdarbibas prasmju pilnveides avoti visu gadu garuma tiek atziméti
arpusstundu
pasakumi — eckskursijas, pargajieni, ka arT pédgjo gadu laika pedagogiska
procesa organizacija skola ir piedzivojusi lielas izmainas — skolénu sadzives
apstaklu uzlaboSana, skolas kabinetu materialas bazes uzlabosana,
nodroSindjums ar jaunakajam tehnologijam (multimediju projektori,
interaktivas tafeles, interneta pieslégums katra telpa).

14. Internatpamatskolas pedagogiem un darbiniekiem ir svarigi radit gimeniskus
apstaklus, lai kaut dalg&ji kompensétu gimenes trilkumu un raditu gimeniskus
apstak]us.

P&tijuma rezultata ir sasniegts izvirzitais mérkis - izstradats dzivesdarbibas prasmju
pilnveides procesualais modelis un empiriski parbaudita ta efektivitate
internatpamatskolas pedagogiskaja procesa.

P&tijuma ir apstiprinajusies izvirzita hipotéze.

Turpmakie petijjumi

P&tfjumi ir turpinami internatpamatskolas pedagogijas virziena, apzinot ari citu
valstu pieredzi. Dzivesdarbibas prasmju apguves pieméroSana internatpamatskolas
pedagogiska procesa izveért€Sanai, pilnveidojot teorétisko bazi internatpamatskolu
izglitibas programmu attistibai Latvija.

Promocijas darba izstrades gaita radies secinajums, ka teor€tiski un empiriski nav
pétits jautajums par internatpamatskolas pedagogiska procesa organizaciju un
dzivesdarbibas prasmju pilnveidi. Promocijas darba autores izméginajuma pétijjuma
rezultati liecina, ka dzivesdarbibas prasmju apguve internatpamatskolas skol€niem ir
loti nozimiga. Tadgjadi nozimiga ir pedagogisko iesp&ju izpéte dzivesdarbibas prasmju
apguvei pirmsskolas un sakumskolas izglitibas pakapé.
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General Overview of the Doctoral Thesis

The rapid rhythm of life in today’s society requires intellectually and emotionally
strong people who are able to overcome the rapidly growing life tension and to keep a
positive outlook on life. At the same time, it is personally important to follow development
trends of the latest technologies and to use them by acquiring the skills.

Preparation of highly-educated, in the open labour market competitive workforce,
motivation of everybody’s to acquire knowledge has to be considered as the crucial factor
in the development of Latvia in the 21st century. Availability of education for all, lifelong
learning opportunities are also an essential prerequisite for the cohesion of society. “The
road to a knowledge society to the greatest extent depends on the educational contribution
to establishment of society. Whereas during the educational process the life skill of pupils
has to be developed, thus allowing them to be members of the complete knowledge
society” (Koke, Muraskovska, 2007, 27).

One of the educational institution in Latvia is also a general boarding elementary
school, where self-determination of adolescents and revelation of internal activity
performance skills takes place. Since 1956, when the first boarding elementary school was
established, nowadays there are 10 general boarding elementary schools in Latvia.

Therefore, the topical necessity for learning and upbringing content, improvement of
forms and methods, research and development of new method arises, which would
promote acquisition of pupil’s life skills, so that a pupil is ready for independent life after
grduation of boarding elementary school and has acquired the necessary life skills. The
most important task of the boarding elementary school is to develop a personality of such a
pupil, who would be able to work in the independently changing environment and on the
basis of personal self-development and professional competence promote development and
prosperity of Latvia.

Improvement of life skills, resource usage to reach a goal, attitude to the environment,
attitude to self-service and statisfying daily living needs are essential in general boarding
elementary school. The pedagogical process of a boarding elementary school is to
encourage development of pupils’ emotional and social competences, which are also
important for further life.

Observations of the author show that unlike a general school, in a boarding elementary
school pupils are brought up by teachers and all school staff, but family has significantly
lower role. Thus, taking into consideration the time what pupils spend at school, boarding
elementary school performs about 60% of upbringing work, family — just about 25%, the
rest of society — 15%.

Orphans or children left without parental care, children from poor and low-income
families, children from different regions, as well as children with learning disabilities learn
in a boarding elemetary school and majority of pupils stay there all week. Therefore,
boarding teachers, subject teachers and technical staff perform also parental reponsibilities.
Pupils of a boarding elementary school really feel the lack of parental care both in pfysical
and emotional sense. It is necessary to find a different approaches for those children who
have parents and for those who have no parents. Pupils come to boarding elementary
school with those knowledge, skills and behavioural model, which he/she has acquired at
home and sometimes it does not meet the cultural norms.

Boarding elementary school is a place, where an adolescent acquires not only
knowledge, but also life skills, how to work, to behave and live in society. Accordingly, a
boarding elementary school there is not just an acquisition of knowledge, but also
institution of social interaction and work.
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Due to the fact that pupils stay at boarding elementary school the whole week, some
even in weekends, it means that teacher can work with a pupil also at the evening time of
learning. Practice shows that pupils of boarding elementary school often has emotional
disorders, low living standard, incomplete parental support and family instability, which
interfere development of social relations.

Teachers need to find solutions, how professionally and systematically pedagogical
activity in boarding elementary school would promote positive upbringing activity without
infringing the rights of adolescents and taking into account the age group and individual
needs, partially compensating the adverse effects of family environment.

Research problem is, how to provide development of adolescents’ life skills in the
pedagogical process in a boarding elementary school. Growing up in a family environment
is the most suitable for child, however, in the real situation children come into educational
institutions outside family, including boarding elementary schools. Thereby, teachers and
staff of a boarding elementary school are those people, who take care of children, who are
left without parental care, children — orphans, children from poor families by creating
home and family environment for them. Pupils of boarding elementary school mostly work
on the prepared samples, they are performers of action, skills to work creatively are
observed less, by choosing methods, how to achieve particular results and to take
responsibility. Contradiction between performing practical and personal responsibility
promotion of pupil develops these skills.

The above mentioned has determined the topicality of the research theme
»Improvement of Life Skills in the Pedagogical Process of a General Boarding
Elementary School”.

Research object.

Pedagogical process of a general boarding elementary school.

Research subject.

Life skills.

Goal of the research.

To study life skills of adolescents in general boarding elementary schools and to
develop a theretical-based model of pedagogical activity for improvement of life skills, to
verify it experimentically.

Hypothesis of the research.

Adolescent acquire life skills more successfully if:

e A pupil is able to use in the pedagogical process acquired particular life skills in

active and diverse, for him/her personally important activity;

e Self-dependance and responsibility is developed by improving cooperation and
pupils’ development self-management skills;

e By practical activities a pupil realizes a goal by practical activities, is able to
achieve and to self-evaluate it.

Research objectives:

1. To analyse pedagogical, psychological and phylosophical literature about the nature
and content of life skills.

2. To develop pedagogical activity model for development of life skills, to determine
the evaluation criteria and indicators of life skills.

3. To study development of adolescent life skills in the pedagogical process of a
boarding elementary school and to verify experimentically the efficiency of the
developed model.

4. To develop suggestions for improvement of life skills in the pedagogical process of
a boarding elementary school.

The methodological basis of the study consists of:

1. Atzinas par pedagogiskas darbibas teoriju (AOynapxanoBa-CiaBckas, 1991;
Bacumok, 1984; JleontheB, A. H., 1975/2005; JleontheB, M. A. 2007,
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OnbsxoBukoBa, 2010; Dewey, 2000; Pyounmreiin, 1957/2003; Beirorckuii, 2000;
Spona, 2001; Zogla, 2001; Cehlova, 2002).

2. Atzinas par personibas attistibu un dzivesdarbibas prasmju veidosanos (Eriksons,

1998; Waterman, 1989; Beirotckuii, 2000; Pyounmreiin, 1989/2004).

Atzinas par sistemkonstruktivismu (Maslo, Tilla, 2005).

4. Humanas psihologijas un pedagogijas atzinas par bérna un pieaugusa mijdarbibas
raksturu, pedagogiska procesa kritérijiem (Roger, 1959; 1983; 1986; Spona, Maslo,
1991; Liegeniece, 1996; ®pomm, 2009; Kpsutosa, 2009; Eriksons, 1993, Macioy,
A.T.; Piazg, 2002; Beirotckuii, JI. C., 2000).

Research methods used during the research:
1. Theoretical
¢ phylosophical, psychological and pedagogical analysis of literature;
e hermeneutical-based approach to discourse analysis;
e modeling of life skills improvement;
e conten analysis of self-evaluation of pupils’ works and methodical learning
means and pedagogical documents.
2. Empirical
2.1. Data acquisition methods
e Observation;

surveys;

interviews;

experiment;

pedagogical situation analysis;

e expert evaluation analysis.
2.2. Methods of data processing and analysis
« theory-led analysis

Processing of quantitative data was performed by using the data processing system

SPSS 17.0, by using such statistical data processing methods:
« correlation analysis;
» Pearson correlation coefficient.

Data are processed by using Microsoft Excel 2010 program.

Type of research

Characteristics of the research is given by type of research. According to the method
used, it is experimental research, when subjects studies are affected and resulting changes
are observed and analysed. The affect of the studied subjects is realized in the test period
of the theoretically developed productivity of processual model, by comparatively
analysing creation of life skills and its levels for the same respondents in different
situations.

According to assumptions set in the hypothesis for emprical studies, a paralel design
of the mixed methods by including the use of qualitative and quantitative methods at
different stages of research, which increase internal and extarnal validity of the research.
Research classification according to the chosen method — comparative causation and
retrospective study, when manipulation with independent variable is not provided for
experiment result, but reality of pedagogical process has been studied.

Research base

The research has been carried out in Tilza boarding elementary school in Balvi
municipality, Vainode boarding elementary school in Liepaja municipality, Liepna
boarding elementary school in Aliiksne municipality and Birzu boarding elementary school
in Jekabpils municipality. The study involved 140 pupils and 69 teachers.

w
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Research boundaries

In the reserearch the improvement context of adolescent life skills of boarding
elementary schools by exploring organization of pedagogical process — in classes,
extracurricular work, interest educational activities, individual, group and optional classes.

In the research the primary analysis of Latvian boarding elementary school teachers’
awareness of improvement of life skills for adolescent is given by analysing awareness of
69 teachers of boarding elementary schools in Latvia.

Research stages

e Pre-doctoral stage: 2007 — 2009

Ideas for research. Problem identification

e Theorerical development of the research: September 2010 — December 2011.

Analysis of the theoretical literature. Based on the theoretical and methodological
findings, the scientific apparatus of the research process has been made, its structure and
realisation forms. In this research stage criteria and indicator for life skills creation have
been developed. The processual improvement model of life skills has been created.

e Development of research methods (questionnaires and interviews): December

2011 — March 2012.

Questionnaire for adolescents in general boarding elementary schools (Forms 7 — 9),
as well as teachers has been developed.

e Data acquisition, analysis, summary of results, experiment, verification of the

procedural model: March 2012 — March 2015.

The content analysis of questionnares of teachers and pupils, results of teachers’
interviews was carried out by systematizing, coding and classifying the acquired results.
The content analysis was continued. Experiment, verification of processual model activity.

e Drawing up the Doctoral Thesis: March 2015 — June 2015.

Theoretical novelty of the research

The doctoral thesis ir innovative, because in the period of indenpendent Latvia it is the
first study, which applies to improvement of adolescent life skills in boarding elementary
schools.

In the doctoral thesis pedagogical conditions for successful life skills development in
the pedagogical process of general boarding elementary schools.

In the doctoral thesis, creation of life skills in activity, its objective and subjectice
components are revealed, by justifying the necessity of life skills in boarding elementary
school, which determines the future success of pupils’ life-activity. Subjective factors
contributing to life skills: motivation, purposefulness, independence, self-development
management are defined.

Pedagogical process of a boarding elementary school is defined, in which based on the
humanitarian pedogogical knowledge, the pedagogical process of the elementary education
is being implemented, including life skills in the pedagogical process of a boarding
elementary school.

Cognitions acquired during the development of the Doctoral Thesis were aprobated in
conferences and expert discussions, as well as published in collections of scientific articles
and are used for interested persons in order to improve the pedagogical process of a
boarding elementary school.

Procedural structure of life skills creation, life skills criteria and indicators are
developed and emirically verified during the research process.

Theoretically based life skills model for improvement of life skills for adolesents is
developed, its important structural components are determined by emphasizing family and
cooperation importance.

Practical meaning of the research

Life skills development model focused on provision of familiy-oriented environment
and based on the main foundation of humanitarian pedagogy for pupils of boarding
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elementary schools has been developed. The procedural model of improvement of life skils
can promote pupils’ readiness also for other educational institutions.

Views of teachers and pupils on acquisition of life skills in the pedagogical process of
a boarding elementary school are summarized, which in collaboration ensure the
knowledge of life skill and their use.

Findings about the necessity of providing family environment in the pedagogical
process of a boarding elementary school are summarized.

To improve pedagogical boarding process lessons learned while writing the doctoral
thesis were collected and validated in conferences and expert discussions, as well as
published in scientific collections and are usable to those who wish to use them.

During the research there was developed and empirically tested life skill development
structure, life-skill criteria and indicators.

The content and methodological recommendations for improvement of life skills in the
pedagogical process of a boarding elementary school are developed.

Theses set for defense

1. Life skill is an knowledge-based developed ability to independently set and
implement goals, by taking responsibility for management of one’s own
management.

2. Acquisition of life skills in the pedagogical process of a boarding elementary
school in micro and meso environment is enabled by skills of maintenance order of
life skills, self-service skills and existential life skills in purposeful, independent
and self-evaluated activity.

3. It is suggested to evaluate improvement of adolescents’ life skills according to the
following criteria:

Goal setting, the use of means in achievement of goals, Attitude towards
environment, Attitude towards self-service, Satisfaction of everyday needs of self-
evaluation of an activity.

Content of the Doctoral Thesis

The choice of research theme and its importance in school pedagogy, as well as the
research object and subject have been grounded in introduction, also the goal is set, the
problem to be solved is characterized, in the research of which the hypothesis and research
objectives have been set, stages of the research are described, theoretical basis, research
basis ans data collection methods are given, and information about novelty of the research
and practical importance is provided.

In Chapter 1 ,,Concept of Life Skills and Content in Philosophy, Psychology and
Pedagogy” analysis of life-concept and content of philosophy, psychology and pedagogy
was done.

In Section 1.1. ,,Essence of Life Skills and Their Theoretical Base” on the basis of
explanation of activity theory the concept of life skills is analysed in the interdisciplinary
point of view — adolescent life skills, their esence by defining them from the philosophical,
pedagogical and psychological perspective.

In the context of life philosophy life is an active wholeness of feelings and
experiences, in which we understand values of culture and morality, in which there is a
creative activity, understanding of things, of self and others is formed. Life as an
comprehensive activity, which is increasingly creating new forms, spirit is an important
issue in the Dilthey philosophy. From the philosophical view of life, it is possible to
understand the richness of a human spirit, in which there is not just rational, but also
irrational and completely unknowlable. In the life a man is aware of historical correlations,
life is a way, how a man is in the cultural-historical reality, and life is also what we
understand with this reality. Life in his view is a flowing temporality in the experience of
spirit (Kivle, 2011; Dilthey, 1985, 2005; Gadamers, 1999; Bergson, 1911; Volane, Spons,
2010; Gasets, 1983).
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Activity theory highlights the new needs and motives into life activities. Personally
important activity is the development of the pupil’s condition. Operational experience is
obtained, which consists of personally experienced events of action explanation theory
(AbynbxanoBa-CnaBckas, 1991; Bacumok, 1984; Jleontse, A. H., 1975/2005; JIeoHnTheB,
. A. 2007; OnsxoBukoBa, 2010; Dewey, 2000; Pyounmreitn, 1957/2003; Beirorckwid,
2000; Zogla, 2001; Cehlova, 2002; Spona, 2001, 2004, 2006). So life-school associated
with the recognition that human leands and develops in action while gaining experience
pieredzi (P&tersons, 1931; Students, 1998; gpona, 2001; Zogla, 1994, 2001).

Prerequisite and causal agent of activity is the initial need (JIeontses, A. H., 1975). By
meeting the apropriate object, subject starts its activity, the initial need transfors and
becomes able to guide and regulate the activity, it becomes its motive. The theory of
operation, changes of views, character and lifestyle emphasizes as inclusion of new need
and motive in owns life activity (Jleoutses, A. H., 1975). The need is satisfied and in the
result of it a new need arises, which, in its turn, models a proper object for it, which would
become a motivé of new activity (see Figure 1).

Figure 1. Scheme of activity operational motive development (according to JleonTses,

A. H., 1975) |
Motivacija Merktieciga Jauna motivacija
darbiba

While analizing the philosophical, psychological and pedagogical literature it was
found that a man’s life is built up from itself, social and natural cognition and
transformation evolved from individual activities and implementation of techniques to
meet the needs of attitudes. Subject diverse forms of interaction with the world is the basis
of life (JIeontses, JI. A., 2007, Spona, 2006).

Skills are on the base of knowledge developed ability to operate in order to achieve the
goal in certain circumstances (Onbkonun, 1999; Hosuko, A.M., HoBukos, JI. A.,
[Imatonos, 1972; HdaBeigoB, 1995; Zelmenis, 2000; Zogla, 2001; Spona, 2001, 2006;
Juréenko, 2008; Pyounmireiin, 1989/2004; Croysc,1988).

Skills can be attributed to one particular group of skills only conditionally, because,
for example, skill to ask questions is a social ability, and by improving in its quality, it is
also learing ability. Similarly, skill to put in order own work place is both self-service, and
social ability.

By evaluating the above mentioned, the author concludes that life skill of a pupil in a
boarding elementary school is knowledge-based in the cooperation process developed
ability to set and realize goals, by taking responsibility and own self-development
management.

Based on the experience of the pedagogical work in a baording elementary school, life
skills are characterized in micro and meso environment: skills to maintain the own order of
life, self-service skills and existential skills of life.

In the sub-section 1.2.1. ,,Content Anaysis of Life Skills in Educational Program
of Boarding Elementary Schools” of the research development of boarding elementary
schools in the historical aspect is analysed. By exploring development of boarding
elementary schools, establishment process of boarding elementary schools is characterizes
and how it affects life activity of adolescents, why boarding elementary schools have been
developed in Latvia, and how they affect development of adolescent’s personality.
Therefore, the matter about context of creating family environment is essential — a
boarding elementary school, where an adolescent acquire the necessary life skills.

By analysing history of formation of boarding elementary schools, it is found that
general boarding elementary schools in Latvia began to develop in second half of the 20th
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century. In post-war years many families in Latvia were left without breadwinners, and
poor family conditions caused difficulties in unpringing and educating of children, it was
particularly difficult for large families. In 1956 the government took a decision to establish
in the republic boarding schools, where children from poor families could learn and to
have full maintenance of the state.

Boarding school’s main business is educational, developmental and nurturing effect.
Boarding school becomes an educational, evolutionary and nurturing learning environment
for the student (students in boarding school spend all day) and in this envieronment
personality is formed which is targeted and focused on cooperation.

In the sub-section 1.2.2. ,,Human Pedagogy as Theoretical Base in the Pedagogical
Process” the use of human pedagogy findings in the pedagogical process of a boarding
elementary school is characterized. The goal of the sub-section is to analyse findings of
human pedagogy in order to improve family importance of mutual relations as efficiency
of using pedagogic means in personality development of pupil’s of a boarding elementary
school, respecting his as a subject needs, interests, experience, in communication of
situation personally important for a child with peers and adults.

Human philosophy insists in human’s and unity of his three natures — physical, soul
and spirit as a primary objective sets development of human self-actualization and
independence, justifies a new value system of a teacher, in which importance of each
person, optiond for choice and personal responsibility, as well as creativity of learing are
included. In human pedagogy a pupil learns, and a teacher operates together with him as a
supporter, coordinator of the learning process. Humanists believe that it is necessary to
educate a human in a whole by promoting his/her growth throughout the life. In the human
pedagogy implementation of a number of principles (Roger, 1959; 1983; 1986; Spona,
Maslo, 1991; Liegeniece, 1998; ®pomm, 2009; Kpsutosa, 2009; Eriksons, 1998, Macioy,
A.T.; Piazg, 2002; Beirorckuit, JI. C., 2000).

A boarding elementary school is a personality development environment for pupils,
therefore, it offers following opportunities for teachers and pupils:

e independent operational opportunities;

e opportunities to take responsibility for own decisions, action and results
obtained;

e opportunities to solve problem situations independantly;

e opportunities to analyse, evaluate and adopte the best practice;

e opportunities to receive competent evaluation of own activity.

Within human pedagogy learnig methods are essential, they activate independent
creative activities of pupils. They are problem situations at home, project methods and
research methods and modual training.

In a boarding elementary school more attention is paid to pupil’s achievement in self-
improvement by providing him/her sense of security and home, creating such educational
process, in which an adolescent can change, improve living conditions and raise their
quality not just adopt to already existing conditions. Free, relaxed and family-oriented
relationship — teacher speaks about pupil’s action in a particular case, is able and finds time
to listen, to go deep into and to understand essentially and to talk with an adolescent as
equivalent interlocutor — it shows mutual respect and believe in pupil’s abilities, joint
creativity and creative activity, originality and awareness of mutual responsibilities.

In sub-section 1.2.3. ,,Pedagogical Process Promoting Life skills of Adolescents in
a Boardig Elementary School” life skills promoting pedagogical process and its
components in a boarding elementary school is characterized, theoretically based life skills
acquisition pedagogical process has been construed, in order to improve efficiency of using
life skills as pedagogical mean in development of adolescents’ personality in a boarding
elementary school in family and human environment.
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By developing model promoting methodology of adolesents’ life skills, theoretically
based life skills acquisition procedural model, theoretical approaches for organization of
pedagogical process are to be clarified.

In boarding elementary schools pupils usually learns according already prepared
samples. It is often more convenient for teachers. In the pedagogical process pupil's
emotional experience is not achieved, thus motivating pupils puting own effort in
acquisition of new knowledge and skills.

Lesson, individual, interest education class, evening learning, time spent with teacher
or school staff always take thoughts, feelings and world views of teacher and school staff
member.

Pedagogical process in a boarding elementary school has the following emphases:

e pupil’s motivation to acquire something new, personally important;

e purposeful activity, activity as basis of personal development;

e the principle of free choice in family environment - autonomy and
responsibility.

In the pedagogical process a number of components includes into boarding elementary
school, for promotion of it a new approach is necessary, changes in organisation of
pedagogical process (see Figure 2), which promote improvement of life skills. In the
mutual cooperation process, which is based on findings of operation theory and human
pedagogy, which is oriented to family mutual relations, organization of pedagogical
process changes.

Figure 2. Pedagogical procecss boarding elementary school

Components of pedagogical process and content
of skills
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Learning and upbringing Extracurriculum Individual or Optional Free time
process (teacher, boarding work (teacher of group classes classes (teacher organization
teacher, subject teacher, interest interest education (teacher — — pupil) — (teacher - pupil —
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It is concluded that exactly mutual cooperation and interrelations have the important
role in the pedagogocal process. By cooperation new skills are acquired, life skills
development, self-management is formed.

Pedagogival process in boarding school affects teenagers living acitivities because it
gives a possibility to operate and gain self-experience. Personal adolescent activities and
communication experience, statisfaction of personal growth — these are the basis of
teenager’s self-realization. (Spona, 2006; Huber, 2004; Laiveniece, 2003; Collard, 2010;
Juréenko, 2008; Delors, 2001; Prets, 2000; JleontseB, A. H). Student, while acting
independently and purposefully emphasizing cooperation in student-student evieronment,
IS gaining new life-experience which is formed from student and he’s personal experience.
(Tilla, 2005; Spona, 2001, 2004, 2006; Akopova, 2006). Correctional boarding school
needs to push it to the student to have a comprehensive understanding of the values and
establish uncritical attitude and responsibility for their actions — teacher as a partner
(gpona, Camane, 2009; Fjelds, 1998).

Analysis of life-skill development components: goal setting and the use of resources to
achieve goal (Gudjons, 2007; Maslo, E, 2003; Gertsma, Barry, Hake, 2004; Zimmerman,
2001; Spona, 2004; gpona, Camane, 2009; Vorobjovs, 2002), attitudes (Spona, 2001,
2004, 2006; Zelmenis, 2000; Spona, Camane, 2009; Liegeniece, 1999), statisfying
everyday needs (Katane, 2005; Spona, 2001; Kuhl, Koole, 2004; Runge, 2002; Meisner,
2009) and self-eveluation activities (Steinberga, Tunne, 1999; Kallinnikova, 1999).

Due to the fact that studies of life skills concept is based in psychological and
pedagogical sciences, then based on theoretical findings in scientific fields of psychology
and pedagogy the relevant life skills evaluation criteria, indicators and levels were
structured for research needs.

Evaluation criteria of life skills are explained:

1. Purpose setting, which is characterized by such indicators: purposes are set for real

activity, for achieving purpose.

2. The use of resources to achieve purpose, which is characterized by such criteria:
resources are chosen for achievement of purposes by your own, resources for
achieving purpose are used.

3. Attitude towards environment, which is characterized by such indicators: habits to
maintain order in micro environment, habits to maintain order in meso
environment.

4. Attitude towards self-service, which is characterized by such criteria: attitude
towards own clothes and daily regime, attitude towards self-service of peers and
smaller pupils.

5. Satisfaction of daily needs, which is characterized by such criteria: responsibility
for preparation of own food, skill to use hosehold appliances, financial literacy.

6. Self-evaluation of activity, which is characterizes by such indicators: the use of
self-evaluation skills, approaching of self-evaluation and evaluation.

Each criterion comprises several indicators, characterized by level features, which

accordingly shows the degree of purposefulness development:
Level A — the highest level of indicators’ expression, when a relevant feature is
pronounced and it has a regular character;
Level B — the average level of indicators’ expression, when a relevant feature is
randon in nature, it is in formation stage;
Level C — the lowest level. The feature is not developed.

Evaluation criteria, indicators and levels of adolescents’ life skills were defined (see
Table 1).
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Table 1. Evaluation criteria, indicators and levels of adolescents’ life skills

Criteria

Indicators

Levels

A (high)

B (average)

C (low)

1. Purpose setting

1. Sets purposes for
real activity

There is a need for
the new, can set
purpose

Sometimes there is
need for the new
and sometimes can
set purpose

Very rarely there is

a need for the new

and very rarely can
set purpose

2.Purpose setting Achieves the set | Sometimes achieves Very rarely
purpose the set purpose achieves the set
purpose
2. The use of 1.He/she choose Deliberately Sometimes by its Very rarely by its

resources for
achieving purpose

resources for
achieving purpose by
its own

chooses resources
for achieving
purpose

own and with the
help of others
chooses resources
for achieving
purpose

own with the help

of theirs chooses
resources for

achieving purpose

2. Uses resources for
achieving purpose

Delibarately uses
resources for
achieving purpose

Sometimes
delibarately uses
resources for
achieving purpose

Very rarely
delibarately uses
resources for
achieving purpose

3. Attitidue 1. Habits to maintain Regularly Situationally Very rarely
towards order in micro maintains order in maintains order in maintains order in
environment environment boarding school boarding school and boarding school
and class class and class
2.Habits to maintain Regularly Situatively Very rarely
order in meso maintains order in maintains order in maintains order in
environment school and school and school and
environment environment environment
4. Attitute towards | 1. Attitude towards Careful attitude Situatively maintain Very rarely

self-service

own clothes and

towards own

clothes and observe

maintain clothes

daily regime clothes and daily daily regime and observe daily
regime regime
2. Attitude towards Respectful attitude Sometimes Very rarely

self-service of peers
and smaller pupils

towards self-
service of peers
and smaller pupils

respectful attitude
towards self-service
of peers and smaller

pupils

respectful attitude
towards self-
service of peers
and smaller pupils

5. Satisfaction of
daily needs of the
life

1. Resposibility for
preparation of own
food

Responsible for
preparation of own
food regularly

Responsible for
preparation of own
food situatively

Responsible for
preparation of own
food very rarely

2. Skill to use
hosehold appliances

Can use varioos
household
appliances well

Can use varioos
household
appliances
situatively

Can use various
household
appliances very
rarely

3. Financial literacy

Has interest and

Has situative

Very rarely has

can plan own interest and interest and plans
finance sometimes plans own finance
own finance
6. Self-evaluation | 1. Use of self- Uses self- Uses self-evaluation Uses self-
of activity evaluation skills evaluation skills skills situatively evaluation skills
regularly very rarely
2. Approaching of Self-evaluation of Self-evaluation of Self-evaluation of
self-evaluation and pupils and pupils and pupils and

evaluatiom

evaluation of adults
are approaching

evaluation of adults
are sometimes
approaching

evaluation of
adults are very
rarely approaching
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In order to objectively ascertain decelopment tendency of adolescents’ life skills in the
research it is necessary to reveal caracterizing features of each the criteria set for
determination of the level. Table 4 shows how criteria are measurable according to
indicators set by determining the lebel ,,A (high)”, ,,B (average)” and ,,C (low)” acoording
to characterizing features of each indicator.

In order to enhance pupils’ understanding of how important it is to use life skills in
different everyday life situations, theoretically based life skills improvement content and
process model has been developed.

Based on the finding obtained in the literature analysis, criteria and indicators of of life
skils (see Table 1), life skills improvement procedurally structural model was developed
(see Figure 3).

Figure 3. Procedurally structural model of life skills improvement
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Content of the model is based on assumptions of hypothesis — improvement of life
skills is constructed by including important actualization of important activity,
independancy, responsibility, cooperation and self-development management skills,
purpose setting. By respecting pupil as a subject, teacher together encourages activity
realization, creates human pedagogical environment on the basis of his/her own previous
life skill experience.

Human pedagogical environment is a part of family relationships, therefore, activity
realization is included in the model. Humanistic and open pedagogical environment
provides conditions necessary for life skills improvement — psychologically free and safe
environment, on respect and mutual understanding based interaction with peers and teacher
as cooperation partner from participation in the activity process up to setting new purposes.

Activity realization — family relationship, creators and facilitators of life skills
affecting formation of individual’s sense about the world, itself and others belonging to it.
In the life activity of adolescent in a boarding elementary school family relationship
reveals in learning and upbringing process, in interest education classes and in pupils’ free
time and individual classes. In the mutual communication process with staff of a boarding
elementary school these correlations are interpreted, by forming important activities for
themselves — purposefulness, participation, cooperation, responsibility and self-evaluation
skills. Teachers and school staff by pupil’s learning in a boarding elementary school draw
closer mutual relations to family modele.

Part of society, with which a pupil comes into direct contact, is called micro
environment. Influence of micro environment is aimed in many directions, its influence is
continuous throughout one's lifetime. Micro environment cannot be limited only with
stable elements of contacted reality, because contact is fleeting, but the impression is
lasting.

From the first micro environemt human enters into next — at school, which also has
important role in socialization process. In a boarding elementary school pupils are enrolled
also in pre-school education program, thereby pupils have no first micro environment
(family) experience. Ability of teacher to understand needs of such pupils can help in
forming support in transporming of negative energy in positive — purposeful — behaviour.

Environment — micro, meso and macro — included in the model as conceptual
condition in accordance with ecological approach (Katane, 2009), which justifies
educational environment, i.e. learning environment (classes, individual and optional
classes, evening classes), boarding school environment and school and boarding school
environment, at the same time as a process, and the interaction system, which conceptually
promotes development of pupil’s personality. Micro environment in the structural mode of
purposefulness is a classroom and boarding school room, meso environment — school,
boarding school and boarding school environment. In general, these environments forms
structure of pupil’s life skills environment.

In the analysis of activity process experience is formed, this experience is called self-
experience, because in such analysis there is enrichment process related to subjective
emotional experience (Spona, 2001).

The model shows the relationship among purpose, realization and result in
improvement of life skills in the pedagogical process of a boarding elementary school.
Development of activity from reproductive to productive level is promotion of cognitive
activity and activity itself, which is justified by the main tendency of psychological process
development and is emphasized by ,,one of the main pedagogical purposes of education —
in pedagogically enriched diversed activity to allow pupils to be as productive as possible,
to develop freely their human potentials, ability competence and to decide on own activity
in a responsible way” (Jurgena, 2002). Cyclical conception explains process of cognitive
acivity as spiral movement towards higher level system (Cehlova, 2002), which includes
choice of purpose choices of each subsequent operational cycle, relevant methods for
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implementation of it and achiement of particular results, which form the basis for the
beginning of new activity cycle, transition to a higher level. Learning new experience
becomes indicator of activity development, in the result of which the necessary knowledge,
skills and abilities are transformed to a new level. Learned objective and subjective
experience provides understanding of life skills acquisition necessity, in result of which
pupil acquires confidence for its knowledge and abilities, daring to express and defend its
Views.
In Section 2.1. ,,Characteristics of Empirical Research and Research Methods”
empirical research program, methods and organization are characterized.
Research program
In order to determine formation of life skills for pupils of a boarding elementary
school and to verify the hypothesis set in the doctoral thesis, the empirical study
comprising pedagogical experiment in three parts has been carried out:
e declaratory experiment — quantitative, short-term, natural (Albrehte, 1998;
Lasmanis, 1999; Arhipova, Balina, 2000; Geske, Grinfelds, 2001);
o forming experiment (Albrehte, 1998; Lasmanis, 2002; Arhipova, Balina, 2000;
Geske, Grinfelds, 2001);
e expert method (Albrehte, 1998; Lasmanis, 2002; Arhipova, Balina, 2000;
Geske, Grinfelds, 2001).
Goal of the declaratory experiment — to determine the level of life skills acqusition
level in the real pedagogical process, as well as the most important life skills.
The following qualitative and quantitative research methods were chosen for
declaratory experiment:
e study of documents;
pedagogical observation;
questionnaires;
discussions;
analysis of pupils’ activities;
statistical analysis of data for determination of initial level of pupils’ life skills.
The empirical research had 4 stages (see Table 2). The forming experiment was
divided into two stages.

Table 2. Stages of pedagogical process

Research time Characteristics of the stage

Stage 1. Development of
emprical research
methods and creation of
base (2011)

Goal: to create base for carrying out the pedagogcal experiment. Tasks: 1) to
develop the principles of experiment base formation according to
experiment goal; 2) to take organizational measures for provision of base.

Stage 2. Acquisition of
initial data
(2012.)

Goal: to acquire output data about experiment group and its features. Tasks:
(1) to carry out questionnairing of pupils and teachers to evaluate life skills;
(2) to explore compositio of selected pupils, nature of relationships of
teachers and pupils; (3) to determing initial level of life skills acquisition, (4)
to carry out pupils’ questionnaire to determine recommendations for
improvement of pedagogical process for the developed model.

Stage 3. Forming
experiment (2013-2014)

Goal: to ascertain whether the developed life skills procedurally structural
model helps for pupils to improve their life skills, promotes openess of
pupils and teachers and activates forming of pupils’ self-development and
self-experience.

Tasks: Stage 1. (1) to prepare pupils for using the offered model;

Stage 2. (2) to verify the model by carrying out comparative evaluation of
classes; (3) to verify processes of forming self-experience.

Stage 4

Data acquisition after the
experiment, its
processing, comparing,
interpretation (2015)

Goal: to acquire data of model efficiency, openess and forming of life
activity for process researches. Tasks: (1) to take measure of the second
pupils’ life skills improvement; (2) to conduct an interview, questionnaire,
analysis of pupils’ work; (3) to perforn statistical processing and analysis of
data.
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Research base. In the research it was important that pupils and teachers from
various Latvian regions with various experiences are represented, therefore, in the
selection of research the following participants were included:

e Pupils of various Latvian general boarding elementary schools;
e Teachers of various Latvian general boarding elementary schools.

General boarding elementary schools covered in the research:

e Tilza boardig elementary school of Balvi municipality;

¢ Vainode boarding elementary school of Liepaja municipality;

e Liepna boarding elementary school of Aluiksne municipality;

e Birzi boarding elementaru school of Jekabpils municipality.

In Table 3 structure of the research base is presented.

Table 3. Structure of the research base

Parameters Birzi Liepna Tilza Vainode Piezimes
Number of 48 40 26 26
respondents (pupils)
number of girls 25 - 19 11 - 10 - Tilza 2 —
52,1% 47,5% 42,3% 48,5% 7,7% sex
number of boys 23 - 21 13 -50% 16 - is not
47,9% 52,5% 61,5% specified)
Number of 19 14 20 16
respondents (teachers)
number of women 16 — 80% 14 - 16 — 80% 13 -
100% 81,3%
number of men 3-15,8% - 4 —20% 3-18,8%
Total 67 54 46 42 209

In Section 2.2. ,,Case Study in Practice” results of self-evaluation of subjectie and
objective criteria of pupils’ life skills improvement in life activity of boarding school
are analysed.

Survey results.

By carrying out the research and to ascertain views of pupils and teachers about
acquisition of life skills, 210 questionnaires were received. 209 of them were recognized
as valid. The obtained data was processed with SPSS 17.0 data processing program and
Microsoft Excel program. In some questionnaires there was a lack of some questions,
therefore, different total number of cases appears in the statistical analysis.

In order to determine to what extent life skills are acquired, the first included
question was the following — ,,By learning in a general boarding elementary school I
acquire life skills...”, see Chart 4 (Before handing out the questionnaire pupils were
given a further explanation — analysis of skills and criteria.)
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Chart 4. By learning in a general boarding elementary school | acquire life skills...
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When evaluating data obtained in Chart 4, it is concluded that pupils of boarding
elementary school generally believes that life skills are acquired partly.

To find out the view of teacher, whether pupils acquire life skill, the first question
was included — ,,By learning at a general baording elementary school, pupils acquire life
skills...” (See Chart 5).

Chart 5. By learning at a general baording elementary school, pupils acquire life

skills...
Notspecied S S S
Verypoor I S S
Poor I W BirZi
M Liepna
aty N S - i
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Very good
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When analysing information obtained in Chart 4, it is concluded that also teachers’
view corresponds wiht pupils’ view (59,4% of teachers and 52,1% of pupils think that
life skills are acquired partly.)

The second question was included in the questionnaire in order to find out, which
are those skills viewed by respondents as the most important ones — respondents were
offered 10 skills, it was asked to assess the importance of these skills in the pedagogical
process of pupil in boarding elementary school.

By evaluating aswers of respondents, it was concluded that respondents (pupils and
teachers) consider following skills as the most important ones:

e skills of maintaining own life order;
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self-service skills;
existential life skills;
ability to set a goal;

¢ skills to choose the appropriate means to achieve the goal,

¢ ability to give self-evaluation for the work done.

Statistical results confirmed that there are significant discrepancies in acquisition of
life skills in real life. Thus it could be concluded that the problem of doctoral thesis is
topical, and solution of it can be an important contribution to acquisition of life skills in
a boarding elementary school.

To find the most appropriate and for the experiment of pratcical activity suitable
method and coherant theories, which would be a valid idea for solutions of the problems
raised, it was concluded that quantitative and qualitative data collection methods and
procesing types shall be used. Statistical processing of quantitative data for ensuring
validity and analysis of average results, as well as comparison of higher and lowest
evaluations of respondents both in equal and different criteria and its indicators were
used in the research.

In order to find out correspondence of the selected criteria 26 pupils of Tilza
boarding elementary school were surveyed. To obtain data about pupils’ attitudes,
closed questions were included in the questionnaire. With closed questions, which were
evluated in three (3) point scale frm 1 — high level, 2 — average level, 3 — low level
pupils’ views about which life skills should be acquired in a boarding elementary school
showed views of respondents on usefulness of lifes skills acquisition according to the
selected criteria and indicators.

Data processing and analsyis was carried out with Data processing program SPSS
17.0.

Research results show that the following criteria of adolescents’ life skills Goal
setting, Use of means to achieve the goal, Attitude towards environment, Attitude
towards self-service, Satisfaction of life every day needs and Self-evaluation of activity
have a certain connection, although high correlation among indicators were not found.

In order to obtain data and information, how much attention is paid for developing
life skills (period 1999 — 2012) minutes Pedagogical Council meetings were analysed.

By analysing minutes of pedagogical meetings in chronological order in the
comparative aspect with the first one, it can be seen how each Pedagogical Council
meetings has been enriched, thus activity experience of teachers and pupils and what are
development changes related to acquisition of life skills, development tendencies, in
school year 2012/2013 it was decided to approbate the life skills development model.

In order to obtain deeper, comprehensible and reliable information from teachers,
graduates and current pupils, i.e. persons, which are closely related to the pedagogical
process of a boarding elementary school, structured interview questions were formed
according to created life skills evaluation criteria and indicators.

Interviews were processed according to requirements necessary for data processing.

Initially, in transcriptions of interviews description of life skills experience was
divided from its evaluation.

Interviewed pupils (also former pupils) and teachers represent various generatios
and various level of life skills acquisition. Experience and pedagogical work experience
are differ among respondents (teachers).

By evaluating intervies of teachers, it was concluded:

e Respondents have different life and work experience in a boarding elementary
school. Majority of respondents, which have worked at school more than 20
years admits that at the beginning authoritarian relationships among teachers and
pupils prevailed, teachers gave ready-made samples. Pupils had no opportunity
to express themselves, to evaluate and make a decision;
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e As important resources for improvement of life skills all year round
extracurricular activities - excursions, hikes were mentioned.

The second group of respondents consists of former and current pupils of a
boarding elementary school. Former and current pupils of a boarding elementary school
have different views, experience and view on acquisition of life skills.

By evaluating of information obtained in pupils’ interviews, it was concluded that
teacher of a boarding elementary school has very important role in life skills process of
pupils. Pupils stress that it is important to learn also practical things (cooking, how to
handle money), as well as presence of support personnel (psychologist) is important at
school. These arguments should be taken into consideration when developing
recommendations for organizing the pedagogical procecss of a boarding elementary
school in the unite process of life skills acquisition. Before enrollemnt in a boarding
elementary school only one from surveyed pupils has acquired life skills in high level,
whereas many pupils have poor level. By learning at a boarding elementary school self-
assessment and evaluation levels change.

In Section 2.1. ,,Results of Experimental Verification of Procedural Activity
Model Productivity” results of experimental verification of procedural activity model
productivity were analysed.

From 1 September 2012 to 19 December 2015 approbation of procedural
improvement life skills model was implemented in TilZa boarding elementary school.

Unstructured interview for information extraction according to deveoped life skills
acquisition criteria and indicators A, C and E was conducted for teachers.

Interviewed teachers represent different generations and different levels of life
skills education. Experience and pedagogical evaluation is different among respondents.

Conclusions:

e In recent years organization of pedagogical process in school has undergone
major changes — improvement of pupils’ living conditions, improvement of
material base of classrooms, provision of latest technologies (multimedia
projectors, interactive whiteboards, Internet connection in each room). Pupils
have opportunity to improve self-service skills and to obtain eksistence
ensurance skills.

o Optional classes are formed planned and in a purposeful way.

e It is important for teachers and boarding elementary school staff to create family
conditions for family environment.

In May 2015, 26 pupils of Tilza boarding elementary school from Form 7 — 9 were
re-interviewed; on 1 September 2012 these pupils began approbation of procedural life
skills acquisition model. Pupils had to evaluate statements according to developed
criteria. Obtained data was processed with SPSS 17.0 data processing programm and
Microsoft Excel.

Conclusions:

¢ Ability to evaluate the obtained knowledge has increased for pupils and further
knowledge acquisition is purposefully determiend, because teacher enables pupil
to choose by himself/herself, ,,coercion” method is not used;

e Learning has become a way of life, regular cognition of topical issues, which is
directed to full and comprehended lifelong learning, providing a resultative life
activity of a personality in field of life activity, as well as long-term increase in
quality of individual’s and society’s life

e Educatinal process is planned so that learning of all pupils according to theit
skills would be promoted, as well as staff of a boarding elementary school are
actively involved in realization and implementation of learning purposes of
pupils. And this is very important for a pupil of baording elementary school,
because parents for various reasons often do not give support for their children
in determination and implementation of learning purposes;
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¢ In life activity process pupils have realized skills to work individualluy and in a
group, because when considering offers and requirements of possible job offers,
mentioned skill is identified as one of the most neccessary skills almost in every
job.

e Self-acceptance is the key, base for adequate acceptance of other people
personalities, if personality accepts himself/herself, also he/she can accept
others, whereas other as an feedback element accept personality. This mutual
cooperation, on the basis of which self-acceptance is formed, is cognition of
humanitarian pedagogy, which was used by the author on basis of the research.

Expert’s conclusion method

Expert’s conclusion method was used in the research, because professional
practitioners’ related to specifics of boarding elementary school conlucion about
compliance of structural model of life skills acquisition for pedagogical process of a
boarding elementary school were necessary.

In 2013 selection of experts was carried out in evaluation of the procedural model
of life skills for adolescents in pedagogical process of a boarding elementary school.
One expert represented Education, Culture and Sports Department of Balvi
municipality, whereas another one represented — Tilza boarding elementary school of
Balvi municipality, which at the same time was expert of the particular field.

Experts believe that currently pupils learn life skills at boarding elementary school
partially. Teachers often give ready-samples and make decision on behalf of pupils. In
this way independance and participation of pupils are not developed. Conclusion that
learned process shall be related to the real life has been supported. Changes are
necessary in the organization of pedagogical process by emphasizing such life skills
acquisition as self-service skills, skills to maintain order in own life and existential
skills of life.

By evaluating criteria and indicators of adolescents’ life skills, as well as
procedural model od life skills acquisitonn, experts point out that:

e set criteria and indicators comply with the pedagogical process of a boarding
elementary school;

e approaching pedagogical process to family model in the pedagogical process of
a boarding elementary school is to be supported;

e it would be necessary to acquaint all representatives of boarding elementary
school with the developed recommendations.

In Section ,,Recommendations for Life Skills Improvement in the Pedagogical
Process of a Boarding Elementary School” recommendations for life skills improvement
in the pedagogical process of a boarding elementary school have been developed.

Results of empirical research have allowed to formulate recommendations for life

skills acquisitions in the pedagogical process of a boarding elementary school.

1. Acquisition of life skills in the pedagical process of a boarding elementary school is
very important, because pupils are more often in the educational institutions than in
family, therefore, organization of pedagogical process as the use of upbringing and
learning mean in acquisition of life skills is topical. Therefore, recommendation is
to introduce guidance of life skills acquisition in regulations on life skills
acquisition by emphasizing approaching of the pedagogical process to family
model. It is important to implement acquisition of life skills acquition in
humanitarian and family pedagogical environment, in which pupil’s needs,
interests, experience, his/her emotional experience and personally important are
respected.

2. For promotion of life skills it is important to choose not only subject sample
curricula from National Centre for Education, the content of which approves
knowledge and skills to be acquired by a pupil, but also offers curricula developed
by teachers of boarding elementary schools, in which such curriculum is included,
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which would acquisition of specify life skills in practical actions. It is important to
include acquisition of life skills in the curriculum of a boarding elementary school
by implementing it in successive humanitaria environment, in which child’s needs,
interests, experience, his/her emotional experience and personally important things
are respected according to tasks of each level.
Staff of a boarding elementary school need knowledge in pedagogy about
organization of the pedagogical process in a boarding elementary school and
peculiarities of pupils’ age groups for the reason that also staff takes part in
upbringing of a pupil. Pupil, which spends most of the school year in a boarding
elementary school, not in family, gets a sample and his/her future family model also
from the school staff.
It is important for teachers of boarding elementary school to organize joint
activities with pupils (for example, birthday celebration, hikes, tea afternoons) bu
enabling pupils to acquire useful and practical skills (for example, cooking), which
would be useful in the further life activity.
It is necessary to ensure the presence of a psychologist in boarding elementary
schools not only during morning classes, but also in evening classes to help pupils
to orientate themselves more successfully in different everyday life situations and
jointly look for solutions, to understanf and evaluate difficulties disturbing
pedagogical process.

Conclusions

Within the Doctoral Thesis the research has been carried out confirming necessity

of life skills acquisition in the pedagogical process of a boarding elementary school, as
well as the procedural life skills acquisition model for acquisition of life skills in a
boarding elementary school has been developed and verified.

1.

In the research it was concluded that:
Activity theory highlights inclusion of new needs and motives for pupils in their
life activity. Personally importat activity is a condition for pupil’s further
development. In the activity experience is being obtained; this experience consists
of personally experiences events.
Promotion of skills is possible in practical activity, they result from a particular
activity and are improved in independent work.
General boarding elementary schools began to be established in the second half of
20th century. In 1956 the first boarding elementary school was established.
The main direction of boarding elementary school work is educational and
upbringing activity. Boarding elementary school becomes educational and
nurturing learning environment (pupils spend all day at the boarding elementary
school), in which purposeful, cooperation-oriented personality is formed.
Humanitarian approach highlights acceptance of pupil’s personality, cooperation,
dialogue forms in communication and acquisition of cultural values in the level of
personal sense. Pedagogical support from positions of humanism is characterized
by cooperation (emotional experience, compassion, participation), based on
personal autonomy and individuality, its self-development, self-determination,
self-control, self-realization. Pedagogical support is an element of any cooperation
and interaction, which envisages comradely equal relations.
In humanitarian pedagogy organization of child’s pedagogical life is considered as
natural (as own) only when he/she has an opportunity for self-realization.
Promotion of skills is possible in practical activity, it is formed in the result of a
particulat activity and improved in independent activity.
From explanation of theoretical notion of life skills from finding and analysis of
schoolars criteria of adolescents’ life skills can be selected: Goal setting, Use of
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means for goal achievement, Attitude towards environment, Attitude towards self-
service, Satisfaction of every day needs of life and Self-evaluation of activity.

9. Pedagogical process affects life activity of adolescents in a boarding elementary
school, if it is independent, it gives opportunity to cooperate and to gain self-
experience of life. Personal experience of adolescent’s activity and
communication, satisfaction of personal growth — a basic way of adolescent’s self-
realization of life skills. A pupil by independent and purposeful activity and
highlighting cooperation pupil-pupil gains a new life skills experience, which is
formed from the personal experience of pupil and pupil. Teacher — cooperation
partner.

10. It is necessary for staff of a boarding elementary school to have knowledge in
pedagogy about organization of the pedagogical process of a boarding elementary
school and peculiarities of pupils’ age groups.

11. Pupil is a promoter of its own activity, active participation in problem solving,
knowledge acquisition. There is teamwork and cooperation, which guarantee
achievement, active participation and engagement of a pupil, initiative, creative
attitude, independence, enterprise.

12. Data obtained in the declaratory study shows that pupils and teachers of Birzi,
Liepna, Tilza and Vainode boarding elementary schools believe that life skills are
acquired partially.

13. Respondents (pupils) have differet life and work experience in a boarding
elementary school. Majority of respondents, which have been working at school
more than 20 years admits that at the beginning mostly there was authoritarian
relationships among pupils and teachers, teachers gave ready-made samples.
Pupils had no opportunity to express themselves, to evaluate and to take a
decision. As important resources of life skills improvement all year round were
extracurricular activities — excursions, hikes are mentioned, also in recent years
organization of the pedagogical process has significantly changed in school —
improvemet of pupils’ living conditions, improvement of the material basis of
classrooms, provision with the latest technologies (multimedia projectors,
interactive whiteboards, Internet connection in each classroom).

14. For teachers and staff of a boarding elementary school it is important to create
family conditions to at least partialy compensate the lack of family and create
family feeling.

In result of the study the set goal is achieved — the procedural life skills acquisition
model has been developed and its efficiency has been empirically verified in the
pedagogical process of a boarding elementary school.

The formulated hypotheses have been confirmed in the research.

Further research

Research is to be continued in the direction of the boarding elementary school
pedagogy, by studying also experience of other countries. Application of life skills
acquisition for evaluation of the pedagogical process by evaluating the theoretical base
for development of boarding elementary schools’ curricula in Latvia.

During the research work it is concluded that the issue on organization of the
pedagogical process of a boarding elementary school and improvement of life skills has
not been theoretically and empirically studied yet. Results of the experimental research
by the author of the Doctoral Thesis show that acquisition of life skills for pupils of
boarding elementary school is very important. Thus, the study of pedagogical
opportunities for acquisition of life skills is very important in pre-school and primary
school level.
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